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INTRODUCTION

Standardized tests help students to measure their real proficiency. Based on
this, the following research main objective is to reveal how the implementation of
standardized test could help students and teachers to have a reliable system to
know students’ English academic proficiency. In addition, this research looks for
demonstrating how the lack of standardized test implementation in Modern
Languages Major impedes the students to know their real English proficiency level
in their receptive skills.

Modern Languages is a major whose purpose is to make students learn other
languages and use them with expertise. Consequently, it is really important for the
students to know their proficiency and improvement when learning a foreign
language, since nowadays; it is required to have a certificate to show one’s
performance and work as a teacher or in other professional areas. In the course of
this research, skills were evaluated through the standard test TOEFL and the use
of The ACTFL Proficiency Guidelines in order to help students to know their real
English proficiency and subsequently they could decide the best strategies to

improve in their weak areas and continue strengthening their successes.

Standardized tests are not being put into practice in most English foreign
language majors; therefore, the importance of this work is to show out how
important it is to implement this kind of standardized test to help students to not
only know and be aware about their real English skills but also to prepare them for
their professional life. Implementing this type of test will address students into their
strengths and weaknesses in the receptive English skills and based on this
knowledge, they will have the opportunity to make decisions about their learning
process. Finally, this research also sought to verify if the lack of a standardized test
impeded the students’ knowledge of their English proficiency. This work helped the
researchers to know how interested students were to get informed about their

English proficiency, strengths and weaknesses in their receptive skills.



CHAPTER I: Statement of the Problem

1A. Presentation of the problem

It is frequent that when a person is learning a foreign language, he or she
wants to know his/her proficiency. In the case of the Modern Languages Major in
the Foreign Languages Department (University of El Salvador), students do not
know their proficiency at present, they just have ideas, opinions and perceptions
about it but they are not certain. This was reflected in a research carried out in a
Seminar course in which the researchers discovered that there was not an
agreement between students’ perceptions and their real proficiency. The
researchers administered a survey in which the answers, gathered in questions
related to their proficiency, did not match with the results obtained in the TOEFL
practice. For instance, students answered that their most developed skill was
reading, but when comparing these answers with the scores gotten in the practice,

the researchers discovered that it was the other way around.

Another important point to remark in the same research is that the majority
of the students who answered the questionnaire said they had not ever taken a
standardized test. Even so, half of the total students considered they were
prepared to do it. Additionally, it was discovered that most of the students did not
have too much knowledge about the generalities of TOEFL since they were asked
questions such as if they knew the number of formats or number of sections

included in most cases, but the majority of them answered that they did not know.

Students also considered, at the moment of taking the survey, it was
necessary to have a standardized test like TOEFL in the Modern Languages major

that could allow them to know their proficiency in the English skills. This prevents



them to be aware of their strengths and also their weaknesses; consequently, this
lack of knowledge does not allow them to make decisions about what they can do
to overcome their weaknesses. They expressed that if they had a standardized
test, it would help them to become better professionals because it measures
proficiency English skills and this could give them an idea about their level in the
target language. They expressed this could also make them feel more self-
confident when looking for a job.



1B. Statement of the problem

To study a foreign language is a process that requires developing many
skills such as reading, writing, listening and speaking. To do so, the students of
English as a Foreign Language, must be aware of their proficiency because in that
way they are able to identify their weaknesses and strengths. After this, they can

find a strategy to improve weaknesses.

As the researchers referred before about a project made with Modern
Languages seminar students at the Foreign Languages Department in the
University of El Salvador, it showed that fifth year students were neither aware of
their English proficiency nor their weaknesses. Those students had wrong
perceptions of the TOEFL for not having experiences of taking it throughout the
career; also, the lack of a reliable instrument to measure the English proficiency
has impeded all the students of the Foreign Languages Department to have an
objective way to know their strengths and weaknesses. As a standardized
instrument is not administered at an appropriate time, the students will continue
being unaware until the end of the major and if they never identify their
weaknesses they will continue making the same mistakes. That is why there
should be a way to measure student’s proficiency at the end of the development
area, after finishing the intensive English courses, in order to make them be aware
of the level of achievement in each English skill, which can give them the
opportunity to pay more attention to those weak areas and of course improve them.
Besides, at the end of the Modern Languages Major, students do not have any
prove that shows their English proficiency because it is not the same to assure an
advanced level of English that to have a certification which shows the English

proficiency.

In response to this problem, this study proposes to research about the
awareness of English proficiency in third year Modern Languages students by



administering a TOEFL practice, which is a standardized test that measures the
academic level of English and will help, after the test, to make students be aware
about their proficiency because the researchers will inform the results to the
students. In this way, the students could make decisions about their learning
process. In other words, by taking regular practices of standardized tests, students
and teachers could measure their progress, know their strengths and weaknesses
and their achievements and failures and find a way to improve. This research is
also intended to make people of the Foreign Languages Department realize how
important is to implement a standardized test. This will help teachers to measure
and reorient the teaching process, have a standard English level for students
before graduating and the University of El Salvador will offer more outstanding and

qualified professionals.



1C. Objectives

General objective:

v' To find out the real proficiency of reading and listening English skills,
through a TOEFL practice, in third year students of the Modern Languages
Major at the Department of Foreign Languages, University of El Salvador
year 2015.

Specific objectives:

v" To measure the proficiency of the receptive skills: listening and reading
through a TOEFL practice.

v" To compare the students’ perceptions about their proficiency in reading and
listening skills with the grades obtained in the TOEFL practice.

v" To inform students about their real proficiency level in the receptive English
skills by giving them the results obtained in the TOEFL practice.



1D. Research questions

v How aware are third year students at the FLD of their reading and listening

proficiency level?

v" What is the level of academic proficiency in the receptive skills in third year

students of the Foreign Languages Department?

v' What is the students’ perception about the level of academic proficiency in
reading and listening skills?

v" How interested are the students in getting informed about their real level of

academic proficiency in the receptive English skills?



1E. Justification

The main purpose of this research was to make the students of third year of the
Modern Languages Major be aware of their real proficiency in their reading and
listening skills through a TOEFL practice. This project looked for helping students
to know their strengths and weaknesses in their receptive skills so they could make
decisions about what and how to improve their English skills. Some reasons which
supported the research were: The motivation acquired by the researchers in the
seminar course about the topic, the convenience of researching on students of
third year, the theoretical value for teachers and students of the Modern
Languages Major, the methodological usefulness of using a TOEFL practice at the
Foreign Languages Department, and some practical implications for the

researchers.

The researchers wanted to explore this topic because a recent research project
about the hindrance of not administrating standards English test which included
students of fifth year from Modern Languages Major at the University of El
Salvador?, showed that students did not know their real proficiency in their English
skills. Based on a questionnaire applied in the research project, the students
thought they had their reading skill as the most developed one, but when
comparing these perceptions with the grades obtained in a TOEFL practice, the
research revealed that it was not true. On the contrary, of what the students
expected, their lowest grades were in the reading exercises. Centered on this
relevant finding, this study expected to find out if students of third year of the
Modern Languages Major knew their real proficiency in the receptive skills in order

to measure their strengths and weaknesses.

1. Research Project made in the Seminar Course of the Modern Language Major, year 2014: “The lack
of administration of standards English test at Modern Languages Major from UES in order to measure
students’ English proficiency at the end of every school year and its corresponding hindrance of not

letting students know their real English proficiency level.



An important fact about this research was that the researchers had chosen to
do this project taking into account students of third year because they had just
finished the courses of the skill development area, so it could be a good time to
evaluate, through a standardized test, how much they had learned. Also, at this
time they were just studying and practicing their receptive skills and because of

that, this research included only reading and listening skills.

Another important reason was that this research would be helpful to students and
teachers of the Foreign Languages Department because once students knew their
real proficiency, they could work and improve their weaknesses. Besides, teachers
could have a more sustainable average of the students’ performance which could
be useful to reorient their efforts and focus on the areas that needed more
attention. The researchers believed that having a practice of TOEFL could help the
entire Department of Foreign Languages because students and teachers need to
have an instrument to discover the real English proficiency of the future graduated

professionals from The University of El Salvador.

The researchers estimated that the use of a TOEFL practice was a very effective
and reliable way to measure the English proficiency because it is a standardized
test for non-native English language speakers and it is used to evaluate people’s

understanding, comprehension, knowledge and/or capability in English.

Some practical implications for the researchers were that the study would be
oriented just on students of Modern Languages Major at The University of El
Salvador because it was the specific major studied by the researchers about to
graduate. The study was developed at The University of El Salvador as a way to
focus all the efforts on just one place, and because the researchers consider that
the Department of Foreign Languages needed to apply standardized test to

measure the quality of its students.



Finally, the researchers wanted to do this research because they were

certain that the Modern Languages students should be aware of their proficiency in

the receptive skills. In that way, it could help the entire society since every

individual student would realize what he or she needed to improve to become

better professionals.

1F. Limitations

The researchers found the following limitations:

1.

It took longer to pass the instruments due to the activities every teacher had

to develop as part of the program of their subject.

Due to the different responsibilities, teachers in charge of attending the
groups of Readings and Conversations | were not willing to give the

researchers enough time to gather the data.

Students were not interested in attending the TOEFL practice due to the

activities required in the other subjects.

Time availability of researchers and volunteers did not match.

The lack of information about TOEFL as tool to know the English proficiency
made students not to be motivated to be volunteers in taking the practice of
TOEFL.

The practice of TOEFL was affected due to the lack of a comfortable and

suitable classroom.



CHAPTER II: Theoretical Framework

2A. Historical Background

The TOEFL is a standardized test which is a requirement to be accepted in
American Universities. Although there are other standardized tests of English, the
TOEFL became the most important in North America. The Educational Testing
Service (ETS) of Princeton, New Jersey has been the organization that administers
TOEFLs around the world since 1965.

Engineer Marta Carranza, the Education USA Director at the Centro Cultural
Salvadorefio, mentioned in an interview that in the 80’s people from El Salvador
who wanted to take the test and apply to US Universities had to travel to
Guatemala or Costa Rica because these were the nearest countries that
administered TOEFL. Due to this fact, the person who was in charge of the
“Student Consultancy Office” at Centro Cultural Salvadorefio CCSA at that time,
had the idea to implement TOEFL in El Salvador and thanks to this idea, nowadays

Salvadoran people do not have to travel abroad.

Since that time, the CCSA became the pioneer in administering TOEFL, this
institution has been a model and a precursor to other institutions, but becoming an
example was not so easy. In the latest 80’s when started implementing TOEFL,
there were not too many people who wanted to take it: The exam was scheduled
every single day because there was not a big request (only three or four people
wanted to take it). Another difficulty was that in that moment the only format
available was the Paper based and that situation required security measures to

administer it such as security cameras to monitor.

Nowadays CCSA offers pre-TOEFL courses. These courses began many
years ago. This is an option to anybody who is interested in getting an idea on how

to do the test, because in some cases, people obtain low scores not because they

10



do not know English, but because they are not trained to do a standardized test
and they do not know the sequence; so, they are not used to it. According to
Engineer Marta Carranza, the most difficult part is writing such is the fact that
people are not used to writing about a topic taking into account specific time. The
part of reading is considered boring by many people because the test includes
academic readings. That is why if they are not prepared it becomes hard.
Moreover, people who take the test as second time obtain better scores because in

the second time they already have an idea of how it is.

In ElI Salvador TOEFL is not only taken into account to apply to US
Universities but also some companies require it to hire people. The Ministerio de
Educacion MINED in 2003 stablished that to be an English professor it was
required to obtain a score equal or superior to 520 points and this was reaffirmed
by “El Diario Oficial” in 2009.

11



2B. Theoretical Framework

In the Foreign Languages Department of the University of ElI Salvador,
standardized tests are not practiced. This lack of training impedes students to

known their real proficiency and to be prepared to take a real standardized test.

In El Salvador people who want to work in English context are required to
have at least 450 score in TOEFL-based paper or 82 points in TOEFL iBT.
According to the Test and Score Data Summary for TOEFL iBT® Tests" the
average score for Salvadorian people who took the standardized test TOEFL iBT
between January and December of 2013 got 85 points, which is a considerable
score, but an important question is if every Salvadorian who took the exam was

prepared in advance, could this average get higher?.

To analyze deeply this question and its possible answer it is important to
study some concepts and theories:

A standardized test is a test administered and scored in a standard
manner. Ability/ Achievement tests are used to evaluate a student’'s or worker's
understanding, comprehension, knowledge and/or capability in a particular area.
They are used in academics, professions and many other areas. A general
distinction is usually made between tests of ability/ aptitude (intelligence tests)

versus tests of achievement (academic proficiency).

The following are such tests as administered across the United States.

TOEIC - Test of English for International Communication
TOEFL - Test of English as a Foreign Language
IELTS - International English Language Testing System

1. www.ets.org/toefl

12



This research will be focused only in the TOEFL test, what means Test of
English as a Foreign Language or TOEFL/ toufal/TOH-fal, is a standardized test
of English language proficiency for non-native English language speakers wishing
to enroll in U.S. universities. The test is accepted by many English-speaking
academic and professional institutions. TOEFL is one of the two major English-

language tests in the world, the other one is the IELTS.

TOEFL is a trademark of ETS (Educational Testing Service), a private non-
profit organization, which designs and administers the tests. The scores are valid

for two years; then they are no longer reported.
History

In 1962, a national council made up of representatives of thirty government
and private organizations was formed to address the problem of ensuring English
language proficiency for non-native speakers wishing to study at U.S. universities.
This council recommended the development and administration of the TOEFL
exam for the 1963-1964 time frame 2.

The test was originally developed at the Center for Applied Linguistics under
the direction of Stanford University applied linguistics professor Dr. Charles A.

Ferguson?.

The TOEFL test was first administered in 1964 by the Modern Languages
Association financed by grants from the Ford Foundation and Danforth Foundation.

In 1965, The College Board and ETS jointly assumed responsibility for the
continuation of the TOEFL testing program.

2. Cf. ETS 2007 document "Test and Score Summary for TOEFL Internet Based Test: September
2005-December 2006 Test Data", p.3, section "History of the TOEFL Program"

3. Stanford University, Memorial Resolution: Charles A. Ferguson (1921-1998), May 1999

13



In 1973, a cooperative arrangement was made between ETS, The College
Board, and the Graduate Record Examinations board of advisers to oversee and
run the program. ETS was to administer the exam with the guidance of the TOEFL
board.

To the present day, college admission criteria for international students who
are Commonwealth of Nations, nationals are exempted from taking the TOEFL
exam - nations which are part of the Anglosphere (from Commonwealth realms to
former British colonies e.g. Hong Kong SAR or former protectorates of the United
States) where English is the official language automatically grants a TOEFL
exemption with some restrictions (e.g. residents of Quebec are required to take
TOEFL while the rest of Canada is exempt).

Formats and content

Internet-based test

Since its introduction in late 2005, the TOEFL Internet-based Test (iBT)
format has progressively replaced the computer-based tests (CBT) and paper-
based tests (PBT), although paper-based testing is still used in select areas. The
TOEFL iBT test has been introduced in phases, with the United States, Canada,
France, Germany, and Italy in 2005 and the rest of the world in 2006, with test
centers added regularly. The CBT was discontinued in September 2006 and these

scores are no longer valid.

Initially, the demand for test seats was higher than availability, and
candidates had to wait for months. It is now possible to take the test within one to
four weeks in most countries®. The four-hour test consists of four sections, each
measuring one of the basic language skills (while some tasks require integrating
multiple skills),and all tasks focus on language used in an academic, higher-

education environment.

4. TOEFL iBT Locations and Dates

14



Note-taking is allowed during the TOEFL iBT test. The test cannot be taken more

than once every 12 days®.

1. Reading
The Reading section consists of questions on 4-6 passages, each
approximately 700 words in length. The passages are on academic topics;
they are the kind of material that might be found in an undergraduate
university textbook. Passages require understanding of rhetorical functions
such as cause-effect, compare-contrast and argumentation. Students
answer questions about main ideas, details, inferences, essential
information, sentence insertion, vocabulary, rhetorical purpose and overall
ideas. New types of questions in the TOEFL iBT test require filling out tables
or completing summaries. Prior knowledge of the subject under discussion

IS not necessary to come to the correct answer.

2. Listening
The Listening section consists of questions on six passages, each 3-5
minutes in length. These passages include two student conversations and
four academic lectures or discussions. The conversations involve a student
and either a professor or a campus service provider. The lectures are a self-
contained portion of an academic lecture, which may involve student
participation and does not assume specialized background knowledge in the
subject area. Each conversation and lecture passage is heard only once.
Test-takers may take notes while they listen and they may refer to their
notes when they answer the questions. Each conversation is associated
with five questions and each lecture with six. The questions are meant to
measure the ability to wunderstand main ideas, important details,
implications, relationships between ideas, organization of information,

speaker purpose and speaker attitude.

5. TOEFL iBT: About the Test

15



3. Speaking
The Speaking section consists of six tasks: two independent and four
integrated. In the two independent tasks, test-takers answer opinion
questions on familiar topics. They are evaluated on their ability to speak
spontaneously and convey their ideas clearly and coherently. In two of the
integrated tasks, test-takers read a short passage, listen to an academic
course lecture or a conversation about campus life and answer a question
by combining appropriate information from the text and the talk. In the two
remaining integrated tasks, test-takers listen to an academic course lecture
or a conversation about campus life and then respond to a question about
what they heard. In the integrated tasks, test-takers are evaluated on their
ability to appropriately synthesize and effectively convey information from
the reading and listening material. Test-takers may take notes as they read
and listen and may use their notes to help prepare their responses. Test-
takers are given a short preparation time before they have to begin
speaking. The responses are digitally recorded, sent to ETS’s Online

Scoring Network (OSN), and evaluated by three to six raters.

4. Writing
The Writing section measures a test taker's ability to write in an academic
setting and consists of two tasks: one integrated and one independent. In
the integrated task, test-takers read a passage on an academic topic and
then listen to a speaker discuss it. The test-taker then writes a summary
about the important points in the listening passage and explains how these
relate to the key points of the reading passage. In the independent task, the
test-taker must write an essay that states their opinion or choice, and then
explain it, rather than simply listing personal preferences or choices.
Responses are sent to the ETS OSN and evaluated by at least 3 different

raters®.

6. http://www.ets.org/Media/Research/pdf/TC-10-08.pdf
16



TOEFL Taskdescriptions.

Task Description Approximate time

Reading | 3-5 passages, eachcontaining 12—14 questions | 60—-100 minutes

Listening | 6—-9 passages, eachcontaining 5—6 questions 60—90 minutes

Break Mandatory break 10 minutes
Speaking | 6 tasks 20 minutes
Writing 2 tasks 50 minutes

One of the sections of the test will include extra, uncounted material.
Educational Testing Service includes extra material to pilot test questions for future
test forms. When test-takers are given a longer section, they should give equal
effort to all of the questions because they do not know which question will count
and which will be considered extra. For example, if there are four reading
passages instead of three, then one of the passages will not be counted. Any of

the four could be the uncounted one.

Paper-based Test
The TOEFL® paper-based Test (PBT) is available in limited areas. Scores are
valid for two years after the test date, and test takers can have their scores sent to

institutions or agencies during that time”.

1. Listening (30 — 40 minutes)
The Listening section consists of 3 parts. The first one contains 30
questions about short conversations. The second part has 8 questions
about longer conversations. The last part asks 12 questions about lectures

or talks.

7. "Test Of English as a Foreign Language". Retrieved 8 February 2013.

17



2. Structure and Written Expression (25 minutes)

The Structure and Written Expression section has 15 exercises of
completing sentences correctly and 25 exercises of identifying errors.

3. Reading Comprehension (55 minutes)

The Reading Comprehension section has 50 questions about reading

passages.
4. Writing (30 minutes)

The TOEFL PBT administrations include a writing test called the Test of
Written English (TWE). This is one essay question with 250-300 words in

average®.
Test scores
TOEFL iBT Test

The TOEFL iBT test is scored on a scale of 0 to 120 points.

Each of the four sections (Reading, Listening, Speaking, and Writing)
receives a scaled score from O to 30. The scaled scores from the four
sections are added together to determine the total score.

Each speaking question is initially given a score of 0 to 4, and each writing
guestion is initially given a score of 0 to 5. These scores are converted to

scaled scores of 0 to 30.

8. TOEFL: Paper-based Test: Test Content and Structure

18



Paper-based Test

The final PBT score ranges between 310 and 677 and is based on three
subscores: Listening (31-68), Structure (31-68), and Reading (31-67).
Unlike the CBT, the score of the Writing component (referred to as the Test
of Written English, TWE) is not part of the final score; instead, it is reported
separately on a scale of 0—6.

The score test takers receive on the Listening, Structure and Reading parts
of the TOEFL test is not the percentage of correct answers. The score is
converted to take into account the fact that some tests are more difficult
than others. The converted scores correct these differences. Therefore, the
converted score is a more accurate reflection of the ability than the raw

score is.

Accepted TOEFL Scores

Most colleges use TOEFL scores as only one factor in their admission
process, with a college or program within a college often setting a minimum TOEFL
score required. The minimum TOEFL BT scores range from 61 (Bowling Green
State University) to 100 (MIT, Columbia, Harvard). A sampling of required TOEFL
admissions scores shows that a total TOEFL iBT score of 74.2 for undergraduate
admissions and 82.6 for graduate admissions may be required. ETS has released

tables to convert between iBT, CBT and PBT scores®.

TOEFL ITP Tests

TOEFL ITP tests are paper-based and use academic content to evaluate the
English-language proficiency of non-native English speakers. The tests use new
and previously administered TOEFL test questions and are used for placement,
progress, evaluation, exit testing and other situations. The test scores, format and
content of the test matches the "TOEFL PBT"'°, with the exception of not including
the TWE (Test of Written Expression).

9. http://www.ets.org/Media/Tests/TOEFL/pdf/ TOEFL_iBT_Score_Comparison_Tables.pdf
10. "TOEFL® ITP Assessments: Test Content". Retrieved 24 January 2014.

19



Unlike the TOEFL iBT and PBT tests, TOEFL ITP tests are administered by

the institution and for internal use. It should not replace the need for the TOEFL

IBT test, which is administered securely and includes Speaking and Writing

components. There are two levels of TOEFL ITP: Level 1 (intermediate to

advanced) and Level 2 (high beginning to intermediate). TOEFL ITP scores are

mapped to the CEFR and test takers are provided with a certificate of

achievement.

TOEFL PBT Scores

Skill Score Range
Listening Comprehension 31to 68
Structure/ Written Expression 31to 68
Reading Comprehension 31to 67
Total Score 310 to 677
TOEFL®IBT Score Scales
Skill Score Range Level
High (22-30)
Intermediate (15-21)
Reading 0-30 Low (0-14)
High (22-30)
Intermediate (15-21)
Listening 0-30 Low (0-14)
Good (26-30)
Fair (18-25)
Limited (10-17)
Speaking 0-30 score scale Weak (0-9)
Good (24-30)
Fair (17-23)
Writing 0-30 score scale Limited (1-16)
Total Score 0-120
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Another important aspect to be considered is the ACTFL because it
measures the proficiency level as an English speaker. The ACTFL Proficiency
Guidelines are descriptions of what individuals can do with language in terms of
speaking, writing, listening, and reading in real-world situations in a spontaneous
and non-rehearsed context. For each skill, these guidelines identify five major
levels of proficiency: Distinguished, Superior, Advanced, Intermediate, and Novice.
The major levels Advanced, Intermediate, and Novice are subdivided into High,
Mid, and Low sublevels. The levels of the ACTFL Guidelines describe the
continuum of proficiency from that of the highly articulate, well-educated language

user to a level of little or no functional ability.

These Guidelines present the levels of proficiency as ranges, and describe
what an individual can and cannot do with language at each level, regardless of
where, when, or how the language was acquired. Together these levels form a
hierarchy in which each level subsumes all lower levels. The Guidelines are not
based on any particular theory, pedagogical method, or educational curriculum.
They neither describe how an individual learns a language nor prescribe how an
individual should learn a language, and they should not be used for such purposes.

They are an instrument for the evaluation of functional language ability.

The ACTFL Proficiency Guidelines were first published in 1986 as an
adaptation for the academic community of the U.S. Government’s Interagency
Language Roundtable (ILR) Skill Level Descriptions. This third edition of the
ACTFL Proficiency Guidelines includes the first revisions of Listening and Reading
since their original publication in 1986, and a second revision of the ACTFL
Speaking and Writing Guidelines, which were revised to reflect real-world
assessment needs in 1999 and 2001 respectively. New for the 2012 edition are the
addition of the major level of Distinguished to the Speaking and Writing Guidelines,
the division of the Advanced level into the three sublevels of High, Mid, and Low for
the Listening and Reading Guidelines, and the addition of a general level

description at the Advanced, Intermediate, and Novice levels for all skills.
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Another new feature of the 2012 Guidelines is their publication online,
supported with glossed terminology and annotated, multimedia samples of
performance at each level for Speaking and Writing, and examples of oral and

written texts and tasks associated with each level for Reading and Listening.

The ACTFL Proficiency Guidelines 2012 — Reading describes five major
levels of proficiency: Distinguished, Superior, Advanced, Intermediate, and Novice.
The description of each major level is representative of a specific range of abilities.
Together these levels form a hierarchy in which each level sub- sumes all lower
levels. The major levels Advanced, Intermediate, and Novice are divided into High,
Mid, and Low sublevels. The subdivision of the Advanced level is new. This makes

the Reading descriptions parallel to the other skill level descriptions.

Reading is an interpretive skill. Reading comprehension is based largely on
the amount of information readers can retrieve from a text, and the inferences and
connections that they can make within and across texts. By describing the tasks
that readers can perform with different types of texts and under different types of
circumstances, the Reading Proficiency Guidelines describe how readers
understand written texts. These Guidelines do not describe how reading skills
develop, how one learns to read, nor the actual cognitive processes involved in the
activity of reading. Rather, they are intended to describe what readers are able to

understand from what they read.

These Guidelines apply to reading that is either Interpretive (books, essays,
reports, etc.) or Interpersonal (instant messaging, texting, email communication,

etc.).

DISTINGUISHED

At the Distinguished level, readers can understand a wide variety of texts
from many genres including professional, technical, academic, and literary.

These texts are characterized by one or more of the following: a high level of
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abstraction, precision or uniqueness of vocabulary; density of information;
cultural reference; or complexity of structure. Readers are able to comprehend
implicit and inferred information, tone, and point of view and can follow highly
persuasive arguments. They are able to understand unpredictable turns of

thought related to sophisticated topics.

Readers at the distinguished level are able to understand writing tailored
to specific audiences as well as a number of historical, regional, and colloquial
variations of the language. These readers are able to appreciate the richness of
written language. Distinguished-level readers understand and appreciate texts
that use highly precise, low-frequency vocabulary as well as complex rhetorical
structures to convey subtle or highly specialized information. Such texts are
typically essay length but may be excerpts from more lengthy texts.

Distinguished-level readers comprehend language from within the cultural
framework and are able to understand a writer's use of nuance and subtlety.
However, they may still have difficulty fully understanding certain nonstandard

varieties of the written language.

SUPERIOR

At the Superior level, readers are able to understand texts from many
genres dealing with a wide range of subjects, both familiar and unfamiliar.
Comprehension is no longer limited to the reader’'s familiarity with subject
matter, but also comes from a command of the language that is supported by a
broad vocabulary, an understanding of complex structures and knowledge of
the target language. Readers at the Superior level can draw inferences from

textual and extralinguistic clues.

Superior-level readers understand texts that use precise, often specialized
vocabulary and complex grammatical structures. These texts feature

argumentation, supported opinion, and hypothesis, and use abstract linguistic
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formulations as encountered in academic and professional reading. Such texts
are typically reasoned and/or analytic and may frequently contain cultural

references.

Superior-level readers are able to understand lengthy texts of a
professional, academic, or literary nature. In addition, readers at the Superior
level are generally aware of the aesthetic properties of language and of its
literary styles, but may not fully understand texts in which cultural references

and assumptions are deeply embedded.

ADVANCED

At the Advanced level, readers can understand the main idea and
supporting details of authentic narrative and descriptive texts. Readers are able
to compensate for limitations in their lexical and structural knowledge by using
contextual clues. Comprehension is likewise supported by knowledge of the
conventions of the language (e.g., houn/adjective agreement, verb placement,
etc.). When familiar with the subject matter, Advanced-level readers are also
able to derive some meaning from straightforward argumentative texts (e.g.,

recognizing the main argument).

Advanced-level readers are able to understand texts that have a clear and
predictable structure. For the most part, the prose is uncomplicated and the

subject matter pertains to real-world topics of general interest.

Advanced-level readers demonstrate independence in their ability to read
subject matter that is new to them. They have sufficient control of standard
linguistic conventions to understand sequencing, time frames, and chronology.
However, these readers are likely challenged by texts in which issues are

treated abstractly.
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Advanced High

At the Advanced High sublevel, readers are able to understand, fully and with
ease, conventional narrative and descriptive texts of any length as well as more
complex factual material. They are able to follow some of the essential points of
argumentative texts in areas of special interest or knowledge. In addition, they are
able to understand parts of texts that deal with unfamiliar topics or situations. These
readers are able to go beyond comprehension of the facts in a text, and to begin to
recognize author-intended inferences. An emerging awareness of the aesthetic
properties of language and of its literary styles permits comprehension of a wide
variety of texts. Misunderstandings may occur when reading texts that are

structurally and/or conceptually more complex.

Advanced Mid

At the Advanced Mid sublevel, readers are able to understand conventional
narrative and descriptive texts, such as expanded descriptions of persons, places,
and things and narrations about past, present, and future events. These texts
reflect the standard linguistic conventions of the written form of the language in
such a way that readers can predict what they are going to read. Readers
understand the main ideas, facts, and many supporting details. Comprehension
derives not only from situational and subject-matter knowledge but also from
knowledge of the language itself. Readers at this level may derive some meaning

from texts that are structurally and/or conceptually more complex.

Advanced Low

At the Advanced Low sublevel, readers are able to understand conventional
narrative and descriptive texts with a clear underlying structure though their
comprehension may be uneven. These texts predominantly contain high-frequency
vocabulary and structures. Readers understand the main ideas and some
supporting details. Comprehension may often derive primarily from situational and
subject-matter knowledge. Readers at this level will be challenged to comprehend

more complex texts.
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INTERMEDIATE

At the Intermediate level, readers can understand information conveyed in
simple, predictable, loosely connected texts. Readers rely heavily on contextual
clues. They can most easily understand information if the format of the text is

familiar, such as in a weather report or a social announcement.

Intermediate-level readers are able to understand texts that convey basic
information such as that found in announcements, notices, and online bulletin
boards and forums. These texts are not complex and have a predictable pattern
of presentation. The discourse is minimally connected and primarily organized
in individual sentences and strings of sentences containing predominantly high-

frequency vocabulary.

Intermediate-level readers are most accurate when getting meaning from
simple, straightforward texts. They are able to understand messages found in
highly familiar, everyday contexts. At this level, readers may not fully
understand texts that are detailed or those texts in which knowledge of
language structures is essential in order to understand sequencing, time frame,

and chronology.

Intermediate High

At the Intermediate High sublevel, readers are able to understand fully
and with ease short, non-complex texts that convey basic information and deal
with personal and social topics to which the reader brings personal interest or
knowledge. These readers are also able to understand some connected texts
featuring description and narration although there will be occasional gaps in
understanding due to a limited knowledge of the vocabulary, structures, and

writing conventions of the language.
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Intermediate Mid

At the Intermediate Mid sublevel, readers are able to understand short,
non-complex texts that convey basic information and deal with basic personal
and social topics to which the reader brings personal interest or knowledge,
although some misunderstandings may occur. Readers at this level may get
some meaning from short connected texts featuring description and narration,

dealing with familiar topics.

Intermediate Low

At the Intermediate Low sublevel, readers are able to understand some
information from the simplest connected texts dealing with a limited number of
personal and social needs, although there may be frequent misunderstandings.
Readers at this level will be challenged to derive meaning from connected texts

of any length.

NOVICE

At the Novice level, readers can understand key words and cognates, as

well as formulaic phrases that are highly contextualized.

Novice-level readers are able to get a limited amount of information from
highly predictable texts in which the topic or context is very familiar, such as a
hotel bill, a credit card receipt, or a weather map. Readers at the Novice level
may rely heavily on their own background knowledge and extralinguistic support
(such as the imagery on the weather map or the format of a credit card bill) to

derive meaning.

Readers at the Novice level are best able to understand a text when they
are able to anticipate the information in the text. At the Novice level, recognition
of key words, cognates, and formulaic phrases makes comprehension possible.
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Novice High

At the Novice High sublevel, readers can understand, fully and with
relative ease, key words and cognates, as well as formulaic phrases across a
range of highly contextualized texts. Where vocabulary has been learned, they
can understand predictable language and messages such as those found on
train schedules, roadmaps, and street signs. Readers at the Novice High
sublevel are typically able to derive meaning from short, non-complex texts that

convey basic information for which there is contextual or extralinguistic support.
Novice Mid

At the Novice Mid sublevel, readers are able to recognize the letters or
symbols of an alphabetic or syllabic writing system or a limited number of
characters in a character-based language. They can identify a number of highly
contextualized words and phrases including cognates and borrowed words but
rarely understand material that exceeds a single phrase. Rereading is often

required.
Novice Low

At the Novice Low sublevel, readers are able to recognize a limited
number of letters, symbols or characters. They are occasionally able to identify

high-frequency words and/or phrases when strongly supported by context.

The ACTFL Proficiency Guidelines 2012 — Listening describe five
major levels of proficiency: Distinguished, Superior, Advanced, Intermediate, and
Novice. The description of each major level is representative of a specific range
of abilities. Together these levels form a hierarchy in which each level
subsumes all lower levels. The major levels Advanced, Intermediate, and
Novice are divided into High, Mid, and Low sublevels. The subdivision of the
Advanced Level into High, Mid, and Low is new. This makes the Listening

descriptions parallel to the other skill-level descriptions.
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Listening is an interpretive skill. Listening comprehension is based largely
on the amount of information listeners can retrieve from what they hear and the
inferences and connections that they can make. By describing the tasks that
listeners can perform with different types of oral texts and under different types
of circumstances, the Listening Proficiency Guidelines describe how listeners
understand oral discourse. The Guidelines do not describe how listening skills
develop, how one learns to listen, nor the actual cognitive processes involved in
the activity. Rather, they are intended to describe what listeners understand

from what they hear.

These Guidelines apply to listening that is either Interpretive (non-

participative, overheard) or Interpersonal (participative).

The written descriptions of listening proficiency are accompanied online by
authentic speech samples and the functional listening tasks associated with

each major level.

DISTINGUISHED

At the Distinguished level, listeners can understand a wide variety of
forms, styles, and registers of speech on highly specialized topics in language
that is tailored to different audiences. Listeners at the Distinguished level can
understand language such as that found in classical theater, art films,
professional symposia, academic debates, public policy statements, literary
readings, and most jokes and puns. They are able to comprehend implicit and
inferred information, tone, and point of view, and can follow highly persuasive
arguments. They are able to understand unpredictable turns of thought related
to sophisticated topics. In addition, their listening ability is enhanced by a broad
and deep understanding of cultural references and allusions. Listeners at the

distinguished level are able to appreciate the richness of the spoken language.
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Distinguished-level listeners understand speech that can be highly
abstract, highly technical, or both, as well as speech that contains very precise,
often low-frequency vocabulary and complex rhetorical structures. At this level,
listeners comprehend oral discourse that is lengthy and dense, structurally
complex, rich in cultural reference, idiomatic and colloquial. In addition, listeners
at this level can understand information that is subtle or highly specialized, as
well as the full cultural significance of very short texts with little or no linguistic

redundancy.

Distinguished-level listeners comprehend language from within the cultural
framework and are able to understand a speaker’s use of nuance and subtlety.
However, they may still have difficulty fully understanding certain dialects and

nonstandard varieties of the language.
SUPERIOR

At the Superior level, listeners are able to understand speech in a
standard dialect on a wide range of familiar and less familiar topics. They can
follow linguistically complex extended discourse such as that found in academic
and professional settings, lectures, speeches and reports. Comprehension is no
longer limited to the listener’'s familiarity with subject matter, but also comes
from a command of the language that is supported by a broad vocabulary, an
understanding of more complex structures and linguistic experience within the
target culture. Superior listeners can understand not only what is said, but

sometimes what is left unsaid; that is, they can make inferences.

Superior-level listeners understand speech that typically uses precise,
specialized vocabulary and complex grammatical structures. This speech often
deals abstractly with topics in a way that is appropriate for academic and

professional audiences. It can be reasoned and can contain cultural references.
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ADVANCED

At the Advanced level, listeners can understand the main ideas and most
supporting details in connected discourse on a variety of general interest topics,
such as news stories, explanations, instructions, anecdotes, or travelogue
descriptions. Listeners are able to compensate for limitations in their lexical and
structural control of the language by using real-world knowledge and contextual
clues. Listeners may also derive some meaning from oral texts at higher levels if

they possess significant familiarity with the topic or context.

Advanced-level listeners understand speech that is authentic and
connected. This speech is lexically and structurally uncomplicated. The
discourse is straightforward and is generally organized in a clear and

predictable way.

Advanced-level listeners demonstrate the ability to comprehend language
on a range of topics of general interest. They have sufficient knowledge of
language structure to understand basic time-frame references. Nevertheless,

their understanding is most often limited to concrete, conventional discourse.

Advanced High

At the Advanced High sublevel, listeners are able to understand, with
ease and confidence, conventional narrative and descriptive texts of any length
as well as complex factual material such as summaries or reports. They are
typically able to follow some of the essential points of more complex or
argumentative speech in areas of special interest or knowledge. In addition, they
are able to derive some meaning from oral texts that deal with unfamiliar topics
or situations. At the Advanced High sublevel, listeners are able to comprehend
the facts presented in oral discourse and are often able to recognize speaker-
intended inferences. Nevertheless, there are likely to be gaps in comprehension
of complex texts dealing with issues treated abstractly that are typically

understood by Superior-level listeners.
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Advanced Mid

At the Advanced Mid sublevel, listeners are able to understand
conventional narrative and descriptive texts, such as expanded descriptions of
persons, places, and things, and narrations about past, present, and future
events. The speech is predominantly in familiar target-language patterns.

Listeners understand the main facts and many supporting details.

Comprehension derives not only from situational and subject-matter

knowledge, but also from an increasing overall facility with the language itself.

Advanced Low

At the Advanced Low sublevel, listeners are able to understand short
conventional narrative and descriptive texts with a clear underlying structure
though their comprehension may be uneven. The listener understands the main
facts and some supporting details. Comprehension may often derive primarily

from situational and subject-matter knowledge.

INTERMEDIATE

At the Intermediate level, listeners can understand information conveyed in
simple, sentence-length speech on familiar or everyday topics. They are generally
able to comprehend one utterance at a time while engaged in face-to-face
conversations or in routine listening tasks such as understanding highly
contextualized messages, straightforward announcements, or simple instructions
and directions. Listeners rely heavily on redundancy, restatement, paraphrasing,

and contextual clues.

Intermediate-level listeners understand speech that conveys basic
information. This speech is simple, minimally connected, and contains high-

frequency vocabulary.
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Intermediate-level listeners are most accurate in their comprehension when
getting meaning from simple, straightforward speech. They are able to
comprehend messages found in highly familiar everyday contexts. Intermediate
listeners require a controlled listening environment where they hear what they may

expect to hear.

Intermediate High

At the Intermediate High sublevel, listeners are able to understand, with
ease and confidence, simple sentence-length speech in basic personal and social
contexts. They can derive substantial meaning from some connected texts typically
understood by Advanced-level listeners although there often will be gaps in
understanding due to a limited knowledge of the vocabulary and structures of the
spoken language.

Intermediate Mid

At the Intermediate Mid sublevel, listeners are able to understand simple,
sentence-length speech, one utterance at a time, in a variety of basic personal and
social contexts. Comprehension is most often accurate with highly familiar and
predictable topics although a few misunderstandings may occur. Intermediate Mid
listeners may get some meaning from oral texts typically understood by Advanced-

level listeners.

Intermediate Low

At the Intermediate Low sublevel, listeners are able to understand some
information from sentence-length speech, one utterance at a time, in basic
personal and social contexts, though comprehension is often uneven. At the
Intermediate Low sublevel, listeners show little or no comprehension of oral texts

typically understood by Advanced-level listener.
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NOVICE

At the Novice level, listeners can understand key words, true aural
cognates, and formulaic expressions that are highly contextualized and highly

predictable, such as those found in introductions and basic courtesies.

Novice-level listeners understand words and phrases from simple questions,
statements, and high-frequency commands. They typically require repetition,
rephrasing, and/or a slowed rate of speech for comprehension. They rely heavily

on extralinguistic support to derive meaning.

Novice-level listeners are most accurate when they are able to recognize
speech that they can anticipate. In this way, these listeners tend to recognize
rather than truly comprehend. Their listening is largely dependent on factors other

than the message itself.

Novice High

At the Novice High sublevel, listeners are often but not always able to
understand information from sentence-length speech, one utterance at a time, in
basic personal and social contexts where there is contextual or extralinguistic
support, though comprehension may often be very uneven. They are able to
understand speech dealing with areas of practical need such as highly
standardized messages, phrases, or instructions, if the vocabulary has been

learned.
Novice Mid

At the Novice Mid sublevel, listeners can recognize and begin to understand
a number of high-frequency, highly contextualized words and phrases including
aural cognates and borrowed words. Typically, they understand little more than

one phrase at a time, and repetition may be required.
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Novice Low

At the Novice Low sublevel, listeners are able occasionally to recognize
isolated words or very high-frequency phrases when those are strongly supported

by context.

These listeners show virtually no comprehension of any kind of spoken

message, not even within the most basic personal and social contexts.

The direct application of the ACTFL Proficiency Guidelines is for the
evaluation of functional language ability. The Guidelines are intended to be used
for global assessment in academic and workplace settings. However, the
Guidelines do have instructional implications. The ACTFL Proficiency Guidelines
underlie the development of the ACTFL Performance Guidelines for K-12 Learners
(1998) and are used in conjunction with the National Standards for Foreign
Language Learning (1996, 1998, and 2006) to describe how well students meet
content standards. For the past 25 years, the ACTFL Guidelines have had an
increasingly profound impact on language teaching and learning in the United

States.

By doing the practices of TOEFL and compare the results with the ACTFL
Guidelines, this research expects to prove that students who have previous
experiences taking some practices before the final test, will have better results and
could know their real proficiency, and take decisions about it, from those students

that will take only once the exam.
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2C. Definitions of Key Terms

. Achievement test: This is a test of developed skill or knowledge. The most
common type of achievement test is a standardized test developed to
measure skills and knowledge learned in a given grade level, usually
through  planned instruction, such as training or classroom
instruction. Achievement tests are often contrasted with tests that measure

aptitude, a more general and stable cognitive trait.

. ACTFL: American Council on the Teaching of Foreign Languages.
Performance Descriptors for Language Learners are designed to describe
language performance that is the result of explicit instruction in an
instructional setting.

. CBT: Computer Based Test.

ETS: Educational Testing Service. Institution in charge of administering
TOEFLs around the world.

. IBT: Internet Based Test.

. ITP: Institutional Testing Program.

. Language proficiency: Language proficiency or linguistic proficiency is the
ability of an individual to speak or perform in an acquired language.

. OSN: Online Scoring Network.

. PBT: Paper Based Test.
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10. Standardized test: Any form of test that requires all test takers to answer
the same questions, or a selection of questions from common bank of
guestions, in the same way, and that is scored in a “standard” or consistent
manner, which makes it possible to compare the relative performance of
individual students or groups of students. Standardized tests are designed
in such a way that the questions, conditions for administering, scoring
procedures, and interpretations are consistent and are administered and

scored in a predetermined, standard manner.

11. TOEFL: Test of English as Foreign Language.

12. TWE: Test of Written Expression.
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CHAPTER lll. Hypotheses

3A. Hypotheses

General hypothesis:

v' The students of third year at the Foreign Languages Department are not
aware of their reading and listening proficiency level.

Specific hypotheses:

v' Taking a TOEFL practice will contribute the students of third year to know

their level of academic proficiency in the receptive skills.

v" The perceptions the students have about their proficiency level in reading

and listening skills are different from what a standardized test can show.

v" The students of third year consider it is important to get informed about their

real proficiency in the receptive English skills.

38



3B. Conceptual Definition of Variables

1. Awareness:
It is the ability to perceive, to feel, or to be conscious of events, objects,
thoughts, emotions, or sensory patterns. In this level of consciousness,
sense data can be confirmed by an observer without necessarily
implying understanding. More broadly, it is the state or quality of being
aware of something.

2. TOEFL: Test of English as Foreign Language.
It is a trademark for a standardized examination in English as a Foreign
Language.
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CHAPTER IV. Methodology

4A. Research Approach

The quantitative approach was used in this research project. The researchers
used two questionnaires as instrument to collect data; this kind of instrument was a
useful way to obtain important and specific data in a fast way. It consisted on
counting, classifying features and designing graphs to explain the information that
was gathered. The researchers sought to find the relationships between two
variables, to gather the sample’s opinion and attitude before and after taking a
standardized test (TOEFL practice) and to describe all the aspects of such

relationship regarding the awareness of reading and listening skills.

4B. Type of Study

The type of study taken into account to this project was the exploratory; such is
the fact that there are few studies in relation to “the awareness of reading and
listening skills using a standardized test”. It helped to increase the degree of
familiarity with this topic as to the students who were the sample as to the
population in general and future researchers who might be interested in doing a
more complex research at the Foreign Languages Department. Besides, this
research project sought to find the relationship of two variables, as mentioned
before, which are “the awareness of reading and listening” and a “TOEFL practice”
to describe or to determine if taking a standardized test at certain level of the
Modern Language Major could be helpful to the students and make them realize

about their weaknesses and strengths in the receptive skills.
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4C. Research Design

To help the researchers to answer the research questions, to achieve the
objectives, and based on the fact that this research looked for measuring the
proficiency of listening and reading English skills, the researchers used a non-
experimental design called: descriptive transectional design. The reason to use this
design was because the researchers observed the phenomena in its natural context:
The students of third year filled a questionnaire to give their opinions about the
proficiency in their receptive skills and then, they were tested with a TOEFL practice
without any preparation presided by the researchers. Their opinions and the scores
obtained in the TOEFL practice were not manipulated.

This research was descriptive because there was not too much previous information
about this topic in the University of El Salvador and the study described the
relationship of two variables: the awareness of reading and listening proficiency
and a TOEFL practice. After the process to collect and analyse the data, this
research sought to give the description of the phenomena. Likewise, this was a
transactional design because the data was collected in a unigue time during the
second semester of 2015.
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4D. Population and Sample

Population:

The population from which the researchers obtained the sample was all the
students who took Readings and Conversation |, semester 11-2015 from the
Foreign Languages Department at the University of El Salvador. The total amount

of the population was 134 students.

Sample:

To choose the sample, the researchers applied a non-random sampling by
convenience. It meant that the researchers did not use a formula to get it;
otherwise, they selected the units of analysis based on the following criteria:

v' Be part of Readings and Conversation | subject

v" Time availability during the afternoon shift.

v" Willingness to participate on the TOEFL practice.

v To fill questionnaire 1 in order to obtain a code which was used to keep the

students’ names in an anonymous status.

v' To participate in a small talk to receive the scores obtained and to fill

guestionnaire 2.
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4E. Research Techniques

The technique chosen for this research was the survey. This type of
technique allowed researchers to include all the students from the sample (third
year students of the Modern Languages Major) due to its convenience in terms of
scope since it did not need the researchers to be with every subject of study as the
interview does; by consequent, this allowed researchers to get the whole sample’s
opinions, in that way it was possible to collect information from the sample which is
the main objective of the survey. Besides, this sample was representative that is
why it was an enough quantity of students from the population of interest as the
research needed to include. Neither did the survey need qualified personnel to
administer it because the survey was taken and answered by every subject of
study who did not need the researchers to give them a big explanation to answer

the questions.

4F. Research Instruments.

The researchers used a questionnaire as the instrument to gather information
from the sample. A questionnaire is a series of written questions a participant
answers; moreover, the questionnaire had an established structure which could not
be changed or altered by the researchers once it was defined in comparison with

an interview that has the possibility to change or add information.

This questionnaire was administered to the selected sample which was third year
students of the Modern Languages Major in a personal way, this means that the
questionnaire was delivered and received it back in person at the moment of taking
it.
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In addition, it is important to remark that the researchers administered two
guestionnaires to the sample: As it was mentioned before, the researchers carried
out a TOEFL practice taking into account the selected sample. Before taking the
practice, the students answered a questionnaire regarding to the awareness of
their receptive skills and it tried to collect their opinions and perceptions about
those skills. Finally, when taken the TOEFL practice and given the results to the
students in the small talk, the researchers administered another questionnaire
related to the results obtained from the practice, the new knowledge they have

gotten about a standardized test and their impressions about the experience.

The type of questions that this instrument included was closed. This type of
questions facilitated researchers to evaluate and consolidate the results using

statistical methods.

4G. Data Gathering Plan

The characteristics of the participants played a great role in the outcome: The
participants will be students of Readings and Conversation | in their third year from
the Modern Languages at the Foreign Languages Department. The dynamic

consisted in a group of volunteers who took a practice of TOEFL.

The students of Readings and Conversation | received questionnaire 1 in
September in order to obtain quantitative information to explore the awareness of
their receptive skills: reading and listening. They filled questions related to general
information about TOEFL such as types, format and uses Also, the questionnaire 1
gathered students’ opinions and perceptions about those skills. Then, this group of
volunteers took a practice of TOEFL; they had2and a half hours practice, in a

specific date. The results of this evaluation were based on the ACTFL proficiency
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guidelines which divides the English proficiency level in; Novice, Intermediate,
Advanced, Superior and Distinguished.

After this, the students participated in a small talk in which they received their
scores and they filled questionnaire 2, which had the purpose of bringing to light
their new opinions and perceptions about their proficiency, the importance of
having a standardized test and how they felt.

At the end, the data obtained in the two questionnaires was compared, and also
the scores gotten were analyzed carefully using an important tool: the SPSS
program. IBM SPSS Statistics 20.Ink is a software package. The software name
originally stood for Statistical Package for the Social Sciences It is a widely used
program for statistical analysis in social science. It is also used by market
researchers, health researchers, survey companies, government, education

researchers, and others.
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SPSS is a global system for analyzing data. It can take data from almost any
type of file and use them to generate tabulated reports, charts and plots of
distributions and trends, descriptive statistics, and complex statistical analysis.
SPSS makes statistical analysis more accessible for beginners and more
convenient for experienced users. The menu selections and dialog boxes allow
complex analyzes without typing a single line of syntax of commands. The Data
Editor offers a simple and effective tool with a type of spreadsheet design, allowing

entering data and reviewing the working data file.
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CHAPTER V. Data Analysis.

5A. Statistical procedures

The researchers will get the information needed to prove the hypotheses from

the standardized test taking and from the two questionnaires.

The results will be analyzed in the SPSS program. The results will be coded

and analyzed by this program. Some statistics data like mode and medium will be

measured.

5B. Data analysis plan.

To analyze properly the data, the researchers will follow the next steps:

1.

The results obtained in questionnaire 1 will be entered in the SPSS program
as the first step of the data base creation.

The TOEFL practice will be graded applying the parameters already
stablished by Cambridge TOEFL preparation book.

The scores obtained in the TOEFL practice will be coded in a chart made
by the SPSS program.

The scores will be delivered to the students in a small talk in which they will
listen to an explanation about their grades and what they represent in terms
of proficiency. Then in the same session the students will fill questionnaire 2
which mainly gather information about the experience they went through.
The results of the practice of TOEFL and the two questionnaires will be
entered in the SPSS program. Then, a bivariate analysis will be carried out
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comparing the perceptions showed in questionnaire 1 and the scores
obtained in the TOEFL practice plus questionnaire 2. The findings will be
labelled in graphics.

6. The most outstanding findings will be summarized and expressed in the
Findings Chapter.
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5C. Analysis and Interpretation of the Data

QUESTIONNAIRE 1
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GRAPH 1
Gender of the students.

Statistics
| Valid 36
N o
| Missing |0
Mean 1.47
Mode 1

|Frequency [Percent |valid Percent
Female |19 52.8 52.8
Valid  Male 17 47.2 47.2
Total 36 100.0 100.0

Percent

Female

Gender

Male

Graph 1 is related to the gender of the sample. It shows that, the 52.78% are

women and the 47.22% are men. The amount of women and men are almost the

same.
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GRAPH 2
Age of the students.

Statistics -
|Frequency |Percent |Vvalid Percent
IN valid 36 18-21 4 11.1 11.1
Missing |0 Valid 22-26 25 69.4 69.4
Mean 2.08 27 ormore |7 19.4 19.4
Mode 2 Total 36 100.0 100.0

Percent

18-21 22-26 27 or more

This graph represents the age range of the sample, from which a big part of the
sample (69.44%) are between 22 and 26 years old. The 11.11% are between 18
and 21 years old and the last 19.44% are between 27 and more years old.
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GRAPH 3

Marital Status of the students.

Marital Status

Statistics
Frequency Percent Valid Percent
Valid 36 Single 35 97.2 97.2
N
Missing 0 Valid  Married 1 2.8 2.8
Mean 1.03 Total 36 100.0 100.0
Mode 1
E
=
(]
o
1
i1
o
2.78%
Single Married

Graph 3 is about the sample’s marital status. It indicates that the 97.22% of the

sample are single and the 2.78% are married. It means that the majority are single.
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GRAPH 4
Place of Residence of the students

Statistics

Valid 36
N Frequency Percent Valid Percent

Missing 0
City 31 86.1 86.1

Mean 1.14
Mode 1 Valid  Country 5 13.9 13.9
Total 36 100.0 100.0

Percent

City

Country
Place of Residence

Graph 4 indicates about the sample’s place of residence from which the 86.11%
live in the city and the 13.89% live in the country.
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GRAPH 5
Socio-economic status of the students.

Statistics
Valid 36 Frequency | Percent | Valid Percent
N
Mean 1.53 Valid Medium 19 52.8 52.8
Mode 2 Total 36 100.0 100.0

Percent

Low Medium

Socio-economic Status

This graph represents the sample’s socio-economic status. It shows that the
47.22% of the sample have a low socio-economic status and the other 52.78%

have a medium socio-economic status. Nobody chose a high socio-economic
status.
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GRAPH 6

Do you know what a standardized text is?

Statistics
Valid 36 Frequency Percent [ Valid Percent
N
Missing 0 Yes 25 69.4 69.4
Mean 1.31 Valid No 11 30.6 30.6
Mode 1 Total 36 100.0 100.0

Parcent

Yes

M

De you know what a standardized testis?

This graphic is about the knowledge the sample have about standardized tests, it is

observed that the 69.44% answered positively and said that they know what a

standardized test is, on the contrary, the 30.56% answered that they do not know
what a standardized is.
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GRAPH 7
Have you ever taken a standardized text?

Statistics
valid 36 Frequency Percent Valid Percent
N Missing 0 Yes 11 30.6 30.6
Mean 1.69 Valid No 25 69.4 69.4
Mode 2 Total 36 100.0 100.0

Percent

fes Mo

Have you ever taken a stardardized test?

It is shown in the graph the people who have taken a standardized test. The
30.56% said they have taken a standardized test before, on the contrary, a big part

of the sample which is the 69. 44% said that they have never taken a standardized
test.
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GRAPH 8

Do you know what TOEFL stands for?

Statistics
Valid 36 Frequency Percent Valid Percent
N
Missing 0 Yes 22 61.1 61.1
Mean 1.39 Valid No 14 38.9 38.9
Mode 1 Total 36 100.0 100.0

Parcent

Yes Mo

Do you know what TOEFL stands for?

This graph shows about the knowledge the sample has about the meaning of the

acronym TOEFL. From the sample the 61.11% said they know what TOEFL stands
for but the 38.89% said they do not know the meaning of TOEFL.
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GRAPH 9
How much time is required to do TOEFL?

Statistics
Valid 36 Frequency Percent Valid Percent
N . .

Missing 0 1-2 hours 15 41.7 41.7
Mean 181 3-4 hours 15 417 417

Mode 12 )
Valid  5-6 hours 4 11.1 11.1
Not settled time 2 5.6 5.6
Total 36 100.0 100.0

Fercent

1-2 nours

3-4 qours

E-5 hours

Mo settlec zime

How much time is required to do TOEFL?

As can be seen from the graph, which is about the knowledge the sample have
about the time required to do TOEFL, The 41.67% said it is required 1-2 hours to
do the test. The 41.67% said it is required 3-4 hours, the 11.11% said it is required

5-6 hours and the last 5.56% said there is not settled time to do the test.
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GRAPH 10
What is the TOEFL score acceptable in El Salvador?

Statistics
valid 36 Frequency | Percent | Valid Percent
N Missing 0 450 points 3 8.3 8.3
Mean 3.58 500 points 9 25.0 25.0
Valid
Mode 4 | don't know 24 66.7 66.7
Total 36 100.0 100.0

Fercent

150 pore £00 sainte | dlar't knaow
What is the TOEFL score acceptable in El Salvadeor?

This graph illustrates about what the sample knows about the scores acceptable to
approve TOEFL in El Salvador. The 8.33% thinks 450 points are acceptable to
approve, the 25.00% thinks 500 points are acceptable to approve the test and a big
part of the sample which is the 66.67% does not know the score acceptable to
approve TOEFL in El Salvador.
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GRAPH 11

Do you know how many formats of TOEFL there are?

Statistics
Valid 36 Frequency Percent Valid Percent
N
Missing 0 Yes 2 5.6 5.6
Mean 1.94 Valid No 34 94.4 94.4
Mode 2 Total 36 100.0 100.0

100

g0

60

Percent

40

20

Yes

Mo

Do you know how many formats of TOEFL there are?

As can be seen from the graph about how many formats of TOEFL there are, only
the 5.56% of the sample knows the amount of TOEFL formats and the majority
which is the 94.44% do not know the number of TOEFL that exists.
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GRAPH 12

Check the formats of TOEFL that you know?

Statistics
Valid 36 Frequency Percent Valid Percent
N
Missing 0 CBT 1 2.8 2.8
Mean 3941 |valid None 35 97.2 97.2
Mode 4 Total 36 100.0 100.0

Parcent

CBT
Check the formats of TOEFL that you know.

Mone

This graph illustrates what formats of TOEFL the sample knows. Only the 2.78%
knows the CBT format and the majority of the sample, the 97.22%, does not know
any TOEFL format.

61




GRAPH 13

How many sections does TOEFL include?

Statistics
Frequency Percent Valid percent
Valid 36
N o Three 1 2,8 2,8
Missing 0
Mean 3.44 Four 8 22,2 22,2
Mode 4 Valid Five 1 2,8 2,8
| don’t know 26 72,2 72,2
Total 36 100,0 100,0

Parcent

Three Faur Fiv= | clany knoww

Hew many sections does TOEFL include?

According to graph 13, 72.22% of the students, which means the majority, do not
know how many sections TOEFL includes. Even so, the 22.22% of them answered
that TOEFL has four sections, 2.78% of the sample answered TOEFL has three
sections and 2.78% of them responded that TOEFL has five sections.
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GRAPH 14
Who can take TOEFL?

Statistics
\ Valid 36 Frequency | Percent | Valid percent
Missing 0 .
Non-native speakers 17 47,2 47,2
Mean 2,19
Both 14 38,9 38,9
Mode 1 Valid
| don't know 5 13,9 13,9
Total 36 100,0 100,0

Parcent

MNan-native soeakers Both | con't know

Who can take TOEFL?

In graph 14, it can be observed that 47.22% of the students answered that non-
native speakers can take TOEFL. 38.89% of them think TOEFL can be taken by

either native or non-native speakers and 13.89% responded that they do not know
who can take TOEFL.
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GRAPH 15
Is it required to take TOEFL before graduating from Modern Language Major?

Statistics
Frequency Percent | Valid percent
Valid 36
N Yes 10 27,8 27,8
Missing 0 No 10 27,8 27,8
Mean 2,17 Valid
| don't know 16 44,4 44,4
Mode 3
Total 36 100,0 100,0

Percent

Tes [0 don know

Is it requirad to take TOEFL befare graduating from
Modern Language Major?

It is possible to notice in graph 15 that 44.44% of the sample does not know
whether taking TOEFL before graduating from Modern Language Major is are
requirement. 27.78% of the students believe it is required to do it and 27.78 of

them answered it is not.
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GRAPH 16
What is your real English proficiency?

Statistics
\ Valid 36 Frequency Percent Valid percent
Missing 0 Novice 1 2,8 2,8
Mean 2,44 Intermediate 20 55,6 55,6
Mode 2 )
Valid Advanced 13 36,1 36,1
Distinguished 2 5,6 5,6
Total 36 100,0 100,0

30

Percent

10

Movice Intermediate Advanced Distinguished

What is your real English proficiency?

Graph 16 shows that only 2.78% of the sample thinks their real English proficiency
is novice. Moreover, 55.56% of them consider they are in an intermediate level;
36.11% of the students consider themselves to be in an advanced level and 5.56%
of them think they are in a distinguished level.
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GRAPH 17
Do you think TOEFL really measures students’ listening and reading skills?

Statistics
\ Valid 36 Frequency | Percent | Valid percent
Missing 0
Mean 128 Yes 26 72,2 72,2
Mode 1| lvaia o 10 27,8 27,8
Total 36 100,0 100,0

Percent

Y23 Mo

Do you think TOEFL really measures students’ listening
and reading skills?

In graph 17, it can be observed that 72.22% of the students consider that TOEFL

really measures students’ listening and reading skills. On the other hand, 27.48%
of them think it does not.
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GRAPH 18
Which of the receptive English skills do you consider the most developed in your
learning process?

Statistics
Valid 36 Frequency | Percent [Valid percent
N Missing 0 Listening 16 44,4 44,4
Mean 1,56 Valid Reading 20 55,6 55,6
Mode 2 Total 36 100,0 100,0

Percent

Lstening

keadng

Which ofthe rece?tive English skills do you consider the
most developed in your learning process?

In graph 18, it is shown that students think they are better at reading than at
listening. 55.56% of them consider that reading is their most developed skill versus

44.44% of the sample who believes that listening is their most developed skill.
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GRAPH 19
In your opinion, which is the hardest skill to develop?

Statistics
N Valid 36 Frequency Percent | Valid percent
Missing 0
Mean 1,19 Listening 29 80,6 80,6
Mode 1 Valid Reading 7 19,4 19,4
Total 36 100,0 100,0

Percent

Ligtening

Reacling
In your opinion, which is the hardest skill to develop?

Graph 19 shows that 80.56% of the students, the majority, consider listening as the

hardest skill to develop. Yet 19.44% of them think reading is the hardest skill to be
developed.
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Statistics
Valid 36
N
Missing 0
Mean 3,25
Mode 4

GRAPH 20
What could be your score if you take TOEFL?

Frequency Percent Valid percent
400-450 5 13,9 13,9
450-500 5 13,9 13,9
Valid 500-650 2 5,6 5,6
| don’t know 24 66,7 66,7
Total 36 100,0 100,0

Percent

A00-450

160-530

&00-350

| don't know

What could be your score if you take TOEFL?

According to graph 20, the majority of the students, 66.67% of them, do not know
what could be their score if they take TOEFL. Besides, 13.89% of the sample think
they could get a score between 400 and 450; 13.89% of them answered that their

score could be between 450 and 500 and only 5.56% of the students consider they

could get a score between 500 and 650.
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GRAPH 21

What could be your proficiency in your reading skill?

Statistics
Valid 36
N
Missing 0
Mean 2,89
Mode 4

Frequency Percent Valid percent
Novice 4 11,1 11,1
Intermediate 10 27,8 27,8
Valid  Advanced 8 22,2 22,2
| don't know 14 38,9 38,9
Total 36 100,0 100,0

Percent

MNovice

Imermeciate Sivanced | don't know

What could be your proficiency in your reading skill?

It is possible to observe in graph 21 that 11.11% of the sample considers their

proficiency in their reading skill could be between 42 and 50. Moreover, it is also

observed that 27.78% of them think their proficiency could be between 51 and 59;

22.22% of the students consider their score could be between 60 and 67 and

38.89% of them answered they did not know what could be their proficiency.
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GRAPH 22
What could be your proficiency in your listening skill?

Statistics
\ Valid 36 Frequency Percent Valid percent
Missing 0 45.52 11 30,6 30,6
Mean 2,44 53-61 11 30,6 30,6
Mode 4 .
Valid 62-68 1 2,8 2,8
| don't know 13 36,1 36,1
Total 36 100,0 100,0

Percent

NEEme

Maovize Intermed ate Advancec | don’ know

What could be your preficiency in your listening skill?

In graph 22, it can be seen that 30.56% of the students considers their proficiency
in their listening skill could be between 45 and 52. Besides, 30.56% of them thinks
their proficiency could be between 53 and 61; only 2.78% of the sample considers
their proficiency could be between 62and 68 and 36.11% of them said they did not
know what could be their proficiency in thier listening skill.
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GRAPH 23
During the practice of TOEFL, which skill could be more difficult to solve?

Statistics
Frequency | Percent | Valid Percent
Valid 36
N ! Listening 26 72.2 72.2
Missing 0
Mean 128 Valid Reading 10 27.8 27.8
Mode 1 Total 36 100.0 100.0

Percentage

Listening

Feading

During the practice of TOEFL, which skill could be more
difficult to solve?

In graph 23, it is observed that the majority of students think that listening is harder
to solve than reading. There are 26 students out of the 36 that consider listening is
the most difficult section to solve, they represent 72.22%. On the other hand, it can
be seen that 10 students (representing 27.78%) think reading is the most difficult

part to solve.
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GRAPH 24
When solving the listening section, what factor do you think would affect your

performance?
Statistics Frequency | Percent | Valid Percent
Distraction 10 27.8 27.8
N Valid 36 Anxiety 8 22.2 222
Missing 0 ) Different
Media 231 Valid 15 41.7 41.7
Accents
Handling Time 3 8.3 8.3
IModa 3
Total 36 100.0 100.0

Parcent

Listrachon Bnxety Litterent Accenis Hancing lime

When solving the listening section, what factor do you
think would affect your performanca?

According to graph 24, 41.67% of the students consider that the factor of different
accents would affect their performance when solving the listening section. It can be
also observed that 27.78% of the students think distractions is the biggest factor
that would affect them; 22.22% of sample answered that anxiety is the main factor
affecting their performance and 8.33% of the students consider that the factor of

handling time would affect their performance when solving the listening section.
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GRAPH 25

When solving the reading section, what factor do you think would affect your

performance?
Statistics Frequency Percent Valid Percent

Vocabulary 21 58.3 58.3

Valid 36
N o Text lengh 6 16.7 16.7

Missing 0
Mean 178 Valid Handling time 5 13.9 13.9
Mode 1 Anxiety 4 111 111
Total 36 100.0 100.0

Parcent

Yocabiulary

Tex. lengh

Handling .ime

Anxiely

When solving the reading section, what factor do you
think would affect your performance?

In graph 25, it is possible to see that 58.33% of the students think the main factor

that would affect their performance in the reading section is vocabulary. The graph

also shows that 16.67% of the sample considers text length is the biggest factor

which would affect their performance; besides, it can be seen that 13.89% of the

students think the factor of handling time would affect them and 11.11% of them

consider anxiety as the main factor that would affect their performance when

solving the reading section.
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GRAPH 26

Do you think the practice of TOEFL will help to improve your English?

Statistics
Validos 36
N
Perdidos 0
Media 1.17
Moda 1

Valid

Frequency Percent Valid Percent
Yes 30 83.3 83.3
No 6 16.7 16.7
Total 36 100.0 100.0

Percent

Yes

Ma

Do you think the practice of TOEFL will help to improve

your English?

According to graph 26, it is seen that 83.33% of the students considers the practice

of TOEFL will help to improve their English. Moreover, 16.67% of the sample thinks

that this practice will not help. As a conclusion, students really believe the practice
of TOEFL is a help to improve their English.
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GRAPH 27
Do you consider it would be useful to have practices of standardized tests at the
Foreign Language Department?

Statistics
] Frequency Percent Valid Percent
Valid 36
N
Missing 0
Mean 111 Yes 32 88.9 88.9
Mode 1 Valid Yes 4 111 111
Total 36 100.0 100.0

Percent

oy Mo

Do you consider it would be useful to have practices of
standardized test at the Foreign Language Departmant?

Graph 27 shows a remarkable difference in the answers. Most of the students,
88.89%, consider it would be useful to have practices of standardized tests at the
Foreign Language Department but 11.11% of them think it would not be.
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GRAPH 28
Are you prepared to take a standardized test like TOEFL at this moment?

Statistics

Frequency Percent Valid Percent

Valid 36

N

Missing 0
Yes 22 61.1 61.1

Mean 1.39
Valid No 14 38.9 38.9

Mode 1
Total 36 100.0 100.0

Percent

Yes M2

Are you prepared to take a standardized test like TOEFL
at this momant?

It is possible to notice in graph 28 that 61.11% of the students think they are
prepared to take a standardized test. On the other hand, 38.89% of the sample
considers they are not ready to take a standard test like TOEFL.
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GRAPH 29

Would you be nervous when taking TOEFL without any preparation?

Statistics
N Valid 36 Frequency | Percent | Valid Percent
Missing 0
Mean 1.25 Yes 27 75.0 75.0
Mode 1 Valid  No 9 25.0 25.0
Total 36 100.0 100.0

Percent

Yas Ma

Would you be nervous when taking TOEFL without any
preparation?

According to graph 29, 75% of the students consider they would be nervous when
taking TOEFL without any preparation. On the contrary, 25% answered that they
would not feel nervous at the moment of taking TOEFL without any preparation.
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GRAPH 30
Would you feel comfortable when taking TOEFL without any preparation?

Statistics
Valid 36 Frequency Percent Valid Percent
N
Missing 0 Yes 10 27.8 27.8
Mean 172 valid  No 26 72.2 72.2
Mode 2 Total 36 100.0 100.0

Percent

TEs Mo

Would you feel comfortable when taking TOEFL without any
preparation?

It is observed in graph 30 that 72.22% of the students, the majority, think they
would not feel comfortable when taking TOEFL without any preparation. On the
other hand, it can be observed that 27.78% of the sample considers they would
feel comfortable at the moment of taking TOEFL.
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GRAPH 31
Do you think taking regular practices of TOEFL could help you to feel more
prepared at the moment of taking the real one?

Statistics
Valid 36 Frequency Percent Valid Percent
N
Missing 0
Yes 32 88.9 88.9
Mean 1.11
Mode 1 valid No 4 111 111
Total 36 100.0 100.0

Percent

ag Mo

Do you think taking regular practices of TOEFL could help you
to feel more prepared at the moment of taking the real one?

In graph 31, there is a remarkable difference in the answers. It is observed that
88.89% of the sample considers that taking regular practices of TOEFL could help
them to feel more prepared when taking the real one against 11.11% of the

students who think it could not help.
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GRAPH 32

Do you consider that taking a practice of TOEFL once in a year could be useful for

you?
statistics
\ Valid 36 Frequency | Percent Valid
Missing 0 Percent
Mean 1.06 Yes 34 94.4 94.4
Mode 1 valid  No 2 5.6 5.6
Total 36 100.0 100.0

Percent

Yes M

Do you conslder that taking a practice of TOEFL onceln a
year could be useful for you?

Graph 32 shows a huge difference in students’ answer. According to the graph,
94.44% of the students thinks taking practices of TOEFL once in a year could be

useful for them. On the contrary, 5.56% of the sample considers it could not be
useful.
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GRAPH 33
Do you think it is important to know your real proficiency?

Statistics
Frequency Percent Valid Percent
Valid 36
N
Missing 0 Yes 33 91.7 91.7
Mean 1.06 valid  No 3 8.3 8.3
Mode 1 Total 36 100.0 100.0

Pearcent

Co you think it is important to know your real proficiency?

Graph 33 shows that most of the students, 91.67% of them, believe it is important

to know their real proficiency. On the other hand, only 8.33% of the sample
considers it is not important to know it.
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GRAPH 34

Could the fact of being informed about your current score in TOEFL help you to

improve?
Statistics
valid 36 Frequency | Percent |Valid percent
N
Missing 0 Yes 31 86,1 86,1
Mean 114 valid No 5 13,9 13,9
Mode L Total 36| 1000 100,0

Percent

Yes Mo

Could the fact of being informed about your current score
in TOEFL help you to improve?

Graph 34 shows that the majority of the students (86.11%) believe that being
informed about their current score in TOEFL could help them to improve. On the

other hand, 13.89% of the simple considers it could not help them.
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GRAPH 35

If you had the opportunity to take TOEFL for free, would you participate?

Statistics
valid 36 Frequency Percent Valid percent
N . .
Missing 0 Yes 35 97,2 97,2
Mean 1,03 valid  No 1 2,8 2,8
Mode 1
Total 36 100,0 100,0
e )
c
* 1]
=]
-
[ 1]
.
Yes (s
If you had the opportunity te take TOEFL for free, weould
you participate?

In graph 35, it can be seen that students are interested on taking TOEFL as long
as it is for free. We can see that 97.22% of them answered that they would

participate in taking TOEFL for free if they had the opportunity, but only 2.78 of
them said they would not participate.
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QUESTIONNAIRE 2
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GRAPH 1
According to the results you obtained in the TOEFL practice, what is your real
English Proficiency?

Statistics

Frequency Percent | Valid Percent
Valid 30 Novice 7 23.3 23.3

N
Missing 0 Intermediate 10 33.3 33.3

Valid

Mean 2.20 Advanced 13 43.3 43.3
Mode 3 Total 30 100.0 100.0

Percent

MNovice Intermediate Advanced

According to the resultyou obtained in the TOEFL
practice, what is your real English Proficiency?

In graph 1, it is observed that 23.33% of the sample is in the novice level according
to the result the obtained in the TOEFL practice. It is also observed that 33.33% of

the students is in an intermediate level and 43.33% of them is in and advanced
level.
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Statistics
Valid 30
N
Missing 0
Mean 1.47
Mode 1

GRAPH 2
Is your English Proficiency what you expected before taking it?

Frequency Percent Valid Percent

Yes 16 53.3 53.3

Valid No 14 46.7 46.7
Total 30 100.0 100.0

Percent

Yes

Mo

Is your English proficiency what you expected before

taking it?

In graph 2 it is possible to notice that 53.33% of the students answered that their

English Proficiency was what they expected before taking the TOEFL practice. But
46.67% of them said that it was not what they expected.
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GRAPH 3
Did your perception match with your result?

Statistics Frequency | Percent | Valid Percent
Valid 30
N
Missing 0 Yes 15 50.0 50.0
Mean 1.50 Valid No 15 50.0 50.0
a
Mode 1 Total 30 100.0 100.0

Percent

Yes Mo

Did your perception match with your result?

According to graph 3, 50% of the sample answered that their perceptions matched

with their result. On the other hand, it can be seen that 50% of them said their
perceptions did not match with their result.
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GRAPH 4
Do you think TOEFL really measures students’ listening and Reading skills?

Statistics
Valid 30 Frequency | Percent | Valid Percent
N Missing 0
Mean 1.23 Yes 23 76.7
Mode 1 Valid No 7 23.3
Total 30 100.0

Percent

Do you think TQEFL really measures students’ listening

Yes

and reading skills?

Graph 4 shows that majority of the students (76.67%) believes that TOEFL really

measures students’ listening and reading skills. Yet, 23.33% of them think it does
not really measure.
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GRAPH 5
In your opinion, which is the hardest skill to develop?

Statistics
Frequency | Percent | Valid Percent
Valid 30
N Missing 0 Listening 20 66.7 66.7
Mean 1.33 Valid Reading 10 33.3 33.3
Mode 1 Total 30 100.0 100.0

FPercent

Listening

Reading
In your opinicn, which is the hardest skill to develop?

It can be observed in graph 5 that 66.67% of the students consider listening is the
hardest skill to develop. On the contrary, 33.33% of them think reading is the

hardest skill to develop.
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GRAPH 6
What is your score in TOEFL?

Statisti

atistics Frequency Percent Valid Percent
\ Valid 30 350-400 8 26.7 26.7
Missing 0 400-450 14 46.7 46.7
Mean 210 Valid 450500 5 16.7 16.7

Mode 2
500-650 3 10.0 10.0
Total 30 100.0 100.0

Pearcent

JC0-400 400-450 450-500 500650
What is your score in TOEFL?

It can be seen in graph 6 that 26.67% of the sample had a score between 350 and
400. Moreover, 46.67% of them (the majority) obtained a score between 400 and
450; 16.67% of the students got a score between 450 and 500 and 10% of them
obtained a score between 500 and 650.
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GRAPH 7

During the practice of TOEFL, which skill was the most difficult to solve?

Statistics
Frequency Percent Valid Percent
Valid 30
N . -
Missing 0 Listening 13 43.3 43.3
Mean 1.57 valid  Reading 17 56.7 56.7
Mode 2 Total 30 100.0 100.0

Percent

Listening

Reading
During the practice of TOEFL, which skill was the most

difficult to solve?

According to graph 7, 43.3% of the students believe that listening was the most

difficult part to solve during the practice of TOEFL. On the other hand, 56.67% of
them consider that reading was the most difficult skill to solve.
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GRAPH 8
When solving the listening section, what factor do you think affected your
performance?

Statistics

Frequency Percent Valid Percent
N Valid 30 Distraction 11 36.7 36.7
Missing 0 Anxiety 9 30.0 30.0
Mean 210 Valid Different accents 6 20.0 20.0

Mode 1 o
Handling time 4 13.3 13.3
Total 30 100.0 100.0

Percent

Distracticn Anziety Different Hznclirg zime
accams

When seolving the listening section, what factor do you
think affected your performance?

Graph 8 shows that most of the students (36.67%) consider distraction was the
main factor that affected their performance when solving the listening section.
Besides, 30% of them think the biggest factor that affected their performance was
anxiety; 20% of the sample considers that different accents affected their
performance and 13.33% of them answered that handling time affected their
performance.
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GRAPH 9
When solving the Reading section, what factor do you think affected your

performance?

Statistics Frequency Percent Valid Percent
Valid 30 Vocabulary 12 40.0 40.0

N
Missing 0 Text length 8 26.7 26.7
Mean 2.10 valid  Handling time 5 16.7 16.7
Mode 1 Anxiety 5 16.7 16.7
Total 30 100.0 100.0

Percent

wozabulary “exl lzngth Fandling time Anxiety

When solving the reading section, what factor do you
think affectad your performance?

In graph 9, it can be noticed that 40% of the students consider vocabulary as the
main factor that affected their performance when solving the reading section.
Besides, it is observed that 26.67% of them believe text length was the biggest
factor that affected their performance, 16.67% of the sample thinks the main factor
which affected their performance was handling time and 16.67% of them consider

that anxiety affected their performance at the moment of solving the reading
section.
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GRAPH 10
Did you feel prepared while taking the TOEFL practice?

Statistics
Frequency Percent Valid Percent
Valid 30
N . .
Missing 0 Yes 8 26.7 26.7
Mean 173 valid  No 22 73.3 73.3
Mode 2 Total 30 100.0 100.0

Percent

Yes Mo

Did you feel prepared while taking the TOEFL practice?

In graph 10 it is observed that 26.67% of the students did not feel prepared while

taking the TOEFL practice. On the other hand, 73.33% of them, the majority, felt
prepared at the moment of taking it.
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GRAPH 11

Were you nervous when taking TOEFL without any preparation?

Statistics
Valid 30
N
Missing 0
Mean 1.37
Mode 1

Frequency Percent | Valid Percent

Yes 19 63.3 63.3

Valid No 11 36.7 36.7
Total 30 100.0 100.0

Percent

Mo

Were you nervous when taking TOEFL without any
preparation?

In graph 11 it is possible to see that 63.33% of the sample said they were nervous

when taking TOEFL without any preparation. On the contrary, 36.67% of the

students answered that they were not nervous when taking it.
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GRAPH 12
Did you feel comfortable when taking TOEFL without any preparation?

Statistics
Frequency Percent Valid Percent
Valid 30
N Missing 0 Yes 11 36.7 36.7
Mean 163 valid ~ No 19 63.3 63.3
Mode 2 Total 30 100.0 100.0

Percent

Yes Mo

Did you feel comfortable when taking TOEFL without any
preparation?

According to graph 12, 36.67% of the sample felt comfortable at the moment of

taking TOEFL without any preparation. Yet, the majority of them (63.33%) did not
feel comfortable when taking it.
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GRAPH 13
Do you think taking regular practices of TOEFL could help you to feel more
prepared at the moment of taking the real one?

Statistics
Valid 30
N
Missing 0 Frequency Percent Valid Percent
Mean 1.00
Valid Yes 30 100.0 100.0
Mode 1

100

a0

&0

Parcant

40

20

Yes

De you think taking regular practices of TOEFL could
help you to feel more prepared at the moment of taking
the real one?

Graph 13 shows that every student in the sample (100%) thinks taking regular

practices of TOEFL could help them to feel more prepared when taking the real
one.
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GRAPH 14
Do you consider that taking a practice of TOEFL once in a year could be useful for

you?
Statistics
N Valid 30 Frequency | Percent | Valid Percent
Missing 0
Valid Yes 30 100.0 100.0
Mean 1.00
Mode 1
100
a0
E 0
o
(L)
|
a
o
40
20

"\."E.:

Do you consider that taking a practice of TOEFL once in a
year could be useful for you?

In graph 14 it can be observed that 100% of the students consider that taking a
practice of TOEFL once in a year could be useful for them.
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GRAPH 15
Do you consider it would be useful to have practices of standardized test at the
Foreign Language Department?

Statistics
Valid 30 ]
N Frequency Percent Valid Percent
Missing 0
Mean 1.00 Valid Yes 30 100.0 100.0
Mode 1
100
a0
E @0
@
o
|
a
o
40
20

VE‘:

De you censider it would be useful to have practices of
standardized test atthe Foreign Languags Departmant?

According to graph 15, all of the students, that means 100%, consider it would be

useful to have practices of standardized tests at the Foreign Language
Department.
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BIVARIATE ANALYSIS
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BIVARIATE ANALYSIS 1

Case Processing Summary

Cases
Valid Missing Total
N Percent N Percent N Percent

* Do you think TOEFL really
measures students’ listening
and reading skills? 30 83,3% 6 16,7% 36 100,0%
* Did your perception
match with your result?

Do you think TOEFL really measures students’ listening and reading skills? * Did

your perception match with your result? Crosstabulation
Count
Did your perception match with Total
your result?
Yes No

Do you think TOEFL really  Yes 11 11 22

measures students’ listening

and reading skills? No 4 4 8

Total 15 15 30
As the graph shows, the
73.34% of the population :
think that TOEFL measures Bivariate Graph 1
the proficiency in the

: kill . Did your
receptlve S I S. It IS peﬂ:epjmn
possible to say that the miﬂr‘;“‘h
majority of the population result?
trust in TOEFL practice as =m
Ma

a reliable instrument to
know their  proficiency.
Moreover, after taking the
TOEFL practice and get
their results the 50% of the
population said that their
perceptions did not match
with  their  results. In
addition, the half of the
people that think TOEFL
does not measure their
skills realized that they have
a wrong perception about
their skills and through the
practice of TOEFL, they
could get informed about
their real proficiency.

Percent

Yeg

]

Do you think TOEFL really measures students’
listening and reading skills?
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BIVARIATE ANALYSIS 2

Case Processing Summary

Cases
Valid Missing Total
N Percent N Percent N Percent
Would you feel confortable
when taking TOEFL without
any preparation? * Were
yoz 2er\F/)ous when taking 30 83,3% 6 36 100,0%
TOEFL without any
preparation?

Would you feel comfortable when taking TOEFL without any preparation? * Were
you nervous when taking TOEFL without any preparation? Crosstabulation

Count
Were you nervous when taking Total
TOEFL without any preparation?
Yes
Would you feel comfortable Yes 7 3 10
when taking TOEFL without
any preparation? 12 8 20
Total 19 11 30
Bivariate Graph 2
Wiare you
NEIveUs
when taking
TCIEFL

Fercent

TO

Mo
Would Euu feel confortable when taking

FL without any preparation?

without any
praparation?

B ves
Etie

This graph shows the attitude the students have towards a standardized test

like TOEFL.

Before taking the test, the 66.67% of the students said they would not feel
comfortable when taking TOEFL without any previous preparation. After taking

the practice test, the 63.33% of the population affirmed they were nervous
when taking the exam.

It is assumed that a considerable amount of students have a negative attitude
respecting to that fact of taking a standardized test without a previous

preparation.
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BIVARIATE ANALYSIS 3

Case Processing Summary

Cases
Valid Missing Total
N Percent N Percent Percent
Q 15: In your opinion, which
is the hardest skill to
develop? * In your opinion, 30 83,3% 6 16,7% 36 100,0%
which is the hardest skill to
develop?

Q 15: In your opinion, which is the hardest skill to develop? * In your opinion, which
is the hardest skill to develop? Crosstabulation

Count

In your opinion, which is the Total
hardest skill to develop?
Listening Reading
Q 15: In your opinion, which Listening 19 7 26
is the hardest skill to .
develop? Reading 1 3 4
Total 20 10 30
_Bivariate Graph 3
In your
imen,
which is
the
hardeast
skill to
develop?
B Listerung
B Reading

Percent

Listaning

Reading

0 15: In your opinion, which is the hardest
skill to develop™

The third bivariate analysis describes the perception of the students about the
hardest skill to develop. This analysis compares the same question in two different

moments: before and after taking the TOEFL practice.

In the first questionnaire the 86.66% said the Listening skill was harder than

Reading. Then,

after taking the practice test and being informed about their

scores which reveal Reading as the lowest score gotten, it was supposed that the
Reading skill would be consider the hardest skill to develop but on the contrary at
the speculation only the 33.33% choose the Reading skill as the hardest skill to

development.
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BIVARIATE ANALYSIS 4

Case Processing Summary

Cases
Valid Missing Total
N Percent N Percent N Percent
What could be your score if
you take TOEFL? * What is 30 83,3% 6 16,7% 36 100,0%
your score in TOEFL?

What could be your score if you take TOEFL? * What is your score in TOEFL? Crosstabulation

Count
What is your score in TOEFL? Total
350-400 400-450 450-500 500-650
400-450 2 1 1 0 4
What could be your score if 450-500 3 2 0 0 5
you take TOEFL? 500-650 1 0 0 1 2
| don't know 2 11 4 2 19
Total 8 14 5 3 30
Bivariate Graph 4
What is
your
SCOre in
TOEFL?
I 350-400
I 400.450
[ 4=n.500
W 500-850

Percent

450-500
What could be your score if you take TOEFL?

800-650

| don't know

The bivariate graph number 4 displays the perception of the students about their

possible and real scorein TOEFL.

What is important to notice is that the 13.33% of the sample consider themselves
into the group who could get a global score between 400-450 in TOEFL but after
doing the test the 23.34% appears in the 350-400 range of score which
corresponds to the novice level and not to the intermediate level. Also, a big
quantity of population, the 36.67% out of the 63.34%, is in the range of 400-450

which corresponds to the intermediate and low advanced proficiency level.
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BIVARIATE ANALYSIS 5

Case Processing Summary

Cases
Valid Missing Total
N Percent N Percent N Percent
*According to the result you
obtained in the TOEFL
practice, what is your real 30 83,3% 6 16,7% 36 100,0%
English Proficiency? ' ! !
* Did your perception match
with your result?

According to the result you obtained in the TOEFL practice, what is your real English
Proficiency? * Did your perception match with your result? Crosstabulation

Count
Did your perception match with Total
your result?
Yes No
According to the result you  Novice 2 5 7
obtained in the TOEFL Intermediate 6 4 10
practice, what is your real
English Proficiency? Advanced 7 13
Total 15 15 30
Bivariate Graph S
Is your
Enaglish
proficiency
at yenr
expactad
bafora
taking ®?
M ves
| [
£
-
i
[ =9

Movice

Accordin
the TO

Intermediata

to the resulr
L practice. w

B

English Proficiansc

This graph highlights the importance of having a standardized test in the Foreign

Language Department.

Advanced

ou obrained in
at is your real

As it presents, almost the half of the population, the 53.33%, got the score they
expected but it is a still short range between the population who was right and
those who had a wrong perception.
In addition 20.00% out of 23.33% of the sample did not consider themselves in the
novice level and approximately the half of the students in intermediate and
advanced level did not expected obtained these results.
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5D. Global Analysis of the Research

5DI. Hypotheses

General hypothesis:

v' The students of third year at the Foreign Language Department are not

aware of their reading and listening proficiency level.

Students had some assumptions about their reading and listening proficiency
level but they did not certainly know it. They answered questionnaire 1 based on
these assumptions and some of them guessed their results, yet half of them had
wrong ideas and that is why their results did not match with their assumptions.
Moreover, they said that reading was their most developed skill but the results in
the TOEFL practice showed that they were better at listening than at reading.In this
sense, the hypothesis was proved because this practice allowed students to know

they were wrong and they could identify in which skill they really need to improve.

Specific hypotheses:

v' Taking a TOEFL practice will contribute the students of third year to
know their level of academic proficiency in the receptive skills.

The researchers performed a TOEFL practice and before doing it,
guestionnaire 1was administered. In this questionnaire, students were asked which
receptive skill was the most developed and they answered reading, but when they
took the TOEFL practice, the results showed they were completely wrong. Thanks
to the results obtained in the practice, students know now their real English
proficiency in the receptive skills because these results were intended to be given
to the students for them to get informed about it, in that way they do not keep on
speculating about it.
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At the moment they were given the results, they realized their assumptions
were the other way around, so they can improve the skills in which they are less

prepared.

v The perceptions the students have about their proficiency level in
reading and listening skills are different from what a standardized test

can show.

According to the results in the first questionnaire administered to third year
students, they were asked which of their receptive skills was more developed.
Based on their perceptions more than half of them chose that reading was their
most developed skill, besides, in their opinion they chose that listening is the
hardest skill to develop in the learning process. In questionnaire two after the
TOEFL practice, they were asked about what of the receptive skills was the most
difficult to solve during the test. To which more than half of the students answered
that reading was the hardest part during the test to solve. In addition, according to
the scores obtained from the TOEFL practice, it was listening the part with the
highest scores and reading the part with the lowest scores even though the
students thought the contrary. It means that with all the facts shown above, the
researchers proved their hypothesis and it is true that the perceptions the students
have about their proficiency level in reading and listening skills are different from

what a standardized test can show.

v The students of third year consider it is important to get informed

about their real proficiency in the receptive English skills.

According to graph 33 in questionnaire one, most of the students said they
consider important to know their English proficiency, besides, most of them also
consider it is important to have regular practices of standardized tests with the
purpose of being informed about their English proficiency. Moreover, when the
researchers administered the TOEFL practice, many students were interested

about when they were going to have the results of the test. With these facts, the
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researchers prove the hypothesis and it is true that the students of third year
consider it is important to get informed about their real proficiency in the receptive
English skills.

5DII. Answers to the Research Questions

General Research Question

v How aware are third year students at the FLD of their reading and

listening proficiency level?

According to the results obtained in questionnaire 1, students are not really
aware of their reading and listening proficiency level. When they were asked what
could be their score in listening, 36.11% which was the majority answered that they
did not know; the rest of the students was divided between the other answers:
30.56% considered they were in a novice level, 30.56% thought they were in an
intermediate level and only 2.78% answered they were in an advanced level. In the
case of the reading skill, the trend continues having 38.89% of the students who
answered that they did not know what could be their score in the reading section.
11.11% considered they were in a novice level, 27.78% thought they were in an
intermediate level and 22.22% answered they were in an advanced level. The
previous information confirms the fact that students at the Foreign Language

Department are not really aware of their reading and listening proficiency level.
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Specific Research Questions

v What is the real level of academic proficiency in the receptive skills in

third year students of the Foreign Language Department?

Based on a TOEFL practice that students took, it was possible to know what
their real level of academic proficiency in the receptive skills was. The results of the
practice showed that students are better in listening than in reading since they
obtained as mean 23 correct answers out of 50 in the listening section having as
score of 455. On the contrary, in the reading section they obtained as mean 19
correct answers out of 50 having a score of 390. Thanks to TOEFL practice taken
by the students, it was possible to get informed about their real level of academic
proficiency in the receptive skills and comparing the scores, 455 in listening and
390 in reading, it is possible to say that students are better in listening than in

reading.

v' What is the students’ perception about their level of academic
proficiency in reading and listening skills?

In accordance with questionnaire 1, students think they are better in reading
than in listening. There were some questions intended to know what the students
thought about their receptive skills; one of those questions was: In your opinion,
which is the hardest skill to develop? Most of the students, 80.56%, chose listening
against 19.44% of them who answered that reading is the hardest skill to develop.
In other words, students think reading is easier than listening; moreover, they were
asked which of their receptive skills they considered the most developed. 44.44%
of the students selected listening as the most developed skill. On the other hand,
55.56% of them answered that reading was the most developed receptive skill; this
means that the majority of the students consider they are better in reading than in

listening, yet if this answer is compared with the results obtained in the TOEFL
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practice, it is possible to verify that they do not match since students got a better

score in listening than in reading.

v How interested are students in getting informed about their real level

of academic proficiency in the receptive English skills?

Students were asked in questionnaire 1 whether they would participate in taking
a TOEFL practice for free if they had the opportunity. The majority of the students
(97.22%) answered that they would take it. They were invited to participate in the
practice and offered a snack; at the beginning, they seemed to be excited about it
but the day this practice was going to take place, many of them did not show up.
Considering this missing, another day was settled for the ones that could not get
the previous practice and they were also invited, motivated to participate as it was
beneficial for them and also offered a snack, but from 15 students that said they
were going to take it, just 3 of them showed up. Thanks to the TOEFL practice, it
was confirmed that students are not very interested in getting informed about their
real level of academic proficiency in the receptive skills; this reveals the lack of

interest from many of the students.
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SDIII.

Most Outstanding Findings

More than half of the students considered their most developed skill was
reading, however, the results observed in the TOEFL practice showed that
they were wrong since this skill had the lowest score. Besides, in the second
guestionnaire they affirmed that reading was the hardest part to solve due to
vocabulary and text length.

Before taking the TOEFL practice, the students thought listening would be
the most difficult part to solve during the test. However, after they took the
TOEFL practice, they answered in a different way and more than half of the

students experienced that reading was the most difficult part to solve.

A big part of the students (55.56%) considered they had intermediate
English proficiency before taking the TOEFL practice. After the test, the
results showed that there are more students with advanced English
proficiency, divided by a little percentage, than intermediate English

proficiency.

Even though there was a very little percentage (3.33%) who said they had
novice proficiency. According to the results, there is a percentage of 23.33%

of the third year students that are in the novice level.

Although students did not have too much knowledge about TOEFL, they
considered it would be important and useful to have regular practices on it
since it would let them know about their real English proficiency and the

areas they need to improve.
All the students said that it would be useful to have regular practices of

standardized tests at the Foreign Language Department and they said it

would help to improve their English proficiency.
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CHAPTER VI. Conclusions and Recommendations

6A. Conclusions

The research about the awareness of reading and listening proficiency in
third year students let the researchers know how important it is to practice a
standardized test since it definitely showed that students were not really

aware of their English proficiency in the receptive skills.

The practice of the TOEFL test showed that the most developed receptive

skill in third year students of the Modern Languages Major is listening.

The practice of a standardized test like TOEFL helped them not only to find
out their most developed skill between the receptive skills, but also to
introduce, prepare, and get them used to it.

Students from the Foreign Languages Department do not have general
knowledge about TOEFL such as structure, scores, and time; this research

allowed them to acquire basic knowledge about it.

The students had wrong perceptions about their academic proficiency level
and their most developed skill but through the practice of TOEFL, now they

have a more reliable idea about their proficiency.

The test helped the researchers to wipe students’ assumptions away and
prove the hindrance that they have in receptive English skills.

Even though the entire sample manifested to be interested in taking the
TOEFL practice and in that way to get informed about their proficiency, not
all of them attended to the TOEFL practice.
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6B. Recommendations

The Foreign Languages Department should offer the students the
opportunity to measure their proficiency after concluding the Skill
Development Area through a TOEFL practice, so students can reorient their
learning process and focus their efforts in their weak skills and also get used

to it and prepare themselves.

The Foreign Languages Department should offer opportunities to have
practices of TOEFL. The strategies proposed for this research are: to install
computer programs for practicing TOEFL in all the equipment in the
computer laboratory of the department and reinforce the tutoring social
service programs so the students could have practices in every time during

their major.

If it is not possible to have a TOEFL test, at least an institutional test should
be administered at the Foreign Languages Department to constantly

measure students’ proficiency.

Teachers should provide students with information about standardized tests
like TOEFL, so they can have at least a general knowledge when taking the

real one.

It should be mandatory at least for students that are about to graduate to
take and succeed a standardized test like TOEFL.

All the students of the Foreign Languages Department should take a TOEFL
practice after concluding the Skill Development Area and before graduating.
If the students do not reach at least an advanced intermediate level it may
be mandatory for them to attend tutoring sessions or take the PERA
(Remedial Academic Program).
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7B. Letter Adressed to the Teachers

Ciudad Universitaria, 07 de septiembre de 2015.

Univurshbsd de Bl Salwvauor

Solicitud de autorizacion para administrar instrumento de investigacion.

Mti. Jorge Homero LLanes
Docente de Lectura y Conversacion |

Por medio de la presente, nosotras Ruth Flores, Lisseth Lopez y Karla Mejia,
nos dirigimos en calidad de egresadas de la carrera de Licenciatura en Lenguas
Modernas con especialidad en Francés e Inglés solicitando su autorizacion para
administrar nuestros instrumentos de investigacion para el proyecto de graduacion
concerniente al tema “El conocimiento de las competencias en lectura y escucha
por medio de una practica de TOEFL afin de medir fortalezas y debilidades en las
habilidades receptivas en estudiantes de tercer afio de la carrera de Lenguas
Modernas del Departamento de Idiomas, Universidad de El Salvador afio 2015".
Dichos instrumentos consisten en dos cuestionarios y una prueba diagnostico de
TOEFL los cuales consideramos enriqueceran el desarrollo de su catedra.

De antemano agradecemos su valiosa colaboracién esperando poder contar
con su apoyo y asi poder fijar una fecha para la realizacién de los mismos.

Sin mas que agregar, nos despedimos expresando nuestro mas sincero respeto.

Atentamente,
Ruth Flores

Karla Mejia

Lisseth Salinas
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7C. Letter Adressed to Engineer Marta de Carranza




7D. Questionnaire 1 to Students

UNIVERSITY OF EL SALVADOR
e SCHOOL OF ARTS AND SCIENCES
st o 1 e FOREIGN LANGUAGE DEPARTMENT

TOPIC: The awareness of reading and listening proficiency through a TOEFL practice to
measure strengths and weaknesses in the receptive skills in third year students of the
Modern Languages Major at the Department of Foreign Languages.

OBJECTIVE: To identify and explore how much the students know about standardized
test regarding types, format and uses.

This research will be carried out through a TOEFL practice test that will be used to
evaluate student’s English proficiency. This tool is aimed to evaluate the receptive English
skills: Listening and Reading.

Student’s

code:

QUESTIONNAIRE 1
Instructions: Check the option that best responses to the questions.

PART I: Socio-demographic data.

1. Gender. Female | | Male | |
2. Age: 18-21 | | 2226 | | 27ormore| |
3. Marital status. Single D Married D Divorced D
4. Place of residence. City D Country D
5. Socio-economic status Low D Medium D High class D
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PART II: General knowledge about standardized tests.

6. Do you know what a standardized test is?

Yes D No D

7. Have you ever taken a standardized test?

Yes | | No | |

8. Do you know what TOEFL stands for?

Yes |:| No |:|

9. How much time is it required to do TOEFL?

1-2 hOUI’SD 3-4 hOUI’SD 5-6 hours D Non settled time D

10. What is the TOEFL score acceptable in El Salvador?
100 points | | 450 points | | 500 points | | Idon'tknow| |

11.Do you know how many formats of TOEFL there are?

Yes | | No |

12.Check the formats of TOEFL that you know.

PBT| | cBT | | BT || None | |
13.How many sections does TOEFL include?

Three | | four [ | five | | 1don'tknow| |

14.Who can take TOEFL?
Non-native speakers D Native speakersD BothD | don’t know D

15.1s it required to take TOEFL before graduating from Modern Language

Major? D D D

Yes No | don’t know
PART lll: Knowledge about the proficiency in the receptive skills.

16.What is your real English proficiency?
Novice D Intermediate D Advanced D Distinguished D
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17.Do you think TOEFL really measures students’ listening and reading skills?
Yes D No D

18.Which of the receptive English skills do you consider the most developed in
your learning process? Lister | Reading | |

19.1n your opinion, which is the hardest skill to develop?
Listening | | Reading | |

20.What could be your score if you take TOEFL?

400-450| | 450-500, | 500-650 | Idontknow | |

21.What could be your proficiency in your reading skill?
Novice | | Intermediate| | Advanced | | ldon'tknow | |

22.What could be your proficiency in your listening skill?

NoviceD IntermediateD Advanced D | don’t know D

23.During the practice of TOEFL, which skill could be more difficult to solve?
Listening| | Reading| |

24.When solving the listening section, what factor do you think would affect your
performance?
Distraction D Anxiety D Different accents D Handling timeD

25.When solving the reading section, what factor do you think would affect your

performance?
VocabularyD Text length D Handling time D Anxiety D

PART IV: The students’ perceptions of practicing and implementing a
standardized test.

26.Do you think the practice of TOEFL will help to improve your English?

Yes | | No | |

27.Do you consider it would be useful to have practices of standardized test at

the Foreign Language Department?

Yes| | No | |
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28.Are you prepared to take a standardized test like TOEFL at this moment?

Yes D No D

29.Would you be nervous when taking TOEFL without any preparation?

Yes| | No | |

30.Would you feel comfortable when taking TOEFL without any preparation?

Yes | | No [ |

31.Do you think taking regular practices of TOEFL could help you to feel more

prepared at the moment of taking the real one?

Yes D No D

32.Do you consider that taking a practice of TOEFL once in a year could be

useful for you? Yes D No D
33.Do you think it is important to know your real proficiency?

Yes D No D

34.Could the fact of being informed about your current score in TOEFL help you

to improve? YesD No D

35.1f you had the opportunity to take TOEFL for free, would you participate?

Yes D No D

Thank you!
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7D. Questionnaire 2 to Students

UNIVERSITY OF EL SALVADOR
SCHOOL OF ARTS AND SCIENCES
FOREIGN LANGUAGE DEPARTMENT

Univurshbsd e Bl Salvauor

TOPIC: The awareness of reading and listening proficiency through a TOEFL practice to
measure strengths and weaknesses in the receptive skills in third year students of the
Modern Languages Major at the Department of Foreign Languages.

OBJECTIVE: To explore how the students feel and think about taking a standardized test.

Student’s
code:

QUESTIONNAIRE 2
Instructions: Check the option that best responses to the questions.

PART I: Knowledge about the proficiency in the receptive skills.

1. What is your real English proficiency?
Novice D IntermediateD AdvancedD Distinguished D

2. Is your English proficiency what you expected before taking it?

Yes D No D

3. Did your perception match with your result?

Yes D No D

4. Do you think TOEFL really measures students’ listening and reading skills?
Yes | | No | |

5. In your opinion, which is the hardest skill to develop?

Listening [ | Reading | |
6. What is your score in TOEFL?

350-400] |  400-450 | |  450-500| | 500-650|
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7. During the practice of TOEFL, which skill was the most difficult to solve?
Listening| |  Reading | |

8. When solving the listening section, what factor do you think affected your
performance?
Distraction | |  Anxiety | | Differentaccents | | Handling time | |

9. When solving the reading section, what factor do you think affected your
performance?

Vocabulary| | Textlength| | Handlingtime || Anxiety | |

PART Il: The students’ perceptions of practicing and implementing a
standardized test.

10.Did you feel prepared while taking the TOEFL practice?

Yes D No D

11.Were you nervous when taking TOEFL without any preparation?

Yes| | No | |

12.Did you feel comfortable when taking TOEFL without any preparation?

Yes | | No [ |

13.Do you think taking regular practices of TOEFL could help you to feel more

prepared at the moment of taking the real one?

Yes D No D

14.Do you consider that taking a practice of TOEFL once in a year could be
useful for you? Yes D No D

15.Do you consider it would be useful to have practices of standardized test at
the Foreign Language Department?

Yes [ | No [ ]

Thank you!
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Students doing the TOEFL practice.
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Students in the small talk about their scores filling the second
questionnaire.
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LISTENING
Thnz — approximateiv 60 minues

spalcsn Enalish. There ars fifty quessions n this section.

b Lmp,

This section mewsurss vour ubility 1o tnderstand s
I e presented only one dme. You mav not rake notas,

The Usicimg cmarericl and gquestions about it will

Part A

Im Part A, vou will bear shor cunversuidons berween two pzopie, Each conversation is followed by
& quastion aboul it. Zach guesion in this purt hes Jour answer choiees, Seiect the best answer to 2ach gresiicn.
Ansgwer e questions on ihe basis of what is staied or impiled by the spaakars.

Gp Now we will begic Part A with the first conversation.

1, What does the man mean?
{A) Tom's part in the olay included mims.
{B) Torm lifted an icad drink.
(C) Tt was kind of Tom 10 make the offer.
(D) Tom weaved his hand as he parted.

.

S czan oy g

2. Whar does the woman mean?
(A) They shipped her the mifi.

(B} They broke what was in the package.
{C) They arranged o go away.

(L) They shared the cost of the gift.

3

e T pa

3. What does the womén mean?
‘=) Hardback boolks cost twice as much
—— .- .as before. 4

(B) The cost of hardback books goss
1P WO Of three times a vear,

(C; The cost of hardback hooks has gone
up rwice in the last three years.

(D) Two years ago hardback books cost
a third as muoch as now.

ity

TARE AT R

4. What does the woman mean?
(A) Skte thinks they dign't g0
to the Supreme Court.
{B} She can’t believe they went
o the Sucreme Cowrt
(C) Imdoesn't seem possidle to her that
they missed the Supreme Court.
(D) Their going o the Supreme Tourt
seems unpelievebie.

[
|




3 Diggnastic Test - Listening

Y OED QO&E TS wWorian u_JJ_f

inoulen’t shoul in the ¢

6. What does the man-impiy?
(A} He dossn't want the woman 10 visi him,
{B) It's zasy to find his house.
) (Cy The woman wouldn't be able o find
the parking lot.
‘D) It's difficult to explain how 1o ge:
0 fis honse.

7. What does the woruan sav asout Scont?
{A) He Anished working on his dissertadon
mote than iive years agn.
/B He has taken less than fve vears 1o wiite
his dissertation.
He began wrirng his dhser:amn more
than dve vears ago. b
He will be writing his dissertation B 4
Tor at least five more years. <<l

& “\’hﬂs does the woman mean? _ : §
‘A; They need to buy some gasoline. PR .

i23 They should ask for directions. : f

They need to check their neadhanrs

and taillights. e

D) They shotid pull off the rgad.

2. Whar does the woman Imnlv”

{#; She needs to ger a haircpt,
B} She's going to visit Barbars,
She wants to see Jim, r
She's om her_-way t0 2xercise.




Disgnesiic Test - Listsn

% TR T
T TNOQINIT menn

surprizad he dido't dnish.
surprised e took so long o finish.
surprised the xam was so 2asv.
surprised the exam took hardlv any
e at all,

11. Whar does the woman imply the man
should do? : »
iA) Ask abotr bus rowss ar the information

desk
(B} Refer w the map at the bus station

{C) Pick up a map from the information desk
D) Map out the roures 1n ihe Swudent Union

g

12, "hat does the woman imply?
¢A} Her sister cut her hair.
{B) Her sister works 4 home.

{C) Her sister-<wiil cut his hair. ;
(D} Her sisier needs more pracrice. .

13. What does the woman mean?
() §§he’s upse: with Sl about not giving

. .hernotes back,
B) She wants to give Jill another piece

of information. Fpes
(C} She’s thinking about binding her notas.
(D) She wouldn’t mind going to see Jill

about the notes,

= i
4. What does the man mean?
(A} He's heard about Sue’s great ideas.
(B} He agrees with Sue’s ideas for the project.
(€} He thinks Sue's ideas are impractical,
D) He finds some of Sue’s ideas agresabie.

LI

im0
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- 4 w3 s a7
1T dges S WOman meain.:

She can't believe that Bob has siveady

completed ais work.

‘2 She kaows that Bob won's te bl 0 20
back o the Hbrary.

T She doesn’t know that Bob dide't fintsh
The assignment.

Dt She’s certain that Bob shouldn’t have

16, What can be inferred about the woman?

A} She would probably rather walk
to the university than take the bus

(B She is probably very swdious and wants
10 be far away from campus ffe.

{C She would probably ke to commute

gone back 1o the ibrary.

to Los Altos from a quiet suburb,

- {B—She probably has to commuts

(A
(1)
T

Dy

17, Whar does the man mean?

7A) Dan’s leave-taking surprised him.

B} It wasn't true that Dan asked i
to make a spesch.

') He was amazed at the way Dan
defended him.

‘D) He didn’t know what 1o say when

Ds_m accused him,

Ted could set up a good deal for the man.

_ Thé man should consider driviag a bus.
Ted would be interested in buying
the man's car. '
The man could get good informarion
about bicycles from Ted.

P " P R T R O S Y

This is the end of Part A.
Turn off your cassetie or audio CD player now.

i
2

Ze on te Part B.
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Liegriostic Test — Listaning £

=
.?3!._13

InPa B.vou v
The conversanions and talks arz abpuz a v
the guesdons correciy. Ramnern vou she

conversaton or 1aik You mayv not ke noes.

qo Now we wiil begin Parz B with the firs

- 19. Whar is the main topic of the conversation?
{A) The birthday gift for Phil
(B} The man’s fencing class
J{C) The time and place to meet
(D) The best placs to park

t2m o several alks ond conversanon

L COnVerIziion.

s. Each 1alk or conversaticn is foliowed 2y several guestons.
T You do not need soecial knowizdge of the wopics © answar
answer =ash :;L gstion on the nasis of what is stated or imphied i the

~ 20. Why does the women want to go downiown’?

(A} She wanis to buy & presen: for Phil,
B} She needs to pick up her new
conract lenses.
{C) She has to pay 2 fine Tor a waffic tcke:
{D) She wants to help the man buy a present.

"1 Whers are the people going to me“”
A} In front of the gym building
(B) In the fencing class
{C) On the one-way strest” : 3
(D) In the student pariing lot

22. What happened 1o the woman?

5 {A) She didn't complete her assignment.

: (B) She reported w0 Dr. Reed.

(Cy She waired in line to mest Dr. Resd,

(D} She got an sxiension. .

What did Dr, Rned mive the woman?
{A) A new deadline

B) A different assignment

{Z} Some organizational tips

{I2) Some ideas for the report

24. What does the man want?
(A) A copy of the assignment
(B) The due dates for future reports
¢Z) The main points of the assignment
{3} Advice on orgapizing his marerial




. What is the man going w0 do during
& summer?

{4 Anend classes

iB) Hold down z part-time iob
() Go camping in Colerado

DY Dig on an archaeoiogical site

7. According o the man. why can’t some

What is NOT done at Copper Mouniain?
Fossil collectmg g

Maopring sam

Laborawory analysis

Fieldwork

o

et e vt

=
—
e
(R
8

e,

of the sunimer clasees be held during the
academic vear? A

-_:__ Because 100 many students ags interesied
___ intaking them
‘5! Because field uips would kesp students
away from regular classes
T Becguse professors ars 10 busy
1o help smdents 5
__: Because weather conditions can males

it difficuls 1o work

28, What objects might be found &t a

buffaio-kill site?
{A) Buffale bones and flint knives
{B) Buffalo siins and rifles

{C} Buffalo herds grazing near ciiifs
() Buifale meat being dried

29. What does the man imply about summer classes? ;
(4] They're more interesting than :
tegular classes.

B} Thev're more work than regular classes.

(T They're more sxpensive than
ragular classes.

(D} Thev're more challenging than
regular classes.

oo




- ar mar raady o gsie
Now Z2tready 1o 2sien.

33. What is the professor uneertain about?
{A) How thieves can st i the painting
[8) Why soreone would buy a painting
. {C) How many times the painting has
been raken
/D) How much a stolen painting seils for A

30, What are the people discussing’
(A) A well-known paining ¢
% A paintng that thieves favor
' A popular paintng among the public
;) The most valuable painting
5 . in tie museum

i i

34, Select the work of art below that thieves would
he aryacted to.

31, How long had the painting been missing’
{A) For 3 years
{B) For 4 years

- {C) For 3 years

g (D) For 20 years

s

n is given for the painting’s

popularity among thisves?
{A) ¥'s a Rembrandt.

(B} It's worth 33 miilion.
(C) It's sasily recognized.
{2} I's 9 by 11 incpes.




Anthropoicgy
Hurnan Migration

o

Now get ready to answer the questons.

. 35, Whar is the purpose of the walk? '

3=

(A} To examine the causes of populaton
mevemeant

(B} To sxplain why humans started
teaving Airica y

{C) To show how Norh America
was semied

Ty To ourime the history of hurar migration

36. How did people survive the Icz Age in northemn
Europe and Asia?
(&) They moved south 1 avoid the cold.
{B) They made shelter. clothes, and fire.
(C) They humred migrating animals.
(D) They ook over unused land.

. What does the speaker say apout the nvasicn
of ocoupted land by human groups?
(A) Ttis a0t related to uman migragon.
(B) It iz one form of numan migracon.
{C) Tt ocourrad mainly in Europe.
(D) It wes practesd only when theze was
ng free land.

27
ol

- 38. What does the speaker say about human
migratien?
{A) It was done mainly by early
iribal sccietes.
(B} It appears to no longer be common.
() Tt seems to be a basic human instinct.
(D) It hat been done only at certain tmes
in mistorv.

" 39. The professer briefly explains a series
of human migrations. Puc the migrations
i chronological order.

Hurnans crossed the Bering land bridge
and spread throughour the Americas.
B! Humans migrared from the savamnahs
of Africa inte Europe and Asia.
Humans spread through sastern Asia
and south to Austraiia,

Humans have continued to migraie
throughout the world.

a4 wm LR, s 4N A 45 45 4 & & & B8 8 & &




American {Rarature
Jock London

Disgnostic 1881 — Listeliing

* 40, What is the main topic of the professor’s
discussion?

(A} Jack London’s works

(B} Jack London's life
(C) Jack London’s polirics

A% Whv chd London become a wiiter?
Because of his failure in beeoming

a polidcal leader

To aveid working in a factory

Heeause he was an avid reader

“To cover the costs of his kidney iliness

{A)

(B3
{9
I

-&4:.,131-6111).=l 1o the nmfessor, wher‘. did I oncion
get his ideas for bis publicarions?

He rewid stories wiiten by other authors,
He told the swories of people he met
when he was a factory worker.

He used material from his own experiencss.
He created stories from his imaginaton.

. Why does the professor mention London’s
novel The Call of the Wild"
{A) To give an =xampie of London’s
' diverse experiences
To name a work thar showed London's
anricapitalist ideas
To name the work that brought
London fame
To give an axample of London’s
disciplined approech to writag

{B)
(&)

48]

; Accardmcr 0 the pro:essor in what wavs was

(D) Jack London’s family : B g

London inconsistent and self-contradicrory?

i

4t In his support for socialism

‘3| Inhis support for women's rights

1’_3; Tn his support for the prohibition of aicohol
D In his innovative ideas

. The Drofessor dr:smbes L:mdt)n g life

"hIO]lOiONCally Summarize his life by
purting the events in order.

London worked at becorming
a successfnl writer.

B London introduced practicai
1 #movations onhis ranchi,
'C! Londen’s family seuled in Qakland
after having moved arcund.
‘D! London's working life as a young
man was very diverse.
| !
e
| 3 i i
L




Mo et ready to listen.

American HiSTQW
The i..Om wuion\/
i Roanoks

T3

Now gat ready o answer the guestions.

a6 {&?“nat is th= lecnira m dnlv abont? : 49, V\fh‘at hz.tpge:fen IE eac}{ Oi the three groups
} Theories of the Roanoke episcde e

(B} Scholars’ claims about the Lost Coiony
() The remrn of the original Roancks—

Hitd W
. coionists - :
(D} The events surrdunding the Roanoke AT wers fomnd dend :
mystery 4 E : ' i
g 2 disappeared : !
oy - ¢ remrned to England . i
TSR S ' |Theonginal | iTheholding | |The 100 | i
 sertlers i force of | | new semlers |
! i

&7, Al,cordmg s the professor, what ;hd tl*e 2 S ks | !
people on the relief vessels find in Roanoks? 1 § L2 3. | {

i I i %

' : i

(AL The 100 new pionesrs . T L T e AT st 4

| An sEamdensd g 30. Why does the professor refer o Roanoke asan {

? Cur-down enmrance posts to the Tort ; . :?i_gmatic EDISOAE | Sy cumetioen sy | l

ﬁ St nwites _ ; +4) Becuuse Roanoke had been aba{:dc;n‘sd. : 58

e 7 15) Because there was not a trace of. = e
b= i the settlers on the island of Croarosn ; l
B S i {C) Because whathappened to the sertlers ~ ¢ Es
48, Which of the to]lowmr: miay expiain what : is & mystery : §
happened to te Roanoke settlers? : (D) Because the story is fascinating £ :

{A} They returned to England for suppliss, for history students (

(B} They moved to a nearby fort. {

{Ci They married into the nadve population. : .

D) They got involved in the war with Spain. : t

i

This is the end of the Listening Section, 5
Tura oif your cassette or andio £ player now.

30 on 1o fhe Siructure Section.
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| Time — 15 minuiss

This section measurss vour abilicy @ u Gerstand the siructures of sandard wriien English. Thers are twenty

gusstions in s section. TNSre die TWO VDS of guesiions.

Tae first tvoe of question consists of incomplere senieness. Baneath sach sentence tere ars four words
or phrases. You will seiect ihe one ward ot pirase that best compler=s the sentence.

Exzample:

. Dirsetions: Click on the one word or prrase that best compietes by

the seniance. L]

!:'_ 1 lohn Le Carré for his novels concerning espicnags.
. > famous
o O has fame
i > is Tamous
D famed

; The second type of question consisis of a sentence with four underiined words or phrases. You will select
the one underiined word or phrase that must be changed for the sentence 10 be correct.

Exampie:

piractions: Click on the one ynderiined word or prwase that must
be changed for the sentenceo be correct.

The rings of Saturn are so distant
i tebal S

to be seen from Earth without a telescope.
W ae e 2 LEIESCOPT.




£ A mavelsr can fodch SCIE of e v 1{10'* slong

; ™
[ it

~ Ngpral predasors, disWroing from Tourisia, 7 "‘h— western part of Orﬂcen generally TECLIVES
i d_.,.—---.«--——'h

& more tain than the sasien part. ;
s % (AY in it does :
and gollurion have all contributed ‘ . i
e e SR : (B} does
B e = - 4 .
: : {Cy itdoes
1o the decline of he alifornia condot N (D)

3 A crmstmc*wn kit consisws of pars Lhﬂ!. 21 T 3. Tiber is important element i nurition. and it ¢

Bean . A B

(A} together they are frted 5 St ! N
‘B that when fied ogether : . aids in orateccung the digestve Tact :3_:5:_} wall.

(<) ﬁ;ted together
(D) together ars fireed :

@
&
<

) : !
| &
¢

¢

L

4

|

{

{

{

{

{

{

i

1. The Soay sheep, the old breed of sheep in 9. porpmsas and dolnmns‘ WhﬂJﬂs
A e - mamrmals.
sxistence, has changed linde sinc€ 2300 B.L.E - ) ‘i‘) e
e R e 5 : ; (B) Also :
: : (C) Like %
(D) When ':

10. The fret European seqiement of Austraiia
v-»—"b'—""“‘L ke e b

2 The Swedish scientist to people
who have done something important _
to help humaniind.

P Jeft the city 01 Derrmoum in May 1787,
(A} ieft monsy 10 be awarded 3
l.\.r

10 Alfred B, Nopel : 5
(B) Alfred B. Nobelleft 10 pe awarded money E
{7} Alfred B. Nobel left money © be awarded

(D) awarding money to Aifred 3. Nobei ' :

o be left 5




Diagnestic Test — Structurs £3
B . Luxor 8id not reach presmineacs antil 16. A uade center since antiquily, Canioniz irsel
abour 2000 B.CE. = 2

(A, viasv cenmriss zariier it was founded s iy ey 7
p e = nas oiien oesn rilec =k QUisIdeT.

| The city founded cenmuries sarbier ; SerTy
) Although fonnded many centuries earlier
7 Founding the cify ceuturies sariier

I.‘
e

Y
ini
(T

e
D

% 12. Starches provide people gn_g imporant 8 % 17. Certain Paleolithic artifacts are given special
nutrients which they need thent. .1; 7 (&) W?ﬁCh mdic?'ﬁﬂg tha%r 15?{:36.0}1 - C.ﬁscmrery
e ) e ! : (B} whose locations ars indicaring their

c D

discovery
(C) what the location of their discovery is :
(I indicaring the location of their discovery

i

ot R

e e e

P13, living in Birmingharn, England, that _’_ ¢ 18. Early balloonists remained aioft in the air
the American writer Washington Irving wrote . A B
Hig Vi ki o © for relatively short pexiods.
(A) Tt was e - = =
(B) There he was 2 2
{C) 1t was while
(D)) While he was

e s T = vt _ELIEE“"' .=. = R W e SR AL T
14, The Bactriaa, or Asian, camel can be identified ~ 19. No matter , Mozart was an accomplisbed
A B e 5 composer While stll a child.

(A) how remarkeble it seems
{B) how sesms it remarkable
(C) it seems remarkable how
(D} how it seems remarkable

& by their two hurmps,
D

18 known as “Stonchenge” has never been. - ¢ 20. Arspace canmip, youngsters go through
determined. d A
{A) Who built the stonecircle T, A
: T i concentrated astronaut waining but shutle
(B} The stone circle = e 5
(C) That the stone circle : <
(D} There is the stone circle sirmiations.

This is the end of the Structure Section.
Go on to the Reading Secrion.




JQRESTIONS 11 15

stated OF implied 10 that pessags. For 2uch quesion. select o7 WIic e COrrsct answar,

g several passages. Each Dassay
ction. Tou shouid answar ali que

a

(uestions 1-11

Experiments have shown that in selectng
personnel Tor a job, nterviewing is, at best, a

* hindrance and may sven canse harm. These studies
- have disclosed that the judgments of interviewsrs

© differ markedly and ear litle or no relatonship
. the adequacy of job applicants. Of the many reascns

why this shouid be the case. four in pardeuiar
stand out, The first rason is related o an arror of

" judernent known as the “haio effect” If a parson
. has one aeticeably good wait. his or her other

characteristics will be judged as beter than they

. really are. Thus. an individual who dresses smartly

and shows self-confidence is Hkely 10 ve judged
capable of doing 2 job well regardless of his or her
eal abilirv. The “homs effect” describes assentially
the same 2rror, but focuses op one particularty bad
rrait. Here the individuai will be judged as incapabie
of deoing a good job because of one flaw.
Tmtervigwers are also prejudiced by the “primacy
effect.” This error occurs when interpretation
of larer information is distoried by earlier related
_ information. Hence, in an inerview simation, the
- interviewer spends most of the interview wving
to confnn the mpression given by the candidate
,in the first few moments. Swudies have repeatediy
~ demomusirated that such an irpression is unrsiated
© 1o the aptude of the applicant.
: The phenomenon known as the “contrast aifect”
© also skews the judgment of imgrviewsrs. A sudtable
zandidare may be underestimaied because he or
she iz different from a previous cne who appears
exceptonally intslligent. Likewise, an average
zandidate wio is preceded by one who gives a weal
showing may be judged as more sujtable than he
or she really is.

Since interviews as a form of personnel selection

% have been shown to be inadequate, other selecdon

- procedures have been devised that more accurately
predict candidare suitability. Of te various s
devised, te predicior that appears (o do this most
successinlly is the applicans's cognitive abiiity as
measurad by & variety of verbal and spanal @sis,

ER:

t, This passage mainiy discusses the

(A} effecrs of imterviewing
on job applicants

/B) weaknesses of the job
interview pracess

() judgments of interviswers
conesring job applicants

(D) techniques InWLrviewers use
for ‘udging job appiicants

-




L
1]
1o,
a2k

4
5
b
n
L

|
ey ]
)]
in
2
#
oy
|3
3

= Experiments have shows mar in sslecting 2. The word indrancs in paragrar

ralob. interviewing fs. at best. 2 is ciosest in meaning ©
bimérapce and may even cause darm. These {A) smcouragement
studies pave disclosed tia the judgments of {5) assisiance j
imerviewers differ markedly and bear lirtle or no {C} procsdurs

reiationsiip o the adeguacy of job applicanis.
Of the many reasons why this should be the case,
four in particular stand out. The first reason is
related 10 an arror of fndement knowrn as the “hale
affect.” If 2 person has one notceably good trait, i
- his or her other characteristics will be judged as
better than they really are. Thus, an individual who
dresses stoardy and shows seif-confidence is Iikelv
* to be judged capable of doing 2 job well regardiess
. of his or her real ability. The “homns sffect”
- describes gssentiaily the same error: but focuses
on ons particularly bad ait. Here the individual
- will be judged as incapable of doing a good job

e

~ because of on€ aw.

§OMESIISISnce

t

LY

Paragraph I is marked with an
ArTow ().

e e

| Experimentshave shown that in selecting s they
iy * personnel for 2 job, interviewing is. at best, a . passage. Select another word

~ hindrance and may even cause harm. These : frase in the boid wexr that
studies have disclosed that the judgments of
ingerviewers differ markedly and bear little ¥
" or noe relationship to the adeguacy of job s -*'iCCBrﬂmg‘ to the passage.
. applicants. Of the many reasons why this shomid . 0 halo eifect

(95}
s
]
=]
=3
&
o
R
g
3

- he the case, four in particular stand out. The - (A) stands out as the worst : .

¢ first reason s reiated to an error of jndgment Jjudgment error 5 _
© known as the “hajo effect” If a person has - (B) only takes effect when a = Ay

“ one notiesably good trait, his or her other 5 candidate is well dressed . i : -

¢ characterisiies will be judged as better than - (C) exemplifies how one good '

. they really are. Thus, an individual who dresses characteristic colors ;

- smanly and shows self-confidence is likely o be PEICeprions s

* judged capable of doing 2 job well regardless (D) increases the interviewer's = -
: of his or her real abiiity. The “horns effect” : ability 10 judge real potendai— =

* describes sssentially the same error, but focuses
° on one particularly bad trait, Here the individual
_ will be judged as incapable of doing a good job

: because of one flaw.




* who gives a weak showing may be judged as

The werd confirm in paragraon D

1% Clpsest in mesming 1o

(A) venfy
sariier rei UIEW 18 conclude
situzdon. the inerviewer spends most of the {C) recollect

rervisw rving to confinm the imprassion give
oy the candidare in the frst few mom
Srudics have repedtedly demonsirated that such
an impression is uarelated 1o the aptitude :
of the applicant, - f. According o the passage,
- the first impression
{A) can easily be altersd
(B) is the one that stays with

(D} misrepragent

£l
e}

Paragraph 2 is marked with an
| BTow (=3,

the interviewer - :
{C) is unrelared w the interviewer’s -
prejudices '

(D) has been repeatedly
demonswared to the applicant

T

contrast : i paragraph 3
effess” also the judgment of interviewers. - is closest in meaning o
A suitable candidats may be underestimared © (A biases
* hecause he or she is different from a previous one {B) opposes
who apoears sxceptionaily intelligent. Likewise. | {C) improves
an averags candidate who is greceded by one . (D) distinguishes

* Paragraph 3 is marked with an

more suitable than he or she raally is. :
arrow («).

LR T D

8. Look at the word 4

Since Inmerviews a3 2 Torm of personnel in the

- geleprion have peen shown © be inadeguate, other f':' passage. Select another word
. selection procedures have been devised that ©  or phrase i the bold text that
" more accurately predicr candidate suitability,. =~ HiiS refers .

© Of the various tests devised, the predictor

" that appears to do fhis'most sucesssfully is

the applicant’s cognitive ability as measured

- By a varjery of verbal and spatial tesis.

P - S T R S




iragnosiic Test - R2ading Z3
1 Experiments have snown that in selseting £, The author mentions ail of the
perscnnel for 4 job. intervigwing i, ag best, a Toliowing reasons why
hindrancs and may even cause harm. These studias interviewing is not an accurats

have disciosed thas the judgments of im

erviewers way ¢ pradict candidaze
differ markedly and bear lirde or zo reiationship suitability EXCEPT the
10 the adequacy of job applicants. Of the many {A) halo effect
reasons why this should be the case. four in {B) pomacy effact
vartcular stand out Thae first reason is relared - {CY conmast effect
- aa etror of jadgment known as the “halo effect” - (D} cognitve affect
If 2 person has one noticeably good twait. his or her O T e ot i s
~ oter characteristics will be judged as bexer than T A T A
~ they really are. Thus, 2n individual who dresses ; oyt WI.uCh :'h,e authc;‘ :
* 3martly and shows self-confidence is likely 1 be Z dxscussefi_ t_he ol £
. judged capable of doing & job well regardless of - 7O Sandidates. :
his or hier real ability. The “homs effect” describes - 11. The paragraphs following the
sssentially the same error. but focuses on one passage would most likely
particularly bad wait. Here the individual wili be discuss which of the foilowing?
* judged as incapable of doing a good job because (A} Other reasons for

- of one flaw. _ misjudgments of applicants
. 2] Interviewers are also prejudiced by the .~ (B) More information on
- “primacy effect.” This stror occurs when Lkl the kinds of judgments
- interpretation of later informaden is distoried by © interviewers make
~ carlier related information. Hence, in an interview
. situation, the interviewer spends most of the
¢ interview trying to coufirm the impression given
e . By the candidate in the first-few. moments. |
- Studies have repeatedly demonstrated that such
an impression is uprelated 1o the aptimde
of the applicant.
© [3, The phenomenon known as the “contrast
- effect” also skews the judgment of interviewers. A
- suitable candidate may be underestimated because
he or she is different from a previous one who ™~ -
. appears excsptionally inwelligent. Likewise, an =
-~ average candidate who is preceded by one who
. gives a weak showing may be judged as more :
* suitable than he or she really is. s S e N
. [4_ Since interviews as a form of personnel - ; -
~ selection have been shown o be inad@8auate, other 4
. selection procedures have besn devised thar more
- acgurately predict candidate suitability. Of the
- various tests devised, the predictor that appears
~ o do this most successfully is the applicant’s
- cognitive ability as measured by 2 vatiety of
. verbal and sparial tests.

(C) More information on
_ cognirive-ability tests
<= (D) Other selection proceduares
st - included in interviewing
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Duezsiions 1228

vaziery af "‘?“‘-.*rfne 1S can b periormed o 12, With what topic are the first two
Imgrrate the nare of
all

3. but perhaos the most Daragragns mamly concernad?

all known is the vlc.aalg ‘doubissiit experiment” tA) Thomas Young's various
L performed by Thomas Young in 1803, In the iHlustraticons
st par of this expertment, 4 iight is shone througa {B} The significance of photon
& tiny vertical slit in & screen and adowed w0 pass mterferencs
; Of: 10 & second detecting screen. The Hont soreads {C) The classic double-slit i
out after passing through the hole, and a largs - experiment
illuminared area that fadss into darkness ar the (D) The douple shit of light
edges shows up on the detecting screen, To form ; on & detecring screen
this pattern, the light actually bends or diffracts
when passing through the slit,
In the second part of the sxperiment. light is
shene through two parallel slits. This time the light
- passes through the slits, but instead of creaung a
large lignted area, the detecting sereen now shows
alrernating bands of light and darkriessTThe band
in the center is the brightest. Around that are
aiternating bands-of fight and darkness with the Hght
bands becoming less intense the farther away they
‘are from the central oo, ; M
What is happening is cailed the “phenomenon
 of interference.” The waves of light from the two
“slits interfers with-each other, Like all waves. light
waves have cresiz. their highest points. and iroughs,
their Jowest poinis. In places where the crests
coming from one siit extend over the crests coming
from the other slit. the result is an imensifcadon :
of light. and light hands appear on the detecting v
screen. In places where the crests from one slit : -
- overizp the wroughs from the other shir. they cancel -
each. other oat, and the result is an area of darknsss ' : &
on the detecting screen. . 4
Burt what happens if varticles of light, or
* photons, are shot one after the other through the i
slits? If only ane slit is open. these phowons build 2 e
up the same patiern 2s that of the beam of Hght.
The fascinating thing is that if rwo slits are open
and photons are fired one at a dms through either
of thern, the pattern thar builds up on the detecting
© screen is 1he same patiern obtained when 4 beam
~ Of light is shone through two slits. In other words,
- a single photon appears © “know” whether one siit
© OF LWO are open.

i
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- variety of experiments can he serformed
o iliustrate the namre of ght. Dut perhaps the
tost well known is the ciassic “doubie-siit
SXperirnent” frs

performed by Thomas Young in

1302. In the first part of this experiment. a lisht

is shene througk 2 tiny verdeal siit in 5 screen

and allewee 1o nass on to sezond detecting

screen. The fght spreads out after nassing

through the hofe, and a iarge ilinminated ares

that fades into darkness at the ediges shows

up on the detecting sereen. To form this parern,
- e lght actually bends or diffracts when passing
. through the siir,

shone through two paralle] shits. This time the
light passes through the slits, but instead of
creating a large lighted area, the detecting

screen now shows alternating bands of light

~ and darkness. The band in the center is the

. brightest. Avound that are alternating bands
- of light and darkness with the light bands

becoming less intense the farther away they
. are -ﬁ'ﬁm the central m.

R

In the second part of the experiment, light is

ih

Look at the word sBt in the
passags. Selec: another word
or phrase in the bold wexr tar
1s closest in meaning 1o the
word siit. :

Look at the word one in the

passage. Select another word i

or phrase in the bold texr that 3 e
one refers o, '

Select the drawing thai shows
which pauiern of light emerges
On & detectng screen when

a single photon is fired through
Iwo open slizs,

(A)

«© .




> What is happening is called the phenomenon . 17.

Snostic fest - Reading
Whas is happening is called me ‘nhenomensn 16
of interference”” The waves of iight from the owe

slits imterfere with each other, Like ufl waves,
light waves have crests. their i highest points,

and troughs, their jowest poinis. In piaces where
the crests coming from one siit extend over the
crests coming from the other skic, the resnlt is an
intensification of Hight, and Jight bands appear
on the detecting screen. In places whers the crests
rom one slit overlap the woughs from the other

siit, they cancel sach other our, and the result o5 2n

area of darkness on the detecting seresn,

of interference.” The waves of light from the -

|0 siits imerfere with sach other Like all waves,

;1933! .vaves ﬂa“ = "TESfS their norzect OOmm.
5., their lowesr points.in places whers

e crass bgmmrr from one slit sxtend over the

Crests coming Trom the other slit, the resuir is an

- intensificarion of light, and light-vands appear on
. the detecung sersen, In piaces whers the CI2sis

- from one slit overlap the troughs Fom the other

- siit, they cancel each other cur, and the result is
+ an area of darkness on the detecting screen,

Or pirase in the heid ey

thar

aaeh other rafers w,

Whv does the au:hcr mention

% n paragraph 37 -

;a xpmm whar all waves
are like so that the reader
will understand waves

To inform the reader what
the highest poins and the

lowest Doinis in a wave

{C

Nt

are galled

To explain why the physical

85DeCts Of & Wave are
important for the movemen:
of light

1 To give backzround

information thar the reader
aeeds 0 undsrstand the
shenomenon of photon
imerference




Diggnostic Test - Readin

i

What is happszing s called the “phenomenon 15.

Look at the word overian in
gor from the two passags. Select another word

ATk

a1 =

or mrerference.” The waves of §

slits interrers with each other Like all waves, or phrase in the dold 124 that is

ciosest n meaning o the word
GVETIAp.

light waves have cresis, thewr highest points.
and troughs. their iowest points. In piaces where
the crests coming from one slit extend over
the cresiz coming from the other slit, the resulf
is an intensification of light, and Hght bands

. appear on the detecting sereen. In places
where the crests from one siit overlap the : ¥
troughs from the other slit, they cancel each i
other outi. and the result is an ares of darkness

. on the detecting screen,

Seiect the number of the
sentence in paragraph 3

“phenomenon of inerference.” 2 The waves of
* light from the two siits interfere with each other. : thar describes what happens
(3| Like all waves, light-waves have crests, their when the crest of a wave
- highest poins. and troughs, their lowest points. - extends over the wough
! T4, In places where the crests coming from oge =~ -
© slit exiend over the crests coming from the other

- = 1 Whar is happening is called the : 19,

of another wave,

i & - . it - ; " i - ‘.- % W‘ 4
. siir, the result is an intensification of light, and : Pmagﬁiﬁ 5 15 mMarked witl an
! light bands appear on the detecting screen, [§ ln  Co Lo

_ places where the crests from one slit overlap
. the woughs from the other siit, they cancel each
- other out, and the result is an area of darkness
on the detecting screen.

Liy
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Diggncstic 1281 ~ Feaging

But what happens If narricies of light. or
photons. ars shot one after the other through
the si if only one siit is open, these pnotons
buiid up the same patiern as that of (e Deam
of light. The fascinating thing is that i twe slits
arz open ané photons are fired one at 4 time
through either of thern the patiern thai builds
up on the detecting screen is the same paitern
obtained when a beam of light is shone through

- two slits, In other words, a single photon appears
0 “know” whether one slit or two are open.

T st

© =» But whar happens if particles of Light, or
phoions, are shot one after the other througn the

* sHis? If only one shit is open. these phorons build

. up the same partern as that of the bearm of light.
The fascinaring thing is thar i two siis are open

. and photons are fired one at & tme through siter

. of them the partern that bufids 2p on the detscting
scresn is the same pattern obtained when a beam

Wiicter one-

In other words.

2 word pnoons

i the pas . Seiser another
word or phrase in the bold wexi
t1ast 18 closest in meaning

w0 the word photens.

'I'Jnc;.ragraph 47

{A) A single photon behaves
as if other photons were
causing interference.

{B} A singie photon can predict
photon and light-beam
behavior,

{Cy A single phoron has the
ability to think about
whether one siit or two
e Open.

} A single photon knows
how the other photons
will behave and aiters its
behavior accordingly.

Paragraph 4 is marked with an

* grrow (7).

e
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MDERIMENIs can e performed
0 Liusgme the namrs of Ighr. but perhaps the
most well known is the classic “Zouble-siit
exseriment’ frst performed 5y Thomas Young
in 1803. 77 in the first par of this experiment.
= light is shone trough a tnv vertcal siiz in
a screen and allowed to pass on 0 a second
detecting seresn. The light spreads our after
passing throven the hole, and a large iiluminated
area ther fades into darkness ar the sdges shows
up on the detecting scresn, 2 To form this
patterii. the light acrually bends or diffracts
* when passing through the siir,
In the second part of the experiment, light
. is shone through two parailel siirs, This time the
lght passes throngh the siits, but iastead of
creating a large lighted area. the detecting scresn
- now shows alternating bands of light and
. darkness; 3" The band in the center is the
- brightest. Around that are aiternating bands of
, light and darkness with the light bands becoming
iess intense the farther away they are from the
© cenralone. .
What is happening is called the “phenomenon
- UF interference.” (4 The waves of Hghr from the
© wwo slits imterfere with sach other, Like all waves.
- light waves have crests, their highest points,
. and moughs, their lowest poirts. In places where
the crests coming from one slit extend over the
- orests coming from the other slit, the result is an
 intensification of light. and light bands appear
- on the detecting screen. In places where the crests
: from one slit overlap the troughs from the other
© sk, they cancel each other out, and the result is
* an area of darkness on the deecting screen.
~ But whar happens if particles of lightor
. bhotons. are shot one after the other through the
© sli? :5: If only one slit is open, these photons
* build up the same pastern as that of the beam of
- light. The fascinating thing is that if two slits are
* open and photons are fired ons at a drue through
. either of them the pamern that builds up on the

- dewecting screen is the same parern obtained when

- 2 beam of light is shone through two slits. In other
' words. a single photon appears o “know” whether
- one slit or two are open.

24,

A0 sidming Heiw beams
mrough 2 single siit
(B} shining light beams one
at a ume :hrough two siits
(C} snining photons one at a
ume through a single siit -
sifining photons one at 2
time through two slits

&

With which of the foilowing
statements would the author
most probably agree?

{A) The physics of light has
been undersiood since
:he first experiment
in 1803.

(B) There still exist
unexplained phenomeana
in the srudy of light
behavior,

{C) Photons cannot make

. pamerns unless they can
.. overlap each other.

{D) The intensification of light
bands is dependent on the
strength of the light beam,

The following sentence can be
added to the passage:

This is Tairly 2asy to repiicate.
in a classroom seiting.

Where would it best At in the i

passaga?

Select the square () thar shews
where the sentence should be added.

(5
{6
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| 1 A variem jz' ::’\:wmems 2an be perlormed 25

i Rt e

' to instrel@ the narurs of lignt but perhaps @

zlecr tha numoper of the

aT 3”“&:\_‘{1 that describe

"tj th
i

: most well known is the classic “Joubie-slit what happens whexn o Hgie
| sxperiment” first performed by Thomas Young in beam is projectad mrough

1303, In the frst part of this experiment. a gt a singie siit,
i iz shone TﬂIGll..u 2 T:l‘f't‘y’ verteal sltin a sereen and
i _ aflowed 10 Dass on o & second detecting sereen.
The light spreads out after passing tirough the
‘ nole. and a large iluminared area that fades into
darkness at the sdges shows up on the detecting
' sersen. To form this patern, the fight actually
bends or diffracts when passing through the sit.
c‘ in the second part of the experiment. light
{s shone through two parallel slits. This tme
the light passes througn the slits. but instend of
creating a largs lighted area, the defecting scree
aow shows alternating bands of light and
— " arkmess. The band in the center is the brightest.
Around thar are alernating bands of light and
darkness with the lignt bands becoming less
imrense the farther away they are from the :
? L.entral one. : g -
. What is happening is called the “phenomenon
of i .mm.erenca’ The waves of light from the two
slits interters with sach other. Like all waves, light
waves have crests, their highest points,
- ané troughs. their lowest points. In places where
. the crests coming from one siit sxtend over the
| crests coming from the cther slit, the resnli is
an meeasificarion of light, and light bands appear
. on the detesting screen. In piaces where the crests
from one silt overiap the woughs from the other
slit, they cancel each other out, and the result is
an area of derimess on the dewecung screen.

4 Bur what happens if paricies of light. or
anmons, are shot one after the other through the
slirs? ¥ oniy one siit is open, these photons build

-~ up the same partern 2s that of the beam of light.
* The fascinaring thing is that if two siits are open
and photons are fired one at 2 time through either
of them the pamem that buiids up on the detecting  : ;
sereen is the same pattern obtained when a beam
of lignt is shone through two shits. In other waords,
2 single photon appears 10 “know” whether one
slit or two are open.




Truestions 26-38

[t was cncs bedeved that being overwelght
was healthy, but nowadays few people subscribe
to this viewpoine. While many people ars fighting
the battle o lose weignt, sindies are being
conducred concerning the appetire and how it is
controlied by both emotionai and biochemical
facrors. Some of the conclusions of these smdiss
may give insights into how to deal with weight
problermns. For sxample, when several hundred
. people wers asked abour their eating habits 1n
*: rimes of stress, 44 percent said they reacted
1o stressful siruations by eating. Further
investigatons with both humans and animals
indicated that it is not food that relieves tension

. but rather the act of chewing. it

A test in which subjects were biindfolded
. showed that obese people have a kesner sensg
_ of taste and crave more flavoriul food than -
. people wha are not exwemely overweight. When
" deprived of variery and intensity of tastes. obese
: people are rarely satisfied and consequently eat
: more to fuifill this need. Also, blood sampies
- taken from people after they were shown & i
* picmre of food revealed that overweight peepie
reacted with an increase in blood insulin, &
. chemical associated with appetite. This did not
happen to average-weight peaple.
! In another experiment, results showed thar
certain people have a specific. biolegically
" induced hunger for carbohydrates, When pedple
" eat carbohvdrates, the level of serotwomn, a
" neurotransmister in the brain, dses. Enough
* serotonin produces a sense of satiation, and. as
.~ aresult, their hunger for carbohydrates subsides, "~
" Exercise has bsen recornmended as an - &
imporrant part of a weight-loss program..
- However. it has been found that mild exercise.
. such as using the stairs instead of e elevaror, is
" betiet in the long run than taking on a sirenuous
* program, such as jogging, which many people
© find difficuit to continue over long periods of
" time and which aiso increases appetite.

19
=)

What is the main Jurpose

of the passags’?

1A} To discuss the health |
proplems caused by being
gverweighs

(B} To recommend a
welght-loss program
for the obese .

(C) To help overweight
people overcome their
eating problem :

(D) To present research into '
the Tactors causing obesity

The author mendons people’s

s2tng nabits during tmes

of.smress to show that

(A) overweight people
are tense

{B) thin people don't eat when
under stress

{Cy-a large percentage of
people deal with stess
by sating

(D)} 36 percent of the
population isn’t overweight




[3}]
3%

D20ple Who ars 1ot exire
depnved of varery ond inesnsity of wastes, obese
people arz arely sutisfied and conseguentiy 2ax
mare to fulfill this need. Also. biocd samples
taken from people after they wers shows a
mictuze of Tood revealed that overweighr peopie
reacted with an increase in biccd msulin, 2
chemical associated wirh appetits. This did not
happen 1o average-weight people.

g™ b e L e R R LT

b subjects wars biindfolded
showed that obese peoplé have a ke=ner sense

. of taste and crave more flavorful food than
people who are not sxirernely overweight. When
ieprived of variety and intensity of tastes, ohese

- people are rarely satisfied and conssquenty sat

. more 1o fulfill this need. Alse, biood sampies

- taken from people after they were shown o

- picmurs of food revealed that overweignt deople

- reacred with an increase in blood insulin. 2

- chemical associated with appetite. This did not

~ happen 10 average-weight peopie.

= A tgstin whict

Z5. the word crave in paragriaph 2

18 Ciosest in mean
(A devour
{B) absorh
() s=ason
{1 desirz

Paragraph 2 is marked with an

29. Paragraph 2 suppors which
of the following conclusions?
iA) Thin people don't enjov
food as much as
overwseight people do.

iB) A variety of foeds and
strong tlavors satistv
heavy peapie. =

i} Overweight peopie have
ap abnormal sense of taste.

(D} Deprivation of food makes:
people faz,

Paragraph 2 is marked with an
arTow (). g

LY}

0. According to the passage, -

{A) insulin incraases in the
bioodsiream when people
2at large amounrs of food.

{B) insulin can be used 1o

lessen the appante.

{7} insulin canses 2 chemical

Izaction when food is sesm.

(D} insulin levels don’t change

1 average-weight people

wio se: Tpod.




<+ In apother 2xpeTiment. restits showed

ihat cerain people have a specific. biologicaliy
induced hunger for carbehyvdrams, When peopis
go1 carbohvdrares. the level of seroromin. 2
nevrotagsmitter in the braiw rites. Enovgh
serbionin produces a sense of satiation. and. as

a resuit. their hunger for carbohydrates supsidss,

In another sxperiment, resul
certain people have a specific, biologicaily

. induced hunger for carbohydrates. When

peopie eat carbohydrates, the level of
serotonin. 2 neurctransmitter in the brain,

- rises. Enough serotonin produces a sense of

satiation, and. as a resuif, the

- hunger for

carbohydrates subsides.

£8 showa& that

il fan De mIsrrec irom
ArAgTADpn o i TOT S2TE

bt

it

' A} eating carbohvdrates
slirinates hunger -

{B) carbohydrates piolomcally
inducs hunger

y carbehydrates don't sausfy
a hungry persen

) tarbohvdrates subside
when serotonin s
produced

a

@

Paragraph 3 is marked with an ~
arTow (=),

the passage. Select another
worg or phrase in the boid ext -
thar fhefrr ¢

il
[N




= In another sxperiment. results showed thas

Lad
Lil

Look ar ..116 word subsides

| cerain people have a specific, Dmloglr":li 3 puaragraph 2. Select unother
| indiced hunger for carbobvdraies. ¥ Word o phrase i the boid wex:
| peobie eat carbohydrates, the levei of that is OPPOSITE in meaning
serotonin. a neurctransmitier in the beain, 10 the word subsides.
rises. Znough secotonin produces & sense
for carbehydrares subsides. - e

34, Whar can be said abous
seratomn’

A Iris a chemical that

increases sppetiies.

{B} Onlv certain peopie
produce it in their bratus.
It wells the brain when
' : a person is il

; (D) Ii neurotransmits
carbopvdrates 1o the brain.

Paragraph 7 is marked with an
of satiation, and. as a resolt, their i hungsr g

0

" «> Exercise has been recommendad as an

35, Lookat hu Word SIELDUORS in
* important part of & weight-loss program, : aragraph . Sefect another
However, it has been found that miid exprrise, fuorg Or phrase in the holé text
such as using the stairs instead of the elevator, that is OPPOSTTE in meaning
is better in the long run than taking on a w0 the word sifeniivis.
1 THOHS pro suci as jo . Which : g m g s e
" many peonie mtﬁcuh 0 cfftzl:?ue over  Paxagreph 4 16 marked with an
long periods of timne and whick also increases : E_“,HOW )

appetite,




[t was once believed that being overwsight
T.:_:. nealthy. but nowadays fow peopie subscribe
1o this viewpoint. While many people are dghung
the panle w0 lose weight, studies are being
cenductad concerning the appetite and how It i3

* conmroiled by both emotional and biochemical

factors. Some of the conclusions of these studies
may give insights into how o deal with weignt

- probiems. For example, when several hundred

people were asked about their eating habits in

- times of stress. 44 percent said they reacted

© 1o stressful situations by eating. Further

© investigations with both hvmans and animals

" indicated that it is not food that relieves tension

but rather the act of chewing. |

© 720 Atestin which subjects were blindfolded

showed thar obese people have a kesner sense
of taste and crave more favorful food than

. peogle who are not exiremely overweigt. When

. deprived of variety and intensity of tastes, obese

- peopie are rarely satisfied and conseguently

eat more 1o fulfill this need. ‘Also, blood sampiss

- taken from peopie after they were shown a

- picrure of food revealed that overweight people

reacted with an increase in blood insulin. 2
chemical associated with appetite. This did not

* happen to-average-weight people.

- 73] In another experiment. results showed

ihar cermain people have & specific, biologically
induced hunger for carbohydrates, When people
cat carbohydrates, the level of serotonin. a
neuromansmitter in the brain, rises. Enoagh
serotonin produces a sense of sadation. and. as

- @ resuit, their hunger for carbohydrates subsides.

i T4 Exercise has been recommended as an

. important part of a weight-loss program.
. However, i has been found thar miid sxercise,

_ such as using the stairs instead of the eievaror, is
| berter in the long run than taking oD 2 strenuous

. program. such as jogging, which many people

* find difficult 1o continue aver long periods

_ of ime and which also increases appstite.

Tl

O

(13

~f

The author suggests that it

might be good for sxtremety

pverwelight people wanong

0 lose weight to do ail of the

following EXCEPT

{A} jog fifteen miles daily and
lock at picturss of food

B} walk up stairs insteac of
_using the elevator

{C; =at plenty of chewy
carbohydrates

(D) avoid swessful siruations
and eat spicy foods-

. Which cne of the following

exercises might be best for an
overweight person 1o engage in
daily?

(A} A sitoll

{B) A long swim

{C) Cross-country skiing

{D) A 10-mile bicycle ride

Select the number of the
paragraph in which the author
discusses = nutritional
substance that reduces hunger.

N
a1




& Disgnostic Tast - Rezding
usstions 3%-34
Tn jupe 1863 3 Confederate ammy under e 3¢, The passags is mainly about
command of General Lee encouniered 2 Union f.A.,- zhe gafeat of the
: commanded hy Geaneral Meade agar the ng\.aymn army inthe
own oL 5 ert‘ sharg in Pennsvivapia. The nsulng American Civil War
Yarle. which laswed three days. is sonsidered (B} the batie betwesn the
the single MOST IMDOITANT SNZAgerment of the : Confederzie and Union
American Civil War, Torgas at (GemvsDUIL,
On the morning of July i the banle opened Pennsylvania ;
with Confaderate oops atacking 2 Unlon cav ary (C) the attack known as
division to the wess of the town at McPherson ; Pickett's Charge, when
Ridge. Reinforcements came 0 ot sides. but General Les invaded
avenmaily the Union forces were pverpowered and - the North gt
were driven back to the south of Gewysburg. They ' (D) the skillful deployment
sormed defensive positons along Csmetery Ridge, of Union forces at the
. along rise of land running southwards Trom : hattle of Gerrysburg

ourside the town. and on two hills just 1o the zorth
and east of the ridge. The whole army formed

" & defensive arc resembling & fishhook. The

Confaderate foreas. about a mile away, face

the Union positions in o larger arc from the west - .

and nori. }
Throughout the day of Tuly Z. Lee's forces

amtacked, leaving thousends of dead on both sidas.

The Confederates overran the Union’s advance

Tines in the southern part of their “hook,” but ey

failed 1o dislodge the Union forces from their

" main positions. A swategically important hill

R

known as Little Round Top on the Union’s
left flank was stormed unsuccesstully by the
Confederates with a devastaung number of
casualtes on boih sides.
On the third dey of batile, Les decided ©© g ]
concentrate his anack on the cemer of the Union
forces that vangad along Cemetery Ridge. As a
orelnde o the attack. the Confederate amiliery ; X

hombarded the ridge for two bours but inflicted

tess damage then they had expacted. due 10 poor
visipility. When the hombardment ceased. 2
Confaderate infanmy force of twelve thousand
men caarged COUrageEnusly across “he open land
oward the Union lines. They were subjected 1o
heavy arillery and rifle fire and sustained a huge
qumber of casualties, This attack, now known as
?ickea' Charge after the ceneral whose division
led it failed in its objective © breait the Union
Tipe. After this faijure General Les decided to
withdraw his ammey toward safer werritory i the
South. Roth sices had suffered huge losses of
men. hur tas Union bad suceseded in preventing
tha Canfederates from successfully invading te.

North, and so Getvsburg proved 1o be a decisive
aurning point in the Civil War.

4
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MIEZNOStic T28T - Rasdine Fe

27 i T et 2
w18 WOTZ Reimibrosments

I paragrapn s clpsest in

derate TooDs dracking

savalry division o the west of the rown ar meaning o
MzPherson Ridoes, Reinforcements came 1o bork (A} addirional Toeps

L}
sides. bur evenruallv the Union forces wera {

B! subsidiary branches
averpowered and were driven back 1o the sourh (<) armered divisions
of Gemysburg. Thev formed defensive D03iions (D} inexperienced conscriprs

along Cemerery Ridga, a long rise of iand

: | o s Paragraph 2 is marked with 2
Tamning southwards from owrside the owx, o Rt Histan

= . and on two biils just to the north and 248t of the eaed e
ridge. The whole armyv formed a defensive are
o resemnbiing a fishhook. The Confederars foress,
apout a mile away, faced the Union posidons
in a larger arc from the west and nerth.
= On the morning of July 1, the battie opened 41 Look at the word They in th
T : with Confederate troops attacking a Union pPassage. Select another word
. tavairy division to the west of the own at : Or phrase in the beld text

~ McPherson Ridge., Rejnforcements came
* to hoth sides, buy eventually the Union forces
<~ were overpowered and were driven back to :
== . the south of Gettysburg, Theyiformed ! |
defensive positions aiong Cemetery Ridge,
a long rise of land running southwards from
© outside the town, and an two hills Justto the -
north and east of the ridge. The whole arny it
© formed a defensive are resembiing 2 fishhool. :
¢ The Confaderare forces. abour a mile away, s
¢ faced the Union positions in a larger arc from e %
* the west and north.

Y- TeTers to.

! Onthe morning of July 1. the bamie opened 12, The Tollowing sentence can e
with Confederate troops attacking a Unign added t0 paragraph 2,
cavalry division to the west of the town at e : . e
McPherson Ridee, 2 Reinforcements came 1o : .nm!:lgt:mut = he mgi‘ft the,
both sides. but eventaily the Tnion force were remaincer of Meade's forces

- Overpowered and were driven back to the south ; hedin iarge_ numhersl, ’

- of Gettysburg. 27 They formed defensive - Strengthening these positions,
Dpositions along_ffemetery Ridge, & long rise of - Where would it best 51 in the

* land running sowthwards from ouside te own, paragraph?

- @nd on two hills just to the north and sast of the g L

 tidge.” 2 The whole army formed a defensive Select the squars oy W

S :es—e;nbling a fishhook, 3 | The Confed erits: _ Where the sentence siould be added.
Torces. about 2 mils away, faced the Union Paragraph 2 is marked with an

DOsitions i a larger arc from the west and north, ATOW (==,




for e S e - - —oe
=l L ‘gf‘fO;.;C i et .:::.C.'Fg

= 7 Ou the moraing of July 13, Sglect e nUImDer ¢

: € izyars woops anzacking a Union semience in poragraph 2
covairs division o the west of the town 4t in which the aurhor mentons
wicPherson Ridge. 2 Reiniorczments same © 1 Confederate SUCC2Es,

woih sides. bur aventually the Union forces wers £ B
overpowered and were driven back to the souid EArEIGTRpE .~ 15 FipEst with 2n
of Gewysburg. 5 They formeg defensive aTow (+3).

-ositions along Cemetery Ridge. & long rise or

land running southwards from ouisids the town.

and on two kills fust to the north and gast of me

ridge. :’J: The whoie army formed a defensive

arc resembling a fishhook. 5 The Corfederate

A - au AR - - .

forees, about a mile away. faced the Union

positons in a larger arc from the west and north. : .

T

- Throughour the day of July 2, Lee's forces 24, The word stermediin paragraph.3-

atracked. leaving thousands of dead on both sides. is closest in meaning o
The Confederates overran the Union's advance (A) divered
inas ip the sourhern part of their “hook,” but (B} attacked
o - they failed to dislodge the Union forces from (C) dislodgsd
their main positions. A swasgicaily Imporiant (D) avoided ok {
hill known as Litle Round Top on the Union’s : i (14,1 4% -
e e ol e Paragrapk 3 is marked with an - g
teft flank was storrged unsuccessiully by the ;

o el s I arow (=, < . s
Confederates with a devasiaung numbper OT {
casualties on both sides. : ‘

{

S

i

- 1

{

= On the third day of bagle, Lee decided 1o 45, The word sustained in ; \

concemtrate his atrack on the center of the Union paragraph 4 is closest in : ?

forces that ranged along Cemetery Ridgs. As a meaning 1o ]
prefude to ihe attack, the Confederate artiilery ' {A) nourished

bombarded the ridge for rwe hours but inflicted {B) defended !

~ less damage than they had expecred, due o poor (C) =stablished : i

visibilicy. When the bombardment ceased, a (D) suffered .

Confaderate infany force of twelve thousand : il g T !
men charged courageously across the open land P“aiﬁ@n 4 is marked with an
toward the Unicn Hines. They were subjscted © arrow (=2).
heavy argllery and rifle fire and sustained:a quge
aumber of casualdes. This arack, now imown as
Pickerr's Charge after the general whose civision
led it, 7atied ‘n its objective 1o byeak the Union
Tine, After this failure General Las decidec t©
withdraw is ammy toward safer weTntory n the
b SO e B South. Both sides had suffersd hugs losses of
men. but the Union had succeeded in preventing Sl R S Tl St G
the Confederaies from successfuily invading i
“orth. and so Genvsburg proved 10 be a decisive
furming point in the Civil War




<+ On the shird dav of barte, Lo decided 14,

-0 concentraie his arack an the cenrer of the
Timion forces that ranged along Cametsty
Ridge. As a preinde [0 @ artack. the
Confederate artiilery bombarded the ridgs for
swo hours put inflicted less damegs than tey
had sxpected. due W poor visibiliy. When

the pombardment ceased, a Confederate
infanery force of twelve thousand men charged
courageousiy across the open land toward e
Union lines. They wers subjected to heavy

- ariliery and rifie fire and sustained a huge

- pumber of casualties, This amack, now known
as Picken's Charge after the general whose

- division led ir, faiied in its objective 10 break
the Union line. After this failure General Le2
jecided 10 withdraw his amny toward safer
rerritory in the South. Both sides had suffered
" huge losses of men, but the Union had io-
i succesded int preventing the Confederates from ¢

_ successfully invading the North. and s

" Gertysburg proved o be a decisive wining

* point in the Civil War.

Disgnostic Test —

The author mentions the poor

visibility in paragraph 2 10 heip

sxplain why

(A} fhe amack failed o auain
its obiectives

‘B the men charged across

the open land

the Union lines sustained

a large number of casualties

General Lee withdrew his

roops 10 safer termitory

. Paragraph 4 is marked with an
© arrow (=)

47, What does the author mean by

saving Gerysburg was a decisive
tarming point in the Civil War?

(A) Tt was at Gertysburg that.

the Union troops forced
+he Confederates to fles
to the South.

(B) It was the battle in the

_ American Civil War that
turned the public opinion
against supportng the war.

) It was the place where the
most devastatng number
of casnaities on both sides
occurred.

(D) Tt was because of svents at
Cetrysburg that the Union
was eventuaily victorious.




[n Junz 1362 2 Confadarom srmy unger 8.
ths command o7 General L2z ancountered
4 Unlon army commandzg by General Meads
Tear e wown of Gemvsburg in Pennsvivania,
The ansuing battle, which lasteg three davs,
is considered the single most important
engagament of the Amercan Civil War,

On the morning of July I, the bazle opsned
with Confaderate weops attacking a Unien
cavalry division 1o the west of the 1own at
McPherson Ridge. Reinforcemenis came o

{=

© both sides. but svenmally the Union forces wer

overpowsrad and wera driven back o the south
of Genvsburg, Thev formed defensive positions

' along Cemetery Ridge, a long rise of land
- running southwards from outside the bwn,

and on-two hills just to the north and 2ast of the

. ridge. The wiole army formed a defensive arc

L¥ 3
£

resembiing & fshhook. The-Eonfederue forces.

- about a mils away, faced the Union positons
© in a larger are from the west and north.

Throughout the day of july 2, Lea’s forces

- artackad, leaving thousands of dead on both
¢ ziges, The Confederates overran the Undon's
- advance lines in the southern part of their

“hook.” but they failed 1o dislodge the Union

forcss fom their main positons. A swaregicaily

imporant hill known as Linle Round Top

on the Union’s left flank was stormed

unsuccesstully by the Confederates with a

devasiating number of casualdes on both sides.  +~
On the third day of batle, La= deeided 0

- concentrare his amack on the cemer of the

Union forces thar ranged along Cemerery e

-~ Ridge. As a preiuds o the atack, the

* Confederate artillery bombarded the ridge for = =

oo hours but indlicred less demage than they
had expecied, due o poor visibility. When

- the bombardment ceased. a Confederate
. infantry force of twelve thousand men charged
- courageously across the coen land roward

the Union lines. They were subjectzd 1o heavy

+ artillery and rifie fire and susizined a huge
. pumbsr of casuaities. This attack. now known

as Picken'’s Charge afier the general whose
division led ir, failed in its ohjective 10 break
the Unjon line. Ajter this failure General Lae

. decided to withdraw his army toward sefer
- territory in the South, Both sides had suffered
. huge losses of men, but the Union had

‘pointin the Civil War—— — EEEII. . SO

succesded n preveaung the Confederamss

- from successfuily invading the North. and so

Getrysburg proved 10 be a decisive murning

The author discusses all of e

following tacties EXCEPT

(A} the defensive positons maksn
by the woops

{BY 2 couragecus charge across
open ground

(C) the imporance of sspicnags

in dewrmining positdon

a bombardment concanirated

on the Union's foress

g

From which divecdon did Pickent’s
Charge originate?

(A} Northeast -

(B) Northwest

{C) Southeast

(D)) Southwest

According to the passage,

ihe barle at Gettysburg was

(A} a huge success Ior the
Union army

(B) the most important battle
in the Civil War

(C) a devastating defeat
for Pigken

(D} General Lee’s greatest
sugagement

This is the end of the Reading Section.
Go on to the Writing Section.




	Proyecto de Graduación.pdf (p.1-131)
	Libro.pdf (p.132-165)
	1.pdf
	2.pdf
	3.pdf
	4.pdf
	5.pdf
	6.pdf
	7.pdf
	8.pdf
	9.pdf
	10.pdf
	11.pdf
	12.pdf
	13.pdf
	14.pdf
	15.pdf
	16.pdf
	17.pdf
	18.pdf
	19.pdf
	20.pdf
	21.pdf
	22.pdf
	23.pdf
	24.pdf
	25.pdf
	26.pdf
	27.pdf
	28.pdf
	29.pdf
	30.pdf
	31.pdf
	32.pdf
	33.pdf
	34.pdf


