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ABSTRACT

This study determines the entry and exit English language proficiency in the
speaking and reading skills that students from the Bachelor of Arts in English with
emphasis in teaching have gotten and if the proficiency level influences on their
teaching performance as assistants whereas they are required to teach English as a
foreign language in the practicum | and Il. Also this study attempts to identify the
language deficiencies that students had and how they overcome those problems while
they were teaching English; taking into consideration that they were assigned to teach
English as a foreign language since basic up to advanced levels. The CEFR (Common
European Framework of Reference) was selected to indicate the students’ level of
English proficiency which was measured by applying the TOEFL (Test of English as a
Foreign Language) for the reading skill; the English speaking proficiency was measured
by the speaking part of the TOEFL question 1 and 2. The population was the students
from the fourth year of the Bachelor of Arts in English with emphasis in teaching of the
University of EIl Salvador, semester | and Il, 2016 carrying teaching practice | and II.
The sample was 14 students assigned to do their practicum at the Foreign Language
Department. Subsequently, data was collected by applying the instruments; the
researchers divided students in the practicum by levels from Al up to C2; the data was
organized into tables and represented in graphs to ease the analysis and interpret the
results. Lastly, the researchers provided conclusions and recommendations about the
importance of the English proficiency when teaching EFL for students from the
Bachelor of Arts in English with Emphasis in Teaching.



INTRODUCTION

The research topic for this study was a comparison of the entry and exit speaking
and reading proficiency level of practicum | & Il students and its effects on their
teaching performance as assistants at the Foreign Languages Department at the

University of El Salvador, semester | & 11, 2016.

In this brief description it can be found that this research study was focused on the
proficiency that students of practicum | and Il have. The research students wanted to
verify if the students that were assigned to be assistants in the foreign languages
department had the accurate proficiency in order to be in the different courses that this
department of the schools of science and arts has.

Regarding the methodology in general terms is the type of study that was used in this
research, which was a descriptive study. The research team described the progress of the
entry and exit in speaking and reading proficiency level of practicum | and Il students
and the effects that results had on their teaching performance. Furthermore, to compare
the entry and exit level scores of practicum students, after their experience as teacher
assistance by taking the tests twice.

The project has been designed to be a pretest-posttest having the necessity to carry out a
quantitative and qualitative analysis, the research team used the following instruments:
tests, a questionnaire, a scale, and a check list. The population was the practicum | and
Il students of the Bachelor of Arts in English with emphasis in Teaching.

The research team made use of two techniques: Surveys and observation. They
administered the test for reading and speaking, the questionnaire to the participants from

practicum I and Il.



CHAPTER I

1. PROBLEM

1.1 Statement of the problem

A Comparison of the Entry and Exit Speaking and Reading Proficiency Level of
Practicum | & Il Students and its Effects on their Teaching Performance as Assistants at
the Foreign Language Department at the University of El Salvador, Semester | & 11,
2016.

1.2 Presentation of the problem
Knowing the quantity of students that start the practicum in the Foreign Language
department, the necessity of investigating their progress is something that is needed

because some students have in this step, their first teaching experience.

“Why is necessary to make a summary of the practicum student’s progress?”” Normally
Is the main and the most common question. Not only including the knowledge part, in
this case, is the advanced and proficient English level, but also, the practicum students’
attitude and confidence that they have. Normally, a TOEFL exam is implemented in the
Foreign Language department, and, according to the result they get, they are assigned in
the different English courses or other projects that are focused on teaching the English
Language. Also, the schedule that they have is a factor which is important at the
moment they are assigned. With those factors, some students are selected for teaching in
the mentioned department of the University of El Salvador. The research students
consider that monitoring their progress constantly is really important, because it can be
analyzed in a realistic way. Not only the knowledge must be studied and analyzed, but
also, if the practicum students have confidence at the moment of teaching. It has to be
remembered that both, knowledge and confidence, must be together at the moment of
checking any progress that any practicum students have. The team will verify if the
practicum students have a meaningful progress in both: English language and
confidence. It is important to be implemented in the Foreign Languages Department,

because with those kinds of analysis, we can conclude in better way, if practicum



students are ready for teaching English in the mentioned department because it is really

needed to be implemented.

1.3 Objectives

1.3.1 General Obijective

To determine the speaking and reading proficiency level and its influence on the
teaching performance as assistants of Practicum | & Il students from the Foreign

Language Department at the University of El Salvador.

1.2 Specific Objectives

» To measure the entry and exit speaking and readings proficiency levels of
students from practicum | and practicum I1.

» To identify the courses students from practicum | are placed based on their
scores.

» To correlate proficiency level they are at and the teaching performance in

practicum | & II.



1.4 Justification
Every year, in the foreign languages department, lots of students are sent to the

different groups in the mentioned department and some of the students have a common
doubt, and it is: Do | have enough proficiency for being an assistant and teach some

topics?

For that reason, the research team is going to investigate the oral proficiency and the
reading proficiency. With this topic, the department will know in a realistic way if the
students have the necessary proficiency of these skills. The students will be benefited
with this investigation because they will make more efforts in order to improve and
know what they need in order to improve. The research team wants and suggests that
the foreign languages department do this, not only a simulation of TOEFL, but also, the
skills mentioned focus on teaching. The research team will analyze every single
participant of the investigation in order to report in which level they belong and motive
them to make efforts to improve. Motivation is really important in order to encourage
students for completing the different tests and offer a new experience for helping them

in order to teach properly in the Foreign Language Department.

With this, the university, especially the Foreign Language Department, should pursue
students in order to get high language proficiency. And the research team will motivate
the department in order to have a better control and also, more options in order to help

students to be prepared to go to this important step called practicum 1 and 2.



1.5 Limitations
> Lack of information.

» Time availability from some professors, some participants and research
team members.
» Lack of interest from some participants when answering the

questionnaire and tests.

1.6 Scope of the work
This study was carried out in the Foreign Languages Department of the University

of El Salvador with practicum students, in the semesters | and Il, in 2016. Since they
were required to do their practicum teaching English as a foreign language, it was
supposed that student have been received knowledge and the required competences in
TEFL and they have gotten proficiency in the English Language. So, they were able to
teach English language in the mentioned department.

Once that the quantity of students that started the practicum in the Foreign Language
department was known, the necessity of the investigation of their progresses was
something that was needed because some students had in this step, their first teaching

experience.

“Why was necessary to make a summary of the practicum student’s progress?”
Normally that one was the main and the most common question. Not only the
knowledge part was included, that was supposed to be advanced and proficient English
level, but also, the practicum students’ attitude and confidence that they had in that

moment.

Normally, a TOEFL exam was implemented in the Foreign Language department, and,
according with the result they got, they were assigned in the different English courses or
other projects that were focused on teaching the English Language. Also, the schedule
that they had in their subjects, we have to remember that they still are students, was an

important factor at the moment they were assigned. With those factors, some students



were selected for teaching in the mentioned department of the University of El

Salvador.

The research students considered that monitoring their progress constantly was really
important, because it could be analyzed in a realistic way.

Not only the knowledge must be studied and analyzed, but also, if the practicum
students had confidence at the moment of the practicum teaching. It has to be
remembered that both, knowledge and confidence had must be together at the moment
of checking any progress that any practicum students have. The team verified if the
practicum students had a meaningful progress in both: English language and
confidence.

It is important to be implemented in the Foreign Languages Department, because with
those kinds of analysis, the department can conclude in better way, if practicum students

are ready for teaching English in the mentioned department.



CHAPTER II
2. THEORETICAL FRAMEWORK

2.1 Theoretical framework

The English Language

The english language plays an important role in the wrold; even, when this language is
not the most spoken language for native speakers, it is a lingua franca. A lingua franca
can be defined as a language widely adopted for comunication between two speakers
whose native language are different from each other’s and where one or both speakers
are using it as a second language. Eg. European Union. (Harmer J, 2000) the economy
and cultural influence of the United States has led to increase English use in many
countries around the world. Like in latin america where it is spoken in a foreign

language context.

However, the English Language speakers in a second or foreign context are divided into

different levels to determine the proficiency they have gotten in the language.

English Language Proficiency Standards (ELP)

English Language Proficiency (ELP) Standards determine the level of students” English
skills (listening, speaking, reading and writing). These standards provide the
requirements that students need to fulfill to determine in which level they are in the four

macro skills. However, this study will go deeper on Speaking and Reading standards.

Proficiency Level Descriptors let teachers know what category students belong to.
There are different scales such as; Common European Framework of Reference
(CEFR), American Council in the Teaching of Foreign Languages (ACTFL); tests of
English like Test of English as a Foreign Language (TOEFL) and Test of English for
International Communication (TOEIC) used to measure the English proficiency.



Common European Framework of Reference (CEFR)

According to the Council of Europe, the CEFR describes foreign language proficiency
at six levels: Al and A2, B1 and B2, C1 and C2. Also, it gives a detailed description of

learner level by skill, in a teaching-neutral format.

The Common European Framework provides a common basis for the elaboration of
language syllabuses, curriculum guidelines, examinations, textbooks, etc. across
Europe. It describes in a comprehensive way what language learners have to learn to do
in order to use a language for communication and what knowledge and skills they have
to develop
so as to be able to act effectively. The description also covers the cultural context in
which language is set. The Framework also defines levels of proficiency which allow
learners’ progress to be measured at each stage of learning and on a life-long basis.
(Common European Framework of Reference for Languages: Learning, teaching,
assessment).The CEFR has three broad bands — A, B and C. Basic, Independent and
Proficient. Each of those bands is divided into two, having six main levels.

General description

Cambridge English Exam

C2 Mastery Highly-proficient — can use English  Cambridge English Proficiency.
very  fluently  precisely and
sensitively in most contexts.
C1 Effective Able to use English fluently and Cambridge English-Advance.
Operational flexibly in a wide range of
Proficiency contexts.
B2 Vantage Can use English effectively, with Cambridge English: First/First for
some fluency, in a range of schools.
contexts.
B1 Threshold Can communicate essential points = Cambridge English:
and ideas in familiar contexts. Preliminary/Preliminary for
Schools.
A2 Waystage Can communicate in English Cambridge English: Key/Key for
within a limited range of contexts. = schools Cambridge English Flyers.
Al Breakthrough = Can communicate in basic English = Cambridge English: Movers

with help from the listener.

CEFR Guidelines / levels

Cambridge English: Starter



Al A2 Bl B2 Cl C2
U | listening | can understand familiar words | can understand phrases and the highest | can understand the main points of | can understand extended speech | | can understand extended speech | | have no difficulty in understanding
N and very basic phrases concerning frequency vocabulary related to areas of clear standard speech on familiar and lectures and follow even even when it is not clearly any kind of spoken language,
D myself, my family and immediate most immediate matters regularly encountered in work, complex lines of argument structured and when relationships whether live or broadcast, even when
E concrete surroundings when personal relevance (e.g. very basic personal | school, leisure, etc. | can understand provided the topic is reasonably are only implied and not signaled delivered at fast native speed,
R people speak slowly and clearly and family information, shopping, local the main point of many radio or TV familiar. | can understand most TV | explicitly. | can understand provided. | have some time to get
S area,employment). | can catch the main programmes on current affairs or topics | news and current affairs television programmes and films familiar with the accent
T point in short, clear, simple messages and of personal or professional interest programmes. | can understand the | without too much effort.
A announcements when the majority of films in standard dialect
N delivery is relatively slow and clear.
D | reading | can understand familiar names, | can read very short, simple texts. | can find | | can understand texts that consist | can read articles and reports | can understand long and complex | | can read with ease virtually all forms
| . specific, predictable information insimple mainly of high frequency everyday or concerned with contemporary factual and literary texts, of the written language, including
N words and very simple sentences, evervd iob-related | | bl in which the writ iating distinct I
ryday job-related language. | can problems in which the writers appreciating distinctions of style. | abstract, structurally or linguistically
G for example on notices and posters material such as advertisements, understand the description of adopt particular attitudes or can understand specialised articles | complex texts such as manuals,
orin catalogues. prospectuses, menus and . events, feelings and wishes in viewpoints. | can understand and longer technical instructions, specialised articles and literary
timetables and | can understand short simple | personal letters. contemporary even when they do not relate to my | works.
personal letters. literary prose. field.
spoken | can interact in a simple way | can communicate in simple and routine | can deal with most situations | can interact with a degree of | can express myself fluently and I can take part effortlessly in any conversation or
] provided the other person is tasks requiring a simple and direct exchange | likely to arise whilst travelling in an area | fluency and spontaneity that spontaneously without much ﬁ':vceusasg’g'oz"fgmmamy with
P prepared to repeat or rephrase of information on familiar topics and where the language is makes regular interaction with obvious searching for expressions. | idiomatic expressions and
E | interaction | things ata slower rate of speech activities. | spoken. | can enter unprepared native speakers quite possible. | | can use language flexibly and colloguialisms. | can express
A and help me formulate what I'm can handle very short social into conversation on topics that are can take effectively for social and mi;i'lfnzugfe‘g;?;’ el finer shades of
K trying to say. | can ask and answer exchanges, even though | can't usually familiar, of personal interest or pertinent | an active part in discussion in professional purposes. | can have a problem | can backirack and restructure
| simple questions in areas of understand enough to keep to everyday life (e.g. familiar contexts, accounting for formulate ideas and opinions with around the difficulty
N immediate need or on very familiar the conversation going myself. family, hobbies, work, travel and and sustaining my views. precision and relate my i‘;;f{;";&ﬂfg:ﬁf‘her people are
G topics. current events). contribution skilfully to those of '
other speakers.
spoken | can use a series of phrases and sentences | | can connect phrases in a simple | can present clear, detailed | can present clear, detailed I can present a clear, smoothlyflowing
| can use simple phrases and to describe in simple terms my family and way in order to describe descriptions on a wide range of descriptions of complex subjects description or argument in .
sentences to describe where | live other people, living conditions, my experiences and events, my subjects related to my field of integrating subthemes, developing | @ Style appropriate to the context and with
production | and people | know. educational g;at';féﬂhoﬁs: f::sir:sbgfgs' ' interest. | can explain a viewpoint | particular points and rounding off fh”eiggft:;ﬁtlog'ca' siructure which helps
background and my present or most recent explanati?;/ngs for opinions and on a topical issue giving the with an appropriate conclusion. to noticg and remember significant points
job. plans. | can narrate a story or advantages and disadvantages of
relate the plot of a book or film and describe various options.
my reactions
V| writing | oan e a shor S postear. | can write short, simple notes and | can write simple connedted text | ey nreste can wr wllrocursd e, exresan approptste sy an ke comle s
R for egample Senqmg holiday . messages. | can write a Ve.ry SImple personal on toPICS W.hICh are familiar 9r of an essfay or report, pas!ing on inftleratiun or points of view at some Iengith. ’I)can w?ite about re;é)rts’i)r articlzs Which presenta Fr):ase with én
| greefings. | can fillin forms with letter, for example thanking someone for personal interest. | can write giving reasons in support of or complex subjects in a effective logical structure which helps the recipient
T persqnal details, for ex'ampI‘e something. personal letters describing against a particular point of view. | can write letter, an essay or a report, to notice and remember significant points. | can
| entering my name, nat!ona“.ty and : di : letters highlighting the underlining what | consider to be the salient write summaries and reviews of professional or
address on a hotel registration éxperiences and impressions personal significance of events and issues. | can select a literary works.
N form. experiences. style appropriate to the reader in mind.
G

© Council of Europe: Common European Framework of Reference for Languages (CEF)

EUROPEAN LANGUAGE LEVELS - SELF ASSESSMENT GRID




TOEFL

The Test of English as a Foreign Language was established by the Educational Testing
Service (ETS) and is administered worldwide to measure the ability of people to employ
college-level English in terms of listening, reading, speaking, and writing skills. 30
Millions of people approximately around the world have taken this test, and most of
them have been accepted in many universities, around 9,000 universities recognize the
TOEFL test (Educational Testing Service, 2016). The two types of TOEFL test more
recognized are: TOEFL PAPER TEST and TOEFL iBT (Internet based test). In the case
of the paper based test, is an exam that measures the capacity and understanding the
English language in a university context. It calculates the ability of listening, reading,
and writing when they perform academic activities. On the other hand, the internet
based test is similar, however in this one, speaking is measured. The other two types are
TOEFL CBT (computer based test) is no longer used it; the TOEFL IPT (Institutional
Testing Program) in not recognized for the international community. (Educational
Testing Service, 2016).

The test is also used by governments and scholarship and exchange programs
worldwide. Many employees in the field of medicine, laws, economics and teaching are
required to take the test. It is important because it shows the academic level and the
comprehension level of the English language of every person. Nowadays, in El
Salvador for teaching English is really important getting a high proficiency in every
single skill of the TOEFL exam. This test reflects in a reliable way what the proficiency
level of future teacher. For that reason universities, private schools, publics schools
and languages academies ask for a high score in the TOEFL to employ their teachers.



TOEFL Equivalency Table

0-8

0-310 0-30
310 - 343 33-60 9-18 Al
347 - 393 63 -90 19-29 Al
A2
397 - 433 93 -120 30 - 40
B1
437 - 473 123 -150 41-52 Bl
Bl
477 - 510 153 -180 53-64
B2
513 - 547 183 -210 65-78 B2
550 - 587 213 -240 79 -95 C1
590 - 677 243 - 300 96 - 120 Cc2

Vancouver English Center

The table below shows comparisons between TOEFL test scores and CEFR

equivalency.
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READING PROFICIENCY

It can be defined as the ability to understand written language. The CEFR defined the
student’s level of proficiency in six levels Al, A2, B1, B2, C1 and C2 (CEFR, Council of
Europe, 2001)

C2

Readers at the level C2 can understand and interpret critically any kind of text including
opinion pieces, analyses and commentaries, complex reports, manuals and contracts as well
as classical and contemporary literary texts in different genres that are deeply embedded in
the culture. They understand precise, specialized, and low-frequency vocabulary and
expressions, including idioms and slang. They can understand a wide range of long,
abstract, and complex texts featuring analysis, argumentation and hypothesis, including
texts in which much is said in an indirect and ambiguous way. They are able to understand
and appreciate subtle distinctions of style, understated or indirect meaning, hidden value
judgments, as well as implied opinions, viewpoints and connections. They are able to
recognize contradictions, inconsistencies, or illogical arguments. They are able to
appreciate shifts of tone and style in classical and contemporary literature and recognize

their significance.
C1

Readers at the level C1 can understand in detail a wide range of lengthy, complex texts
likely to be encountered in social, professional, or academic life, identifying finer points of
detail including attitudes and implied as well as directly-stated opinions. They understand
precise, often specialized and low-frequency vocabulary and expressions, including idioms
and colloquialisms. They can understand a range of long, abstract, and complex texts
featuring analysis, argumentation, supported opinion and hypothesis. They can understand
in detail lengthy, complex manuals, instructions, regulations and contracts in their field.
They can read extensively, including novels, non-fiction and academic articles. They are
skilled at using contextual, grammatical, and lexical cues to infer attitude, mood, and
intentions and anticipate what will come next.

11



B2

Readers at the level B2 can read with a large degree of independence, adapting style and
speed of reading to different texts and purposes, and using dictionaries and other reference
sources selectively. They have a broad, active reading vocabulary, but may experience
some difficulty with low-frequency items. They can read correspondence related to their
personal and professional interests and readily grasp the essential meaning. They can
quickly identify the content and relevance of news, articles and reports on a wide range of
professional topics related to their job or interests. And decide if a closer reading is
worthwhile. They can read short stories and novels written in a straightforward language
and style. They can understand articles, reports, and reviews in which the writer expresses
particular stances and viewpoints. They can understand lengthy instructions in their fields,
for example in user manuals, provided they can reread difficult sections.

Bl

Readers at the level B1 can understand the main points in straightforward factual texts on
topic related to their personal and professional interests. They best understand texts that
consist mainly of high-frequency, everyday vocabulary. They can understand the
description of events feelings, and wishes in personal letters well enough to be able to write
a response. They can understand the main points in short, straightforward newspaper
articles on familiar topics. They can understand simplified versions of novels and short
stories with clear structure. They can find and understand the information they need in
everyday material, such as letters, brochures, and short, official documents. They can
understand clearly-written, straightforward instructions, for example for operating

equipment with which they are already familiar.
A2

Readers at the level A2 can understand short, simple texts containing frequently used words
and phrases, names, cognates, and shared international vocabulary. They can understand
short, simple emails and letters from friends and colleagues. They can find specific,
predictable information in simple, everyday material such as advertisements, brochures,

12



webpages, timetables and catalogues. They can understand the main points in short, simple
descriptions of persons, places, and things with which they are familiar. They can

understand simple instructions and directions.
Al

Readers at the level Al can understand very short and simple texts a single phrase at a time,
picking up familiar names, words, and basic phrases often with great amount of reading.
They can understand short, simple, greetings and messages, for example in emails and text
messages or postcards. They can find basic information in very simple everyday material
such as advertisements, webpages, timetables and catalogues. They can understand
information about people in very short and simple descriptions, especially, if there is visual
support. They can follow short, simple instruction and directions related to the most

common everyday situations although frequent misunderstandings may occur.

ORAL PROFICIENCY

Oral proficiency is one of the aspects that really matters in the language due to the total use
of the language rules and vocabulary in almost or its totality. Ronnerdahl and Johansson
claim that its importance is inevitable because almost the 99% of the communication is
spoken (2005 and 2011). In teaching, having a high proficiency is really important because
that will mean an impact. It is said that teachers must have an extensive knowledge in
vocabulary and grammatical rules and, logically, functional in many kinds of contexts and

different situations in real life.
Definitions

According to the Oxford dictionary (2016), proficiency is a high degree of skill or being
expert in a certain field; showing mastery and clear ability at the moment of doing any

activity.

13



It is the ability to communicate functional and accurate the target language. A high degree
implies having the ability to apply the linguistic knowledge to the new context and
situations (ACTFL, 2016).

Importance

Oral proficiency in the communication of ideas is the big deal here, because something is
transmitted to others with a certain meaning, and, it’s supposed that a person that transmits

that message dominates the different uses and applications that the English language has.

In teaching, it is important that the instructors or the teachers show that the oral language is
the main way for having a meaningful learning (Palmér, 2011). A teacher that has a high

proficiency can use all the elements in the language and teach to others how to use them.
Oral proficiency and practicum students

Student teachers have a big duty: learn (totally if it is possible) all the rules of the language
and the different uses that they have. Remembering that teachers are “building and
shaping” the knowledge of many kinds of pupils, practicum students must know that they
have to adapt that knowledge in the appropriated context, why? Because teaching some
English topics in a foreign language department should not be the same that teaching in an
English academy. In a language department, the teachers and practicum students teach to
the future teachers how to teach others the knowledge they are acquiring. On the other

hand, in the other place, teachers just teach how to use the language in real life situations.

In all the cases, the instructor is the “master guide” for the teaching activity. For that
reason, student teachers must be aware that they are teaching to other learners how to use
all the components that the language has in any level, age or learning rhythm.

Measuring

The oral proficiency is measured in different exams; the most common is the TOEFL and

the ACTFL oral test through an interview, an oral proficiency Interview (OPI) is a valid
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and reliable means of assessing how well a person speaks a language. The interview is
interactive and continuously adapts to the interests and abilities of the speaker. The
speaker’s performance is compared to certain criteria (ACTFL, 2016). Those kinds of
standard tests are approved for the embassy of a country that its first language is English
(United States of America and The United Kingdom) for studying in certain majors or
performing a job, in this case, teaching. It’s true that these exams cannot measure the
teaching quality, but can evaluate the proficiency level that the teachers have, and
consequently, if a teacher can use the language with mastery, it is assumed that he or she is

a good instructor because can teach how the language is used.

Furthermore, the teacher can measure (not officially, of course, because it is not a standard
exam or evaluation approved internationally) the progress of students’ oral proficiency in
class, but, in some cases, it is said that is subjective because the teacher can establish its
own way for measuring it. The teacher assigns something and gives feedback, but, what
about if teacher cannot master in a 100% all aspects of applying all the aspects in speaking?
Knowing this, practicum students must be careful, because they are giving the idea (or an
idea) how to get a high proficiency to other students.

Probably, in some cases, the tests will not give us an exact result about the real proficiency
that a person has, but it can give us a clear and near idea what is the actual level that the

future English teacher has.
Teaching English as a Foreign Language (TEFL)

It refers to teaching the English language to students with different first languages. TEFL
can occur either within the state school system or more privately, at a language school or
with atutor. TEFL can also take place in an English-speaking country for people who
have immigrated there (either temporarily for school or work, or permanently). TEFL
teachers may be native or non-native speakers of English. Other acronyms for TEFL
are TESL (Teaching English as a Second Language), TESOL (Teaching English as a
Second or Other Language), and ESL (English as a second language, a term typically
used in English-speaking countries, and more often referring to the learning than the

teaching).
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Quialifications for TEFL teachers

Qualification requirements vary considerably from country to country and among
employers within the same country. In many institutions it is possible to teach without a
degree or teaching certificate Example: China, Nicaragua, Spain, Argentina, Mexico and
Russia. Some institutions will consider it necessary to be a native speaker with an MA
TESOL. A university degree in English language and literature can also be of value, as
indeed can any specialist degree. Other institutions consider a proof of English proficiency,
a University degree and a basic teaching qualification to be more than sufficient. However,
the level of academic qualification need not to be the most important qualification, as many
schools will be more interested in your interpersonal skills. For trainers wishing to enter the
academic field, publications can be as important as qualifications, especially if they relate
to English use in your field. Where there is a high demand for teachers and no statutory
requirements, employers may accept otherwise unqualified candidates. Each country is
different, and acceptance depends on demand for English teachers and the teacher's

previous teaching and life experiences.

As a general rule, schools will tend to prefer qualifications that involve a significant
amount of assessed teaching: it is often said that "Learning to teach without classroom
practice is like learning to drive without ever encountering traffic”. Shorter courses and
online courses often lack assessed teaching practice. Course makers have recognized this
and have begun introducing combined TEFL courses which have an element of assessed

teaching.

Some educational facilities are now offering two or three well-defined certificates instead
of one general certificate. For example, Introduction to Language Teaching - 40 hours,

Practice of Language Training - 30 hours, and Literacy - 30 hours.

Private language schools are likely to require at least a certificate based on successful
completion of a course consisting of a minimum of 100 hours. Major programs like EPIK
(English Program in Korea) will offer a higher salary to teachers who have completed any
TEFL Course, online or otherwise, so long as the program meets the minimum 100-hour

requirement. Internet-based TEFL courses are generally accepted worldwide, and
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particularly in Asia, where the largest jobs markets exist in China, Korea, Taiwan and

Japan.

In Asia there has also been a tendency to hire TEFL teachers on superficial criteria, such as
race on the assumption that an English teacher, or native English speaker should be ‘white’,
this is proven especially true in a Thailand, a big employer of TEFL teachers, with adverts
frequently calling explicitly for native-English speakers. Partly this is driven by commercial
expectations in the private sector, where parents feel that paying extra fees for TEFL
teacher should warrant an American or British TEFL teacher, the schools will not risk

losing students over this.

Age/gender requirements might also be encountered. In some countries outside Europe and
America, for example the Middle East, schools might hire men over women or vice versa.
And they might hire only teachers in a certain age range; usually between 20 and 40 years
of age. Anyone under 19 may be able to teach TEFL, but usually only in a volunteer

situation, such as a refugee camp.

Different contexts for learning

According to Harmer J. (2000), English is learnt and taught in many different contexts, and
in many different class arrangements. Such differences will have a considerable effect on
how and what it is we teach. EFL, ESL and ESOL For many years we have made a
distinction between people who study English as a foreign language and those who study it
as a second or other language. It has been suggested that students of EFL (English as a
Foreign Language) tend to be learning so that they can use English when travelling or to
communicate with other people, from whatever country, who also speak English. ESL
(English as a Second Language) students, on the other hand, are usually living in the target-
language community. They may need to combine their learning of English with knowledge
of how to do things in the target-language community such as going to a bank, renting a
flat, accessing health services, etc. The English they learn, therefore, may differ from that
studied by EFL students, whose needs are not so specific to a particular time and place.
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However, this distinction begins to look less satisfactory when we look at the way people
use English in a global context. The use of English for international communication,
especially with the Internet, means that many 'EFL students' are in effect living in a global
target-language community and so might be thought of as 'ESL students' instead! Partly as
a result of this we now tend to use the term ESOL (English for Speakers of Other
Languages) to describe both situations. Nevertheless, the context in which the language is
learnt (what community they wish to be part of) is still of considerable relevance to the kind

of English they will want and need to study, and the skills they will need to acquire.

What does a teacher do?

In his book, Practice teaching, Jeremy Harmer wrote, “teachers use many concepts to
describe what they do. Sometimes they say they are like actors because —we are always on
the stage-" (56)

Dictionaries give us a variety of messages about teaching. According to the Cambridge
International Dictionary of English, “teaching means™ to give (someone) knowledge or to
instruct or train (someone); whereas the Longman Dictionary of Contemporary English
suggest that it means to show somebody how to do something or to change someone’s

ideas.

Describing a good teacher

In his book, “How to teach English”, Jeremy Harmer wrote, when describing good teachers
most people can look back at their own schooldays and identify teachers they thought were
good. But generally they find it quite hard to say why certain teachers struck them as
special. Perhaps it was because of their personality. Possibly it was because they had
interesting things to say. Maybe the reason was that they looked as if they loved their job,
or perhaps their interest in their students' progress was compelling. Sometimes, it seems, it
was just because the teacher was a fascinating person. One of the reasons that it is difficult
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to give general descriptions of good teachers is that different teachers are often successful

in different ways.

Some teachers are more extrovert or introvert than others, for example, and different
teachers have different strengths and weaknesses. A lot will depend, too, on how students
view individual teachers and here again, not all students will share the same opinions. It is
often said that 'good teachers are born, not made* and it does seem that some people have a
natural affinity for the job. But there are also others, perhaps, who do not have what
appears to be a natural gift but who are still effective and popular teachers. Such teachers
learn their craft through a mixture of personality, intelligence, knowledge and experience
(and how they reflect on it). And even some of the teachers who are apparently 'born
teachers' weren't like that at the beginning at all, but grew into the role as they learnt their
craft.

Teaching is not an easy job, but it is a necessary one, and can be very rewarding when we
see our students' progress and know that we have helped to make it happen. It is true that
some lessons and students can be difficult and stressful at times, but it is also worth
remembering that at its best teaching can also be extremely enjoyable. In this chapter we
will look at what is necessary for effective teaching and how that can help to provoke
success so that for both students and teachers learning English can be rewarding and

enjoyable.

Teacher and learners

According to the book written by Jeremy Hamer there is quote from the work called the
prophet by Khalil Gibran. “If the teacher is indeed wise, he does not bid you enter the
house of his wisdom, but rather leads you to the threshold of your own mind” (Gibran

1991: 76)

Such humanist sentiments expose a dilemma in the minds of many trainers and trainees. Is
teaching about the “transmission” of knowledge from teacher to the student, or is it about

creating conditions in which, somehow, students learn for themselves? To put it another
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way, if you were to walk into the classroom, where would you expect to see the teacher —
standing at the front of the class controlling affairs, or moving around the classroom quietly
helping the students only when it needed?.

The roles of the teacher
Controlling

When teachers act as controllers they are in charge of the class and of the activity taking
place in a way that is substantially different from a situation where students are working in
their own groups. Controllers take the roll, tell students things organize drills, read aloud,

and in various other ways exemplify the qualities of the teacher.
Organizer

One of the most important roles that teachers have to perform is that of organizing students
to do various activities. This often involves giving the students information telling them
how they are going to do the activity, putting them into pairs or groups and finally closing
things down when it is time to stop.

Assessor

One of the things that the students expect from their teacher is an indication of whether or
not they are getting their English right. This is where we have to act as an assessor, offering

feedback and correction and grading students in various way.
Prompter

Sometimes, when students are involved in a role-play activity, for example, they lose the
thread of what is going on, or they are “lost for words” (i.e. They may still have the thread

but be unable to proceed productively for lack of vocabulary).
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Participant

The traditional picture of teachers during students’ discussions role-play, or group decision-
making activities, is of people who stands back from the activity, letting the learners get on
with it and only intervening later to offered feedback and or correct mistakes. However,
there are also times when we might want to join in an activity not as teacher, but also as a

participant in our own right
Observer

Teacher do not only observe students in order to give feedback. They are also watch in
order to judge the success of the different materials and activities that they take into lessons
so that can, if necessary, make changes in the future. Indeed one area of teacher

development involves just such observation, built into an actions research cycle.

Practicum

It is a series of two courses where students with observation, real practice, theory and all
the main components of teaching- learning experience the process of the English Language
in different areas. The subject will be mainly practical; this practice will be addressed

during the class sessions.

The course allows to the students to practice the theoretical knowledge they have gotten
during the major in the different course. The course is going to prepare students to develop

themselves professionally.

In the United States there are two different types of assistance they have some students with
practicum and some others that has the graduate assistance.

The Definition of practicum according to the Oxford Dictionary: A practical section of

course of study.
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The definition of practicum according to the Merrian-Webster Dictionary: a course of
study designed especially for the preparation of teachers and clinicians that involves the
supervised practical application of previously studied theory

Most of the courses required a practicum there some examples of them: Doctors, lawyers
and as well teachers. There is different and most the collage in the United stated they have
practicum and internship. However the internship is requires to those students for the
master degree. For example here is for one of the practicum: Practicum fair: The practicum
fair, sponsored by grasp, is held each year in the fall. It features higher education
professionals seeking practicum students and provides opportunities for current students to
hear a short presentation and talk with prospective site supervisors. Our students have the
opportunity to gain valuable experience in student affairs offices, both at Kent State and in
a variety of other types of institutions in the area.

Assistantship

According to the Merriam-Western dictionary the definition of assistantship is: a paid
appointment awarded annually to a qualified graduate student that requires part-time

teaching, research, or residence hall duties.

Many higher education students gain valuable work experience and receive help to finance
their education through graduate assistantships at colleges and universities. Assistantships
include assignments in various areas of student affairs, such as residence life and academic

advising.

Graduate assistant

A graduate assistant is a person who serves in a support role (assistantship) in a university,
usually  while  completing post-graduate  education. The individual typically

assists professors with instructional responsibilities as teaching assistants or with academic
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research responsibilities as research assistants, or is employed by other university

departments (such as housing or academic advising) in an entry-level capacity.

Rather than receive hourly wages, GAs are often remunerated in the form of a stipend.
Assistantships provide much needed experience for graduate students, increasing their

future employment options.

A stipend is defined as a fixed sum of money paid periodically for services or to defray
expenses. That remuneration is termed a "fee" or "stipend" rather than salary or wages is
immaterial. The stipend allows for the graduate student to focus 100% on their studies
instead of a full-time job, but pays just the same as if they were working. A PhD graduate

stipend is considered income.

Some of the experience and testimonial as students in assistantship and practicums:

Josephine Gonzalez

“As a woman of color I have been able to deconstruct and recreate my definition of
professionalism and leadership. | have been able to cultivate my community building skills
while honoring my mental and emotional well-being. The Assistant Residence Director

position has encouraged me to take risks, appreciate the process, and learn from mistakes.”

Alex Boesch

“Working in Residential Life is incredible for a number of reasons. Firstly, I get a variety of
experiences including supervising RAs, advising Hall Council, hearing conduct cases,
responding to crisis situations, and engaging in conversations around social justice and
diversity. Secondly, the department and its leadership invests, both financially and
emotionally, in all of their employees. In doing so, | feel like a valued member of the

department, and I want to give back.”
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Graham Davis

“This assistantship caught my eye because it involves advising many student clubs and
organizations. As an undergraduate, the advisors of the student organization | was involved
with had a tremendous impact on me, leading me to consider a career in student affairs. |
saw this assistantship as a chance to provide the students | work with the same support that

made such a difference in my life.”
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CHAPTER I
3. METHODOLOGY

3.1 Method

The research students used the mixed method approach, that is to say quantitative and
qualitative methods. A combination of both approaches can provide a more complete
understanding on the relationship of speaking and reading proficiency level and the
teaching performance as assistance in practicum | and Il students from the Foreign

Language Department of Salvador El Salvador.

The type of study that the team used in this research was descriptive study. The descriptive
study was also conducted to demonstrate associations or relationships between things in the
world around you. In this case, research students' aim was to know the entry and exit
speaking and reading proficiency level of practicum I and 11 students and its effects on their
teaching performance. Furthermore, to compare the entry and exit level scores of practicum

I and 1 students, after their experience as teacher assistance by taking the tests twice.

The project was designed to be a pretest-posttest study having the necessity to carry out a
quantitative and qualitative analysis, the research team used the following instruments:
tests, questionnaire and a check list. It helped the team find the answer for our research
question: What is the relationship of speaking and reading proficiency level and the
teaching performance as assistance in Practicum | and Il students from the Foreign
Language Department at the University of El Salvador?

3.2 Population and sampling

The sample was 14 participants from practicum | and the research team worked with the
same participants in practicum Il. The population was the practicum | and Il students of the
Bachelor of Arts in English with emphasis in Teaching at the Foreign Language

Department of the University of EI Salvador in the year 2016.
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The sample was purposive and convenience at the same time. First of all, it was purposive
because the students selected were all those students who assigned to their practicum in the
different levels at the foreign language department. Moreover, the convenience sampling
type was selected because it was easier, cheaper and less time consuming for the research

students and it fit the needs of the study itself.

3.3 Data Collection Techniques
The research team made use of two techniques: Survey and observation. They administered

the test for reading and speaking, the questionnaire to the participants from practicum 1.
Also, they observed while the participants are in their classroom as student-teacher. Later,
practicum Il participants were ask to retake once more the test to make a comparison of the

entry and exit levels.

3.4 Data Collection Instrument

The group made use of three instruments to collect the data from the sample. The group
used a questionnaire: to design this instrument, the techniques and possible TEFL scenarios
were taken in consideration to measure the confidence speaking confidence in the English
classroom. This instruments were used in other studies, they were taken from previous
investigations group, and modified according the necessities for our study. The technique
that the group used frequency usage in order to use numbers, at the end the type of data
obtained was quantitative because it has to do with numbers; the same technique applied to
next to two instruments both of them were check list however one of this checklist was
fulfilled by the investigation group.

This are the instruments:

e Behavioral Check List the research group applied this check list with the
observation technique. Some teachers helped to fulfill the check list and other
lessons were observed by the members of the research team. This checklist contains
nine items “yes or no” and its respective comment by the research group or the
professor. The check list was completed while the student teacher was teaching his
/ her lesson in his or her assigned group.
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Motivation Scale the sample students were required to fulfill according to their
experience. This scale contains five items in the ones were numbered from 1 to 5
each scale corresponded to different answer according how the participants felt
about teaching.

Speaking Confidence Questionnaire in the English Classroom; the sample was
required to full fill this questionnaire about speaking confidence in the classroom.
This questionnaire contains five question in each question has multiple choice in
the ones the students were able to choose the one that they feel more comfortable
with.

TOEFL (Speaking and Reading); the research team used the speaking section of
the TOEFL questions 1 and 2; the task number one was an independent question.
The participants were asked to talk about a familiar topic. After the read the
question, they had 15 seconds to prepare their response and 45 seconds to speak. In
the task number 2 the participants read a short passage. They were asked a question
about the passage. They had 30 seconds to prepare the response and 60 seconds to
speak. Participants’ levels were score from Al to C2 according to the Common
European Framework Reference (CEFR).here the group were interview and asked
to answer some reading passage the students sample with the purpose of measuring
the proficiency in reading and speaking of the students on how well they were on
speaking proficiency and their proficiency on reading this was taken from TOEFL
passage. At the end the type of the data obtained was quantitative because different
answers and options from sample were obtained.

3.5 Data Collection Procedure
The group handed a questionnaire, a motivation scale and an evaluation checklist to the

Practicum Il students from the Foreign Languages Department. Also, the 14 students were
observed when teaching English in the courses they were assigned to teach English as a
foreign language at the mentioned department. Some teachers helped to fulfill the check list
and other lessons were observed by the members of the research team. The TOEFL test
contains the reading and the speaking part sections was the instrument used for analyzing

the proficiency of those skills. The test was taken twice for the participants in practicum |
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and 1l. Some permission letters were sent to the professors responsible for the groups to

apply the instruments.

3.6 Data Analysis
For grading the TOEFL scores, rubrics were provided by the ETS for the speaking section

and the answer key was used for the reading part. The data was analyzed with Microsoft
Excel. All the questions were closed, but in the speaking part, the test had opened items and

some comments that were registered in the checklist of this part.
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4. ANALYSIS OF THE DATA

4.1 Data results

SPEAKING AND READING PROFIENCY TEST GRADES

CHAPTER IV

Intermedlate
1 8.3 503-520 Grammar 1 7.1 483-497 B1/B2

Intermediate
2 7.8 497-510 B2 Intermediate 6.9 467-480 B1

Intermediate
3 6.3 437-463 Bl intermediate 5.0 403-427 Al/A2

intermeidate
4 6.5 453-467 Bl intermediate 6.8 467-480 A2/B1

advanced
5 6.9 467-480 B1 Intermediate 8.3 503-520 B2
6 8.8 MINED c1 Grammar 8.1 503-520 gy  |2davanced

intermediate
7 3.8 453-573 Al intermediate 5.1 410-427 A2

intermediate
8 3.8 347-370 Al intermediate 6.9 467-480 B1/B2

advanced
9 8.3 503-520 B2 Intermediate 5.3 410-433 A2/B1

Intermediate
10 5.2 403-427 Al/A2 Basic 5.8 437-450 A2/B1

intermediate
11 7.0 483-497 B1/B2 Basic 4.2 390-413 Al/A2

Advanced
12 7.4 487-500 B1/B2 Advanced 7.6 487-500 B1/B2

intermediate
13 5.7 437-450 A2/B1 Advanced 6.9 467-480 B1/B2

intermediate
14 6.7 463-480 Bl Basic 6.9 467-480 B1/B2

Table 1
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The table shows the previous and the current level of proficiency participants have
according to the results of the TOEFL test. We can observe that some of them have
improved after taking the practicum |, however there are others who have gotten a lower
score. The environment and the conditions in which the students took the TOEFL test

caused some discrepancies in the results from the pre-test and the post-test.
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GRAPH 1: BEHAVIORAL CHECK LIST OF TEACHER STUDENT’'S CONFIDENCE

BEHAVIORAL CHECK LIST OF STUDENTS
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GRAPH 1 In the graph comparing with the observation we can observed that the majority
of the students are performing really good in the practice teaching the graph did not show
a discrepancy or any different on it. Comparing with the motivation scale and the TOEFL
scores seems that in terms of performing they are using all the techniques and show that
the planning is according on what they are doing besides that all the aspects of behavior
evaluated in the checklist are marked with positive score and no bad comments.
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TOTAL

10

GRAPH 2 MOTIVATION SCALE

MOTIVATION SCALE GRAPH
QUESTIONS
m Im highly productive .
m | put 3 lot effeart into the leson .
u | am interested in the dass
m | perform atwery high level rigth now .
u | consentrate very hard on my practioum .
stronghy Disagree Neither Agree stronghy
Disagree Agree, nor Disagree Agrea

ANSWERS

GRAPH 2

The motivation scale can be analyzed based on the answered that the participants provided

in order to know exactly how the felt.

In this graph can be observed the participants motivation, we could observed that students
felt motivated about teaching a L2 language (in this case, English.) a total of 14 students
were evaluated with this motivation scale. On the stamen | am highly productive nine of
them were agree while on the other four of them answer that they were neither agree or
disagree. In the stamen | perform very high level right now seven of them are agree and just
four say that they are neither agree or disagree. In the stamen | am interesting in the class
seven of them are strongly agree. With this result most of the students showed they are

motivated about teaching.
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GRAPH 3: SPEAKING CONFIDENCE QUESTIONNAIRE IN THE ENGLISH
CLASSROOM

Speaking Confidence Questionnaire in the English Classroom Graph
131

ANSWERS

& _ B Very
comfortable
5+ u Comfortable
I 1 Uncomfortable
1 A

Howdo youfeel whena  Howdoyoufeelwhena  How dofeelwhenthe  How doyoufeel whenyou  How do youfeel about nVery

TOTAL

student asks student asks students donot have to use speaking only Uncomfortable
youaquestioninfrontof  youto expleintagain  followyourinstructions?  Llinthe classroom?  English in the classroom?
the entire class? something that is
unclear for him?
QUESTIONS

Graph 3. Speaking confidence was one of the most important since this showed how the
sample students felt in different scenarios for example: When a student makes questions in
front of the classroom nine of Student-teachers™ felt comfortable while in the order hand
five felt very comfortable. Explaining again a topic for students five felt very comfortable
and nine comfortable with this it showed that most the teacher students felt really
comfortable even if they have explains all over again. When a student does not follow their
instructions four teacher-students felt comfortable, eight uncomfortable and two very
uncomfortable, in this question the teacher-students as the answered they did not feel good
when the student do not followed the instructions with this found it can be analyzed that the
teacher- student are not able to be reaping or patient with a student who did not
comprehended the instruction. When using L1 (Spanish) eight feel very comfortable and
seven comfortable. And when speaking English only nine felt very comfortable and five
comfortable. The results showed the confidence participants had when they were exposed
in a English only environment, but still they did not have any problem using L1.
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CHAPTER V

5. CONCLUSIONS AND RECOMMENDATIONS

5.1 conclusions

As a conclusion the study was highly productive due to the fact that as research
practitioners we were able to evaluate not only us as under graded students, but also
for the department. As a research team, we realized that there should be different
ways to evaluate the students and their performance in the practicum, not only the
knowledge, but also the motivation that can be observed in the classroom by their
mentors and students as well.

As a conclusion there might be a relationship between the proficiency level and the

speaking confidence student teachers” showed during their lessons.

As a conclusion the behavior of the student teachers” was positive along with a good
performance no chance to negative comments at the end of the lesson observed by

their mentors and the research team members.
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5.2 Recommendations
5.2.1 Recommendations for professors

e As aresearch team we highly recommend, for future generations, to consider the
TOEFL score before assigning a group for teaching a L2 language to a practicum
student.

e As aresearch team we do recommend to the professors to considerate a speaking
exam before assigning a group.

e Teachers should encourage students to take a preparation course before taking the
TOEFL test.

5.2.2 Recommendations for students

e Students should continue doing this study so that a record can be kept and check the
progress of the students who take the practicum and their level of proficiency.

e Students should avoid the use of L1 when teaching.

e Students from the Foreign Languages Department, should take a reinforcement
course before taking the TOEFL exam.
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6.2 Appendixes
6.2.1 Letters addressed to the teachers

Ciudad Universitaria, miércoles 13 de julio de 2016.

Lic. Grace Gémez

Docente de la catedra Practica Docente |l
Presente.
Respetable Maestra Grace Gomez

Reciba cordiales saludos. Aprovecho la oportunidad para solicitarle su valiosa colaboracion
en el sentido que las alumnos Marta Eugenia Campos con carné CG09068, Marina
Abigail Montenegro con carné ML10019 y Juan Quintanilla con carné QA10004, que
actualmente se encuentran desarrollando su proceso de grado bajo mi supervision, puedan
administrar un instrumento de investigacion pertinente al estudio que ellos realizan a una
muestra de 14 estudiantes del curso que usted se encuentra impartiendo. El tema en estudio
ha sido denominado “A Comparison of the Entry and Exit Speaking and Reading
Proficiency Level of Practicum | & Il Students and its Effects on their Teaching
Performance as Assistants at the Foreign Language Department at the University of El
Salvador, Semester | & Il, 2016”. Parte de esta peticion consiste en ceder al grupo o
miembros de éste, los dltimos 30 minutos de la clase, para poder administrar los

instrumentos de recoleccion de datos de tipo examen y cuestionario.

Agradeciendo de antemano su valiosa colaboracion, me suscribo.

Cordialmente,
F.
MsD. Miguel Angel Mata
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6.2.2 TOEFL Test for Students — Reading Part

“A Comprarison of the Enrey and S Speakieg and Reading Profeimey Level of Pracricus § & IF

UNIVERSITY OF EL SALVADOR
SCHOOL OF ARTS AND SCIEMNCES
FOREIGN LANGUAGE DEPARTMENT

Sudonis awd ity Effocrs on thetr Teacking Parormanor as Assintans ar ihe Foreign Languape

Dhparomeni o the Usiversivy off EI Safvador, Semesrer [ & I, J0ie"

(ityjective: To measure the entry and exit speaking and readings proficiency levels of
students from practicum | and practicum [1

Teacher student s mame:

Darte:

Time: Facilmor s Name:

TOEFL = READING COMPREHENSION

Cuestions 1-10

(5}

(10

13l

(20)

Baseball evolved from a number of different ball-and-stick games
{paddie ball, rap ball, one-old-cal, rounders, and town ball) onginating in
England. As ealy &5 the Amercan Revolution, it was noted that troops
played “baseball® in thelr free Sme. In 1845 Alexander Cartwright fomalized
the Mew York Knickerbockers' wersion of the game: a diamond shaped
irfizid, with bases ninety feet apart, three stikes-you're-out, batler out on &
caught ball, three outs per inning, & mine man team. The "MNew York Game®
spread rapldly, replacing earler locallzed forms. From s beginnings,
baseball was seen as & way of satishing the recreational needs of an
increasingly uwban-industial society. Al its inception it was played by and
for wealthy gentlernen. A club might consist of 40 members. The presidant
would appoint twe captains who would choose teams from among Se
rernibens, (Sames were played on Monday and Thursday afternoans, with
the losers often prowiding a lavish evening's entertalnment for e winners.

Diuring the 1850-T0 pedod the game was changing, however, with
increasing commercialiam (charging admission), under-the-table payments
to exceptional players, and gambling on the outcome of garmes. By 18648 it
was sad that a club would have thelr regular professional ten, an amatewr
first-nine, and thelr *muffine® (the gentiemanly dufiers who once ran te
game) Beginning with the first apenly all-salaned team (Cincnnatls Red
Stecking Club) In 1369, the 1870-1390 period saw the complats
professionalization of baseball, including formation of the Mational
Asspciaton of Professional Baseball Players in 1871, The National Leaguws
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(23)

of Professional Base Ball Clubs was formed in 1876, run by business-
minded investars in joint-stock campany clubs. The 18805 has bean called
Major League Baseball's “Golden Age”. Profits soared, player's salaries rosa
somewhat, a season of B4 games bacame one of 132, a weekly pariodical
“The Sporting News” camea inlo baing, wooden stadiums with double-deck
stands replaced open fields, and the standard refreshment became hot
dogs, soda pop and peanuts. In 1900 the Westen League based in the
growing cities of the Midwest proclaimed itself the American League.

1. What iz Ihe passaga mainly about?
(&) the origins of basaball
(B} the: commarcialization of basaball
(C) the influence of the “Mew York Game” on basaball
(D) the development of basaball in the nineteenth cantury
2. Which of the fallowing can ba inferred from the passage?

(A) the wealthy gentlemen wha first played basaball, later neaded to
find another recreational apportunity if they did not want to mix with
others or become a “muffin®

(B) hot dogs would not have bacome as popular as they did, without
the pl'ﬂ-lBEEiI:H‘IEIrEI'I'I and commercialism that I:H'u’l’.lh:qlﬂd in basaball

(C) the “Mew York Game® spread rapidly because it was betier
formalized

(D) business-minded investors were only interested in profits
3. The word “inception” in line 9 is closest in meaning to

[A) requiramants (B) baginning (C) insistenca {5]]
rules

4. The word “lavish” in line 12 is closest in meaning to

(A) prolonged (B) very generous  (C) grand|D) extensive



5. Which of the following is true of the way the game was played by wealthy
gentlemen at ils inceplion

(A) 2 team might consist of 40 members
(B) the president would choose teams from among the members
(C) they didnt play on weekends
(D) they might be callled “duffiers” if they didn't make the first nine
6. According to the second paragraph, all of the following are true except
(A) commerdalism became More proapencus  (8) ha dubs are smaliar
{C) outstanding players got exra income (D) pecple gamed on the oucame of games

7. Which of the following is NOT mentioned as a feature of the 1880s “Golden
Age™?

(A) wooden stadiums replaced open fields
(B) & weekly paricdical commenced
(C) the National Association of Professional Basaball Players was formed
(D) profits soared

8. The word “somewhal” in ne 24 is dosest in meaning o
(A) to & significant extent (B) 1o a minor extent
(C) 1o not the same extent (D) %o some extent

9. The word “itsell” in line 28 refers 1o

(A) the Westen League (B) growing cities
(C) the Midwest (D) e American League

10. Where in the passage does the author first mention payments (o players
(A) lines 59 (8) lines 10-14
(C) lines 15419 (D) lines 20-25
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Questions 11-20

()

(1a)

(15

(20l

(25

Philasaghy in the second half of the 18th cenlury was based more
on bickogy and histary than on mathemalics and physics. Revalutionasy
theught drifted away from metaphysics and epistemalogy and shifled mare
lowards idetbagies in science, peilics, and secolegy. Pragmatism became
thee mast vigoraws schoal of theught in American philosaphy during this
lime, and il cantinued the empiicist raditien of graunding knawledge an
experience and stressing e induclive procedures of exermental
science, The lhree most important pragrmatists of this periad were the
Aenarican philssophens Charles Peirce (1B38-1014), considered b be the
first of the American pragrmatists, Willam James {1842.1910), the first
gread Asmetican psychologisl, and Jobin Dewey [1850-1952), wha furlhers
develiped the pragmatic principles of Peirce and James int a
comarehensive system of tought that he cabed “experimantal nalusalism™,
o “inglrunentalism”.

Pragratism was generally crilical of raditional westem shilasoghy,
mspecially the nation thal thens ane absolute ruths and absalute values. In
contrast, Josiah Royee (1855-1918), was a leading American exponent of
idealiern al this time, who believed in an absslule ruth and held that
hurnan Siought and the external world were wnified. Pragmatism called for
ideas and lheories b be lesied in praclice, assessing whelher ey
produced desiable or urdesiable resulls. Although pragmatsm was
papular fer a lime in Eurape, most agree that i epitomized the Amescan
Faith in kiow-hew and practicality, and the aqually American distrust af
atistract theories and declogies, Pragmaism is best understood in its
historical and cultural contesd. B arase during & period of rapid stenihic
advancement, industriakzalion, and material progress; a time when the
theary of evelulion suggested ko many thinkers that humanity and society
are in & perpetual stabe of progress. This period alse saw a dechine i
radilional religious belefs and values. As a result, it became necessary o
retfiirik fundamental ideas aboul values, religian, science, cammunity, and
individuality. Pragrmatists regarded all thearies and instilutions as tertative
hynalhesss and solibions. Accerding Io heir crifics, the pragmalists
refusal o affirm any absoldes earried negative implicalions far society,
challenging the feundations of societys institutions.,
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11. What is lhis passage primasily about?
(A) the evaluion of philssophy in the secand half of the 10th century
[B) the three mast nporkant Arnerican pragrmalists of the kale 19t century
[T} the differences between gragmatisn and traditional westem shiloseshy
(D'} American pragrratism

12. Which of the Tallawing is brue
() iealisrm was an nportant part of the pragrmalic aparoach
[B) “pragmatisnT was alse known as raditional weslemn philesaphy”
(T} pragmatism conlinued T emnaincist radilion
(D} pragmalism is best understood independently of s hislorical and eultural

canlest

13. Which of the Tallawing is bue, aceording 1o he passage
(A) absolute tulhs and values ane nolions in weskem tragSonal phlesaphy
(B) John Dewey was the firsl greal American psychalegist
(T} the emgincst radilion & par of raditonal western philasophy
(D) rervelulionany thaught was rat pragmatic

14. The phrase “at this lime” in line 14 refers 1o
() 21 the lime traditional weslem philosephy was dominant in America
[B) a1 the lime gragmatism was posular in Eurape
(C} 1B55-1018
(D) the sscond hall of the 19t cantury

15, According lo lhe passage, pragmalism was more popalar in Amenca San
Eurcge becauss
() Armericans had greater accestance of the theary of evolulion
(B) il epitarmized the American Faith in know-how and gracticality
(C} Ewope had a more radilienal secely based on a much langes hislary
(D} industrislization and material progress was occuring al a Fasier pace in
Amesica at that lime
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16, The word = absiract” in ine 10 is dosest in meaning bo
() unclear (B) not concrele () new (D) el

17. The word “perpetual” in line 22 is dosss! in meaning 1o
() ehallenging (B} conlinucus (T} declining (D) secular

18. The ward Tundamental in line 24 & chssst in meaning 1o
() o (B} persanal (C) essential (D)
threatening

10, Al af the following are true EXCEPT
) revalutionary thought shifted more towards ideokgies in science, poliics
and sociology
(B) pragmalists regarded all thearies and nstitulions s tenlative hypotheses
ard salstians
(C) Josiah Royee was nol a pragmaist
(D) pragmaltism was based on e theory of evelution

20. Which of the fallowing can be inferred from the passage?

() Josiah Royes cansidered Chares Peirce 1o be challenging the
Teundations of society's instituSions

(B) Charles Peirce considersd Josiah Royte 1o be too influenced by the
thestry af avoltion

(C) John Dewey would nol have developed his system of fought calied
“expermental naturaism® or nstrenentalism without te pioneering work
ol Chares Peirce and William James

(D) Josiah Royee was a revolulionary thinker



21. What does the passage mainly discuss?

() limits of e human eye (B) parfec vision
(C) different eyes Tor dilflerent uses (D) eye vasiation amang different
EnEcHEs
22 The ward “crilerion” in line 1 is closest in meaning bo
i) standard (B} need [C)expactabion (D) rule
23. The phrase “without a hitsh” in line 2 is closest in mearing lo
) unaided B) withaul glisses
(T} with lilthe hesitation (D) easiy

24. Aceording Io the passage, why mighl birds and arimals consider humans very
visually handcapged 7
() humans can see vary well in ither 8ir or walsr
(B) human eyes ane not as well suited bo our nesds
(T} the main outstanding leature of human eyes i color vision
(D) usan eyes can'l do what their eyes can do

25. The ward “Hhat” in ne 10 refers to
() Tevesae (B) areas of the eye
(C) cones (D) visual distinclions

26. According Io the passage, "bug deleclors” are ussful for
) navigation (B) smeing maving objects
(T} avaiding bugs when getting food (D) aveiding starvation

27. Aceording 1o the passage, which of the fallowing is NOT truse
) kingfishers have monocutar vision
[B) bems sme patiems of dots
(C) harwks eyes consist mostly of cones thal can allow it b ssan with one eye
al a firme
(D) usrniang are arsighied in water

28. Where in the passage does the aulhor discuss thal eyes are ussful for avoiding
starvaari?

() lines 548 (B} ires 10-14 (C)lines 1518 (D) ines 20-25
29, The phrase “paling inte insignificance” in line 23 & cossst in meaning 1o
() Fading away (B) of less imporance
(T} without eclored light (D) being reduced o il
imporkances

30. Which of the fallowing Gan be inferred from the passage?
(A) eyes have developed differently in sach speces
(B) bees have the mast comglex eye
(T} usmans shauld nol sy what iy don'l nesd

(D) pesfect vision is nol perfec
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21. Whal does the passage mainly discuss?

[A4) lirniks of the human eye [B) prfict vision
) different eyes for dlerent uses (D) eye variation amar different
seties
22, The ward “erilerion” in line 1 is dosest in meaning o
() standard (B} need [C) expectaion (D) rule
23, The phrase “without & hile” in ine 2 is clossst in meaning lo
[A) iaided [B) withaul glasses
() with lilthe hesitation (D) esasily

24 Ateording lo the passage, why might birds and arimals consider humans very
visually handicapped?
[A) burans can’t see very well in sither 8 or waler
[B) hurnan eyes ane nol as well suited b our needs

() the main outstanding feature of human syes i color visian
(D) Busmian eyes car do what their eyes can do

25. The ward thal” in Ene 10 refirs o
() Toveas (B) areas of the aye
(C) cones (D) visual distinctions

26, According lo the passage, "bug delsclons” are usshul for
[A) navigation [B) sesing maving objects
(C) avoiding bugs when geling lood (D) awveiding starvation
27. Aecording |o the passage, which of the following is NOT trus
() kinglishers have manocukar vision
[B) bims sme paliems of dots

[C) havaics eyes consist mostly of cones that can allow il b stan with one eye
al a fime

(D) Fusnlans are Farsighted in waler
28, Whare in the passage dees the aulhor distuss hal eyes are ussful for aveiding

atarvafion?
() lines 59 (B)fines 10-14  [C)lines 1518 (D) fines 20-25
29, The phrase “paling into insignificance” in line 23 i chses! in meaning Lo
(4] Tading away (B) of less impartance
() without colared light (D) being reduced to Ble
imporkancs

30. Which of the falkowing can be inferred from Ihe passage?
A eyes have developed differently in sach species
[B) bees have e most comple: eye
) humeans shauld ot vy what iy g need

(D) peefact vision is not pereet



Questions 31-38

Lo
=

15

Labor Dy, T first Monday in September, is @ craation of ha labor movamant and
is dedicatd 1o he Social and economic achisvaments of Amencan worars, Th fist
Labor Diary holiday was calabiaied on Tuesday, Seplembar 5, 1882 in New York Cityin
accomance with the pans of the Caniral Lator Union. Tha idea for this day is adribused io
& man ramid MoGiuin, bul hers is 50me controvarsy about which man ramed MoGLn.
This cdubration was repealied tha Tollewing year, then in 1284, e frst Monday in
Saptember was sakcied, and thi Central Labor Uinion urged similar crganizations in ofhar
cithis 10 fodow the axampla of Mew York and celbrans @ "workingmen's holsay” on that
cale. Th iSea spread with e growih of labor organizations, and in 1835 Labor Day was
calabraind in many indusirial centers of i country,

Thrteagh T years the nation gass increasing emphasis o Labor Day. Th fist
govemmant reoogniton came through munidpal ondirantes passed during 1825 and
1BBE, leading 10 a Movemant 1o saoune Stass kgislason. Tha first bill was Produced inlo
tha Meew Yok legislanne, bul the frst 10 bacom law was passad by Oregon in 1287,
Dauring that year s mone Stales [Colraco, Massachisetis, Naw Jarsay, and Naw York)
atso egislated for Labor Dy, By 1294, 23 olher States had adopted the holiday, and in
Juna of Tt year, Congress passed an Act, making the first Monday in Seplembar of sach
piar @ gl Peckidary in thia Disrics of Colimbia and i mmitons.

T T sl Thie obsaranos and celebraton shiuld @ie, wes oullined D be &
Siroet parade o ashibil 1o fe public “the srength and ‘sspel do comps” of the Fads and
labow onganizatons”, Mollovesd by o fesiral for the recreation and amisemant of workers
and Fagir lamilies. By resobation ol e Amaerican Federaton of Labor Comvanion in 1909,
i Bunday precading Labor Day was adoplad a5 Labaor Surday, and dadicated 1o ha
spiritual and educaional aspeois of The labor mowvement
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1. The phease “this day” in fine 4 refers to
(4 the first Monday in September B) Labar Diay holday
(€) Tuesday, September & (D) the werkingman's holday

12, The author imglies that which of the folowing is true?
() Labar Diay has kost s importance aver the years
(8 Labor Day was, in part, a religious festial
€ here is a dspute about who Sought of the idea for Laber Day
D) cedebrations were usually bmited 5o the industial centers
13, The word "urged” in line 7 is claset in meaning o

(A) dervoted (8) propeled T} speeded (D) satisfied
M. doooming fo the passage, Govemment recognition for Labor Day was first achiesed in

LR (B) 1884 () 1888 (0 1087
35, The word “secure” in ine 14 is dosest in meaning 1o

[4) gain (B) implement [C) guaraniee (D) passs
36. Aoooming o the passage, the first Stale to pass legiskation for Labar Day was

[#) Calumbia {B) Oregon [C) Mew York {03) Colorado
7. The word * exhibi™ in line 21 is closest in meaning to

(4) celebrate (B) ewempify [C) demonstrate (D) display

30, Which of the following is NOT tne
() by 1854, twenty eight States had passed legiskaton for Laber Day
%) inclucing familes was an important part of Labor Day celetrations
) the first legisiative bil was introduced in New Yark

(D) Labor Diay has always been held on the frst Monday in September
¥3. The word *preceding” in line 24 & closest in meaning to

&) osest o (B} following (C) before (D) an




Questions 40-50

Ad i um of the inlesnth cariry, Concord was & tilving community, aready
famous ihigughont ihe yourg nation for is crical early roka in the events kading up 1 the
Auiican Riavoloon. It wis i ha shing town for Middiossex County, atiracting ovar 500
‘oS 1o 1 COUrS tic & year, amang them cusiomars for Conconds hats, shoks,
cantages and clocks. Among Concorfs agprsimassly 400 haads of housaholds in this
paac, about B5% ware in agricullng, 4% in commercs, and 35% in manufaciuring. OF
thoss in manJfacing, seven man headed clockmaking shaps and anchar thiny o 5o
Wi angaged in 1hé shops of in businésses tha suppliad the clockmaking rade - ha
brass founcry, iron forge, wire-drawing mil, and @ numbar of cabinemating shogs. In
short, tha canier of Concard, the Milkiam, was & machinag 1or the produciion of dlodks,
stond oy i importance 1o Bosion's ind.svial Rosbury Neck, whira T infuential
"Wl family hiad been producing clocks since about 175,

Whila tha handsome and wilkcratiod clocks of tese savan shogs, eaturing iniasd
mahigany cabis, enamikd dal and roverse pained glasses, o penaraly perceived i
pioducts of a Yadlional cocimaker 0 parson al & banch tashioning an aighi-day codk

fromm scraich ), ey are actually producss of @ nEwork of shops amaloying jourmmen
labor thal exiendad from Concurd io Bosion and overseas io tha highly davelaped ool

it of Langashing, England.

In addition o crafting in he fishiora bl Willard fealures such s the perced
frawork, colimre wih brass faunes, and whits enamel dal, Concond cockmaiars
aftamgdad i diferentiato their products from Faes of the Wilinds finough such means as
i destinoffva omamsanial inlay, which added i T porceplion of cusiom work fol usually
s on tha Willanf's standardized profucts, The Willands also mads bkess aspansiva wall
ks, inchuding "hanjo chocks™ patenied by Simon Wilaed in 1202, The distinclhe
diamand shagad desin and inveried movement of soma Concond eall docks may ekl
an afemipl i dncument Willand's paiant

40, Whatis the passage primarily aboul?
A) tloksmaking in Concard al the tum of the rinelsenth canlury

[B) Concord al e bum of the ninelsenth cantury
) Compeiion between Cangord elockmakens and the Willards

(0} The influence of the Willards on dackmaking in Cantard

41, Actording 1o the passage, which of the fallowing businesses did NOT supaly
the clockrmaking trade?
A) wiresdianaing el [B) cabinetrnaking shops
(C)iron forge (D) glass shops
42, The phrase 1 shoet”in line 10 i cosest in meaning bo
[A) generally soeating {B) o sum 1
C) in conclusion (D) however




43. According 1o the passage, “the Milldam™ was
(A) where the Willard farmily had been produging clocks
(B) & type of clock
(C) in Boston's industrial Roxbury Neck
(D) in Concord

44. Which of the following terms does the author explain in the passage?
(A) banjo docks (line 24) (8)
journeymen kabar (Ene 17)
(C) tradiional cockmaker (ine 15) (D) pierced fretwork (line 20)

45. Which of the following features is NOT mentioned as a way the Cancord
dockmakers aftempled io differentiate their products from Willards
(A) inveried movements (B) brass
fodures
(C) distinctive ornamental inkay (D) diamond shaped design

48. The word “differentiate” in ine 21 is dosest in meaning lo
(A) identify (B) distinguish (C) dignity (D) dwvide

47. The author implies that the Concord clockmakers
(A) would do anything to try 1o compete with Willarcs
(B) attempted 1o cusiomize their products as much as possible
(C) were the mast important industry in Concord
(D) were in danger of being prosecuted for breach of patent

48. The word “inverted™ in line 25 is closest in meaning lo
(A) intricste (B) musical (C) upside down

49. The word “circumvert” in ine 26 is dosest in meaning to
(A) copy (B) evade (C) compete with (D) minimize

50. Where in the passage does the author mention the features of fe well-crafled
docks of Concore?
(A) lines 5-9 (B) lines 10-14
(C) lines 15-19 (D) lines 20-25
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UNIVERSITY OF EL SALVADOR
SCHOOL OF ARTS AND SCIENCES
FOREIGN LANGUAGE DEPARTMENT

A Cowiparison af the Eary oot it Speabing and Reading Proficiency Loved of Pracricum [ & I
Smufinis and s Efects on their Teeching Perfrmemce a8 Jsistonns o the Foreige Lanpuege
Dyparrmiont af the Lwtveiy of £ Salvedor, Semener | & [, 2006
Speaking Confidence (ruestionnaire in the English Classrosm
Objective: To determine teacher students” confidence in speaking English by providing

them with a questionnaire 10 measure how they fee] aboan some TEFL scenanias.

Teacher studems s mawe;

BDare: Timie: Facilaior's Name:

Instruetions: Circle dhe correct resporse for each questian, Make sune thar your anser
rigflects bow vau tndy feel im the following sifwatians:

1= How dio wou feed when a student asks vou a guestion in front of the entire class?
As very comforiable B comforiable  Cs oncomforizhle D very uncomioriable

2= How diov you fieel when a stwdent asks you 1o explain again something tha is unclear for
him?

As very comfortable B comfortable  Ceuncomforioble De wery uncomfortahle
1= How do you fieel when the shudenis do not follow your mstnections?

As very comfortable B comfortable  Ceuncomforioble De wery uncomfortahle
4= How do you feed when you have to use L1 in the classroom?

As very comforiable  Bs comforiable  Ce uncomforiable  De very incomfiorisble

5= How do you fieel about speaking only English m the classroom?

As very comfortable B comfortable  Ceuncomforioble De wery uncomfortahle




UNIVERSITY OF EL SALVADOR
SCHOOL OF ARTS AND SCIENCES
FOREIGN LANGUAGE DEPARTMENT

"A Compavison of e Entry and Exvit Speaking amd Reading Proficiency Lewd of Practioun I & 1
Stadents awd ity Effeces on dheir Teacking Perforosance as Asdsanty of the Forvign Lanpwage
Dipartwent at the University of E1 Sawador, Semester 1 & 11, 2006"

Objective: To measure the entry and exit speaking and reading peoficiency level of students
from practicam 1 and 1.

Stwdent’s name:

Date: Time: Facllator's Name:

TOEFL «SPEAKING PART

(Question type: Task | - Independenty

You will now be asked a question abou a familiar topic. After you read the question, you
will have 15 seconds to prepare your response and 45 seconds to speak.

Preparation time: 12 seconds
Response time: 45 seconds

Prompt: Descnibe a teacher who was important to you and why he o she was important,
Be sure to include specific examples i your response.

(Question type: Task 2 « Integrated)
You will now read 2 shont passage. You will then be asked a question about it. After you

hear the question, you will have 30 seconds 10 prepare your response and 60 seconds to
speak.

Reading passage:
A umiversity has announced a new scholarship opportunity on its website. You will have
45 seconds to read the anncuncement. Begin reading now.

New Schelarship Offers Opportusity to Study in Rome

The university is pleased to offer an exciting new opportunity for students in the

Romance Languages department. The prestigious Bucnocore Scholarship allows stadents to
study tuition-free for two semesters in Rome. Students must submit an essay explocing a
specific aspect of takian cubture to the selection committee. They must also submit a detailed
plan explaining how a year in laly would provide the oppartunity to further research and
impeove the essay. Please note that stedents in departments other than Romance Languages
are incligible for this opportunity.

Directions: prepare a response to the following: What do you think ahout the scholarship
and about the university's policy?

Preparation tinse: 30 seconds
Response time: 60 seconds




UNIVERSITY OF EL SALVADOR
SCHOOL OF ARTS AND SCIENCES
FOREIGN LANGUAGE DEPARTMENT

=A Comparison of the Enrey awnd Bz Spealing md Reading Proficioncy Leved of Procticun [ & I
Snufemies and it Effects on thelr Tesching Performenes as Assisnants o the Forcige Languape
gt af the Uity of £ Sofvador, Semeser | & B, 2006
Behavioral check list of teacher studeni’s confidence
{bjective: Ta determine teacher shudents” confidence by chserving a lessaon using a

behavioml check list o measure their behavior in some TEFL scenanios.

Teacher studems s mams

Dare: Time: Facileor s Namer

BEHAVIOR YES | MO COMMENTS

1= Mainiains eye coniact when
speaking

2 Has erect apen pastare §
positive body language

3. Speaks clearty and audibly

4= Takes risks

S« Has happy disposition

= Communicates feelings
appropriatly

7 Displays initat

£ Aszigns tasks

9= Aszists students




UNKIVERSITY OF EL SALVADOR
SCHOOL OF ARTS AND SCIENCES
FOREIGN LANGUAGE DEPARTMENT

A Comparriso af e Erry avnd Exid Speaking and Meodivg Proficiomcy Lived of Practicun [ & i
Snidines and it Effeces on it Teaching Perfrmesce o ssisrants ar the Forelge Lanpuape
Dparrmaent af ke Usiversdry of B Safvador, Semener | & 8, 2006
Moadivation scale
Oihjective: To determine teacher siudenis” motivation by providing them with a scale io

rate haw they fieel shout some TEFL scenarios.

Teacher stuidems s momi

Dhare: Timee: Faciloor s Name:

Instructions: Please use the scale below for selecting your answers.
5 « Sirongly Agree

4 = Agree

¥ = Meither Agree or Disagree

2= Disagree

1 = Strongly Desagres

1. T am highly productive. T 1 348

L 1 put u bot of effort infe the lessons. 11 345

L 1 om imvberested in the class. i: 3 43

4 I perform at o very high level right now. . i ¥ 3435

5.1 comcentraie very hard on my practicum. 11 343
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Independent SPEAKING Rubrics
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6.2.6 Time Table

4
Semester |
1 Graduation Project Elaboration
2 Topic Selection
3 Planning
4 Advisory Meeting
5 Gathering Information
6 Profile Presentation
7 Advisory Meeting
8 Theoretical framework
9 Advisory Meeting (revising theoretical f-w )
10 | Methodology
11 | Advisory Meeting (revising methodology)
12 | Instruments
13 | Advisory meeting (revising instruments)
14 | Advisory meeting
15 | First version of the project
16 | Advisory meeting
17 | Presentation of the progress
Semester |11
Fieldwork
18 | Data collection
19 | Data Analysis
20 | First research study draft
21 | Second research study draft
22 | Presentation of the process
23 | Advisory meeting
24 | Final report elaboration
25 | Final Presentation of the research
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