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IMTRODUCTION

A study program, as Dr. Manuel Luis Escamilla defines it,
is a "handbook, a didactic guide that organizes the subjéct
around the student's necessities and interests along his dif-
ferent development stages.”l This suggests to us the neéd to
consider many elements in order to succeed in the teaching-
learning process of any subject. Some of these elements are,
undoubtedly, tﬁe student,; the teacher, the environment,; the
school, the home and society.

Everything stated before has validity for the teaching
of subjects included in the study program which is obligatory
for a student of the Third Cycle of Basic Education in El
Salvador.

Our analysis will involve each part of the study program
mentioned above, that is to say,; introduction, objectives,
contents, learning activitles, schedule, suggested methodology,
evaluation, and suggested bibliography. Thus, the objectives
of this arnalysis will te:

1" To detect the teachers' and students' attitude towards the
Ministry of Education policy expressed in the current
English program.

2 To determine the degree of correspondence of every part of
the pregram with the students' and teachers' educational

reality.

1Proqramas de Estudio del Moveno Grado de Educacion Ba-
sica, fSan Salvador, Ministerio de Educacion, 197C}, p.125.




3} To contribute suggestions so as to improve the program de-

velopment by the teachers and students.

4 To detect misfunctions of the current English program for
NMinth Grade so as to avoid future failure in the teaching-
learning process.

"Today Ernglish is considered the universal language.
Science, technology, and international trading have got an
indispensable auxiliary in this language."l With these words
the Ministry of Education in E1l Salvador alludes to the high
importarce of teaching English from Third Cycle on. However,
English has not been given the sufficient number of hours in
the schedule to justify its value as an auxiliary: two hours
per week do not let the teacher and student follow the stages
of the teaching-learning process of a foreign language, that
is to say, listening, speaking, reading and writing because
such a manifold process requires a great deal of time to give
every student the opportunity to have an intensive practice.

Besides, the general attitude of teachers and even of-
ficers of the Ministry of Education towards Erglish seems to
be disappointing. As Alvaro Suncin says, "English teaching in
the public schools of the Third Cycle of the Basic Education
in E1 Salvador is not considered an important part of the edu
cational process by many teachers and the #inistry of Education.
The teachers of humanities who teach English are not technical

ly assisted in their difficult task of teaching a foreign

-‘ rd ’
“Proaramas de Estudio del Noveno Graco de Educacion Ba-
sica, op. cit., p. 23.




language. Their teaching activity is not evaluated or guided
by supervisors of the Ministry of Education. In fact, there
is not even an English Department within the Ministry of Educ
ation to handle specific problems which originate from teach-
ino and learning cof English."l

The thesis we will try to verify is that the structural
desion of the current English preograsm for Ninth Grade of Basic
Education and the average English teacher's level of knowledge
and didactic trainirg do neot favor an adequate achievement of
the program's general and specific objectives.

The following reasons justify the present work:

a) The necessity to analyze programs constantly as expres
sed by the General Law of Education: "Los planes, programas y
orientaciones pedagogicas de todos los niveles, seran estable
cidos por el Ministerio de Educacion con la flexibilidad sufi
ciente para su revision y adaptacion a las circunstancias de

tiempo y a las diversas condiciones del medio fisico y social."

b} The pedagogical action requires the presence of three
elements: the teacher, the student, and the program. They are
closely related to each cther and thelir relationships should
be controlled constantly in order to perform the teaching-

learning process successfully.

.’ 4 ’ s s - E] ~

“Alvaro A. Suncin, Analisis del Curriculum en la Ensefan-
za del Idioma Ingles en el Tercer Ciclo de la Educacion Basica
Salvadoreia, ‘Sanr Salvador:Universided de E1 Salvador, 1979);.
p. 1.

2Documento Ho. 29 de la Peforma Educativa, ‘San Salvador:
Ministerio de Educacion, 1977), p. 21l.




¢’ New methodological currents need to be involved in
English., Thus, the English program for Minth Grade should

adopt them.

d' An apralysis of the current English program for Ninth
Grade of Basic Education is urgent hecause every part of it

is essentiel to the teaching-learning process unity.

e’ The necessity of diagnosing what is going on in pro-
grams is stated by one of the objectives of the ianual de Eva
luacion Escolar para la Educacion Basica: "Diagnosticar conti
nuamente la situacion real de los distintos aspectos y recur
sos del sistema educativo para sefialar oportunamente los cam

bios y recursos que requieren los objetivos de la educac¢ion,

(2]

los planes y programas, la didactica y la propia evaluacion."
In the present work, some limitatiors were found, as
follows:

A

a’ The impossibility to interview all the Ninth Grade

English teachers and students throughout the country.

b* The current socio-political crisis prevented a certain
number of teachers and students from expressing their own
thoughts freely.

\

c' The answers given by teachers and students of the me-
tropolitan zone of San Salvador may be different in some as-
pects from the teackers and students from the rest of the

country because of the influence of some factors such as

1 Vd . 4 -

“Manual de Evaluacion Escolar para la Educacion Basica,
‘San Salvador, E1 Salvador, C.A.,: Ministeric de Educacion,
1977 p. 108,




environmental situation, political viewpoints, teaching and

learning resources, etc.

d' The difficulty to find people who were in charge of
designing the Englishk program's structure. Yhen found, some
were reluctant to cooperate.

The present work is divided into eight different chapters:

Chapter One is an introduction dealing with the general

features of the current English Program for Ninth Grade of Ba

sic Education in £1 Salvador.

Chapter Two is an attempt to determine the theoretical

frame around the English Program for Ninth Grade of Basic Educ
ation in our country along different stages. It supplies a
historical background on the development of the English teach
ing programs in E1 Salvador and some theoretical basis such

as the description of special terms dealing with the teaching

learning process.

Chapter Three includes an apalysis on the different parts

of the current English Program for Ninth Grade of Basic Educ-

ation.

Chapter Four has to do with an analysis of the most rela-

vant aspects pointed out by teachers and students of Ninth

Crade regarding the current English Program.

Chapter Five contains conclusions obtained from the Ninth

Grade teachers and students surveyed, Ministry of Education
staff interviewed, some information of a workshop seminar on

English teaching sponsored by the #inistry of Education



through Educational Television, and some documents of the

Seminar on the Educational Reform held in 1978.

Chapter Six contains suggestions concerning the three

elements of the pedagogical act, that is to say, the teacher,

the student, and the program.

Chapter Seven supplies the bibliography supporting our

work.

Chapter Eight is a collection of annexes dealing with the

different parts of the work.

The methodological stages of this work followed this
order:

a' Elaboration of questionnaires for teachers and students

of Ninth Grade.

b Administration of the questionnaires to teachers and
students of Minth Grade from official and private schools in

the metropolitan zone of San Salvador.

¢' Elaboration of one questionnaire for the Ministry of

Education specialists in English programs.

d' Administration of questionnaire to the Ministry of

Education specialists in English programs.

e' Analysis of documents dealing with English programs,
such as: Reforms, Seminars, Workshops, Ecducational Television

Material, etc.

f} Elaboration of conclusions.

3

[2

-~

Elaboration of suggestions.



Chapter Nine contains details of the population surveyed,

names of schools and numbers of teachers and students. It

also contains the tabulation of the results of our survey.

This is a descriptive work whose conclusions and suggest
ions are based on the teachers' and students' relevant view-
points and the authors' own teaching experience besides some
other findings in documents at the “inistry of Education,
Educational Television, and the Mational Library.

The population of this research was formed by 3C teach-
ers and 269 students of Minth CGrade of Basic Education in 7

official specialists in English teaching programs.



THEORETICAL FRAME

Historical Rackground

One of the first significant attempts to improve Second-
ary Education in El Salvador occurred in 1$45, when Gral.
Salvador Castaneda Castro, who was the Presicent of the country,
met Dr. Juan Jose Arevalo, President of Guaterala. The purpose
of this meeting was to establish common plans in terms of
administration, economy and education. This gave origin to
what was called "Convencion de Santa Ana", which was held from
July 22nd. to July 28th, 1945. This was the starting point to
define the nature of what was later known as "Plan Basico",
which comprised what is now referred to as seventh, eighth,
and ninth grades.1

One of the relevant ideas expressed by the delegates was
that the student of this level was not able to decide by him-
self on 2 suitable career. As ¥anuel Luis Escamilla reports,
". . . los convencionistas estan seguros de que los adolescen
tes de septimo, octavo y noveno grados, o sea el primero, se-
gundo, y tercer curso de Educacicn Media, no tienen todavia
una vocacion precisa como para inclinarlos a realizar estu-
dios vocacionales. A tal grado ests seguridad tuvo sus efec-

tos, que Guatemala llama a los tres afios comrunes con €l nombre

1

ilf’anuel L. Esceamilla, Reformas Educativas. Historia Con-
temporanea de la Educacion Formal en E1l Salvador, {(San Salva
dor, El Salvador, C.A,: Ministerio de Educacion, 1981), pp.
85-87-




de 'el prevocacional'. Los Salvadorefios, por su parte, llama-

k|

. ~ 4L
ron a escs mismos tres afios con el nombre de 'Plan Basico'."

Another important thesis sustained by the delegates was relat
ed to the dosage of a subject matter according to the progres
sive stages of the student's age or level. This latter view-
point was supported by the Educational Reform of the sixties.

The planning era of education in E1 Salvador is highly
emphasized in the sixties, affecting the different elements
of our educational reality. From 1967 on, the ccncept of plan
ning affects agriculture and industry besides education.

Before 1967, education had been thought c¢f as a strictly
cultural item, but from that year cn, it is considered as a
developmental resource in the deepest sensc of the word.

In the early €C0's the Ministry of Education in El Salva-
dor appointed a2 committee to assume the responsibility cf de-
fining the type of education, methods, and infrastructure; in
other words, a dcctrine based on which a general educational
reform would be made. This committee was staffed by represent
atives of the National University, CONAPLAN, UMESCO, and the
Ministry of Education itself.

The Educational Reform provoked structural changes in
the educational system; for example, the concept of "level”
was introduced with it. The traditional categorization of

school system consisting of Primary, and Higher Education

|

“"Manuel Luls Escamilla. Reformas Educativas. Historia
Contemporanea de la Educacion Forrmal en E1l Salvador, {San
Salvador, C.A.: Ministerio de Educacicn, 1981, p. 107.
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was transformed intc a four-fcld system, as testified by Clau
dia Maria Grimaldi de Abarca et al.: "La Reforma Educativa
rompe radicalmente esas estructuras y crea cuatro Niveles es-
colares relacionados intimamente con la edad del educando, la
generacion a que pertenecen y una piramide telecloca coherente.
Esos niveles son: le Educacidon Parvularia, la Educacion Basi-
ca, la Educacion Media y la Educacion Superior."l

According to the Educational Reform, the teaching-learn-
ing process is centered around the student, whose important
role is emphasized as an active factor of his ocwn formation.
Before the Educaticnal Reform, the program was related to
contents. The program resulting from it ccnsidered the object
ives as the goal of the new methods.

The planning and Programming Départment of the Technical
Pedagcgical Services Direction of the Ministry c¢f Education
was commissicned to elaborate, experiment and publish the new
programs during three years, finishing such a three-fold task
in 1970,

The new programs were tested in twelve different schools
before being adepted for the whole country in 1972. In the
meantime, the Department of Technical-Pedagocgical Service
Direction put to work a promcticn plan and program publication

by means of the Educaticnal TV and the major newspapers. At

b

‘Claudia “aria Grimaldi de Abarca, et al., Disefio de la
Investigacion Evaluativa de lcs Programas de Estudio del Ter-
cer Ciclo de Educacion Basica, ‘Mueva 5an Salvador: #Ministe-
ric de Educacion, Pireccicn General de Ccmunicacicnes y Tecno
logia Fducativa, Seccicn de Investigacidon y Evaluacion, 1982)
p. &.
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the same time, that body, by means of the Planning and Program
Department,; promoted a series of publication courses for
supervisers and for the headquarters where the Teacher-commit

tees were working.”

Special Terms

There are some special terms which will be used in this
work., Their definition is given so as tc facilitate the
understanding of comments, analvsis, conclusicns, and recom-
mendations.

1> INTRODUCTION: It is the element which expresses in

brief the type of prcgram, grade or cycle and the mechanisms

of their structure.2

2* OBJECTIVES: They are the behavioral changes that are

expected to obtain from the students through the educational

3
process.

3" GEMERAL OBJECTIVES: They comprise the gecals to be

achieved in every subject matter.4

4% SPECIFIC OBJECTIVES: They ccmprise the concrete goals

tc be achieved in every unit or lesson of a2 subkject matter.5

'Ibid, p. 6.

2Documento de laz Refcrma Educativa MNo. 3, {(San Salvador:
Ministeric de Educacion, 1977, p. 47,

3
p. 17,

Manual de Evaluacitn para la Educacion Basica, Op.cit.,

4loc cit.

5loc clt,
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5% CYCLE 0BJECTIVES: They specify the goals to be achieved
with regard to the subject matter general objectives in each

h

cycle of Basic Educaticn.”

6 GRADE OBJECTIVES: They lead the teaching task tcowards

the acquisition of kncwledge, habits, abilities, skills, and

attitudes that must be assimilatec¢ by students in every grade.2

7Y APEAS: They suqggest central and interesting themes
around which a serles ¢f similar contents are found in order

to make students develcp some capabilities.3

8) AREA OBJECTIVES: They describe the type of knowledge,

habits, abkilities,capabilities, and skills that must be as-

similated cr developed.4

3} CONTEMTS: They comprise the themes of the areas from
first to ninth grade, trying tc keep a sequence in length and
depth in such a way that some contents help us understand

other more complex ones.

10" ACTIVITIES: They constitute the adequate means for

the students to participate in their cwn formation prccess.5

11)Y METHODOLOGICAL SUCGESTICHS: They indicate the ways

to perform activities. They comprise methodological guidance,

material which is necessary for each activity, names of ins-

A ,
“Manual de Evaluacicn para la Educacion Basica, Op.cit.,
p. 17.

2

lee. cit,
30rimaldi de Abarca, et al., Op. cit., p. l0.
uloc cit.

5loc cit.
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titutions that may offer scme informaticn, a way to organize

students, and different manners to dc¢ the work.1

12} EVALUATION: It suggests 2 series of features that

must be ccnsidered through observation and record of student's
prcgress recarding objectives assigned to every area and

grade.2

13" BIBLIOGRAPHY: It suggests scme textbocks to be con-

sulted by the teacher so as to facilitate his guidance task.,
Yet, their usage is nct obligatory and the teacher is at

liberty to consult other textbocks.3

1) SCHOOL ACTIVITY: It is the work or task in which the

students participate, as individuals or in group, guided by
the teacher. When this task is finished it gets 2 numerical
grade on the basis of the specific objectives' characteris-

tics.q

15 EVALUYATIOM INSTRUMENTS: They are the different means

that the teacher uses to get evidence of the behavioral changes

the student experiences during the teaching learning process.5

16 OBJECTIVE TEST: It is the instrument elaborated in

a form that takes as basis the reference frame and the speci-

fication table to let the student express different behavicral

1Grimaldi de Abarca, et al., Qp. cit., p. 10.
2loc cit,

3vapual de Evaluacibn Escclar para la Educacion Basica,
Op., cit., p. 15. o

“loc cit.

g
“loc¢c cit,
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changes during the teaching-learning process.1

17" SPECIFICATICHM TABLE: It is the schematic project of

the objective test in which items are classified and calcu-
lated according tc the contents percentage and objectives per

centage.2

18) METHOD: It is an organized plan or system designed to
lead one to a desired gcal in the teaching and learning of a
foreign language.3

19} TECHMIQUE: It is the wuse of any activity or means

through which an immediate result is achieved toward realiza-

ticn cf the ultimate goal.4

20) TEACHING AID: It is anything that is audible or

visible, hence audio-visual, which helps the student learn the
language more quickly, more accurately, and easily under the

guldance of a teacher.5

21° ADAPTABILITY: It concerns the respect to the student's

psychology which involves choosing topics and prcblems of in-
terest and comprehensicn for children. This is the classical

criterium formerly appnlied to the capacity 1evel.6

*Manual de Evaluacién Escolar para la Fducacitn Basica,
Op. cit., p. 15.

2loc cit.

3Techniques and Yethcdology of English Teaching for Teach-
ers of English as a Fcreign Language. (Mexico: Instituto Mexi-
cano-Ncorteamericanc de Relaciones Culturales A.C., 1967);p.1.

aloc cit.
5

loc cit.

GDocumento MYc. 3 de la Reforma Educativa, Op.cit., p.43.
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22) FLEXIBILITY: It is the possibility tc develop topics

and probléms in different physical and social environments and
to take the advantage of the circumstances of time and place

to make the study of a specific cocntent advance or delay.1

23) USEFULMESS: It is the direct connecticn of the pro-

gram contents with the real world; either for the abstraction
of that reality to kring it to the classrocm or through the
carrying of "the didactic act" to the extericr. This charact-
eristic allows the prcgrams to have maximum quickness in re-

-

lation with the real prcblems the world has.®

24° UMITY: It is another program characteristic. It is a
connected or correlated structure designed in such a way that

the different aspects of science be shown as a whole.3

25) GRADATIONMN: According to this criterium, the knowledge
of a subject iIs calculated in dosage amcunts adequate tc the
power of the student's assimilation. A graded program is the
one which prescribes the adequate academic lcad for the stu-

dents.4

24" PRACTICALITY: It means that the program constitutes

[
a functional element in the teaching-learning process.”

1
“Documentc Mo,3 de la Reforme Educativa, Cp.cit., p.&43,

21oc cit.

3loc cit.

#loc cit.

5loc cit.

6loc cit.
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27, CLARITY: It consists of precise wocrds and concepts

wlithcut ambiguity in their interpretation.1

1Documentos Mo. 3 de la Reforma Educativa, Op. cit.,
p. 43.



AMALYSIS OF THE PROGRAM
Introduction

"During the nineteenth century and most ¢f the twentieth
the curriculum or study plan has been considered as a fixed
and static entity, although it prcbably has changed slowly all
this period. The normal attitude toward the study plan was an
arrangerent without criticism., Knowledge was supposed to be
taught because it always had been taught. Till cur times, cpen
discussions about changing study plans were relatively rare."1

At present times, such attitude has provoked the neces-
sity of reforms; as stated by UNESCO, "the renewal of the educ
ational systems is a necessity. An ample agreement has been
established on this respect in the last years among teachers
and governmental authorities in many countries of the world".2
Our country is not an exception, so we can see that our own
educational system has been reformed in severel occasions, the
last having been performed in 1968, and the corresponding
programs having been introduced in 1970.

The design of the current English prcgram has been pre-
pared taking into consideration three indispenseble elements:
the student, the teacher and the program itself. They all

constitute the so-called pedagogical action and their role 1is

A}

“L. D'Hainaut and D. Lawton, Programas de Estudios y Edu-
cacion Permanente, ‘Paris: Imprimeries Reunies de Chamberry,
1980°, p. 30.

2René Ochs, "Las instituciones encargadas de reformar
los programas," Cronica de la UXESCO, Vol. XX, No.1l0, oc-
tubre 19274, p. 370,
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is essentlal to the teaching-learning prccess.

The tgacher's participation is highly considered in the
prcarar introductory words: "Only the teacher with hils culture
and preparaticn can transferm it [the program} into a valic
irstrument in corder to provide a better educaticn tco the Sal-
vadcrean generations."l It is obvious that the three elements
above mentioned appear wherever educaticn is dealt with.

A program establishes ebjectives concerning reachable
achlevements and concrete aoals in terms of contents,
projects, and integrated acticns based on human resources. This
is a thesis supported by the Ministry of Educatior in our
country. We agree with this viewpoint, but cur opinion is that
the cbiectives outlined in the current English program for
ninth gracde are in fact unreachable chiefly due to the scarce

human resources for English teaching our cocuntry pcssesses.

Objectives

The general objectives appearing at the beginning cf the
program point out the teacher's role concerning the student's
learning process cof English. Such objectives read as follows:
l. "Te understand this language {English}! as cne of mass medie,

and use 1t to improve the student's personal culture.

2. "To enable the students to communicate with each cther

thrcocugh lancuage.,

1 r'd r'd
“Programas de Estudic de Movenc Grade cde Educacion Basica,
Op. cit., p. 9.
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3. "To provide knowledge and basic patterns of language

through practice.

&, "To develcp the ability and skill to understand, speak,

1
read, and write English."”

It is cbvious that such a list of requirements is a load
not easily accomplished by an average English teacher in our
country. According to these objectives, the student is sup-
posed tc have acquired enough training in English at the end
of the course to be able to use it to express his own ideas.

Qur teaching experlience ancd the results of the survey
performed in the metropolitan zorne of San Salvadcr have de-
monstrated that such cobjectives cannot be reached unless the
current program is reelaborated in terms of timing schedule,
learning activities, and methodolcgy. Beslides, it is necessary
for every Encolish teacher to possess a high degree of English
knowledae and capacity.

Let us go over the general objectives sc¢ as to point out
what they imply:

1. "To understand this language (English; as one of mass

media, and use it to improve the stucdent's personal culture."”

WYe consider that the student's cwn culture cannot be im-
proved sufficiently because of teachers' lack of time andg

capability to perform the activities suggested in the program.

1 - 4 .
“Procramas de Estudioc de Moveno Gracdo de Educaeion Basi-
ca, Op. cit., p. 14,
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2. "To enable the students to communicate with each other

through language."

In order tc establish an oral and written apprcach, it
is necessary for the teacher to use much mcre time than that

assigned in the prcgram,

It is urgent to cdevote at 1least four hours per week.
This necessity was expressec by 5C Third Cycle English teach-
ers, who said that only 50 per cent c¢f objectives could be

achieved under the current timing schedule of two hours.

3. "To previde knowledge and basic language patterns

through practice,"

Knowledge, according to this viewpoint, is a prccess which
implies getting acquaintance with English, mainly in practical
terms. Actually, this process would need not conly a high de-
aree of mastering of English cn the steacher's part but also
a lct of time assigned in the schedule so as tc give the stu-
dent a greater cpportunity to acquire "knowledge and basic

language patterns throuch practice.”

4., "To develop the ability and skill tc understanc, spezk,

read, and write English."

This is a reasonable cbjective in terms of the logical
crder for the English teaching-learning prccess, but as ob-
servecd in our schcol communities, most of teachers emphasize
the last stage alone_._which is writing__by assigning trans-
lation homework to students instead of distributing activi-

ties as suggested by this program. Two reasons explain such
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phencmenon:

A}

a' Most of teachers are not adequately trained to develop

cral activities such as reading and dialcgues.

b} Every teacher finds it easier to assign responsibil-
ities to students insteac of assuming them. For exam-
ple, he makes the students translate paragraphs,
memcrize songs or cialocues without explaining the
ideas expressed in them. Some teachers even make stu-

dents conlor the figures illustrating their work-book.

As to the first reason, we can say that the most signi-
ficant rescurce a student can ccunt on is the teacher. The
teacher's role is decidedly important; his presence is es-
sential and his capability 1s indispensable tc make the edue-
aticnal objectives ccme true. One cf these objectives is com-
munication, and when the teacher meets this gcal ncothing is
impossible. As Kéba Toure says, ". . . & teacher contributes
a2 great deal tc the shaping cof tomcrrocw's worla by previding
his students with a tocl that nct only brcadens their knowlecge
but alsc enables them to communicate and make new friends and
develcps in them new ways of thinking that lead to a better
uncerstanding amcnc pecples arcund the wcrld."l

The woerkbook menticned in the second reason, is cone of
the aids having to do with cbjectives. We can say that it

agives additional practice in reading and provices material for

zKéba Toure, "Teachers Talk", Enalish Teaching Forum,

19, ‘QOctober 1982',p. 38.
BIBLIOTECA CENTRAL ‘
UMIVERBIDAD DX EL SALVADOW |
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written exercises, but this is not of great significance if
the teecher is nct able to give the stucdent efficient guidance
to use it.

There are some other cbjectives at the beginning of each
.area which are impossible tc achieve if the current conditions
alluding te the pedagogical trilogy-.student, teacher, and
program._remain unaltered. According tc these objectives every
English teacher should prepare the students for the fcllowing

tasks:

- Use words adequately:

- Understand ancd employ expressions;

- i!se vocabulary correctly;

- Proncunce and intcnate sounds, words, phrases, and sentences
with clarity:

- Spell, write and read worcs, phrases and sentences with

clarity and punctuation.

Furthermore, the teacher has to prcmcte good hebits anc
attitudes among his students such as order, neatness, work,
study, esteer, responsability, respect, and ccurtesy.

As we take a lock at the first tasks {that is, pronun-
ciaticn and intcnaticn, spelling, reading and writing, use of
vccabulary correctly); we notice that all cf them ccmplement
each other; therefore, if a program of Englishk is based c¢cn
realistic demanrs froem the student's needs, it has to be
structured proporticnally according to the degree of difficulty
of the item to be stucdied and the lerngth of time allotted

to cevelop it in order tc cbtain the best results in the sty
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dent's learning. Hcwever, it is cdifficult that in cur country
the current English Program for Minth Grade reaches at least
an acceptable degree of such practical functicnality. In other
words, this program's objectives are toc ambiticus to be
cevered in two-hcocurs-per-week classes because they demand a
great deal of activities from the teachers' anrd the students'
part.

There is another detail: in the majority of cases, the
Minth Grade English Teachers cof cur ccuntry are not trained
and skilled enough tc develcp and perform the program's ob-

jectives because cof the fcllowing maln factors:

1- The Ministry of Education seems not tc have paicd at-
tenticn te the English teacher's preparaticn about
his knowlecdge of this language as it wculd be expect
ed. This feeling was expressed by most of teachers

surveyed,

2- The Ministry of Education dces nct update the English
teacher with the latest technicues of teaching this

language.

3- The English subject is not emphasized encugh by the
Ministry of Educaticn in its real value as compcnent
of the study pensum in Winth Grade like those o¢f

Sciences and Humenities.

4L- As a result cf the previcus remarks, the teacher cver
lcoks the English class by assigning the students

non-efficient tasks that are non-beneficial to the

student's learning.
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The objectives ¢f the current English Study Prcgram for

Winth Grade of Basic Ecducaticn and those for the Third Ccurse

of Secondary Ecucation before the last Educaticnal Reform are

shown in the follcwing tabkle:

EMGLISH PROGRAM FOR THE
THIRD COURSE OF SECOND-
ARY EDUCATION

PRESENT OFFICIAL EMGLISH
PROGRAM FOR HINTH GRADE
OF BASIC ELUCATION

OBJECTIVE:For 3 cdifferent O0BJECTIVES:

auarters!

1’ To acquire the maximum 1} T2 understand this language
capacity for comprehen- {English} as c¢cne of mass
dine English, media, and use it to im-

prove the student's perscn

2 To acquire the maximum al culture.
ability to express one-
self orally and in writing. 2, to enable the stucents to

cemmunicate with each other
thrcugh language.

3 To provide kncwledge and
basic patterns of language
through practice.

L)y Te develop the ability and
skilll tc¢ understand, speak,
read, and write English.

lSt TRIMESTER: C3JECTIVES FOR EACH AREA:
AIM: To aid the stucent --To enable fcr:
in the develcpment of -using words adequately
his sccial life. -interpreting anc using expres
sions.
2" TRIMESTER: --To develop abllitles for:
AIM: to increase the -using vccabulary correctly
student's vocabulary -pronouncing and intonating
re sounds, wcrds, phrases, and
3 TRIMESTER: sentence with clarity by
AIM: to prepare the stu- using the necessary punctuat

dents for cdeveloping his
personal life,

iCﬂ L3

--To promote habits of:

~oreer
-neatness
-work
-study
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OBJECTIVES FOR EACH AREA:

--Te premote habits of:
-esteem tou his work as well
as others' .
-responsibility
-respect
-ccurtesy

--Tu enhance knowleage

It is obvious that scme cifferences are found as we ccm-
pare the cbiectives of the two proorams. Sc we see that the
last English progcram was less specific than the current cne
in terms of objectives. The only two general cbjectives to be
achievec along three different trimesters dealt with compre-
hensicn and expressicn, but this cdid nct mean that every teach
er could develcp the teaching-learning prccess successfully.
One of the reascns we can pcint cut is that seventy-five per
cent of English teachers at that time were not qualified
enough and there was a small nurber of them at the JUnicr
Secondary level.l

The former program's cbjectives were sc vague that most
teachers concentrated themselves o¢n increasing the student's
vocabulary during the whole year.

THe new program is mcre specific in terms of cbjectives
because it establishes clear gcals for both the teacher and
the student. This clarity is expressed by the different
skills and abilities to be attained by the student under the

teacher's guidance. Such skills and abilities like pronune-

h)
“Documento de Apoyo, Seminaric Sobre Refcrma Ecucativa,
‘San Salvador: Miristerio de Educacion, 1978,, p. 11.
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lation, intonaticn, interpretation, punctuaticn, reacing, and
writing indicate more accurately the process fcr the teachers
and students tc follcow than thcse sucgested by the former
program which alludes to generalities like comprehending, ex-
pressing cneself orally and written, or cevelcping cone's

social life.

Contents

Contents are distributed alcng six different areas in

this manner:

AREA I Can, Could

Pronunciation centrasts: /pl/ /pr/ /kl/ /hr/
/el/ /br/

[aw/ [ow/ [yuw/ [aw/
low/

-

AREA II May, might, must, have to
Pronunciation contrasts: /gl/ /gr/ /ow/ /h/
law/ Jow/
AREA 111 Adjective cegrees
Prcnunciation contrastss /tr/ /Br/ /dr/ [fuw/

fu/ Jaw/ [Jow/ [yuw/

AREA TV Present Perfect Tense

Use of already and yet

Pronunciation contrasts: /rp/ /rt/ /re/ /rk/
/rd/ Jrg/ /ri/ /rf/
/r + cother cocnscnants/
/ihr/ /ehr/ /chr/



AREA V Use of Say and Tell
Modal Auxiliaries: can, could, may, might
Pronunciation contrasts: conscnants fcllowed by

/sl 1t] [xi/

AREA VI Passive Vcice
Two-word verbs

Reflexive pronouns

As observed in the distributicn of ccntents, the current
English prooram gives great emphasis to prcnunciation drills
and to mcdal auxiliaries - thirty three point three percent
and twenty pocint three percent respectively.

Objective number four states: "Tc¢ cevelop the ability
and skill tc understand, speak, reacd, and write English.”

We can ccnsider that pronunciation is part of the ability and
skill to speak mentioned in this objective, but the large
concentration of pronunciation dces nct allcw the other three
abilities to be given the importance neeced to achieve the
objective of enabling” . . . the stucents tc communicate with
each other throuch language™ because learning pronunciation
cnly implies one form of communicaticr, namely oral.

Furthermore, communicaticn can nct occur teaching only
isolated words as we found many teachers co. The student may
learn to proncunce words cocrrectly but rot be able to speak,
as speaking demards the use cf sentences or phrases.

To perform procnunication activities successfully an

average English teacher needs to possess some linguistic
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knowledge which only a very small percentage of Salvadorean
teachers has acquired.

Furthermcre, it is important to notice that the average
student has trouble in pronunciaticn drills, but there is ncot
much time available for the teacher toc focus cn this tcpic
alone. In fact, an extra pericd cdevotecd sclely tc sclve pro-
nunciatlon difficulties would he advisable according tc what
Ponald Warcdhaugh et al. stazte: ". . . you might set aside a
special time during which you can wcrk cn a2 particular facet
of pronunciation — one contrast, cne specific pattern of
stress and intonation, cne aspect of rhythm. Consistent work
of this kind will draw the student's attention to specific
points, but will not hcld them accountable for everything
at once, a situation that is always frustrating in seconc-lan
cuage learning. If the students are enccuraged to speak and
are given help on selected aspects of pronunciation, their

performance will ccntinue to imprcve throuchcut the year."l

Actlivities

As stated before, activities constitute the acequate
means for the students toc participate in their cwn formation
process.

We see that teachers use many techniques implying many

activities in the classrcom to simplify their teaching and to

;

“Wardhaugh, Ronald, et al., English for a Changing World
Mo. 1 Teacher's Annctated Editicn, iGlenview: Scott, Fcresman
and Company, 1976,, p. 113.

2Grimaldi de Abarca, et. al., Op cit., p. 10C.
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help the students move smoothly through the lesson. They will
of course vary from teacher to teacher depending on such
matters as class size, the gecals of lancuage teaching in the
schcol, and the hopes and aspiraticns of the students.

The suggested activities for the Kinth Grade English
prcgram imply a good level of knowledge and methcdelcgy. on “the
teacher's part. The table belcw shows the frequency every sug
gested activity eppears. The percent distribution of activities

is as fcllows:

ACTIVITIES FREQUENCY PERCENTAGE
-Repetiticn Drills ... viveceaoenes 1 4,75
-Reading and Writing exercises ..... 3 14.30
-Practice with structures .......... 3 14.3C
-Pronunciatior drills ...ceecvnvnens 5 32.8¢0
-Comprehensive reading drills ...... 1 4.75
-Question and answer exercises ..... 1 .75
-Conversational practices .......... 3 14.30
-0ral and written sentence practices 3 14.30
-Pronunelaticn and intconaticn drills 1 4,75

This part of the progrem, ACTIVITIES, gives more import-
ance to prenunciation drills ‘nearly twenty four per cent),
as expected from the contents list, which emphasizes precnunc-
iation in every unit.

We think that students will normally benefit from hear-
Ing as much English as possible; sc¢ the teacher should try
to speak in English wherever he can, adding gestures to cla-
rify each word or phrase meaning. He should also use as many
visual aids as possible, such as photos, calendars, pcsters,
catalogues,; and advertisements. Stucdents will rarely master
new material richt away; it often takes longer than the
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time allotted fcr one lesson.

All of these elements — this unique visual apprcach plus
the natural situations and contextural exerclises, the care-
fully planned structure —— contribute to the accomplishment
of the activities' aim. Taking intc censideration that acti-
vities are centerecd arcund the students' needs and interests,
time schedules should be flexible to develcp them. One posible
solution could be to ecducate teachers of English in the unders
tanding of the theory and practice of the activity prcgram.
Thus, the English teacher could intertwine adequately the dif
ferent activities that intervene in the English program and
complement each cther withcut coverlocking the main purpose of
every activity ——so we can not talk abcut pronouncing on the
teacher's part without the student's repetition. The pcint
here 1s whether the word or phrase is pronounced correctly or
not and as many times as necessary for the students tc unders
tand and repeat clearly. From that activity on {Procnunciation-
repetiticn’, the cevelopment and performance of the class
activities depends on the teacher's capacity to ccmplement
such features: for example, in his prcnunciation, he has to
include the apprcpriate intonation. This is necessary when
asking and answering, in conversationel practices, when taking
c¢ictation, listening comprehensive reacdings, during prcnunc-
taticn drills, etc.; however, we noticec, that the frequency
assioned for the preonunciaticn-irntonation activity 1s cne cof
the lowest ones in the vprograrm {Frequency: 1/Percentage:

£.,75%. That is why we say that objectives concerning pronunc-
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iation cap not be attained.

Althcugh pronunclation is the most promoted activity in
the program, the average Salvadcrean teacher, in fact, does
not emphasize it. In the course c¢f cur observations it was
cbserved that he prefers to undertake some other activities
such as translatinc paracraphs cr soncs, preparing pcsters
and even ccloring the workbcok 1llustrations; in acdition, the
students at certain schools, especially public, complained

abcut the non-attendance cf the English teacher.

Sucgested Methodolcay

The authers of this prcgram have pecintec out several sug-
gestions concerning methccology. These suggestions allude in
many cases tc the use of sentences, either oral cr written, to
explain some structures., The table helcw shows the frequency

distribution of the suggestec methcus in the prcgram:

FREGUENCY PERCENTAGE

-Explanaticn by means cof sentences 7 20.6
-Oral formulation cf sentences 1 2.9
-Readinc of stories siveeeveenons z 5.9
~-Comments about stcries previcusly

ol Y o 2 5.9
~Dramas cicececrcc o0 onescann 2 5.9
-¥Writing of paragraphs from stcries

previously read .veciecnieciane 2 5.9
-Sentence formulation to establish

CLfferences .veeeocrneoveosne-vaoooe é 17.6
-Repetition drills ...vcveeeoeans . 2 5.9
~-Questions tc students ........... 2 5.9
-0ral anc written exercises ...... 1 2.9
-Composition drills ...vevveveean. 1 2.9
-Repetition drills cf words and sen

tences using different scunds 4 11.8
-U!se of posters ..... toveec e . 1 2.9
-Contrast exercises.eoeicsceeencns 1 2.9
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A close analysis on the different techniques suggested

in every area is important tc see what the current program

wants a teacher tc de in class.

AREA TECHMIQUE 1:

EJEMPLOS: I

"Expliquese por medic de cracliones,

€l usc de "ean" y "could".

know hcw to swirnm.
can swim.

could swim last year.

cculd do it if I hacd time.

This technique does not explain exactly what the teacher

has to do.—if he 1s expected tc say c¢r write the sentences.

Can 1s one of the modal auxiliaries widely taught throughout

——

the pregram and its mastering implies a lot of attention from

the student's part. The suggested exercises follew a logical

order__ from simpler to more complex forms.

TECHNIQUE 2:

“Fermilense, oralmente, oracicnes en
el presente y pasadc¢, usandc "can".
Lease una historia relativa a los

deportes, en la que se use "can'" en

el presente y en el pasaco.

Hagase gue lcs estuciantes comenten,

en ferma sencilla, la historieta, ha
11

ciendo enfasls en el uso cde "can

Hagase que los educandcs personifi-

quen en lo pesible la historia leicda.
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This is an cral drill developed by means of reading and
dialogue. It is important tc ncotice, according tc the Insti-
tuto Mexicano Ncrteamericano de Relacicnes Culturales, that
"althouch the oral-drill technique is the most effective and
the most practical method for teaching a foreign language, it
can be deceptive, because it takes a skilled teacher tc employ
it to its best advantage,”l In other words, methcd and teacher
are essential to each cther for obtaining success. Though the
use of necative sentences is not mentioned, it is chvious

that the student needs some training in that respect.

TECHNIQUE 3: "Escribanse en la pizarra algunas
lineas de la historieta en las que
se use "can"; leanse las mismas y
que los educandos las repitan en coro
e individualmente. Luegc borrense
las oraciones, diganse las mismas,
nuevamente, y pldase a un educando
que las escriba en la pizarra; los
demas educandos las escribiran en
sus cuaderndos.

Corrijanse las cracicnes si es nece-

sario.

Here the students are supposed to be familiarized with
the story so that the teacher will not have much trouble in

developing this activity.

1Techniques and Methcdolcgies of English Teaching for
Teachers of Enclish as a Foreign Language, Op. cit., p. 10.




This activity wculd be more fruitful if the teacher ap-
plied the so-called erasing method ccrrectly, that is to say,

follewing these procedures:

a) preparing a set of sentences

b* writing them on the bcard

c: helping the students understand their meaning
¢’ erasing part of the sentences

e’ asking the students tc read the whcle sentences.l

TECHMIQUE &4: "FcrmUlense algunas craclones usando
"can™ o "cculd" segln convenga,; y c-
mitanse las preguntas cumplementarias

respectivas. Ejemplos:

They can play tennis, ?

They cculd play tennis, ?

In this fill-the-blanks drill the student is supposec to
have heard some examples before, so it 1s advisable that the
teacher has explained the use of these tag-endings for the stu

dent to understand the nature of the activity.

TECHMIQUE 5: "Hagase este ejrcicic en forma oral
y escrita.
Feallcese el mismo ejercicio usando

"nct"™ en las oracicnes. Ejemplcs:

1
"¥im Haeng Jung, "The Erasing ethod",; Enclish Teaching
Ferum Volume XX MNumber 2, ‘April 1982, 5. 41.
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They can't play tennis, ?

They couldn't play tennils, 7

Here we can mention the same cbservatlons in technique 3.

TECYNIQUE 6: Realicense ejercicics de repeticicn
de palakras y oracicnes, usandc uno
ge les sonidos y, donde sea necesa-
rio, ccntrastes de los sonidos. Ejem

plos
plank - prank

This is a very important drill tc the student because it im-
plies some inherent elements in pronunciaticn, such as intonat
lon, stress, and emphasis. However, this activity demands an
acdequate training in phonetics on the teacher's part; 1f this

is not so, the students would cet confusec.

AREA 2 TECHNIQUE 1: Expliquese, per medic del usc, que
sicnifica y qué indica "may". For-
mulense, oralmente, oraclcnes en el

"

presente y pasadc, usandc "may".
Ejemplcs:
I have permission tc gou.
I may gec.

Perhaps 1 will

L}
@]

I may go.

My mother said I had permis
sicn te¢ gc.

¥y mother saic I might go.
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There is scme doubt that I
will go.

I might oc¢.

This activity has to do with the grammar-translation approach
in some respects. Even when the student 1s permitted to read
in English, his goal 1s emphasizing grammatical principles

rather than pronouncina and writing.

TECHNIQUE 2: "Lease una histcrieta relativa a las
necesidades, en la que se use "may"
en el presente y en el pasado.
Hagase gque los alumncs comenten, en
forma sencilla, la histcoria, haclen
¢o enfasis en el usc de "may".
Hagase gue los educeancos persocnalil-
cen, en lo pcsible, 12 histcria

leida.®

This is an oral-drill technigue consisting of reading ang
dialogue which demands more on the student's part than con
the teacher's. It is very difficult to master because it de-

mands a high experience and knowlecge frcm the teacher.

TECHMIQUE 3: Escribanse en la pizerra, algunas
lineas de la historieta, en las que
se use "may", leanse las mismas y
gue los educandcs las repitan en

cusro o individualmente. Luego, bo
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rrense las oracicnes, diganse las
mismas nuevamente y pidase a un edu
candc que las escrica en la plzarraj
, rd
los demas ecucancos las escribiran
4 s
en sus cuadernos. Corrljanse las

cracicnes, si es necesario.

The erasing method would be advisable for this part as suggest

ed in area number one.

TECHMIQUE 4: Expliquese por medio del usc, que
significan y qué indican "have to"
y "must.”
FcrmUlense craciones en las que los
educandos ncten la diferencia entre
‘have to' y 'must'., Ejemplos:
-1 have teo study today, because
I have an exarinaticn tcmorrow.
-1 must study tcday, because I have

an examinaticn tcmorrow and I'm
not prepared.

[N

Dirijanse dialcgos entre educancos,
tratandose de que las respuestas que
se den expresen una 'cbligacitn.'

Es cdecir,; respuestas en las que se

use 'have to' y 'must'.

It is obvious that grammar explanaticns cennoct be done com-

pletely in Enclish. Such explanaticns shculd nct take longer



38

than necessary; they should be specific. "Grammatical analy-
sis", as expressed by the Institutc Mexicanc-ticrteamericanc

de Relaciones Culturales, ‘'may nct appear as a section in the
textbcok, but they shculd alsc be a classrcom activity. How

ever, they should be shert and tc the point."l

TECHNIQUE 5: Formulense preguntas a locs educandcs

]

picaseles respuestas usando 'have

M
to' y '"must'. Ejemplos:

- Dc you have tc go hcme at four
o'clcck?

-Yes, I have tc go home at four
¢'clock.,

-Yes, I must be home at four thirty.

Here the teacher has to make the students distinguish the
differences between have to and must. It will take much time
to make the student understand that there is no need tc say
to after must. Besides, the teacher needs to explain that
there is a chance in the third person singular when using

have to , and there is no chance when using must.

TECHNIQUE 6: Hagase referencia al cambic de 'have!

fcr 'has' en la

¢

ercera persona cel
presente del indicative singular, y

formtlense alcuncs ejemplos.

;
“Techniques and Methodclogy of English Teaching, Op cit.,

p. 4.
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Lcs ejercicics deben realizarse, pri
meramente; en forma oral y luego en

forma escrita.

Taking into consideraticn that these are delicate items, the
teacher should be careful in the presentaticn of them, so the
students get clear that 'have' is used for plural nouns and
'has' for singular nocuns. To do this, the teacher should use
the equivalent singular form for the plural cne, for example:

Peter has a car - Pete and Bill have a car.

TECHNIQUE ~: Realicense ejerciclos de repeticitn
de palabras y cracicnes, usando unc
de 1lcs scnidos, y, dcncde sea nece-
sario, contrastes de los sonidos.
Ejemplcs:

flank-frank; 1louse-loose.

This is a good drill whose contrastive or minimal pairs may
help the student master scunds through repetition and sub-

stitution.

AREA 3 TECHNIQUE 1: Usemse laminas ilustradas que ayu-
den a diferenciar y saber emplear
los gracos del adjetive en las ora-
ciones.

FormUlense craciones con adjetives

de una ¢ de dos silabas, usande el
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gradc comparativo de igualdad, de
superioricad y el superlativo.
Escribanse en la plzarra algunos ad
jetives tales como: tall, nice, long,
short, etc. y hdgase cue los educan
dos fcrmulen creciones con ellcs,

empleandoc lcs grades del adjetivoe es

tuciadcs.

This 1Is a drill which contains becth teaching and testing as-
pects.

Here the teacher has a chance to use scme aucic-visual
material that can clarify ldeas and strengthen impressicns
through the senses. Fcr instance, he can make some tall cr
short studerts, stand 1in front of the class an¢ then formuls-
ate scme appropriate sentences. The stucdents themselves would

compare each other by using these adjective cegrees.

TECHNIQUE 2: Realicense los miswmes ejercicios
sefialados antericormente, usandc mcore,
most, less, least y adjetivecs tales
comes pretty, heavy, handscme, beau-
tiful, interesting, impcrtant.

Luegce, un ejercicic contrastandoe el
usc de las terminacicnes 'er' y 'est',

y el usu de 'mcre' y 'most.!
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This activity involves pronunciation drills, grammatical ana-
lysis and testing drills. Here the teacher has to lead his
students toward practical situaticns. This activity requires
a high degree of grammatical kncwledge and much time cn the

teacher's part for the students to prefit from this expe-

rience.

TECHNIQUE 3: Reallicense ejercicics de repeticicn
de palabras y craciones usande unc
de los sonidcs y, dcnse sea necesa
ric, contrastes ce lcs sonidces.,

Ejemplo:
feel -~ fuel.

Here is a pronunciaticn drill which is cne of the constant agc
tivities of the teacher as a part of the presentation and
practice of new structure patterns. A high mastering of mini-

mal pairs is required frcm the teacher in order to succeed.

AREA 4 TECHNIQUE 1: Establezcase a traves de oraciones,
la relacicn entre cl Presente Simple
y el Presente Perfecto.
Formilense oraciones empleandc el
Presente Simple y el Presente Per-
fecto, para establecer la relacion
entre elles,; y cese las explicecic
nes que sean necesarias, segun el

casc. Hagase el ejercicic en forma



The teacher should take

student must uncerstancd

oral y escrita. Ejemplce:

-1 go to tcwn on HMoncay.

-I have gcne to town every Monday
for a month.

intc account that, first of all, the

what is spcken in English. Then he

will try to speak. Reading and writing practices will come

later. The teacher should not waste his time in explaining

differences or performing grammatical analysis. Cral practice

is the most ccnvenient explanaticn.

TECHNIQUE 2:

Formilense preguntas orales a los
educandos usanco el Presente Perfec-
tc en ellas y pidaseles que contes-
ten empleands respuestas cortas,
tanto en forma afirmativa comc nega-
tiva. Corrijase la construccion de
las oracicnes y la pronunciacion de

los educandos, cuandc sea necesario.

This is a ccod drill provided the teacher handles the situat

ion without givinc grammar explanations. The student will not

neec¢ much explanation tc give short answers and the teacher

should encourage the shy students to participate.

TECHNIQUE 3:

D igase oraciocnes y que las répitan

los educancdos en coro e individual-
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mente. Ejemplos:

-It's eight o'clock.

-We eat cur breakfast at seven
thirty.

-We have eaten our breakfast,

-%e have alreacy eaten our break-
fast.

-Have ycu eaten yocur breakfast

already?

-We have eaten our breakfast

already.

-Have you eaten ycur kreakfast yet?

-Have you alrezdy eaten your break-
fast?

-No, I haven't eaten it yet.

Que los educandos escriban craciones
similares después que hayan realizado
correctamente la préctica‘oral° Rea-
license ejercicics de repeticion de
palabras y oraciones, usandc uno de
los sonidcs y, donde sea necesario,
contrastes de los scnicdosy ear, air,

or.

Here it is important to remember that as Ethel 3rinton et al.
say, "individual repetiticn must follow chcral repetiticn im-
mediately. The proporticn of individual to choral repetiticn

should be three to one; and preferably more."l

1
Ethel Brinton et. al., Junior Active Context English.
Book 2, Hong Kong: The MacMillan Press Ltd.), 1979, p. 5.
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It is a good idea to establish short dialogues so as nct

"to cdegenerate into mechanical, monctonous chanting".

AREA & TECHNIGUE 1: Establezcase , a traves de oraciones,
la diferencia en el usc de "say" vy
"tell"”.
Fcrmulense cracicnes en las que se
emplee 'say' cr 'tell', segun el
casc, Tratese de que los educandcs
mediante los ejercicics, entiendan

la diferencia para su aplicacicn .

TECHNIQUE 2: Que lcs educandos realicen ejerci-
cios crales y lueco escritos emple-
anto 'say' y 'tell', Ejemplos:

-Can you tell me a story?
-Can you tell the time?

-Will you say hello?

-She said that he tells lies.
-She said that he says no.

-Peter said: 'She told me that.'

We must develop a methodclogy that will induce the students
to communicate with each other through the structures they
have already learned. The ability to use a language——in this

case, Enclish—can be acquired only by using it. The master-

“Ethel Brinton et. al., Juniur Active Context English.
Book 2, Hong Xongs The MacMillan Press Ltd.;, 1979, p. 5.




ing of say and tell is impcrtant due to the frequency they
appear in daily activities. The teacher nceds to be well-pre
pared to explain their differences in practical terms. So, he
has tc chocose the sentences or phrases tc be used as examples.
Besides some idicmatic expressions using tell and say must be

considered separately.

TECHNIQUE 3: FRealicerse ejercicics ue escritura
con el cobjeto de redactar una compo-
sicion interesante scbre la ciudad.
Tratese ¢e que cada educancc fcrmule
une cracicn relativa a la ciudad vy
gque la escriba en la pizarra.
Indiquese a los educandes que deben
emplear en sus oracicnes: can/fcould;
may/micht, asi como el vocabulario
por ellos aprendide.

Postericrmcnte, cstimilesc a los edu
cancos para que encuentren ¢l corden
necesaric e las mismas y guarden re
laci2n entre ellas para formar una

composicicn.,

It is obvicus that in the third drill, an acdeguate knowledge
and handling of composition techniques are cemanded from the
teacher. Before going con to this crill, it is necessary that

the students have received the basics of English compcsition.
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TECHNIQUE &4: Puede realizarse este ejercicio,
tambien ccmbinandc craciones.
Corrijase cuandc sea necesaric la
pronunciaclon, entcnacicn, construg
cian y escritura de las oraciones
que ellos formulen.

Al complementarse el ejerciclc leéase
el mismo a los educandos y que éestos
postericrmente, lc repitan en coro e
individualmente. Hagase que los edu-
candes copien, en sus cuacerncs el

ejercicio. Pldase a lcs educancos

aue escriban pequefias ccrposiciones,
usando el sistema empleadc anterior-

mente.

We have found this technique very demanding for both the teach
er and the student for the following reascns:

A The student is expected tc express his ideas in a written
composition which is very difficult taking intc consider-
ation the poor vocabulary he has acquired up tc thils level
and to his limited kncwledce on compositicn techniques,
which is due to the emphasis given tc the spoken languacge

in the program,

B) Several features need to be controlled in the compositions
made by the stucdents, such as pronunciation, grammar, in-

tcnation and coherence.
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C} The teacher needs to control the different compositions
macde by the students, which requires much more time than

the allotted one.

AREA £ TECHNIQUE 1: Establezcase a traves de cracicnes,
la relacicn entre la vez activa y la
vcz pasive, y dense las explicacicnes
que sean necesarias. Hagase el ejer

cicic en ferma cral y escrita.

Ejemplo:
-The «citizens elect the President.

-The President is elected by the
citizens.

-The children lcved her.
-She was luved by them.
-Mysic will affect her.

-She will be affected by it.

Here the student has to hancle the concept of participle as
well as of present, past, and future tenses, which will demand
more attention on the teacher's part. Besides direct anc
indirect objects should be known in order to change from

active to passive voice successfully.,

TECHNIQUE 2: FormlUlense uraciones ccmc las si-

guientes:

- I remove my tie.
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-1 take my tie coff.

-1 take coff my tie.

Indiquese que las tres oraciones sig
nifican lc mismc. Expliquese el uso
ctel verbo ccmpuesto separable en las
Gocs Gltimas. Escribase en la pizarra
lcs verbus siguientes: turn cn, turn
off, pick up, pull cut, push in.
Dese el significadc de los mismos y
pidase a lcs educances que formulen
ocracicnes con ellas.

Repitase el ejercicic en forma oral

y escrita, ccn otros verbos del mismo.

This is ancther transformation drill in which prepcsiticns are

very useful. Here the teacher may give the rule with some

practical examples, the rest being performed by the students.

TECHMNIQUE 3

Entablense conversaciones con los
educanccs empleandc en las mismas los
verbcs coerpuestcs separables apren-
didos. Corrijase a lcs educandcs en
el usc de estos verbces, cuando sea

necesario.

The teacher shculd remember that his stucdent is an adclescent
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whose viewpoints are quite different. Besices he must take
into account that the student 1likes tc speak at liberty. Thus,
the sentences besides contairing patterns shculd premote the

stucdent's interest to participate.

TECHMIQUE &4: Expliquese por medioc del usc lcs pro
nombres reflexives y formilense ora-

cicnes como las siguientes:

-She locoked at herself in the mirror.
-They hurt themselves.

-We wanted to buy the present cur-
selves.

This is ancther drill which demands more explanations. The
teacher should introduce the concept ¢f reflexive proncuns
by reviewing generalities of perscnal pronouns. Tc make the
student cet the kncwledoe of reflexivity the teacher needs tc
show some examples in which the subject and the object are
different. Little by little he may show a proncun with the
double role of subject and object so that the student can ex-

plain the use of reflexive prcnouns.

TECHMICUE S5: FRealicese €l siguiente ejercicic:
Llene los espacios con €l prcnombre

reflexivc correspondiente:

-1 cut with my new razor.

-We drcppecd the box and hurt .



This is a fill-the-blank

irs ancd testing aspects.

per names as

prcncouns.,

the studert

TECHMIQUE

z
&

»
I
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-She cleaned the hcuse .

Hagase e¢jercicics crales y escritos.
Corrijase @ lus educandes en el uso
de estos prenombres cuandoe sea nece-

saric.

exercise which cocntains both teach-
it is appreopriate to introeduce pro-

demonstrates rastering cf reflexive

Proninciese y entOnense claramente
y hagase que los educancos repitan
en corc e individualmente, aguellas
palabras y expresicnes ccmprendidas
en esta area que les han sidc c¢ifi-
¢ la prcnunciaciin y

ciles. Ccrrija

e
w

entcnacion de los educandes, cuando
sea necesaric.
Yacase el ejercicic hasta lcgrar la

pronunciacitn y entonacicon deseadas,

This 1s the last drill suggested which deals with pronunciaticn

apd intcnati

cn, the

most promoted activities along the pro-

cram. A desired result cannot be achieved withcut control,

rfiscipline, and above all, constant repetiticn.
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Evaluation

One of the most significant cdifficulties tc carry out the
teachinc-learning prccess successfully in cur country is that
of evaluatinn. This trcuble has Leen observed nct cnly in Ba-
sic Education cr in Secondary Education but alsc at higher
levels. Mcost teachers evaluate their students acccrding to
their own criteria in spite ¢f what the Ministry cf Education
suggests therm to dc.

This deplcrable situation is describecd by Rocsa Emelinua
Hernandez in these terms: "In mcst cases the teacher does not
plan the develcopment of school activities; the objective
test is not always elaboratecd fcllowing the specification
table; the reference frame 1s rarely used tc elaborate the
final area exam.

"However, most teachers agree anc cinsider convenient to
take training courses to know and apply the evaluation sys-
tem issued by the Ministry or Education."l

As tc the evaluaticn hints contained in the program,it
is necessary for every English teacher to check the student's
progress in terms of vocabulary usage, prcnunciation, into-
nation, reading, writing, punctuation; infcrmation methods,

habits and attitudes.

h ]

“Posa Emelinda Leozanc de Hernandez, £1 Prcfesor y la
Aplicacion de Tecnicas !lodernas al Evaluar el Aprencizaje In-
telectual en el Tercer Ciclo de Educacion 3asica del Area Ur-
bara de San Salvadoer, Santa Ana y San Yiguel, ‘San Salvador:
Pepartamento de Educaclcn, Facultad de Ciencias y Humanida
des, Universidad de El Salvader, 1277, pp. VIII-IX.

Lo
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Ye have obscerved thet most teachers d6 not evaluate their
students with tocls other than these of quizzes anu objective
tests., It is rare to notice that some English teachers check
the student's progress in terms of pronunciaticn, intonation,
reacdinan, writing and punctuation as sugogested in the program.
This is cue to the fact that mcst teachers cc nct master En-
clish and ignore the different evaluation technigues.

There are four evaluative suggestions addressed to all
the different subjects taught at %Nirnth CGrade Level. They reac

as follows:

1V To cbserve the progress achieved in habit anc attitude

cdevelopment.

2" To value the assicrnments and enccourage self-testing.

[VY)
—
D

administer cral an¢ written questicnnaires.

LY To administer an objective test at the znc of each

area.

Ye have also noticed that the only hints taken into con
sideraticn are the questionnaires and cbjective tests. As tc
the assicnment value and self-testing, it is cobserved that
teachers have diverse criteria as to applying the gracde the
student deserves ard do nct encourage the student tc test
himself., As tc habklt ancd attitude development, average teach
ers ¢c ncet ccentrel it seriocusly and only give the stucents
a cracde based on their perscnal appreciaticn cf the student's
betavicr throuchout the schecol year when elakborating the

final grade report.
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The majority of English teachers for Minth Gracde do not
take intc acccunt those features to evaluate students. They
usually prefer to orade or score a2ttercdance, class participat
ion, homework, auizzes, or written exams. Fror these evaluat
ive activities, only class participation is measurable in
terms of the teacher's persconal appreciation; attencance is
an Inherent element with class participation. In homework,
the studert has the cpportunity tc te fair with himself: he
t¢oes the hcrmework by hirself, cr cets help from svmeone else.
With guizzes and written exams, 2 significant number of stu-
dents stucdy for the moment the exam is given, especially
when he is civen nctice of it previously, unless the teacher
administers unanncunced exams.

We think that one cf the mcst effective ways te arovuse
the stucdents' interest in language learning._ English,; in cur
case __ 1s that the teacher expcses the importance and advan-
taces to learning a fcreign languace anc calls the attention
of the student tc¢ be his cwn perscnal Judge in his learning
progress without kteing pressed continucusly by the teacher
with tests.

To summarize, the main factcrs we have founcd that con-
tribute tec the inappropriate cevaluation system in the Ninth

Grade are as follows:

1Y The teacher's lack of qualified training tc teach at
the Ninth Grade Level.
2 Many students do not like English, and some of them

do nct cooperate with the teacher for the normal de
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5t

act.

3 Most of stucdents only study tc pass the examinaticns.

To have an idea c¢f how the

see the table below:

Evaluation System has changeu

CUADRO COMPARATIVC SOBRE EL SISTEMA DE EVALUACION

AMTES DE LA REFORMA

Examenes mensuales y trimes-
trales

CURANTE LA REFORMA

Examenes sClc al final de
cacda area

Se califican deberes diaria-
mente

Se reccmienda calificar
te dos a cuatro activida-
¢es en cace area de estu-
dics

Se obtenia promecdic bimestral
mas examen trimestral

Promedio de activicaues

Actividacdes y examenes con
el mismo valcr

Actividadies: 70%
Prueba Objetiva: 30%

Nota Rimestral Promedio
+ =
Examen Trimestral

Sume del 70% + 3C%

Suma de los promecdics para cb
tener ncta final

Suma de dos promedics fi-

nales ce area para cbtener
Al s 7

note de promccion

Mota minima &

bota minima 3

Examenes de reposicién
‘en enerc?

Mo examen de Reposicicn

Promocion a gradc immediato
superior aun ccn dos asig-
naturas reprobadas

Nco se acdmite promocion con
nota minima de 2
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Examining beth evaluative systems we can say that their
differences bave affected both teachers ancg students.

The cdifferent exams —— chiefly thcse perfcrmed quarterly
prior tc the Educaticnal Reform were ccensicdered sc important
that they were done on a specific date. No other school acti-
vities were perfcrmed during this period: at present, object
ive tests are administered at the end of each area and other
activities are not interrupted. Besides, scme areas are longer
than others ancd for this reascn the cbjective tests are nct
acministered on the same date.

Written exams were highly pondered before the new pro-
gram. Mcw the different activities either inside or outside
the classrocm receive seventy per cent of the final grade
whereas the objective test receives thirty per cent. In the
past the stucdent's prcgress cor failure depended on exams. Now
they depend chiefly on activities.

Hewever, in most cases, the activities previously ment-
iecned such as colcrino posters cor translation cf scngs do
not ccntribute tc an acceptable learning cf the English lan-
quage because they usually lack a preccnceived design to
achieve a specific gcal for the benefit of the students;
therefore, the students have the chance toc get gouod grades,
or even to pass the courses withcut belng able to fulfill the
objectives cof the program.

As tc the minimum ¢graecde required to pass, the former
system established 5 and the latter one established 3. This

cifference justifies that today's stucdents do net werry
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about exams cr activities the way past stucdents cid.

To finilsh with, we can see that before the Educaticnal
Reform students could pass a c¢rade in spite ¢f nct having
approved twc subjects., Mcw students are nct allowed to pass
1f they have nct approved all the subjects, that is if any

of thelr grades is lower than 3.

Bibliocraphy

The bibliography consultec¢ by the program-making bocy 1is
a collecticn of well-known American authors. This bibliography
was available for the writers ¢f the tinth Grace English
Study Program durinc the period they were elabcecrating it. Un
fortunately, copies of bcoks consulted cdisappearec when the
prooram writers returned to thelr ccuntries and the Ministry
of Education did npot recelve but a few bocks to be filed. This
situaticn prevented the authors of this work from finding cut
to what extent the bocks were consulted.
This is the bibliceraphy sucgested at the enc¢ of the En-
gllsh Study Program for Minth Grade ¢f Basic Educaticon:
- English Language Service, Inc. Intensive Course
in Enclisk, Part I anc II; Interrediate, I
ancd I1; Advanced 1 anrnd II.
- Mary Finccchiarc, Learning to Use English. Bcok
I and II. Simcn and Schuster, Lducatichnal
Division, Mew York, New York.,
- An Tntensive Course ir English, Enclish Pattern
Practices, English Sentence Pattern, English

Vocahulary, English Pronunciaticn, R. Laac
anc¢ C. Fries. University of Michigan.



- Preblems on Oral English Nc. S5, in a Series cf
Research Reports Sponsered by the NCTE
Committee on Pesearch,

- Crant Taylcr, Mastering Spoken English, Workbcok
No., 1 Saxen Series in English as a Seconc
Language, Mew York City, New York.

- Edith Crowell Trager anc¢ Sare Cock Henderscon,
Pronunciation Drills for Learners c¢f English.
English Language Services.

As observed in the bibliography, speech is highly empha-
sized in the English Study Prcgram for Ninth Grade. We can say
that there exists a degree of correspcndence between the em-
phasis cf this part ¢of the prcgram and that c¢f the cthers.
Actually, this focus on oral items implies that every English
teacher of Third Cycle peossesses a high degree of cral master
ina of Enclish.

Everything stated above has beccme frustrating for the
averare English Teacher of Third Cycle irn E1 Salvacor, who
has not been trained tc speak English fluently, ncr receivea
an appropriate methedclegy tc handle and teach English in cral
terms.

It is deplorable to notice that the Committee which ela-
borated the current English Program not only for Ninth Grace
but also for Seventh and Eighth did not leave ccpies uf the
books consultec so that they could be used fcr further research.

This material was presumably taken by the foreign experts who

came to work with naticnal assistants in such a task.



DATA ANALYSIS

The data were analyzed acccrding tc the investigation cb-
jectives which were expressed at the beginning ¢f this work.
They were interpreted in statisticel terms that is to say, by
percentaces. In orcer tc prcceed to the cata analysis, we
considered the descriptive and analytical focuses. It is des-
criptive because it reports in statistical terms teachers',
students', and Ministry of Education's cfficers' criteria
abcut the program. It is analytical because every part cf the
prcoram has been discussecd acccrding tc the objectives cf this

investigation, “See Intrccducticn.:

Analysis on Teacher's Survey

1Y As to wbether the current English schedule consisting
of two hcurs a week favored the student's English learning
process, 51.7 per cent of teachers revealed that they did not
think sc, while 38 per cent expressed thelr disapproval cof

such a schedule.

2% Sixty per cent (60%) of teachers admitted that the
current Enalish prcoram promcted interest amcng the students,

1

=
I

per cent accepted that situaticn completely, while the

)

same amount ‘1f.7%: expressed the opposite viewpcint.,

3 With relaticn to the adaptability of the English pro
aram to the envircnment c¢f students an¢ teachers, L46.7 per

cent expressed their belief that such relation existed,
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while 20 per cent oppnsec¢ that idea.

LY As to the legical crder of the contents, the teachers'
criteria differed: 17.2 per cent said definitely yes; 34.5
per cent thcught so; 31 per cent did¢ not think so; 13.8 per

cent sald absclutely not.

5Y Almost a third of teachers ‘31%; said that they be-
lieved the program contents were elaboratecd according toc the
student's learning level; 24.1 per cent agreec definitely

with such an idea, and 2&.1 per cent dic¢ not think so.

€' Teachers' viewpcints about collective activities sug
cested by the prcoram were somehow cdisperse:s 20 per cent
said definitely yes; 36.7 per cent thcught sc; 13.3 per cent

-

cculd not say; 12.3 per cent dird not think so; 1é.7 per cent

said absolutely not.

") One third of teachers :33.3%, thcucht that the goals
cutlinec in the ©prcgoram were easily achieved, while the same

percentace expressed the opposite icea.

8' Several Humanities teachers surveyed sald that they
did not kncw much English nor were they willing tc teach it
but hac been forcecd to do it because they belcocnged to the

Humanities specialty.

Analysis on Students' Survey

1Y Sixty five per cent of the students surveyec acgreed
definitely that there were operational cbjectives in the

current Enclish prceceram for Ninth Grade.
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2) Forty point seven {40.7%) per cent said that there
was a locical order of <classes; 34.3 per cent thought soj

and 13.2 per cent coulc not say.

3) About whether the teacher crganized his teaching prc-
cedures accordinc to the Ministry of Educaticn procgram, 50
per cent of the students said thaet he definitely dic; 25.8

per cent thoucht he did; and 1&.& per cent cculd nct say.

LY Forty three point nine per cent ‘43,9%; of the stu-
dents surveyed said that cdefinitely the English wcrkbook was
a good auxiliary; 29.5 per cent thcught sc; anc 14.4 per

cent could pot say.

5 Fifty three point one per cent {53,1%) suppcrtec
the view that the prcgram contents were outlinec according tc
the student's level of learning; 25.€ per cent thcught sc; and

12.4 per cent cculd not say.

% When asked if collective work was derived from the
program's succestions, their cpinions were diverse: 23.4 per
cent said cdefinitely yes; 22.7 per cent thcught sc; 18.7 per
cent could not say; 14.1 per cent cid not think sc; and 22.1

per cent said absclutely not.

Interview to the Ministry of Education's Officers

1" As tc the models taker intc acccunt when elaborat-
ing the current English Study Frogram for Ninth Grace, their

answer was that nc specific mocdel was taken.
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2) The relevant factors taken 1Into accocunt for elakcrat-
ina the English program were, accocrding to the Ministry of
Ecucaticn, that the student shculd speak and write about usg

ful aspects of hls cdaily life within his cwn level.

3) The current English study program for dNinth Grade was
elabecrated by salvadorean and fcredfan perscnnel. The salva-
dorean staff wcrked only as asslistants to the foreign experts,

who were really in charge cf cdesigning the English prcgram.

4} Befcre designing the current English Stuay Preogram for
Minth Crade, the different criteria of English teachers were
not considered because English had nc adequate attention from

the Ministry of FEcducation.

5 The Ministry of Education has never prcmcted research
with the purpose of comparing results in English teaching

using the o0ld and the current prcaorams.

£ The Ministry of Ecucation has never promcted a campaign
to increase English learning at the Third Cycle level by of-

fering scholarships c¢r cther stiruli to the best students,

7} English has never been included in student cultural
events promcted by the ¥inistry of Ecucaticrn because this

subject has not been given impcrtance.

8§ The Ministry of Education has required the advisory
cf English-speaking personnel for the implementation of En-

clish programs.,
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9% The reascn for the Ministry <f Education not to have
centinued to implement English teaching training seminars is
that English has not been given impcrtance and the Ministry
of Education arcues that this is due tc a recrganizaticon

prccess.,

103 The reascns why the Ministry of Education declued
to assicn only two hours per veek to English were technical

criteria not known by its officers.



CONCLUSIONS

As stated before, the analysis c¢f the current Encglish
Study Program for the ¥inth Crade was fulfilled in order to
understand the teachers' and students' attituces towarcds
the Ministry of Education policy in terms of teaching English.
One important finding derived from all the stuay 1is that
most teachers seem not to know the fundamental parts of the
English Study Program. Their teaching has been confined to
follcw traditicnal procedures like those of memcrizing voca-
bulary,translating paracraphs, and even coloring pilctures
illustrating the workbook.

A specific method of teaching English was not founc in
this procram,

The authors cf this work cculd nct establish a compariscn
amcng the different study programs for the Hinth Grade from
the very beginning when English was included in the curriculum
of such a crace; therefore; an investigation on this sequence
would be necessary to let every investigaotor determine the
cecree of impcrtance English has hacd along the different
educaticnal process in cur country.

Cther relevant conclusicns are the folllowing:

1' The fcur-fold primary objective consisting of develop
ing the abkility and skill te understand, speak, reac, and
write Enalish is far from being achieved due to teachers'
lack of adequete trainine and tc¢ the small number of hours

alletted tc EFnglish in the current schedule.
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2YThe current English Program for Nipth Grace has been
desicned in terms of 1its objectives, which are unreachable
for the averace teacher hecause the first requirement for

an effective English teaching «class is a competent teacher.

3} The official program of English for Ninth CGrade do nct
sucaest a specific method to teach the fundamental four skills
relatec¢ to English teaching: listening, speaking, reading,

and writing. There cnly appear several techniques instead.

4> The Enrlish Program for Y¥inth Gracde lacks a rational
distribution and correspondence amcng its ccnstituent elements.,
This has been chserved in cases 1like the twc-hour weekly
schecule and the amount of contents: the ckjectives and the
learning activities, the suggested evaluaticn, which promotes

practical tcpics, and teachers whe lack effectiveness.

5Y Mgost English teachers seem to overlock the importance
cf the study prcgram disrecarding its directions having to

de with activities, methodclcgy, and evaluaticn.,

¢35 The sucgested bibliocraphy of the current English
proaram for Ninth Cracde is not available; even the *inistry

of Education does nct have copies cf 1it.



RECOMMENDATIONS

In the hcpe ¢f contributing toc the improvement of En-

clish teaching, we consider the following recommencations:

1' In the event of the elaboraticn ¢f new English prc-
cram for ninth grade, it would be advisable for the Ministry
cf Educaticn to appoint a single committee to work on both
prcoram and workbook, The workbocock is a useful rescurce which
contributes to reinforce the student's kncwledge of Eﬁglish
fundamentals. So, it has to be prepared taking into acccunt
the relevant items expresseca in the program. The program -
making body is the most suitable committee to do such a work-

bcok.,

2 The Ministry of Education should promcte the partici
pation of hoth teacher and student in the elaboration of study
proarams sc as to crganize the subject arcund the stucent's

necessities and interests and the teacher's cwn experience.

3 The Ministry of Education should cornsicder the different
teachers' and students' criteria before desicning a program in
this case, English. Educaticnal cobjectives can not be achieved
if teachers and students dc not participate in this important

process.

LY It is advisable for the #inistry cf Educaticn to
promote ancd establish seminars and workshcps on English Teach

inc Methecdology. In order tco carry cut this project, a staff
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of English Teaching Professicnals should be hirec.

5) Both teachers and Ninth Grade Students should know
the different parts of the English study program accurately
in crder tc contribute tc the achievement of the objectives

cutlined in the program.

€' Civen that the Enclish program for ninth gracde ren-
ders pricrity to speech, seminars on speech alcone should be

held more constantly.

7Y The Mipistry of Educaticn shculd premote courses on
planning, development and evaluaticn for Englisk teachers so
as to accomplish the teaching-learning process ty verifying

tc what extent the behavioral changes have been cbtained.

8 The Ministry of Educaticn shculd provide an accesible

and practicael bibliography for bLoth teachers and stucdents.

9 The Language Department of the Maticnal University
could lead and/or sponscr a seminar cn English teaching as a
second lancuage to contribute tc sclve pertly the lack cf

well-trained teachers.

10 The ¥inistry of Ecducation shoulu enlarge the timing
schedule from twec to four hours per week at least sc as to
permit both the teacher and the student tc develcp moire
satisfactorily the task of teaching and learning English

respectively.
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ANNEX A

PROCRAMA DE INGLES DE NOVEMO GRADG
DE EDUCACION BASICA

0BJETIUVOS

Afirmar el ccnocimientc del idioma.

Consolidar la capacidad para usar adecuadamente expresio
nes de usc corriente.

Afianzar el ccnccimientc de elementos basiccs.
Pronunciar y entecnz2r con claridacd.

Fortalecer la capacidad para interpretar lc leldo.
Continuar la formacicn de habitos y actitudes.
Consolidar los conocimientos adquiridcs en los grados an

teriores.



AREA NUMERC UNG

DEPORTES

08 JETIVOS

Capacitar para:

-usar acdecuadamente vocablos;

-interpretar y emplear expresiones.

Desarrollar habilidades para:

-usar correctamente el vocabularic:

-pronunciar y entonar con claridad sonidos, palabras, frases
y oracicnes.

-deletrear, escrihbir y leer con claridad palatbtras, frases y

oraciones, usando la puntuaciitn necesaria,

Formar habitos de:

-orcden:
-aseo;
-trabajo;
-estudio,

Fcrmar actitudes de:

-aprecic a su trabajo y al de lcs deras;
-responsabilidac;
-respeto;

-cortesia.
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CONTEMIDOS ACTIVIDADES

Usc de "can" y "could”, Practicar ejerciciocs de repe-

ticion.

Practicar la lectura y la es-

critura.

"Can" y "Could" en oraciones Practicar la complementaciin
con preguntas complementa- de oracliones.

rias.

/pl/) /pr/ /k1/ /kr/ /bl/ /br/ Pronunciar sonidos en palabras

y sus contrastes. y oraciones.

Jaw/ fow! Juw/ [yuw/ law/ Jow/

y sus contrastes.

;@



SUGERENCIAS METODOLOGICAS

Expliquese, pcr medio de oracicnes, el uso ce "can" y "could".
Ejemplos: know hcw to swim.

can swim,

knew how to swim last year.
could swim last ycar.

can do it if I have time.
could do it if I had time.

o= = =

FormGlense, oralmente, craciones en el presente y pasacdo, usan
do "can"., Lease una historia relativa a lcs depcrtes, en la
que se use '"can", en el presente y en el pasaco.

Hagase que los ecucanc¢os comenten, en forma sencilla; la his
torieta, haciendsc enfasis en el uso de "can".

Hacase que los ecducandos personifiquen, en lo posbile, la his

teria leicda.

Escribanse en la pizarra algunas lineas ce la historieta en
las cue se use "can"; leanse las mismas y que los educancos
las repitan en coroc e individualrente. Luego, bCrrense las
oraciones, diganse las mismas, nuevamente, y pldase a un ecu
canto que las escriba en la pizarra; lcs cemas ecucandos las
escribiran en sus cuacernos.

Corrijanse las cracicnes, si es necesario.

Formilense algunas oraciones usandc "can" o "could" segin con
venaa, y omitanse las preguntas ccrplexentarias respectivas.

Hagase que los educandos completen las cracicnes. Ejemplcs:

2

They can play tennis,

They could play tennis, ?

Hagase este ejercicic en forma cral y escrita.
Realicese el mismo ejercicic usandce "nct" en las cracicnes,

Eiemplos:
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L)

They can't play tennis,

They cculdn't play tennis, ?

Realicense ejercicios cde repeticion ce palabras y cracicnes,
usandc unc de lus scnidcs y, dcende sea necesaric, contrastes

de los sonidos. Ejemplc: plank - prank.

EVALUACICHN

Registrar el progreso alcanzadc en:

-reccnocer el material presentado;
-la presentacion de lcs trabajos;
-el vocabulario empleadc;

-la pronunciacibng

-la entonacion;

-la lectura y la escritura;

-la puntuacitn;

-sabher infcrmarse.

Observar el prooreso alcanzado en:

-la formacion de habitcs y actituces.

Valorar los trabajcs realizados y propiciar la autcevaluacitn.
Administrar cuestionarics orales y escritos.

Mensuracifn objetiva y evaluacicn del area.



AREA NUMERO DOS
MECESIDADES

0BJETIVOS

Capacitar para:

-usar acdecuadamente vocaklos;

-interpretar y emplear expresicnes.

Pesarrcllar hakilidades para:

~usar correctamente el vcecabulario;

-prenunciar y entonar ccn claridad scnidos, palabras, frases
y oracicnes;:

-celetrear, escribir y leer con claridad palabras, frases y

oraciones; usandc la puntuacion necesaria.

Formar habitos de:

-orden:
-aser:
-trabajo;

-estucio,

Formar actitu-es de:

-aprecio a su trabajc y al de los demas;
-respecnsabilidad:
-respetcsy

-cortesia.

Ampliar conocimientos.




COMTENIDOS

Uso de: "May" y "Might",

Uso de: "Have to" y "Must"

en el tiempc Presente.

Jal) /Jgr/ /fl/ /fr/ y sus

contrastes.

low! | h/ ltaw/ Juw/ y sus

contrastes.
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ACTIVIBADES

Practicar la lectura com-

prensiva.

Practicar la lectura y la

escritura.

Practicar ejercicios de re-

peticion.

Practicar ejercicios de pre

guntas y respuestas.

Pronunciar scnidos en pala-

n
kras y vracicnes.

. — —
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SUCERENCIAS METODOLOGICAS

Expliquese, por medio del uso, que significa y que indica
"many". FormUlense, oralmente, craciones en el presente y

pasaco, usando "may".

Fijemplos:
I have permissicn tc go.
I rmay go.
Perhaps I will go.
I may go.
My mother sai< I had permission tc ¢o.
My mother said I might go.
There is saome dcubt that I will ge.
I might go.

Lease una historieta relativa a las necesicades, en la que se
use "may" en el presente y en pasado.

Hagase que los ecducandos comenten, en forma sencilla, la his-
toria, haciendc enfasis en el uso de "may".

Hacase que los educandos personalicen, en lc posible, la his-
teria lelda.

Escritanse en la plzarra, algunas lineas de la histcrieta, en

las que se use "may", leanse las mismas y que lcs ecucandos

las repitan en corc o individualmente. Luegc, borrense las

oraciones, diganse las mismas nuevamente, y nicdase a un ecu-

candc que las escriba en la pizarra; los demas educandos las
a L4 4 -

escribiran en sus cuacernos. Corrijanse las craciones, si

es necesario.

Expliquese, por medic cdel usc, quée significan y qué indican
"have to" y "must",
Formllense oracicnes en las que los educandcs ncten la dife-

rencia entre "have teo" y "must". Ejemplos:
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I have to study today, because I have an examinaticn tomorrow.

I must study today, because I have an examination tomocrrow
ancd I'm nct prepared.

Dirljanse didlogecs entre ecducancos, tratandese de que las res
puestas que se den expresen una "obligacion". Es decir, res-
puestas en las que se use "have to" ¢ "must".

FormUlense preguntas a los educandos y pidaseles respuestas

usancc "have te"™ y "must". Ejemplos:s

Do you have tc go home at four o'clock?
Yes, I have to «cc home at four o'clock.

Yes, I must be home at four thirty.

Hacase referencia al cambio de "have" por "has" en la 3a. per
sona del presente de indicativo singular, y fcrmUlense algu-
ncs ejerplos, Los ejercicics deben realizarse, primeramente,

en forma oral y luegc en forma escrita.
Realicense ejercicios de repeticion de palabras y oracliones,

usando uno cde los scnidos vy, donde sea necesario, contrastes

de los sonideos. Ejemplcocs: flank - frank; louse - lccse.

EVALUACION

Recistrar el progreso alcanzadc en:

-reconccer el material presentado;
-la presentacion de los trabajos;
-el vocabulario empleado;

-la pronunciacion;

-la entonacion:

-la lectura y la escritura;

-la puntuacion:

-saber informarse.



AREA NUMERO TRES
COMPARANEGO

0BJIETIVOS

Capacitar para:

-usar adecuadamente vccablos;

-Interpretar y emplear expresicnes.

Desarrollar habilidades para:

-usar correctamente el vocabulario;

-prcnunciar y entcnar con claridad scnidcs, palabras, frases
y oraciones;

-cdeletrear, escribir y leer con claridad palabras, frases y

oraciones, usando la puntuacitn necesaria.

Formar hahitos de:

-aprecio a su trabajc y al de los demas;
-responsabilidad;
-respetcs

-cortesia.

Ampliar conocimientos.

BIBLIOTECA CENTRAL

UMIVERRIDAD DE EL SALVADOR



Observar el proareso alcanzado en:

-la formacien de habitcs y actituces.

Valorar los trabaics realizados y propiciar la autcevaluacion.
A¢ministrar cuestionarios orales y escritocs.

Mensuracion chjetiva y evaluacitn del area.



CONTENIDOS

Grados del Adjetivo:
2, comparativce de 1igualdad

- - S

ceesaS

b} comparativc de superic-

ridad 7 __er + than]
‘between!

¢’ superlativo ' est .., 1n}
‘cf: famong,

d* excepeiones: gecod, better,
best; bas, worse; worst.

Usos de: more/most:; less/least.

/tr/ /Or/ /dr/
fafl fuw/ Jaw/ [ow/ [yuw/
y sus contrastes.

81

ACTIVIDADES

Practicar ejercicics de com

paracicn.

Practicar ejercliciocs de com-

paracion.

Pronunciar sonidos en pala-

bras y craciones
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SUGERENCIAS METODOLOGICAS

lsense laminas 1lustracdas que ayuden a diferenciar y saber
emplear los ¢rados del adjetivo, en las cracicnes.

Formulense oracicnes, con adjetivos de una o dos silabas,
usando el grado comparativce de igualdad, de superioricdac y el
superlativo.

Escritanse en la pizarra algunos aajetiveos tales comc: "tall”,
"nice", "long", "short” y "pretty", "heavy", "handscme", y
hanase que los educandcs formulen craciocnes con ellcs, em-
pleando lcs grados del adjetive estudiacoes.

Hagase el ejercicic en forma oral, primeramente, y luegc en
forma escrita,

Realicense los mismos ejercicios sefialadcs anteriormente, usapn
do more most, less/least y adjetivos tales como: pretty,
heavy, handsome, teautiful, interesting, important.

Lueco, un ejercicic contrastandc el uso de las terminacicnes

"er" y "est", y el uso de ‘“more" y 'meost",

Realicense ejerciclos de repeticion de palabras y uvracicnes
usando unc de los sonidos y, donde sea necesario, contrastes
de los scnicdos. Ejemplo: fcol - fuel.



EVALUACTIOW

Registrar el progresc alcanzado en:

-reccnocer el material presentados
-la presentacitn de los trabajos;
-el vocabtularioc empleado;

-la pronunciacicn;

-la entonacicng

-la lectura y la escritura;

~la puntuacion;

-saher infcrmarse.

Observar el progreso alcanzado en:

-la formacion de habitos y actitudes.

Valcrar los trabajos realizados y propiciar la
Administrar cuestionarics corales y escritcs.

Mensuracicn objetiva y evaluacitn del area.
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autcevaluacion.



AREA MNUWMERO CUATRO
LUGARES EXTRANJEROS

O0BJETIVOS

Capacitar para:

-usar adecuadamente vocablous;

-interpretar y emplear expresiones.

Desarrollar habilidades para:

-usar correctamente el vocabulario;

-pronunciar y entonar ecn claridad scnidos, palabras, frases
y oraciones;

-deletrear, eseribir, y leer con claricdad palabras, frases y
oraciones, usandc la puntuacion necesariz.

Fcrmar hahitcs de:

~-orcdensy
-aseon;
-trabaj}o;
-estucdio.

Formar actitudes de:

-aprecio a su trabajo y al de 1los demas;
-responsabhilicdad;

-respeto;

-cortesia.

Ampliar conocimientos.




CONTEMIDOS

Uso del Presente Perfecto en
oraciones afirmativas y nega
tivas, preguntas simples y
respuestas cortas.

tUso de "already" y "yet".

/rp/ /rt/ Jre! Irk/ [rd/ [rg/
fr3/ /rf/ y otros de r + con
sonante,

/ihr/ /ehr/ /ohr/ y sus con-
trastes.

85

ACTIVIDADES

Formular y practicar la

conversacion

Formular oracicnes y prac-
ticar la conversacion.

Pronunciar scnidcs en palg

bras y oraclicnes.
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SUGEREMCIAS METODOLOGICAS

Establezcase a traves de oraciones, la relaci%n entre el Pre-
sente Simple y el Presente Perfecto.

FormUlense oraciores empleando el Presente Simple y el Pre-
sente Perfectc, para establecer la relaciin entre ellos, y
dese las explicacicnes que sean necesarias, secun ¢l caso.
Hacase el ejercicio en forma cral y escrita. Ejemplo:

I go to town on #onday.

I have gcne to town every Monday for a month.

Formblense precuntas orales a2 lcs educandos, usando el Pre-
sente Perfecto en ellas y plidaseles que ccntesten empleandc
respuestas cortas, tanto en fcorma afirmativa come negatlva.
Corrijase la construccion de las craciones y la pronunciacion

de los educandos, cuando sea necesarioc.

Dicanse oraciones y que las repitan lcs educandos en coro e
individualmente. Ejemplo:

It's eight o'cleck.

We eat cur breakfast at seven thirty.
We have eater cur breakfast,

We have already eaten our breakfast.
We have eaten our kreakfast, already.
Have ycu eaten your breakfast alreacy?
Have you eaten ycur bLreakfast yet?
Have you already eaten yocur breakfast?
Ne, I haven't eaten it yet.

Que los educandcs escriban craciones similarcs, despues que
hayan realizacdo, correctamente la practica oral.

Reallicense ejercicios de repeticitn de palakras y craciones,
usando uno de los scnldes y,; donde sea necesaric, contrastes

de los scnidos: ear, air, or.
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EVALUACION

Pegistrar el progresc alcanzadc en:

-reconccer el material presentado:
-la presentacion de los trabajos;
~-el vccabularic empleado:

-la prenunciaclionsg

-la entonacicn;

-la lectura y la eseritura;

-la puntuacicng

~-saber informarse.

Observar el prcgresc alcanzado en:

-la formacicn de habitos y actitucdes.

Valcrar los trabajos realizadcs y propiciar la autcevalua-
cion.

Administrar cuestionarios orales y escritcs.

Mensuracibn objetiva y evaluacion del area.



AREA NUMERO CINCO
LA CIUDAD

023 ETIVSYS

Canacitar para:

-usar adecuadamente vocablos:

-interpretar y emplear expresiones.

Desarrollar habilidacdes para:

-usar correctamente el vccabularic;

-pronunciar y entonar con claridad scnildos, palakbras, frases
y cracicnes:

~-celetrear, escribir y leer con claridad palabras, frases y

oraciones, usando la puntuacion necesaria.

Formar hahitos de:

-orden:
-a2560%
-trakajo:

~estudic,

Formar actitudes ce:

-aprecioc a su trabajo y al de los cemas;
-responsabilicdad;
~-respeto;

-cortesia.

Ampliar conccimientos,
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CCTEMINOS AC

-4

IVIGABES

tt

Yso de "say" y "tell¥. Formular cracicnes y prac-

ticar la conversacion.

Armpliacitn del uso de: Practicar 1la lectura y
Can/Could; la escritura.
May/Micht.

Conscnantes seguidas por Pronunclar sonidos en pala~
/sl Jt/ y Ik/ ftops, post, kras y cracicnes.
sink”

Jfuhr/ /Jahr/ /ahr/.



SUCERENCIAS METODCGLOGICAS

Establezcase, a traves de oraciones, la ciferencia en el uso

de "say" y "tell".

Formilense oracicnes en las que se crmplee "say" o "tell", se

cin el caso. Tratese de que los elucandos, meciante los ejer

clicics, entiendan la cdiferencia para su aplicacion.

Gue lcs educandes reallcen ejerclciss orales y luego escritces

empleandc "say" y '"tell”. Ejemplos:

Can you tell mre a stcry?

Can ycu tell re the time?

Will you say, hellc?

She saicd that he tells lies.

$he said that he says no.

Peter said: "She told me that".

Realicensc ejercicics de escritura, ccn el objeto de redactar
una compcsicion interesante sobre la ciudad.

Tratese de que cada educando formule una cracion relativa a la
ciudad y que la escriba en la pizarra.

Indiquese a los educandcs que deken emplear en sus cracicness
can/could: may/might, asil comc el vocabularic pcr ellos apren
dido.

Posteriormente, estimilese a los educandcs para que encuentren
el crden necesario de las mismas y guarden relaclon entre
ellas para fcrmar una composicion.

Puecde realizarse este ejercicio, tamkier combinando oracicnes.
Corrijase cuando sea necesario, la pronunciacitn, entcnacicn,
construccion y escriture cde Jas oracicnes,; que ellos formulen.
Al completarse el ejercicic, lease el mismc a3 los educandos

y que estos, posterisormente, lc repitan en ccrc e individual-
mente.

Hacase que los educandos copien, en sus cuaderncs, el ejerci
clo.

Plcdase a los educandos que escriban pequefias ccmposicicnes,
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usande el sistema empleace antericrrente.
Realicense ejercicios de repeticicn de palabras y craciones
usando uno de los sonidos y, donde sea necesaric, contrastes
de los scnidos. Ejemplo: tour, tar, turn.
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EVYVALUYACIOW

Reaistrar el progreso alcanzadc en:

-reccncceer €l material presentados
-la presentacicn de los trahkajcs;
-el vocabulario empleadoc:

-la prcocnunciacicon:

-la entonacion:

-la lectura y la escritura;

-la puntuacion:

-saber informarse.

Observar el progresc alcanzadc en:s

-1a formacion de habitos y actitudes.

Valcrar los trabajos realizades y propiciar la autoevaluacion.
Administrar cuestionarics corales y escritos.

Mensuracion objetiva y evaluacion del area



AREA WNUMERO SEIS
PASATIEMPOS

OBJETIVOS

Capacitar para:

~-usar adecuadamente los vocablos;

-interpretar y emplear expresiones.

Desarrollar hahilidades para:

-usar correctamente el vocabularicy

-pronunciar y entonar con claricad sonidcs, palabras, frases
y oracicnes;

-deletrear, escribir y leer con claridad palabras, frases y

oraciones, usando la puntuacion necesaria.

Formar habitos de:

-orden:
-aseo;
-trabajo:

~estucio.

Fermar actitudes de:

-aprecic a su trabajo y al de los demas;
-responsabilidad;
-respetos

-cortesia.

Ampliar conocimientcs.




CONTEMIDROS

Oracion en voz pasiva.

Vertos compuestos separakbles.

Jso de los Pronombres Refle-

xlvos.

Sonidos basicos.

24

ACTIVIGADRES

Practicar la formulacion

oral y escrita, craciones.

Practicar expresiones y

la conversacicn.

Practicar la formulacicn
cral y escrita, de oracig

nes.

Practicar la pronunciaciGn

y la entonacion.
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EVALUACTIIJ N

Reaistrar el progresc alcanzado en:

-reconocer el material presentado;
-la presentacion de los trabajos;
-el vocabulario empleado;

-1la pronunciacion;

-la entonacion;

-la lectura y la escritura;

-la puntuacion;

-saber informarse.

Observar el proaresc alcanzadoc en:

-la formacicn de hahitos y actitudes.

Valorar lcs trabajos realizados y prepiciar la autoevaluacion.
Administrar cuestionarics crales y escritcs.

Mensuracién objetiva y evaluacion del area.
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SUGERENCIAS METCDOLOGICAS

Establezcase a traves de craciones, la relacitn entre la voz
activa y la voz pasiva, y dense las explicaciones que sean
necesarias.

Hagase el ejercicio en forma oral y escrita. Ejemplo:

The citizens elect the Presicert.
The President is elected by the citizens,
The children lcved her,

She was loved by them.

Music will affect her.

She will be affected by it.

One speaks Spanish here.

Spanish is spoken here.

I'm reading the book.

The book is being read¢ hy me.

Mary was writing a letter.

A letter was being written by her,

FormUlense oraciones como las siguientes:

I remcve my tie.
I take my tie off.
I take off my tie.

Indiquese que las tres oraciones significan lc mismo. Expli-
quese el uso del verbo cecmpuesto separable, en las cos Ulti-
mas.

Escribase en la pizarra los siguientes verbos: turn con, turn
off, pick up, pull out, push in.

Dese el sianificadec de los mismes y picdase a los educandos
que formulen cracicnes con ellos.

Repitase el ejercicio en forma oral y escrita, con otros ver

bos del misno.



97

Entaklense conversaciones con los educandos, empleandoc en
las mismas lcs verbcs compuestos separables aprendidos.
Corrijase a los educandos en el uso cde estos verbos, cuando
sea necesario.

Expliquese, por medio del uso, los proncmbres reflexivos y

formGlense cracicnes come las sicuientes:

She locked at herself in the mirror.

They hurt themselves.

We wanted tc buy the present curselves.

Realicese el siguiente ejercicio:

Llene los espacios con el pronombre reflexivec correspondientes

I cut with my new razor,
We dropped the box and hurt .
She cleaned the hcuse .

Haganse ejerciclios orales y escritos.

Corrijase a los educandos en el usc de estcs proncmbres, cuando
sea necesaric.

Pronunciese y entbnense claramente y haganse gue los educan-
dos repitan en coro e individualmente, aquellas palabras y
expresiones comprendidas en esta area que les han sido difi-
ciles.

Corrijase la pronunciacion y entonacicn de los cducandos,
cuando sea necesario,

Hagase el ejercicic hasta lograr la pronunciacion y entona-
cion deseadas.
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ANNEX B

CUESTIOMARIO PARA PROFESORES RE INGLES DE HMOYENO GRADG DE
EDUCACION BASICA. -

Estimade Profesor:

£l proposito del siguiente cuesticnarioc es obtener de su parte
cierta informacicn que sera utilizada por lcs seficres Jose
Amilcar Morataya y Jorge Homerc Llanes en un trabajo de inves
tigaclon previo al grado academico de Licenciatura en el I-

dioma Ingles.

Antes de contestar, lea detenidamente las preguntas. Su res-

puesta sera de gran valor para dicho trabajo.

Escriba una cquis X} en el espacio que crea mas conveniente.

Soclo hay una respuesta para cada pregunta.

Al final de la paglpna aparecen las referencias ccrrespondien-

tes,

CONSIDERA USTED QUE ......

1* Las actividades de aprendizaje
contribuyen al lcgro ce les cb
jJetivos propuestos en el Progra
ma de Innlées de Moveno Grade?

2. Las actividades de aprendizaje
positilitan el locgrc de nuevas
conocimientcs, habilidades y
destrezas?
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o

6\

7Y

8’

La distribucion de las clases
de Incles en el horaric actual
favorece el aprencizaje de 1los
alumncs

1C¢0

v

Las actividades sugeridas cesarrc
llan un pensamiento critico y
creader?

Las actividades ce aprendizaje
permiten una correcta interrela
cidn educando-educader- proarama’

Los contenidos del Programa de
Ingles de Moveno Gradc promueven
la atencion y el interes de los
estucdiantes?

Los contenidos del programa se
adaptan al medic ambiente del es
tudiante y cel maestro?

Los contenidos estan distribuldces
en una forma logica?

Los ccntenidcs estan trazados de
acuerdo al nivel del ecducando?

100Los contenidos favorecen el ana-

lisis, la sintesis, la deduccion
y demas facultades logicas?

11'El estudiante y el maestro aplican

los contenidos del programa a la
vide practica?

12Los contenidos fomentan el trabajo

colectivo?

13'Los contenides estimulan la investigacidn?



1C1

14° Los ohjetivos estan expresados
en fcrma precisa y clara?

—p

15 Los objetives estan referides a
los aspectcs cognoscitive, afecti
vo y psico-motor?

1€ Los objetivos propuestos en el
programa son facilmente alcan
zables?

17 Los cbjetivos, los contenidos
y las actividades sugeridas
se relacionan de manera directa?

REFEREMCIAS

= COMPLETAMENTE DE ACUERDO
= CREO QUE SI
= M0 SABRIA DECIRLO

< (@] o >
]

= ME PARECE QUE NO

€ = ROCTUNDAMEMTE NO

COMENTARIOS :




-

ANNEX C

CUESTIONARIO PARA ESTUDIAMTES DE INGLES DE NOVENO GRADO DE
EBUCACION BASICA.-

Estimado estudiante:

El propcsito del sicuiente cuestionario es cbtener infcrmacion
que sera utilizada pcr los sefiores Josge Amilcar icrataya y
J9rge Homero Llanes en un trabajc de investigacicn para optar

el grado acadéemico de Licenciatura en Idioma Ingles.

Antes Cde contestar,; lee detenidamente las preguntas. Tu res-
puesta sera de gran valcr para dicho tratajo.

Escribe una equis ‘X' en el espacio que creas mas conveniente.

Solo hay una respuesta para cada pregunta.

Al final de la pagina aparece el cGdigc correspondiente.

CONSIDERAS TU QUE .....

1 Cacda clase se propone un objetivo
de trabaje?

2) Las clases de Ingles siguen un
orden locice?

3 E1 desarrollce de los temas por
parte del maestro de aula sigue
el programa de Incles de Movenc
Graco?
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6)

A

8)

10°

11

123

13}

El libro de trabajo te ayuda

a clarificar los temas del
programa, adquirir maycr in-
formacion y a poner en practica
lo aprendido?

163

La exposicidon de la clase pro-
mueve la atencion y el interes
del estudiante por lcs temas
que se desarrollan?

G

La exposicion de 1los ccntenidos
de la clase esta adecuaca al
nivel de estudio del alumno?

=

La exposicion de lcs ccntenidos

de la clase de Ingles se desarrcllan
con un ritmo nermal {ni muy corto,
ni muy largo?:

En la expcsicion de la clase se

da suficiente tiempo al estudian

te para responder a las preqguntas

0o ejercicios que formula el maestrc?

En el desarrcllo de la clase se
hace uso adecuadc y oportunc de foto
crafias, diapositivas, etc.?

Hay suficiente claridad en la expc~
sicicn de los contenidos que se
desarrollan en la clase?

Las actividades ex-aula o de refuerzo
sugericas por el maestro son posibles
de realizacion?

Las clases ce Ingles estimulan el
trabajo per equipc en los estudiantes?

Las clases promueven el trakajc indi-
vidual del estudiante?
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14) En los examenes de area, el maestro

de aula incluye un nimerc suficien
te de temas desarrollados en las
clases?

15 En la evaluacion de cada area se
trata de medir la memorizacicn vy
aplicacicn de los ccnocimientos de-
sarrcllados en las clases?

REFERENCIAS

A = COMPLETAMENTE DE ACUERDO
B = CREO QUE SI

C = NO SABRIA DECIRLO

D = ME PARECE QUE NO

E = ROTUNDAMENTE MO

COMENTARIOS:




ANNEX D

EMTREVISTA A FUNCIONARIOS DEL MINISTERIO DE EDUCACION ENCAR-
GADOS DE LA SECCION DE PROGRAMAS DE INGLES DE MOVENO GRADOG
DE EDUCACIOM BASICA.-

Respetables Sefores:

La presente serie de preguntas acerca cde los programas actua
les cde Ingles de novenc qrado de Edugacion Basica es parte de
una censulta previa a un trabajc de graduacion referente a

dichc programa.

Mucho les acradeceremcs contestar cada una ce las preguntas

a fin de presentar un dato fidedignc en nuestra tésis titu-
lada ANALYSIS OF THE ENGLISH STUDY PROGRAM FCR THE NINTH

GRADE GF BASIC EDUCATIONM IN EL SALVADOR (Analisis cel Programa
de Estudio de Incles de Novenc Grade de Educacion Basica de

El Salvador.;

Atentamente,

Jose Amilcar Morataya y Jorge Homerc Llanes.

CUESTIOMARIC

1° Que modelos fueron tomados en cuenta para la elabcoracion
de los programas de Noveno Grade de Educacion, especifi-

camente en la asignatura de Ingles?

R
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Que factores relevantes se tcmaron en cuenta para la ela-

toracion cdel programa cde Inglés de Novenc Grado?

Quien elaborc el programa de Ingles de Novenrc Gradg?

Se temaron en cuenta lcos diverscs criterics cde les docen-

tes de Inglés antes de disefiar el prcgrama?

R

Ha promovido el Ministerio de Educacitn alguna investiga-
cidon con el propositoc de comparar resultaccs en la materia
de Ingles de periodcs antericres a los programas actuales

y periodos posteriores?

Ha emprendido el Ministeric de Educaciin alguna vez una
campafia tendiente a fomentar el aprencizaje del idicma In

gles en Tercer Ciclo ofreciendc; por ejemplo, becas u

‘otros estimulos a lcs mejores estucdiantes cde la misma

materia?

R
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7' Ha sico inclulda la materia de Ingles en certamenes cul-
turales estudiantiles promcvidos por el Hinisteric de Edu

cacicn? . Si la respuesta es negativa, por que ?
o por q

8 Ha sclicitacdo el Ministeric cde Educacicn la asescria y
asistencia de personal de habla inglesa para la imple-
mentacion de prcgramas de Ingles en Tercer Ciclo?

. Si la respuesta es negativa, por que?

9 Porque razor el Ministerio de Educacidn no ha continuadce
el plan de capacitaciGn docente mediante seminarios-talle

res para profesores de Ingles?

R

10 Cual fue el motivo para recducir el hcrario de Ingles en
Tercer Ciclc tomando en cuenta que los contenidos estan
distribuidos en mas areas de trabajo que las otras asig-

naturas?

R
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PUBLIC ANMD PRIVATE 3CHOCLS SURVYEYED
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PusLIc scmooLs  [exchers  stusents

1 Tercer Ciclo de E.B. "Gral Fran-

ciscc Menendez 3 65
2 Escuela Ynificada "Jose Simeon Cafas" 3 45
3 Escuela Urbana Mixta San Jacinto

No., 1 2 34
b  Tercer Ciclo de E.B. "Gral Fran-

cisco Morazan" 4 30
5 Escuela Unificada "Antcnia Mendoza

No. 2" 1 le
£ Escuela Unificada "Lyndon B. Johnson" 1 13
7 Tercer Ciclo Nocturno Barric San

Jacinto € -

SUBTOTAL 2G 203

PRIVATE ScHGOLS

1 Colegio Bautista 2 Ly
2 Instituto Cultural "Oxford" 1 l¢
3 Instituto Latinoamericano 2 15
L Liceo Camilc Campos 2 14
5 Colegic Harvard Juvenil 1 é
6 Coleqgio Lafayette 1 4
7 Centro Oxferd 1 12

SUBTOTAL 10 111

T 0 T A L 30 314




TABLE B
TEACHERS! SURVEY
PUBLIC SCHOOLS PRIYATE SCHOCLS
Ques Sub Jues Sut
3;?n ANSWERS Total ii?n ANSWERS :21 Total
B C D £ A B € D E
1 13 2 3 - 2¢ 1 1 -1 - 9 29
2 7 3 2 - 20 2 4 6 - - - 10 3C
3 2 - 1¢ R 20 3 - 1 - 5 &4 10 30
4 5 5 & 3 2¢C &1 31 & - S 29
5 o - ¢ - 20 5 2 ¢ 1 -9 29
£ 11 1 5 - 19 € 3 - - - 10 29
7 11 1 & 4 2¢ 702 3 2 2 1 10 30
e - - L. L 19 g€ 1 21 5 - 16 29
9 B ~ b L 19 9 3 2 1 2 1 9 28
10 7 3 4 3 2¢ 1¢ 2 1™ A 10 3C
11 6 2 4 5 19 11 1 1 - 5 3 1¢ 29
.12 8 3 4 2 19 12 &4 4 - - 2 10 29
13 7 1 5 5 20 13 2 2 - b - 9 29
14 3 7 2 1 19 la 2 6 - - 2 1¢ 29
15 10 3 p 1 19 15 1 5 2 1 1 1c 29
16 10 - 5 2 20 le 2 1 - 5 2 10 20
17 ) 3 1 3 20 17 1 & - - 1 10 30
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TARLE
S TUDENRNTS! S UR VY EY
PUBRLIC SCHCOLS PRIVATE SCHOOGLS
Ques Sub- lues Sub-
Fion ANSWERS to- Eicﬁ ANSWERS to- ;...
Me. A B C D E tal Mc. AB C b E tal
1 £¢ 38 11 2 1 112 1 113 32 ¢1 1 154 266
2 24 37 23 15 13 112 2 84 54 12 1 2 153 265
3 2 28 21 10 9 110 3 9¢ 42 11 & 1 124 264
3 L8 39 1¢ 7 8 112 4 90 31 22 7 2 152 264
5 38 31 20 1l¢ &6 111 5 8- 42 18 o 1 152 263
6 = B 24 1C 3 11¢ d 90 4¢ 8 7 3 148 258
7 38 29 30 9 5 111 7 86 35 23 ¢ 1 151 2¢2
a 56 24 5 10 18 113 3 79 31 10 22 13 15¢ 269
9 3 710 16 €9 1C¢5 9 25 15 23 32 22 148 253
1¢ 380 32 1le+ 17 5 1G5 10 g2 &9 8 & ¥ 154 262
11 38 2¢ 13 14 9 107 11 £2 358 15 20 ¢ 1c¢l 268
12 12 22 26 24 25 1¢9 12 Ly 36 22 12 29 147 256
13 47 3¢ 17 2 7 109 13 10C 29 17 - 3 149 258
14 54 .34 5 1n £ 105 1l 101 33 7 7 & 182 257
15 47 26 12 1N 1¢ 111 15 €8 48 12 & 2 15& 265




