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I ~ TRODUCTIO N 

A study program, as Dr. Manuel Luis Escamilla defines it, 

15 a "handbook, a didactic guide that organizes the subjéct 

eround the student's neeessities and interests along his oif­

ferent development stages ." l This suggests to us the need to 

cons1der many elements in order to suceeed in the teaching-

learn1ng process of any subjeet. Sorne of these elements are, 

undoubtedly, the student , the teaeher, the environment, the 

sehool, the home and society. 

Everything stated before has validity for the teaeh1ng 

of subjeets ineluded in the study program which 1s obligatory 

for a student of the Third Cyele of Basie Edueation in El 

Salvador. 

Our analys1s will involve eaeh part of the study program 

~entioned above 1 that 1s to say , introduetion , objeetives, 

eontents, learning activities, schedule, suggested methodology, 

evaluation, and suggested bibliography. Thus ; the objectives 

of this analysis will be ~ 

l' To deteet the teachers' and students' attitude towards the 

Ministry of Education policy expressed in the current 

English programo 

2~ To determine the degree of eorrespondence of every part of 

the program with the students' und teachers' educational 

reality. 

lprOQramas de Estudio del Noveno Grado de Educaci&n B~­
sica, {San Salvador, Ministerio de Educación, 1970), p.125. 
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)\ To contribute suggestions 50 as to improve the program de-

velop~ent by the teachers and students. 

4) To detect misfunctions of the current English program for 

Ninth Grade so as to avoid future failure in the teachlng-

learning process. 

"Today English Is considered the universal language. 

Science, technology, and international trading have got an 
1 

indispensable auxiliary in this language."- With these words 

the Vinistry of Education in El Salvador alludes to the high 

importance of teaching English from Third Cycle on. However, 

English has not been given the sufficient number of hours in 

t~e schedule to justify its value as an auxiliary: two hours 

per week do not let the teacher and student follow the stages 

of the teaching-leatning process of a foreign language, that 

is to say, listening, speaking, readlng ano writing because 

such a manifold proeess requires a great deal of time to give 

every student the opportunity to ha ve an intensive practiee. 

Besides, the general attitude of teaehers and even of-

ficers of the Ministry of Edueation towards English seems to 

be disappointing. As Alvaro Suncln says, "English teaching in 

the public schools of the Third Cycle of the Basie Education 

In El Salvador ls not considered an important part of the edu 

cational process by many teachers and the Ministry of Education. 

The teachers of humanities who teach English are not techniea! 

ly assisted in their diffieult task of teaching a foreign 

1 
- ProQramas de Estudio del Noveno Grado de Educaci&n B~-

sica, op.n cit ., p. 23. 
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language, Their teaching activity is not evaluated or guided 

by supervisors of the ~~ inistry of Education. In fact, there 

is not even an English Department within the Ministry of Educ 

ation to handle specific probl em s wh ich origlnate from teach­

inº and learning of Englis h. n1 

The thesis we will try t o ver ify is that the structural 

design of the current Englis h progra~ for Ninth Grade of Baslc 

Education and the av e rage English teacher's level of knowledge 

and didactic training do not favor an adequate ochievemeht of 

the program's general and specific objectives . 

The following reasons justify the present work: 

a } The necessity to an a lyze programs constantly as expre~ 

sed by the General Law of Education ~ "Los rlanes, programas y 

orientaciones pedagógicas de todos los niveles , serán establ~ 

cidos por el V- inisterio de Educación . con la flexibilidad suf! 

cien te para su revisión y adaptación a las circunstancias de 

tiempo y a las diversas condiciones del medio flsico y social.,,2 

b ; The pedagogical action requires the presence of three 

elements~ the teacher, the student , and the programo They are 

closely related to each othe r and their relationships should 

be controlled consta ntly in order to perform the teaching-

learning process successfully . 

l Alvaro A. Suncl n , Análisi~ del Curriculu M en la Ensefian­
za del Idioma Inglés en el Te rcer Ciclo de la Educación Básica 
Salvadorefia, ! San Salv a dor :Un iversidad de El Salvador, 1979 ). 
p, 1. 

200cumento No, 29 de la Peforma Educativa, ( San Salvador: 
~inisterio de EducacIón, 1977f , p, 21.' 



c~ New methodological currents need to be involved in 

English. Thus, the English progra~ for Ninth Grade should 

adopt them. 

d~ An analysis of the current English program for Ninth 

Grade of Basic Education Is urgent becau5e every part of it 

15 essenti~l to the teaching-learning process unity. 

e ~ The necessity of dla9n05ing what i5 90in9 on in pro-

4 

grams 15 stated by one of the objectives of the Manual de Eva 

luaclón Escolar para la Educación Básica: "Diagnosticar cont! 

nuamente la situación real de los distintos aspectos y recu~ 

sos del sistema educativo para señalar oportunamente los cam 

bios y recursos que requieren los objetivos de la educación, 

, , " 1 los planes y programas, la didactica y la propia evaluacion. 

In the present work, sorne li~itations were found y as 

follows~ 

a' The impossibility to interview all the Ninth Grade 

Engllsh teachers and students throughout the country. 

b ) The current socio-political crisis prevented a certaln 

number of teachers and students from €xpressing their own 

thoughts freely. 

c : The answers given by teachers and students of the me-

tropolitan zone of San Salvador may be different in some as-

pects from tñe teachers ano students fro m the rest of the 

country because of the influenc e of SOMe factors such as 

]~anual de Evaluaci&n Escolar para la Educación B~sica, 
'San Salvador, El Salvador, C.A. : ~ inisterio de Educaclbn, 
1977 ' p. 108. 



environmental situation, politlcal viewpoints, teaching and 

learnlng resources, etc. 

d . The difficulty to find people who were in charge of 

deslgning the English progra m's structure. Wh6n found, sorne 

were reluctant to cooperate. 

The present work is divided into eigr.t differünt chapters: 

5 

Chapter One Is an introduction dealing with the general 

features of the current English Prograrn fOE Ninth Grade of Ba 

sic Education in El Salvador. 

Chapter Two is an attempt to determine the theoretiea1 

frame around the English Program for Ninth Grade of Basie Edue 

ation in our country a10ng different stages. It supplies a 

historical background on the development of the English teaeh 

ing programs in El Salvador and sorne theoretical basis such 

as the description of special terrns dealing with the teachin~ 

learning process. 

Chapter Three includes an analysis on th6 different parts 

of the current English Program for Ninth Grade of Basic Educ­

ation. 

Chapter Four has to do with an analysis of the most rela­

vant aspects pointed out by teachers and students of r inth 

Grade regarding the current English Programo 

Chapter Five contains conclusions obtained from the Ninth 

Grade teachers and students surveyed, Ministry of Education 

staff interviewed, sorne information of a workshop seminar on 

English teaching sponsored by the Ministry of Education 



through Educational Television, and sorne documents of the 

Seminar on the Educationa1 Reform held in 1978. 

6 

Chapter Six contains suggestions concernlng the three 

elements of the pedagoglca1 act, that Is to say, the teacher, 

the student, and the programo 

Chapter Seven supp1ies the bibllography supportlng our 

work. 

Chapter Elght Is a colleetlon of annexes dea1ing with the 

different parts of the work. 

The methodologleal stages of this work followed this 

order: 

a ' Elaboratlon of questionnaires for teachers and students 

of Ninth Grade. 

b ~ Administration of the questionnaires to teaehers and 

students of Minth Grade from offielal and private sehools in 

the metropolitan zone of San Salvador. 

e \ Elaboration of one questionnaire for the Minlstry of 

Edueation specialists in English programs. 

d ' Admlnistration of questionnair e to the Mlnistry of 

Education specialists In English programs. 

e ' Analysls of doeuments dealing with English programs, 

such as: Reforms, Seminars, Workshops, Edueational Television 

Material, etc. 

f ) Elaboration of eonelusions. 

g ~ Elaboration of suggestions. 
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Chapter Nine eontains details of the population surveyed, 

names of sehools and numbers of teaehers and students. It 

also eontains the tabulation of the results of our survey. 

This is a deseriptive work whose eonelusions and sugges! 

10ns are based on the teaehers' and students' relevant view­

polnts and the aut~ors' own teaehing experienee besides sorne 

other findings in doeu~ents at the Yinistry of Edueation, 

Edueatlonal Television~ and the ~ational Library. 

The population of this researeh was formed by 30 teaeh­

ers and 269 students of Ninth Grade of Basie Edueation in 7 

offieial speeialists in Engllsh teaehing programs. 



THEORETICAL FRA ME 

Hlstorical Background 

One of the first significant attempts to improve Second-

ary Education in El Salvador occurred in 1945, when Gral. 

Salvador Castaneda Castro~ who was the President of the country, 

met Dr. Juan José Arévalo, President of Guate~ala. The purpose 

of this meeting was to establish common plans in terms of 

administration, economy and education. This gave origin to 

what was called "Convención de Santa Ana", which was held from 

July 22nd. to July 28th, 1945. This was the starting point to 

define the nature of what was later known as "Plan Básico", 

which comprised what is now referred to as seventh, eighth, 
1 

and ninth grades.·· 

One of the relevant ideas expressed by the delegates was 

that the student of this level was not able to decide by him-

self on a suitable career. As Manuel Luis Escamilla reports, 

" los convencionistas est5n seguros de que los adolescen 

tes de séptimo, octavo y noveno grados, o sea el primero, se­

gundo, y tercer curso de Educaci&n M edia ~ no tienen todavla 

una vocación precisa como para inclinarlos a realizar estu-

dios vocacionales. A tal grado esta seguridad tuvo sus efec-

tos, que Guatemala llama a los tres años comunes con el nombre 

• 
~~anuel L. Escamilla, Reformas Educativas. Historia Con-

oránea de la Educ~ción Formal en El Salvador, (San Salva 
a vador, •• : Ministerio de ducacion, 1981), pp.-
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de 'el prevocacional'. Los Salvador eños, por su parte, llama-
1 

ron a eses mismos tres años con el nombre de 'Plan Básico' .".L 

Another important thesis sustained by the delega tes was rela! 

ed to the dosage of a subject matter according to the progre~ 

sive stages of the student's age or level. This latter view-

point was supported by the Educational Reform of the sixties. 

The planning era of education in El Salvador 1s highly 

e~pha5ized in the sixtles, affecting the different elements 

of our educatlonal reality. From 1967 on, the ccncept of pla~ 

ning affects agriculture and industry besides educat1on. 

Before 1967, education had been theught ef as a strictly 

cultural item, but from that year en, it is considered as a 

developmental resource in the deepest sense of the word. 

In the early 60's the Ministry of Education in El Salva­

dor appointed a cemmittee to assume the responsibility of de-

fining the type of education, methods, and infrastructure; in 

other words, a doctrine based on which a general educational 

reform would be made. This c ommittee was staffed by represen! 

atives of the National University, CONAPLA N, UNESCO, and the 

~inistry of Education ltself. 

The Educationa1 Reform pfovoked structural changes in 

the educational system; for example, the concept of "level" 

was introduced with it. The tradltional categorization of 

school system consisting of Primary, and Higher Education 

1 

-~anuel Luis Escamilla. Reformas Educativas. Historia 
Contemporánea de la Educación Formal en El Salvador, (San 
Salvador, e .A ;: Ministerio de Educaclóñ, 1"9"8'1 ; ' p. 107. 
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was transformed lnto a four-fold system, as testified by Cla~ 

dia Marla Grimaldi de Abarca et al.: "La Reforma Educativa 

rompe radicalmente esas estructuras y crea cuatro Niveles es-

oolares relacionados lntimamente con la edad del educando, la 

generación a que pertenecen y un a pirámide teleclóca coherente. 

Esos niveles son: la Educaoión Parvularic, la Educación Bási­

ca, la Eduoación Media y la Educaoión Superior."l 

According to the Educational Refor~, the teaching-learn-

ing process Is centered around the student 1 ~hose lmportant 

role 1s emphas1zed as an active factor of his own formation. 

Before the Educat10nal Reform, the program was related to 

contents. The program resulting from it considered the objec! 

ives as the goal of the new methods. 

The plann1ng and Programming Department of the Technical 

Pedagoglcal Services Direction of the Ministry of Educat10n 

was commissioned to elaborate~ experiment and publish the new 

programs during three years, finishing such a three-fold task 

in 19 7 0. 

The new programs were tested in twelve different schools 

before being adopted fc~ the whole country in 1972. In the 

meantime, the Department of Technical-Pedagogical Service 

Direct10n put to work a promoti c n plan and progra m publication 

by means cf the Educational TV and the majpr newspapers. At 

, 
' Claudia ~ arla Grimaldi de Abarca, et al., DiseRo de la 

InvestiQ2clón Evaluativa de los Programas de Estudio del Ter­
cer Ciolo de EaucaclEn B~stoa, !Nueva San Salvador~ Ministe­
rio de Educacion, Direccion General de Co municaciones y lecno 
10g1a Educativa, Seccicn de Investigación y Evaluación, 1982) 
p. 4. 
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the same time, that body, by means of the Planning and Program 

Department, promoted a series of pub1ication courses for 

superviscrs and for the headquarters where the Teacher-commlt 

tees were working. ~ 

Special Terms 

There are some special terms which will be used in thls 

work. Their definition is given so as to facilitate the 

understanding of comments, analysis, concluslons, and recom-

mendations. 

l~ INTRODUCTION: It Is the element which expresses in 

brlef the type of program, grade or cycle and the mechanisms 

of their structure. 2 

2 ' OBJECTIVES: They are the behavioral changes that are 

expected to obtain from the students through the educational 

process. 3 

3' GE~ERAL OBJECTIVES: They comprise the goals to be 

achieved in every subject matter. 4 

4) SPECIFIC OBJECTIVES: They comprise the concrete goals 

tc be achieved in every unit or lesson of a subject matter. 5 

1 
"Ibid, p. 6. 

2Dcoumento de la Reforma Educativa No. 3, {San Salvador: 
~inlsterlo de Educación, 19 7; ~,-p. 47. 

3~anual de Evalua~i&n para la Educaci&n B&sica, Op.cit., 
p. 17. 

410c cit. 

510c cit. 
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5~ CYCLE OBJECTIVES: They speeify the goals to be achieveá 

with reg~rd to the subjeet matter general objeetives in eaeh 
1 

eycle of B~sie Educaticn.-

6' CRADE OBJECTIVES: They lead the teachlng task tcwards ,«=4 ;)k4 q 

ihe aequisition of kncwledge, habit~, abilities, skil1s, and 
2 attitudes that must be assimilated by students in every grade. 

7~ AREAS : They suggest central and interesting themes 

eround which a series of similar contents are found in order 

to make students develop sorne capabilities. 3 

8) AREA OBJECTIVES: They describe the type of kncwledge, 
• 

habits, abilities,capabilitles, and skil1s that must be as­

similated cr developed. 4 

9) CONTENTS: They comprlse the them€s of the areas from 

first to ninth grade, trying to keep a sequence in length and 

depth in such a way' that some contents help us understand 

other more complex a nes. 

10 ' ACTIVITIES: They constitute the adequate means for 

the students to participate in their own formation process. 5 

11) METHODOlOGICAl SUGGESTIO ~S: They indicate the ways 

to perforw. activities. They comprise methodologieal guidance, 

material which 1s necessary f or eaeh activity, nam~s of lns-

, 
.; ~1 a n u a 1 d e E val u a e i r, n E a r a 1 a E d u e a ció n B ¿" s i e a, O p • e i t • , 

p. 17. 

210c • cit. 

3Gri~aldi de Abarca, et al., Op. cit., p. 10. 

4 loe cit. 

510c cit. 
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titutions that may offer scme informaticn, a way to organize 

student~, and different Manners to do the work. 1 

12~ EVAlUATIO~: It suggests a series of features that 

must be considered through observation and record of student's 

prcgress regarding objectives assigned to every area and 

grade. 2 

13~ ~IBlIOCRAPHY: It suggests sorne textbocks to be cún­

sulted by the teacher so as to facilitate his guldance task. 

Yet,. their u5age 1s not obligatory and the teacher 15 at 

11berty to consult other textbcoks. 3 

14) SCHOOL ACTIVITY: It i5 the wúrk or task in which the 

students partlcipate, as individuals or in group, guided by 

the teacher. When this task 1s finlshed it gets a numerical 

grade on the basis of the specific objectives' characteris­

tics. 4 

15' EVAlUATIOM INSTRU ~E ITS : They are the different means 

that the teacher uses to get evldence of the behaviora1 changes 

the student experiences during the teaching learning process. 5 

16\ OBJECTIVE TEST: It is the instrument e1aborated in 

a for~ that takes as baSis the reference frame and t~e speci-

fication table to let the student express different behavioral 

Op. 

lCrimaldi de Abarca, et al., Op. cit., p. 10. 

210c cit, 

3Manual de Evaluación Escolar para la Educación Básica, 
• cit., p. 15. 

4 loe cit. 

510c cit. 
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changes during the teaching-learning process. 1 

1 7~ SPECIFICATIO~ TABLE : It Is the sche matle preject of 

the objective test in which items are classified and calcu­

Lated accordlng te' the contents percentage and objectlves pe!, 

centage. 2 

18) ~ETHOO: It is an organized plan cr 5ystem deslgned te 

lead one te a desired goal in the teaching and learning of a 

foreign language. 3 

19 ) TECH NIQUE: It i5 the use of any activity or means 

through whlch an immediate result Is achieved toward realiza-

4 ticn of the ultimate goal. 

20) T[ACHINe AIO: It Is anything t hat i3 audible or 

visible, hence audio-visual, which helps the student learn the 

language more quickly, more aeeurately, ond easily under the 

guidance of a teacher. 5 

21' ADAPTABILITY: It concerns the respect te the student's 

psychologywhich lnvolves cnoosing tapies and problems of in­

terest and eomprehensicn for children. This Is the classical 

criterlum f ormerly appl1ed to the capacity level. 6 

Op. 

, 
"~~ anual de Evaluación Escolar para la. Educación Básica, 

cit., p. 15. 4 

210c cit. 

3Technlques and MethodoloQ of En lish Teaehln fur Teaeh­
ers of-rñgllsh as a Foreign Language. Mex1eo: Instituto Mexi­
cano-N~teamerican e de Relaciones Culturales A.C., 1967 ) ,p.l. 

4'10c cl t. 

510e cit. 

600cumentc Ne. 3 de la Reforma Educativa, Op.cit., p.43. 
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22) FLEXIBILITY: It is the possibility to develop tapies 

and problems in different physical and social environmen~and 

to take the advantage of the circumstances of time and place 

to make the study of a specific content advance or delay.l 

23) USEFUL NESS: It is the direct connection of the pro-

gram contents with the real worldj elther for the abstraction 

of that reality to bring it to the classroom or through the 

carrying of "the didactic act" to the exterior. This charact-

erlstlc allows the programs to have maxi mum quickness in re-
2 lation with the real problems the world has. 

24 , UNITY: It Is another program characteristlc. It Is a 

connected or correlated structure designed in such él way that 

the different aspects of science be shown as a whole. 3 

25) GRADATION: According to this criterium, the knewledge 

of a subject 1s calculated in dosage amounts adequate te the 

power of the student's assimilation. A graded program 1s the 

ene which prescribes the adequate academic load for the stu­

dents. 4 

26 ' PRACTICALITY: It means that the program constitutes 
. ~ 

a functional element in the teaching-Iearning process.' 

, 
- Documento ~ o.3 de la Reforma Educativa, Op.cit., p.43. 

210c cit. 

310c cit. 

'1°1 oc cit. 

510c cit. 

610c cit. 
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27~ ClARITY: It consists of precise words and concepts 
1 withcut ambiguity in their lnterpretation. 

, 
-Documentos No. 3 de la Reforma Educativa, Op. cit., 

p. 43. 



ANALYSIS OF THE PROGRAM 

Introducti0n 

"During the nineteenth century and most of the twentieth 

the curriculum or study plan has beén considered as a fixed 

and statlc entity, although lt pr obably has changed slowly all 

thls periodo The normal attitude towará the study plan was an 

arrange~ent without crlticis~. Knowledge was supposed to be 

taught because it always had been taught. Till our times, open 

1 discusslons about changing study plans were relatively rare." 

At present times, such attitude has provoked the neces-

sity of reforms; as stated by UNESCO, "the renewal of the educ 

atlonal systems Is a necessity. An ampIe agreement has been 

established on this respect in the last years among teachers 

Z and governmental authorities in many countries of the world". 

Our : country Is not an exception, so we can see that our own 

educatlonal system has been reformed in severa1 occasions, the 

last having been performed in 1968 , and the c orresp onding 

programs having been lntroduced in 1970. 

The design of the current Eng1ish prcgram has been pre-

pared taking into consideration three indispensable elements: 

the student, the teacher and the program itself. They all 

constitute the so-ca1led pedagogica1 action and their role 1s 

lL. D'Hainaut and D. Lawton, Programas de Estudios y Edu­
cación Permanente, !Parls: Imprlmerles Reuníes de Chamberry, 
1980\, p. 30. 

2René Ochs, "Las instituciones encargadas de reformar 
los programas," Crónica de la UNESCO, Vol. XX, No.lO, oc­
tubre 1974, p. 370. 
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Is essential to the teaching-learning process. 

The t~acher's participati on is hlghly considered in the 

prcºra~ introductory words: "Only the teacher with his culture 

and preparation can transf o r~ it ( the program ) lnt o a valle 

instrument in arder to prcvide a better educati on to the 5a1-

vadorean generations."l It Is obvious that the three elements 

aboye mentioned appear wherever education is dealt with. 

A proºra~ establishes objectives concerning reachable 

achievements and concrete 90als in terms 01 contenta, 

projects, and integrated actlcns based on human resources. This 

15 a thesis supported by the ~ inistry of Education in our 

country. We agree wlth this viewpoint, but our opinion is that 

the objectives outlined in the current English program for 

ninth ºrade are in fact unreachable chiefly due to the scarce 

human resources for English teaching our ceuntry possesses. 

Objectives 

The general objectives appearing at the beglnnlng of the 

program point out the teacher's role concerning the student's 

learning process of English. Such objectives read as follows: 

l. "To understand thls language ( Engllsh ) as ene of mass meaia, 

and use it to improve the student's personal culture. 

2. "T 0 enable the students to cornmunicate with each other 

through language. 

Jprogramas de Estudio de ~eveno Grade de Educaci6n Bislca, 
Op. cit., p. 9. 



3. "To provide knowledge and basie patterns of language 

through praetiee. 

4. "To develcp the abi11ty and skill to understand, speak, 
1 

read, and wrlte English." " 
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It is obvious that sueh a llst of requirements Is a load 

not easily accomplished by an average English teaeh~r in our 

country. Aceording te these ebjectives, the student Is sup-

posed to have acqulred eneugh training In English at the end 

of the eourse te be able te use it to express his own ideas. 

Our teaching experience and the results of the survey 

performed in the metropolitan zone of San Salvador have de-

monstrated that such objectives cannot be reached unless the 

current program Is reelaborated in terms of timing schedule, 

1earning actlvities, and methodo1ogy. Besides, it ls necessary 

for every En~lish teaeher to possess a high degree of English 

knowledge ana eapacity. 

Let us go ayer the general objectives S0 as te point out 

what they imply: 

l. "To understand this language (English; as one ef mass 

media, anc! use it to improve the stuc!ent's personal culture." 

We conslder that the student's cwn culture cannot be im-

proved sufflciently beeause of teachers' lack of time anO 

capabl1ity te perform the activities suggested in the programo 

lproqramas de Estudio de Noveno Grado de Educaoión Bási­
~ Op. cit., p. 14. 
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2. "To enable the students to ccmmunicate wlth each other 

through language." 

In arder to establlsh an oral and written apprúach, lt 

is necessary for t~e teacher t o use much mere time than that 

assigned In the pr cgram. 

It is urgent to devote at least four hours per week. 

This necessity was expressed by 50 Third Cycle English teach­

ers, who said that only 50 per cent of objectlves could be 

achleved under the current tlming schedule of two hours. 

3. "To prcvide knowledge and basie language patterns 

through praetlce." 

Knowledge, accordlng to thls viewpolnt, 15 a precess which 

implies getting acquaintanee with Engllsh, malnly in practical 

terms. Actually, this process weuld need not only a high de­

gree of mastering o, English en the ~eacher's part but also 

a lct ef ti me assigned in the schedule so as te give the stu­

dent a greater cpportunlty t o acquire "knowledge and basic 

language patterns throuqh practice." 

4. "T o develop the ability an d skill te understand, speak, 

read, and write English." 

This Is a reas onable eb jective in terms of the log1ca1 

order for the English teaching-learning process, but as ob­

served in our schcol communities, most of teachers emphasize 

the last stage alone __ which is writing __ by assigning trans­

lation homework to students instead of dlstributing activi­

ties as sU9g€sted by this programo Two reasons explain such 
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pJ'lenornenon: 

a' Most of teachers are not adequately trained to develop 

oral activlties such as reading and dialogues. 

b ~ Every teacher f1nds it ea s1 e r t o assi gn responslbil-

ities t o stu dents lnst ea d of assuming them. For exam-

pIe, he ma kcs the stu dents translate paragraphs, 

mem orize songs or d ial ogues without explaining the 

ideas expressed in them. Some teachers even make stu-

c.ents c o lor the fig ures illustrating thelr work-book. 

As to the flrst reason, we can say that the mo st slgnl-

ficant resource a student can ccunt on is the teacher. The 

teacher's role is deciée dly important; his presence is es-

sential anc his capability Is indispensable t o make the eduo-

atlonal objectives c ome true. One of these objectives is com-

munication, and when the tea cher meets this goal nothlng ls 

1ll'possible. As Kéba Taure s ays, JI • • • (} te a ch e r contributes 

a great deal to the shaping of tom orr ow 's wo rl d by providing 

hls stu dents with a t oe l th a t nc t only br oa dens their kn owlecge 

but also enables thell' t o c OO1rr. unlcat e u:"d 'Tl c ke new friends ano 

develops in them new ways of thinking th ~ t lead to a better 

unc'erstanding amcn g peoples aroun d the wo rl d. Jll 

The wcrkbook menti c ned in the sec o nd reason, is one of 

the aids having t o do with objectives. We can say that it 

glves aéditi onal practice in readlng and provi des material for 

1 , 
- Keba Toure, "Teachers Talk", English Teaching Forum, 

19, ' October 1982 ) ,p. 38. 

I!!IIBlIOTECA CENTRAL 
UN'YI[ •• 'OAO 01 EL •• LVADO. 
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written exercises, but th1s 1s not of great significance if 

the tee.cher 1s nct able to give the stuéent efficient guidance 

to use it. 

There are some other cbjectives at the beginning of eaeh 

area which are lmpossible t o aehieve if the current conditions 

alludlng te the pedagogical tri1 og y __ student, teaeher, and 

program __ re~ain unaltered. According te these objeetives every 

English teacher should prepare the students for the fcllowing 

tasks: 

- Use words adequately; 

- Understand and employ expressi on s; 

- I!se vocabulary c orrectly; 

- Pronounce and lnt enate s ounds, werds, phrases, and sentences 

with clarlty~ 

- Spell, wrlte and read worcs, phrases and sentences with 

clarity and punctuation. 

Furthermore, the teacher has to pr ome te good habits anc 

attitudes among hls students such as order, neatness, work, 

study, estee~, responsability, respeet, and c curtesy. 

As we take a l ook at the first tasks ( that Is, pronun­

eiaticn and intcnatlon, spelllng, reading and writlng, use of 

vccabulary c orrectly ), we na tice that al1 of them complement 

each other; therefore, if a program of English Is based on 

realistic de~ands fr om the student's nee ds , lt has to be 

structured proporti onal ly aceording to the degree of diffieulty 

of the item t o be studied and the length of time allotted 

to develop it in order t o obtain the best results in the stu 
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dent's learning. Hcwever, it Is difficult that in our c0untry 

the current Engllsh Program fer ~ lnth Grade reaches at least 

an acceptab1e degree of such practica1 functicna1ity. In other 

words, this progra~'s objectives ar e t oo a~biticus to be 

covered 1n two-h ours-per-week c1asses because they demand a 

great deal of actlvitles fr on the teachers' and the students' 

parto 

There Is another detall: in the majority of cases, the 

~ int~ Grade English Teacners of our ccuntry are not traineó 

and skilled enough to develcp and petform the program's ob­

jectives because of the fc1lowing maln factors: 

1- The Ministry of Education seems not to have pald at­

tenticn to the English teacher's preparation about 

his knowle~ge of this language as it wculd be expect 

ed. This feeling was expressed by most of teaehers 

surveyed. 

2- The Ministry of Education dces no t update the English 

teacher with the latest techniques of teaching this 

language. 

3- The English subject Is not emphasized en ough by the 

Mlnistry o f fducation in its real value as compcnent 

of the study pensum in Ninth Gra¿e like those of 

Scienees and Humanities. 

~- As a result of the previcus remarks, the teacher over 

lcoks the English class by assigning the students 

non-efficient tasks that are non-beneficial to the 

student's learning. 
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The objectives of the current English Stu dy Pr ogram for 

~lnth Grade of Basic Educati on a nd t ho s e f e r th e l hird Ccurse 

of Seeon dary Educati on bef or e th e la st Educ c ti c nal Reform are 

shown In the f oll owlng tabl e: 

EN GLIS~ PROGRA M FOR lHE 
THIRD COU PSE OF SECO ND­
ARY EDUCAIION 

OBJECIIVE:fFor 3 different 
quarters ) 

l ~ To acqulre the maxlmum 
capacity for c omprehen­
dinp Enqlish. 

2~ l o acquire the maximu m 
ability t o express one­
self orally an d in writin g . 

1st TRI MESIER: 

AI M: l o ai d the student 
in the development of 
his s ocial life. 

2ndTRI MESIER: 
AI ~: t o increase the 

stu dent's vocabulary 

3r~ l R I ~ESTE P: 
AI ~ ~ t o prepare the stu­

dents for devel oping his 
personal life. 

PRESE NT OF FICIAL ENGLISH 
PROGRA~ FOR NI NTH GRADE 
OF BA SIC EG UCAIIO N 

OBJECIIVES : 

1 ) l o understan d this language 
( English ) as e ne of mass 
media, a nd use it to im­
prov e the student's persQn 
al culture . -

2 ) t o enable th e stU Gents to 
e ümmunicate with eaeh other 
thr ough lan guage. 

3: l o pr ovi da kn c wle dge an á 
basic patterns of language 
thr ou gh practica. 

4) To de ve l op the ability and 
s kill t e un de rstan d ~ speak, 
rea d , a n d write English. 

08 JECTI VES FOR EACH AREA: 

--l o en a bl e f e r : 
-usin g w0 rds ad equately 
-int erpreting an c uslng expre~ 

51 0ns. 

--l o devel op abilitles for: 
-using vc eabulary correetly 
-pronounclng an d intonating 

s ounas, words, phrases, an d 
sentence with clarity by 
using the necessary punctuat 
i en. 

--T e pr om ot e habits of : 
-oroer 
-neatness 
- wo rk 
-stu dy 
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OBJECTIVE5 FOR EACH AREA: 

--T o pr c mo t e hab its of: 
-esteem tú his work as well 
as ot hers' • 

-resp onsibility 
-respect 
-courtesy 

--T o enhance knowledge 

It is obvious that s orn e differences are found GS we com-

pare the ebjectlves of the tw o programs. So we see that the 

last English program was less specific than the current one 

in terms of objectives. The only t ~o general objectives te be 

achleved along three different tri me sters dealt with compre-

hensi cn and expressi cn, but this d i ~ nc t ~ean that every teach 

er coul d develop the teaching-leürnin g process successfully. 

One of the reas c ns we can po int 0ut Is th a t seventy-five per 

cent of En~lish teachers at that tiwe we re not qualified 

en ough and there was a sma ll nu ~bcr of th em at the JUnior 

Secondary level. l 

The former pr ogram's objectives were s o vague that most 

teachers concentrated themselve5 on increcsing the student's 

vocabulary during the whole year. 

THe ne~ pro gram i5 more specific in terms of cbjectives 

because it establishes clear goals for both the teacher and 

the student. This clarity i5 expressed by the different 

skil15 ano abilities to be attained by the student under the 

teacher's guidance. Such skills and abilities like pronune-

1 
~Documento de Apoyo, Seminari o So bre Reforma Educativa, 

rSan Salvador : Ministerio de Educacibn, 1 $17 8 ) , p. 11 . 
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lation, lntonaticn, interpretatlon, punctuation, reading, and 

writing lndicate more accurately the process fer the teachers 

and students te follow than thcse suggested by the former 

program which alludes to generalities like comprehending, ex-

pressing cneself orally ané written, or ~evelcping onels 

social life. 

Contents 

Contents are distributed along six different areas in 

this manner: 

AREA 1 

AREA 11 

AREA 111 

AREA IV 

Can, Could 

Pronunciation contrasts: /pl1 /prl Ikl/ /hr/ 

Ibl/ !br/ 

May, might, must, have to 

/awl /ow/ /yuw/ /aw/ 

/ow/ 

Pronunciation c ontrasts: /g11 /gr/ /ow/ /h/ 

law/ lowl 

Adjective cegrees 

Prcnunciation contrasts: /tr/ /Gr/ /dr/ luw/ 

fu/ law/ low/ /yuw/ 

Present Perfect Tense 

Use of already and ~ 

Pronunciation contrasts: Irpl Irt/ Irc/ /rk/ 

/rd/ /rg/ /rj/ Irf/ 

Ir + other consonants/ 
/ihr/ /ehr/ /chr/ 
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AREA V Use of ~ ano Tell 

~odal Auxiliaries: can, eould, ~ay, might 

Pronunciation contrasts~ consonants followed by 

AREA VI Passive Velee 

Two-w ord verbs 

Reflexive prGn ou ns 

/sl Itl /kit 

As observed in the distributien of ccntents, the current 

English pro9ram gives great emphasis te pronunclation drills 

and to modal auxlliarles - thirty three point three percent 

and twenty point three percent respectively. 

Objective number four states~ "T o éevelop the ability 

and skill to understand, speak, read, and write EngIish." 

We can eonsider that pronunciation is part of the ability and 

skill to speak mentionec in this objective, but the large 

concentration of pronunciati on doe s ne t all cw the other three 

abilities to be given the importance needed to achieve the 

objective of enablin g" .•. the stuGents te communicate with 

each other through language" because learning pronuneiation 

cnly implies one f orm of c cm~u nicaticn, nameIy oral. 

Further~ore, communicati c n can nct occur teaching only 

isolated words as we f a uno many t ea chers do. The student may 

learn to proncunce words cürrectly but not be abIe to speak, 

as speaking cemards the use of sentences or phrases. 

lo perform pronunication activities successfully an 

average English teacher neeas t o possess sorne linguistlc 
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knowledge which only a very small percentage úf Salvadorean 

teachers has acquired. 

Furthermore, it is important to natice that the average 

student has trouble in pr onunciati an drills, but there 1s not 

much time available f o r th e teacher to f ocus e n this tapie 

alone. In fact, an extra peri od c ev ote c s e lely t ú s a lve pro-

nunciatlon cifficulties woul c be ad visable acc 0rding t e what 

Ponald Wardhaugh et al. state ; " .. . you mi ght set asicle a 

special time dur1ng which you can werk en a particular facet 

of pronunciation __ one contrast, one specific pattern of 

stress ano intonation, 0ne aspect of rhyth m. Conslstent work 

of this klnd will draw the student's attention t o speclfic 

points, but will not hold them acc ountable for everything 

at once, a s1tuation that i5 always frustrating in second-lan 

guage learning. If the students are encouragec to speak an d 

are given help on selected aspects of pr onunciation, the1r 

performance will continlJe to impr C' ve through cut the year."l 

Activitles 

As stated bef ore, actlvities c onstitute the acequate 

means for the stucents to participate in their own f ormation 

process. 2 

Wé see that teachers use many techniques implying many 

activities in the classroom to simplify their teaching anQ to 

~I O • 

and 

l 
·' Wardhaugh, Ronald, et al., Envish f or a Changing Worl d 

1 Teacher's Annotated Edition, \~lenview ~ Scott, Fúresrnan 
Company, 19 76 : , p. 113. 

2Grirnaldi de Abarca, et. al., Op cit., p. 10. 
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help the students move smoothly through the 1esson. They wi11 

of course vary froM teacher to teacher Gependi ng on such 

matters as class s1ze, the goals of language teaching in the 

sch ool, and the hopes and aspiratl cns o f the stu dents. 

The suggested act1vities f or the Ninth Gra~e English 

program i mply a good level of knüwle~~e and ~6 thc dolcgy.on·the 

teacher's parto The table be1cw shows the fréquency every suS 

gestee act1vity appears. The percent distributlon of act1vities 

is as fcllows: 

ACTIVITIES FREQUE!~ CY PERCENTAGE 

-Repetition Drills ................. 1 4.75 

-Reading ano Writing exercises ...•. 3 14.30 

-Practice w1 th structures ..•...•••. 3 14.30 

-Pronunciation drills •.•• • ••.• • •.•• 5 32.80 

-Comprehensive reading drills ••.•.. 1 4.75 

-Question ano answer exercises .•..• 1 4. j ' 5 

-Conversational practices •.....••.. 3 14.30 

-Oral and written sentence practices 3 14.30 

-Pronunclation an d intonaticn drills 1 4. 75 

This part of the progrcm, ACTIVITIES, gives more import­

ance to pr onunciation drills ~ nearly t wenty four per cent), 
as expected from the cantents 1lst, which emphasizes prcnunc­
lation in every unit. 

We think that students will normally benefit fraID hear-

1ng as much English as possible ; s o th e teacher should try 

to speak in Eng1ish wherever he can, ad~lng ~estures to c1a­
rify each word or phrase meaning. He should also use as many 

visual alas as posslble, such as photos, calendars, pcsters, 

catalogues, and advertisements. Stucents will rarely master 

new material rirht away ; it aften takes lon ger then the 
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time allotted for one lesson. 

AIl of these elements __ thls unique visual approach plus 

the natural situations and contextural exercises, the care­

fully planned structure __ contribute to the accomplishment 

o, the activities' aim. Taking int c consideration that acti­

vities are centered aroun d the students' needs and interests, 

time schedules should be flexible to develop them. One posible 

solution c ould be to educate teachers of English in the under2 

tanding of the theory and practice of the activity prcgram. 

Thus, the English teacher could intertwine a dequately the di! 

ferent activitles that intervene in the English pr ogram ano 

complement each other withcut overlo okin g the main purpose of 

every activity --so we can not talk about pr onouncing on the 

teacher's part without the stu dent's repetition. The pcint 

here is whether the word or phrase is pr onounce d correctly or 

not and as many times as necessary for the stu dents to unders 

tand and repeat clearly. From that activity on \ Pronunciation­

repetition : , the development anO performance of the class 

actlvlties depends on the teacher's capacity to ccmplement 

such features ; for example, in hls pronunciati on, he has to 

include the apprcpriate intonation. This is necessary when 

asking and answering, in conversati onel practices, when taking 

dlctation, listening comprehensiv e rea~ings. during prcnunc­

iaticn drills, etc.; however, we noticed 1 that the frequency 

assigned fer the pronunciati cn-lnt onation uctivity Is ene of 

the lowest ones in the progra m (Frequency : l/Percentage: 

b..75 \ . That Is why we say that objectives c oncernlng pronunc-
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lation eap l"Iot be attalned. 

Although pronunclatlon 15 the most pr omoted activlty in 

the program, the average Salva do rean teacher, in fact, does 

not emphasize it. In the course c f cur observations it was 

observed that he prefers to un dertake some other activities 

such as translatina paragraphs or s o n~s, preparing pcsters 

and even ccloring the workbcok illustrations ; in aUdition, the 

students at certain schools~ especially public 1 c om plained 

abcut the non-attencance of the English t~acher. 

SU9gested ~ethodolcgy 

The authcrs o f this prcgram have poi nte ¡out several $ug-

gestions concerning methcdology. These suggestions allude in 

many cases to the use o f sentences, either oral cr written, to 

explain some structures. The table bel cw sh ows the frequency 

distribution of the suggested r.eth ods in the prcgram: 

-Explanaticn by means cf sentences 
-Oral formulation of sentences 
-Readin~ of stories •.••••••••..• 
-Comments about storles previcusly 
rea~ .•.••••••.•••...•• o •••• o •••• 

- O rama s ••••••••••••••••.•• , ••..•• 
-Writing of paraGraphs from stcries 
previously read .••.•••..•.•....• 

-Sentence fcrmulation to establish 
di fferences .••..•.•.••..••. ~ .... 

-Repetition drills ••.••.••.••.•.. 
-Questions to students ••.•.•.•..• 
-Oral an~ wrltten exerclses .....• 
-Composition drills .•.•••••••.... 
-Repetition drills of ~ords and sen 
ten ces uslng different scunds -

-Use of posters ...••.••••• . ....•. 
-Contrast exercises •••••••••.••... 

FREQU ENCY PERCENTAGE 

7 20.6 
1 2.9 
2 5.9 

2 5.9 
2 5.9 

2 5.9 

6 17.6 
2 5.9 
2 5.9 
1 2.9 
1 2.9 

4 11.8 
1 2.9 
1 2.9 
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A close analysls on the different technlques suggested 

in every area 15 important t o see what the current program 

wants a teacher to do in class. 

AREA TECH ~!lQ'JE l ~ "Expllquese por medio de oraciones, 

el us o de "cC!n" y "coul é ". 

EJEMPLOS : 1 know hcw to swirn. 

1 can swlm. 

1 could swlm last year. 

1 c cule co it if 1 rad time. 

This technique does not explaln exactly what the teacher 

has to oo __ lf he 15 expected to say ür write the sentences. 

Can is one of the modal auxl1larles wldely taught thcoughout 

the pregram and it5 masterlng implies a lot of attention from 

the student's parto The suggested exerci5es follow a 10g1ca1 

order __ from simpler te more comp1ex forms. 

TECHNIQUE 2: "Form~lense, oralmente, oraciones en 

el presente y pasado, usando "can". 

Lease una historia relativa a los 

deportes, en la que se use "can" en 

el presente y en el pasado. 

Hágase que l e s estudiantes comenten, 

en forma sencilla, la historieta, h~ 

ciend o énfasis en el uso de "can". 

H~gase que los e~ucand0s personifi­

quen en l o posible la historia lelda. 

r· . 
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This is an oral drill developed by means of reading and 

dialogue. It is important to notice, according to thc Insti-

tuto Mexicano Norteamericano de Relaciones Culturales, that 

"although the oral-drill technique is the most effectivc and 

the most practical method for teaching a foreign language, it 

can be deceptive, because it takes a skilled teacher te employ 

1 it to its best advantage." In other words, method and teacher 

are essential to each cther for obtaining success. Though the 

use of negative sentences is not mentioned, it is obvious 

that the student needs sorne training in that respecto 

TECHNIQUE 3: "Escrlbanse en la pizarra algunas 

lineas de la historieta en las que 

se use "can"; léanse las mismas y 

que los educandos las repitan en coro 

e indivi dualmente. Luego bórrense 

las oraciones, dlganse las mismas, 

nuevamente, y pldase a un educando 

que las escriba en la pizarra; los 

demás educan do s las escribirán en 

sus cuadernos. 

Corrljanse las cracicnes si es nece-

sario. 

Here the students are supposed t o be familiarized with 

the story so that the teacher wi ll not have much trouble in 

de vel opina this actlvity. 

ITechni ues and Methcdoloaies of Enalish Teachin for 
Teachers of nr,llsh ~s a Fo relqn Lan~uage, Op. cit., p. 10. 
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This activity would be mo re fruitful if the teacher op-

plied the so-calle d erasing me th od correctly, that is to say, 

following these procedures : 

a) preparing a set of sentences 

b ~ writing them on the boar d 

c : helping the students un der stan d their meaning 

d : erasing part o f the sentences 

e ' asking the stucents t e read the wh c le sentences. l 

TECH NIQl'E 4 : "F ormúlense algunas craciones usand o 

"can" o lIcoul c" según c onvenga, y ú-

mltanse las preguntas c omplementarias 

respectivas. Ejemplos: 

They can play tennis, ? 

They c culd pl a y tennis ¡ ? 

In this fill-the-blanks drill the student is supposea t o 

have heard sorne examples bef a re, s o it 15 advisable that the 

teacher has explained the use of th ese ta g -endings for the stu 

dent to understand the nature of the activity. 

TEcm IQUE 5 : "Hágase este ejrcici o en forma oral 

y escrit a . 

Reallcese el mism o eje rcici o usando 

"n c- t" en las oraci ones. Ejemplos : 

1 

.1 K i m t~ a e n a J u n g , "T h e E r a sin 9 ! e t h o d 11 Y E n g 1 i s h T e a c hin 9 
Fcrum Volume XX NUMber 2 1 ~A pril 1982 ~ , p. 41. 
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They can't play tennis, ? 

They c oul dn't play tennis~ __ ? 

Here we can mention the same c bservations in technique 3. 

TECHNIQUE 6 : Re a llcens e ejercici c s de repetici~n 

de pal a bras y oraci ones, usando una 

de les s onidos y, donde sea necesa-

ri8, ccntrastes de los s onidos. Eje~ 

plo ~ 
plank - prank 

This is a very important drill tu the student because it im-

plles sorne inherent elements in pronunciati cn, such as intanat 

Ion, stress, anu emphasis. However~ this activity demands an 

adequate training in phonetics on the teacher's part; if this 

is not so, the student~ would get canfused. 

AREA 2 TECHNIQUE 1 : Expllquese, por medi o del uso, qué 

significa y que indica " may". For-

múlense, oralmente, oraciones en el 

presente y pa sado 1 usand o "may". 

Ejempl os' 

1 have permissi on to go. 

1 may go. 

Perhaps 1 will 90. 

1 may go. 

My mother sal e 1 had permi~ 
sicn t e 90 . 

~ . y mother sald 1 might go. 
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There is s om e dou bt that 1 
will go. 

1 might ¡;,c . 

This actlvity has to do with the grammar-translation appr oach 

in sorne respects. Even when the stu dent is permitted to read 

in English, his goal ls emphasizins grammatic al principIes 

rather than pronouncin~ and writin g. 

TECHNIQUE 2: "Léase una historieta relativa a las 

necesidades y en la que se use " may " 

en e l presente y en el pasado. 

Hága s e que l os alumn os c omen ten, en 

forma se ncilla, la hi st oria, hacie~ 

co énfasis e n el us o de " may". 

Hágase que l o s e~ u c~ n ~o s personali-

cen, en l o posible, la hist oria 

lel da. lI 

This is an oral-drill technique c onsistin ; ~ f rEading and 

dialogue which deman ds more on th e student's pa rt than 0n 

the teacher's. It Is very difflcult t o ma ster because it de-

mands a high experience and kn owle Gg e fr cm the teacher. 

TECH~ IQUE 3 : Escrlbanse en la pizarra, algunas 

lineas de la hist orieta y en las que 

se us e " ma y" 1 léanse las mismas y 

que l os educandos las repitan en 

b 'o C0r o o in divi dua l mente . lueg o , 
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rrense las oraci one s, dlg anse las 

mismas nuevamente y pldase a un edu 

canc o que las escriba en la pizarra; 

l os demás ed ucand os las escribirán 

en sus cuadernos. Corrljanse las 

oracicnes, si es necesario. 

The erasing method would be advisable fer this part as sugges! 

ed in area number one. 

TECHNIQUE 4: Expllquese por medi o del uso, 
, 

que 

significan y qué in d ican "have to" 

y "fI1ust. 11 

Formúlense oraci ones en las que los 

educandos ncten la diferencia entre 

'have to' y 'must'. Ejempl os.: 

-1 have to stu dy today, because 
1 have an examination t cmorrow. 

-1 must study tOday, because 1 have 
an examinaticn tcmorr ow and I'm 
not prepared. 

Dirljanse diálcgos entre educandos, 

tr3t~n d0 se de que las respuestas que 

se den expresen una ' obligación.' 

Es éecir, respuestas en las que se 

use 'have t o ' y 'f'llust'. 

It is obvious that grammar explanati on s c~nn o t be done com-

pletely in English. Such explanati ons sh cul d nct take longer 
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than necessary ; they sh ould be specific. "Grammatical ani31y-

sis", as expressed by the Institut o Mexi canc- Ncr teamericano 

de Relaciones Culturales, "may not appear as a section in the 

textbook, but they shculd als o be a classr oom activlty. Hcw 

ever, they shoul d be shcrt anc to the 1 point." 

TECH NIQUE 5: Formúlense preguntas a l o s educandos 

y pl daseles respuestas usando 'have 

t e ' y 'must'. Ejemplos~ 

- De you hcve t e go home at four 
o 'clock? 

-Ves ? 1 ha ve t o go home at four 
o' cl ock. 

-Ves, 1 must be home at f our thlrty. 

Here the teacher has to make the students distinguish the 

differences between have to and must. It will take much time 

to make the student understand that there ls no need to say 

t o after muste Besides, the teacher needs to expluin that 

there is a chan0€ in the thir d person s ingular when using 

have te , and there is no chan ge v/hen usinQ must . 

TECHNIQUE 6: Hágase referencia al cambiú de 'have' 

f or 'has' en la tercera pers ona del 

presente cel indicativ o singular, y 

formúlense alguno s ejemplos . 

, 
uTechniques and Peth edolog y of EnQlish Teachi ng, Op cit., 

p. 4. -
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Le s ejercicios deben realizarse, pri 

meramente¡ en for8a oral y luego en 

forma escrita. 

Taking into censideration that these are uelicate items, the 

teacher should be careful in the presentaticn of them, S0 the 

students get clear that 'have' is used for plural n0uns and 

'has' for singular nouns. To do this~ the teacher should use 

the equivalent singular form for the plural one, for example: 

Peter has a car - Pete ano Bi11 have a caro 

TECH ~ IQUE - Reallcense ejercici os de repetici6n 

de palabras y c raciones, usando uno 

de l e s scnid os, y~ de nde sea nece­

sario, contrastes de los sonidos. 

Ejempl o s ~ 

flank-frank j louse-loose. 

This is a good drill whose contrastive o r minimal pairs ~ay 

help the student master sounds through repetition and sub­

stituti on . 

AREA 3 TECH~ IQUE 1: UseAS6 · l~minas ilustradas que ayu­

den a diferenciar y saber emplear 

los gracos del adjetivo en las ora­

ciones. 

Formúlense eraciones cen adjetives 

de una ü de dos silabas, usando el 
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gra do c omp a rativ o J e i gualdad, de 

superi ori da d y el superlativ o . 

Escri ba nse en la pizarra algunos ad 

jetivos t a les c omo : tall, nice, long, 

sh ort, etc. y hága~e que los educa~ 

dos f c rmulen oraci ones con elles, 

empleand o l os gra dos del adjetivo es 

tudiados. 

This is a drill which contalns both teaching and testing as­

pects. 

Here the teacher has a chance to use s cme audio-visual 

material that can clarify ideas and stren g then impressions 

through the senses. Fer instance, he can make s ome tall or 

short students, stand in frcnt o f the class and then formul­

ate some appropriate sentences. The students themselves would 

compare each other by using these adjective de grees. 

TECHNIQUE 2 ~ Realicense l os mism os ejercicios 

señalados anteri ormente, usandc more, 

most, less, leost y adjetivos tales 

c omo: pretty, heavy, hands c me, beau­

tifu1 1 interesting, imp ortante 

Lueg o , un ejercici o c ontrastando el 

use de las terminaciones ter' y 'est', 

y el us o de '~ore' y 'm ost.' 
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This activity invoives pr onu nciati on drills, grammatical ana­

lysis and testihg drllls. Here the teacher has to lead his 

students toward practical situ a ti ons. This activity requires 

a high degree of grammatical kn owl ed ge an ~ much time e n the 

teacher's part for the stu dents t ú profit fr om this expe­

rience. 

TECH NIQUE 3: Real1cense ejercici os de repetición 

de palabras y oraci ones usando une 

de l os soni do s y, donse sea neces~ 

ri o , c ontrastes de l e s soni dos. 

Ejempl o: 
f oo l - fuel. 

Here 15 a pronunciaticn drill which is ene o f the c onstant ac 

tivit1es of the teacher as a part of the presentation an d 

practice of new structure patterns. A high mastering ef mini­

mal pairs is required from the teacher in order te succeed. 

APEA 4 TECH NIQUE 1: Establ~zcase a trav~s de oraciones, 

la relaci ón entre e l Presente Simple 

y el Presente Perfect o . 

Formúlense oraciones empleando el 

Presente Simple y el Presente Per­

fecto, para establecer la relación 

entre ell os, y cese las expliccci~ 

nes que se~n necesarias, según el 

casco Hágase el ejercicio en forma 
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oral y escr ita. Eje ffip l ú~ 

-1 go to town on Mon da y. 

-1 have ge ne t o t own every Mo nday 
for a n1 onth . 

The teacher should take lnt o acc oun t that~ first of a11, the 

stu~ent n1ust un ~ erstand what 15 spoken in En glish. Then he 

will try to speak. Reading and writing practices w11l come 

latero The teacher should not waste his time in explaining 

clfferences o r performing grammatical analysis. Oral practice 

is the most ccnvenient explanation. 

TECHNIQUE 2: Formúlense preguntas orales a los 

e ducandos usan do el Presente Perfec-

te en ellas y pldaseles que contes-

ten emplean do respuestas c orta s, 

tanto en forma afirmativa come nega-

tiva. Corrljase la c onstrucción de 

las oraciones y la pronunciación de 

los educan do s, cuan do sea necesario. 

This 1s a r ood drill pr ovided th e teacher handles the situa! 

ion with out givinQ grammar explanations. The student wi11 not 

need much explanation to give short answers and the teacher 

should encourage the shy students t o participate. 

TECH NIQUE 3: D 19ase oraciones y que las répi tan 

los educan do s en coro e individual-
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-It1s eight o'clock. 

-We eat our breakfast at seven 
thirty . 

-We ha ve eaten our breakfast. 

43 

-We have alrea dy eaten our break­
f asto 

-Have ycu eaten your breakfast 
aIread)'? 

-We ha ve eaten our breukfast 
a lrea dy. 

-Have you eaten your breakfast yet? 

-Hav e you alrecdy eaten your break­
fast? 

- lo, 1 haven't eaten it yet. 

Que los educandos escriban oraciones 

similares después que huyan realiza do 

correctamente la práctica oral . Rea-

lícense ejercicios de repetición de 

palabras y oraciones, usan do un o de 

los s oni do s y, do nde sea necesario, 

contrastes de l os soni do s ; ear, air, 

oro 

Here it ls lmportant to remember that as Eth e l Brinton et al. 

say, "individual repetition I'!'ust f ol 10\\1 ch oral repetition i m-

mediately. The proporti on of in divi dual t o charal repetition 

should be three to one ; 

1 

ano 
1 pref e rably more." 

Ethel Brinton et. al., Juni or Active Context English. 
B o o k 2 , Hon g !.< o n 9 : T h e M a c M i 1 1 a n P r e s s L tel. }, 1 9"79, p. 5. 
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It is a good idea to estab1ish sh ort dialogues so as not 

"to degenerate into mechanical, 2 mono t onous chanting". 

APEA 5 TECHNIQUE 1: Establézcase, a través de oraciones, 

la diferencia en el us o de " say " y 

"tell". 

Fo r múlen se oraci ones en las que se 

emplee 'say' or 'tell', según el 

cas e . Trátese de que los e ducandos 

medlJnte l os ejercicios, entiendan 

la diferencia para su aplicación • 

TECHNIQUE 2: Que l os educandcs realicen ejerci-

clos orales y lueg o escritos emple-

and o 'say' y 'tell'. Ejemplos: 

-Can you tell me a st ory? 

-Can you tell the ti me? 

-Will ycu say helIo? 

-She said that he tells lies. 

-She said that he says no. 

-Peter saie: 'She tol d me that.' 

We must develop a methodology that will in duce the students 

to communicate with each other thr ouGh the structures they 

haya already learned. The ability to use a language __ in this 

case, Enr,lish--can be acquired on ly by using it. The master-

l Ethel Brinton et. al., Juni0r Active Context English. 
800k 2, Hong Kong: The Hac , illan P"ress Ltd. ) , 1979, p. 5. 
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ing of ~ and ~ is impcrtant duo t o the frequency they 

appear in daily activities. The teacher nüeds t o be well-pr~ 

pared to explain their diff er ences in practical terms. So, he 

has te ch oese the sentences or phrase s t o be use d as examples . 

Besides sorne idiomatic expressi ons using tell an d ~ must be 

considered separately. 

TEC HN IQUE 3: Reallcense ejercici os de escritura 

c on el objet o de redactar una comp o ­

sición interesante sobre la ciuda d . 

Tratese de que cada e du can do f ormule 

une Gración relativa a la ciu da d y 

que la escriba en l a pizarra. 

Indlquese a los educandos que de ben 

emplear en sus ora cicnes: can/coul d 9 

may/mi ght, asl como el vocabulario 

por ellos aprendid c. 

Pos teri ormonte? cstimG leso a los e du 

ean ~o s par a que e ncuentren el ord en 

neces ar i o ée lus misma s y guarden r~ 

laci ón entre el l a s para formar una 

cOr.1posieión. 

It is ebvieus that in the thir d drill, an adequate kn ow ledge 

and handling of composition techniques are c emanded from the 

teacher. Befere 901n9 on to this e rill, it 1s necessary that 

the stu cents have reeeived the bas ies of En glish eompcsition. 



46 

TECH NIQUE 4 : Pue de r ealizarse este ejercicio, 

ta mb ien c om binand o oraci ones. 

e ,o¡ • d . 1 orrl Jas e cuan "v sea necesarlO a 

pr onunciación, e nt onación, constru~ 

ci ón y escritura de las oraciones 

que ellos formulen. 

Al c omp lementarse el ejerciciú leáse 

el mismo a los educandos y que estos 

posteri ormente t l o repitan en c oro e 

indivi dualmente. Hágase que los edu-

cand os copien, en sus cua t ern os el 

ejercicio. Pldase a l e s educandos 

que escriban pequeñas cOffiposiciones, 

usand o el sistema empleadc anterior-

mente. 

We have found this technlque very demanding for both the teach 

er ane the student for the following reas ons : 

A, The student is expected to express his ideas in a writt e n 

comp osition which is very di fficult taking int o consider-

ation the po or vocabulary he has a cquired up t o this level 

and to his limite d knowled ge on c úm positiún techniques, 

which i5 due to the emph a sis given t o th e spoken language 

in the programo 

B) Several fea~ures need t o be contr oll ed in the c ompositions 

made by the students, such as pr onunciati on, grammar, in-

tonation and coherence. 
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C~ The teacher needs to control the áifferent compositions 

made by the students, which requires much more time than 

the allotted one. 

AREA 6 TECHNIQUE l~ Estcblézc a se a través de oraci ones, 

la rel aci cn entre la voz activa y la 

ve z pasiv¿, y dense las explicaciones 

que sean necesarias. Hágase el eJe~ 

ciclo en f orma oral y escrita. 

EjeMpl o~ 

-The citizens elect the Presidente 

-The President is eIected by the 
citizens. 

-The chil dren lcved her. 

-She was luved by them. 

- ~ usic will affect her. 

-She will be affected by it. 

Here the student has to handle the concept of participle as 

well as 0f present, past, and future tenses, which will demand 

more attention on the teacher's parto 8esides direct and 

indirect objects sh ould be kn own in order tú change from 

active to passive voic e successfully. 

TECH NIQUE 2: FormGlense oraciones como las si-

guientes : 

- 1 rem ove my tie. 
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-1 take my tie off. 

-1 take off my tie. 

Indlquese qUe las tres oraci ones si~ 

nific a n l o mism o . Expllquese el uso 

de l ve r bo ccmpuest o separable ert las 

~G S Gltiwas . Escrlbase en la pizarra 

les verb os siguientes: turn on, turn 

off~ pick up, pull out, push in. 

Dese el significad o de los mism os y 

pl dase a l e s educandos que formulen 

oraciones con ellas. 

Repltase el ejercicie en forma oral 

y escrita, con otr os verbos del mlsw.o. 

This i5 another transformation drill in which prepositicns are 

very useful. Here the teacher rnay give the rule with SOMe 

practical examples, the rest being performed by the stuáents. 

TECH NIQUE 3: Ent~blense conversaciones con l os 

e~ucan~ a s empleando en las mismas los 

verbos c om puestos seperables apren­

did os. Corr1jase a l e s educandos en 

el us e de estos verbos, cuando sea 

necesari o . 

The teacher should remember that his stu dent ls an adolescent 
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whose viewpoints are quite different . Besides he must take 

into aCC 0unt that the student lik e s t o speak at liberty. Thus, 

the sentences be8ides contai nin g pa tterns sh cul d promote the 

stucent's interest t o participate. 

TECH NIQUE 4 : Expllques e por me~i o del us o les pr~ 

nombres reflexivos y formGlense ara-

ci ones c omo las siguientes : 

-She lo oked at herself in the mirror. 

-They hurt themselves. 

-We wante d t o buy the present our­
selves. 

This is another drill which demands more explanations. The 

teacher should introduce the concept c f reflexive pronouns 

by reviewing generalities of personal pronouns. Te make othe 

student get the kncwled ~ e of reflexivity the teacher needs t e 

show sorne examples in which the subject an d the object are 

different. Little by little he may sh ow a pr oncun with the 

double role of subject and object s o th a t th e student can ex-

plain the use of reflexive pr cnouns. 

TECHNIQUE 5 : Realicese el siguiente ejercicio: 

Llene los espacios c a n el pronombre 

reflexiv o corresp ondiente: 

-1 cut with ny new raz a r. 

- We dr c ppc~ tbe box and hurt 
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~She cleaned the huuse 

Hágase ejercicios erales y escrit os. 

Corrljase a l e s educandus en el uso 

de estos prenombres cuand o seG nece­

s a ri o . 

This is a flll-the-blank exercise which contains bath teach­

i~q and testing aspects. It is a ppr 0priate t o intr o(uce pro­

per names as the student demonstrates mastering c f reflexive 

prcnouns. 

TECHNIQUE 6: Pron~nciese y ent~nense claramente 

y hágase que los educan dos repitan 

en core e individualmente, aquellas 

palabras y expresiones comprendidas 

en esta área que les han sidc difl­

ciles. C0rrljase la prcnunciaciSn y 

entonaci ón de los educandcs, cuando 

sea necesari o . 

Há~a se el ejercicio hasta lograr la 

pronunciaciGn y entonación deseadas. 

This Is the last drill suggested which deals with pronunciatiGn 

and intcnation, the ~ost pr o~o te d activities alon g the pro­

gramo A cesired result cannot be uchieved withcut control, 

rliscipllne, and aboye all, c onstant repetition. 



51 

Evaluation 

One of the most significant dlfficulties t e carry out the 

teachin~-learning process successfully in our country is that 

of evaluati an. This trouble has teen observed not cnly in Ba-

sic Education er in Secondary Educatl on but a1so at higher 

levels. ~ost teachers evaluate their students acc c rding te 

thelr own criteria in spite of what the Ministry cf Education 

suggest5 them t e de . 

This deplor~ble situation Is described by Rosa Emelinua 

Hern~ndez in these terms: "In me st cases the teacher does not 

plan the development of school activities; the objective 

test i5 not a lways elaboreted f ollowing the specification 

table; the reference frame is rarely used te elaborate the 

final area exam. 

"However, most teachers agree and c ~ nsider c onvenient to 

take training courses to know and apply the eva1uati on sys­

tem issued by the Ministry or Educati 8n. 1I1 

As te the evaluaticn hints containe d in the progra~,it 

ls necessary f o r every English teacher to check the student's 

progress in terms of vocabulary usage, prcnunciation, inte-

nation, rea ding, writin g , punctuati on, inf ormati on methods, 

habits and attitudes. 

1 , 
--Rosa Emelinda Lozano de Hernandez, El Profesor y la 

A licacibn ~e T~cnicas Modernas al Evaluar el A rendiza ' e In­
telectual en el Tercer icl o de Educacien Basica del Area Ur­
bana ae San Salvador, Santa Ana y San Miguel, .San Salvador: 
Departament o de Educac16n, Facultad de Ciencias y Humanida 
des, Universidad de El Salvador~ 197 7) , pp. VIII-IX. -
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We h~ve observed that mos t t ea chers do nüt evaluate their 

students with t oc ls other thcn th ose üf quizzes an~ objective 

tests. It Is rare to notice th at sorne En~lish teachers check 

the student's pr og ress in terms of pronunciaticn, intonation, 

rea dino, writinq and punctuati on as sug ge ste d in th e pr og ramo 

This i5 due t o t~e fact th a t mest teach~rs oc nct master En­

~ lish ano i gnore the different evaluation techniques. 

There ~re f our evaluative sug ges ti e ns addressed t o all 

the clfferent subjects tau ght at Ninth Grade Level. lhey rea e 

eS follcws: 

l ~ l o c bserve the pro gress a chieved in habit anC attitude 

oevelopment. 

2 ' l o value the assignrnents and enccurage self-testing. 

3 ~ lo adrninister eral and written questi onnaires. 

4 ) To administer an objective test a t the e nd of each 

crea. 

We have also noticed that the only hints taken int o con 

siderati c n are the questionnaires and úbjective tests. As t ú 

the aS5irnment valu e ane self-testing , it i5 observe d that 

teachers have diverse criteria as t o applying the grade the 

stucent deserves an d do not enc ourage the student t o test 

~imself. As t o ~abit ane attitu de development, a vera ge teac~ 

ers do not c ontr e l it seri ously a nd on ly give th e stuGents 

a rrade based on t~eir pers ona l appreciati on of the stu d ~nt's 

be~avinr thr ough out the school year when elabcrating the 

final grade reporto 
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The majority of English t eac he rs f o r Ninth Gr ade do no t 

take int o a cc ount th ose features t o eva luate stu de nts. They 

usually prefer t o a r a de or s co r e a t te nda nce, cl a ss participa! 

i on, home wo rk, quizz e s, o r wr i t t en exa rn s. Fr om these evaluat 

ive activiti es, only clasa pa rt i cipa ti on is me asurable in 

t e r ms of t he te a cn e r's per s onal appreci a ti on ; atten cance is 

a n inherent eleme nt with cl a s s participation. In homework, 

th e stu de nt ha s the opp ortunity t o be fair wit h hi ms e lf: he 

oo es th e h o ~ ewo rk by hi mself , c r gets he lp fr om s omeü ne els e . 

With quizzes an d written exams, a si gnificant number of stu­

c. ents stu dy f or th e moment the exam Is g iv e n, esp ecially 

when he Is ~ iven na tice of it pr e vi ously , unless the teacher 

ad ministers unann cunc ed exams. 

We think that one c f the most effective ways t e ar ouse 

t he stu éents' interest in langu ag e learnin g_ En glish, in cur 

case __ i5 that the teacher exp oses the i mportan c e an d a dvan­

tages to learnin g a f c rei gn lan guage an a calls the a tt e nti on 

of the stu de nt t o be his own pers onal ju a ge in his learnin g 

pr og ress with out bein g pressed c ontinu úusly by the teacher 

with tests. 

To summ a rize, the ma i n fact or s we have f oun d that c on­

tribut e t o th e inappr r pria te ev a lu a ti on system in the Nin t h 

Grade a~e a s f oll ows : 

l ~ The te acher's l a ck of qualifi e d trainin g t o teach at 

th e ~ int~ Gra de Le vel. 

2 ~ any stu de nts do not like En º lish, an d s orn e of them 

do not c oopera te with the t eacher f o r the norm a l de 
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vel o p~ent of this subject. 

3' ~c st of stucents on ly study t e pass the e xaminati ons. 

To nave an idea o f ho w the Evaluatiún System has change u 

see the table below : 

CUADRO CO MPARATIVO SOBRE EL SISTE MA DE EVALUACION 

ANTES DE LA REFOR MA 

Exámenes mensuales y trimes­
trales 

5e califican deberes diaria­
mente 

Se obtenla promedio bimestral 
más examen trimestral 

Actividades y exámenes con 
el mislT'o valor 

No ta Bimestral Prome d i o 

+ = 

Examen Trimestral 

Suma ce los promedi e s para ob 
tener nota final 

"'ota mlnima .5 

Exámenes de reposición 
'en enero' 

Pro~oción a erado immediat o 
superior a~n - c ~ n dos asig­
naturas reprobadas 

- - -

DURA ~ TE LA REFORMA 

Exámenes s~l o al final de 
cada área 

Se rec om ienda calificar 
~e do s a cuatro activida­
ces en caca área de estu­
dios 

Prome dio de activi~aúes 

Actividades: 70% 
Prueba Objetiva~ 30% 

Sume del 10% + 30% 

Suma de do s promedios fi­
nales de áréa para obtener 
not2 de prom ociSn 

!-io ta r.;lnima 3 

~o examen de ReposiciSn 

No se admite pr omo ci~n con 
nota mlnima de 2 
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Exa~ining bcth evaluatlve systew.s we can say that thelr 

differences ha ve ~ffected both teachers and stu dents. 

The clfferent exams __ chl~f1y th ose perfcrmed quarterly __ 

prior te the Educati on a1 Reform were consi de red so important 

that they were done on a specific date. No other school acti-

v i t i e s we re pe r f e r m e d rl u r in 9 t h i s p e r i ü d: a t p r e s en t, o b j e e.! 

ive tests are administered at the end of each area and other 

activltles are not lnterrupted. Besides, s úm e areas are longer 

than ethers an~ fer this reasen the objective tests are not 

admlnlstered on the same date. 

Wrltten exams were highly pondered before the new pro-

gramo ~cw the different activities either inside or outside 

the classroom receive seventy per cent of the final grade 

whereas the objective test receives thirty per cent. In the 

past the stur.ent's prcgress c r failure depended on exams. Now 

t~ey depend chiefly on activitles. 

However, in most cases, the activities previously ment-

i0ned such as colorin~ posters or translati on cf scngs do 

not contribute te an acceptable learning ef the English 1an-

guage because they usually 1ack a precGnceive~ design tu 

achieve a speciflc goal fer the benefit of the students; 

therefere, the students have the chance to get gooo grades, 

or even te pass the courses without belng able to fulfill the 

objectives of the programo 

As to the minimum grade required to pass, the former 

system established 5 and the latter one estab1ished 3. This 

~ifference justifies that today's stucents do nGt wGrry 

~---------~~--~--_._~-- ­
~ .. 

~(' \ {, . 



about exams or actlvlties th e way past stu cents di d . 

To finish with, we ccn see t hat bef ore the Euucational 

ReforM students coul d pass a gr ad e in spite cf not having 

appr ove d tw c subjects. ~O~ stu dents are nc t all ow ed t e pass 

if they have not approve d all the subjects, that 15 if any 

of thelr grades ls lower than 3. 

9ibliog,raphy 
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The blbliography consulte d by the pr og ra m-making bo ~ y Is 

a collecti on of well-kn own A~erican authors. This bibllography 

was available f or the writers of the Ninth Gra¿e English 

Study Proqram curin 9 the perl od they were elaborating it. Un 

fortunately, c opies of bce ks consult e~ Glsapp ea re d when the 

proºra~ writers returned to their c ountrles an d the Hinistry 

of Educati on did not receive but a fe w book s t o be file d . Thls 

situati c n prevented the auth ors of this work fr om finding out 

te what extent the boeks were c o nsulte~. 

This Is the bibll c ~raphy sU0geste ~ at the en ( of the En-

gllsh Study Pr ogra rn for ~ inth Grade cf Ba sic Educati on; 

- English language Service, Inc. Intensive Course 
In En Qlish, Part 1 a nd 11 ; Intermediat e , 1 
an~ 11 ; Advance d 1 ~n d 11. 

- ~ ary Fin occhiaro, learnin g t o Us e En Qlish. Oc~ k 
1 an ~ 11. Si mo n an d Schuster, EJ uc a ti onal 
Di v ! s I on 1 ~! e w Yo r k, N e w Yo r k • 

- An Intensive Course in En qlish. En ~ lish Pattern 
Practices, En glish Sentence Pa ttern, English 
V~cabulary, En g lish Pronunciati on, R. lace 
and c. Fries. tlniversi ty of tHchi gan . 



Problems on Oral En g lish No . 5 , in a Series c f 
Research Rep orts Sp onsere d by the NCTE 
Committee on Pesearch. 

- Crant Tayl or, Mastering Sp oke n Enclish, Wo rkb cok 
NO. 1 Sax on Series in Eng lish as a Secon c 
Langua ge, ~ew Yor k City , New York. 

- Edith Cr owell Trager an o Sara Coo k Hen derson, 
Pronunciation Orills f or Learners cf English. 
English Language Services. 
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As observed in the bibliography, speech is highly empha-

slzed in the English Stu dy Pr ogra m f or Ninth Gra de. We can say 

that there exlsts a degree of c orrespcn dence between the em-

phasis of this part of the pr og ram and t nat uf the others. 

Actually, this f ocus on oral items implies thut every English 

teacher of Third Cycle possesses a high degree of 0 ral master 

in g of En Qlish. 

Everythin q stated aboye has bec cme frustrat i ng f or the 

averaoe En9lish Teacher of Thir d Cycleln El Salva éor, wh o 

has not been trained te speak English flu~ntly, ncr received 

an appropriate methodclogy t o handle and teach English In oral 

terms. 

It is deplorable to notice that the Committee which ela-

borated the current English Progra m not only for Ninth GraGe 

but also for Seventh and Eighth di d not leave c opies of the 

books consulted s o that th~y c oul d be used f e r further research. 

This material was presu mably taken by the f oreign experts who 

carne to work with nati c nal assistants in such a task. 



DATA AN ALYSIS 

The data were analyze d acc or ding t e the investigation eb­

jectives which were expressed at the be ginning of this work. 

They were interprete d In statistical terms that is t o say, by 

percentages. In or der t o pr ocee d t o the data analysis, we 

considered the descriptive and analytical f ocuses. It is des­

criptive because it reports in statistical terms teachers', 

students', and Ministry of Educati on's officers' criteria 

about the pr ogramo It is analytical because every part cf the 

pro gram ha s been discusse c acc ord in g t o the ob jectives of this 

lnvestigati on. ' Se e Intr od ucti on. ) 

Analysis on Teacher's Survey 

1 ) As t o wr.ether the current En glish sche dule cünsisting 

of two hours a week favore d the stu dent's En ~ lish learning 

process, 51. 7 per cent of teachers rev ealed th a t they did not 

thlnk so, while 38 per cent expressed their disapproval of 

such a schedule. 

2' Sixty per cent {60%) of teachers a dm itted that the 

current EnQlish pr oq ram pr ome te d interest amc ng the students, 

16 . 7 per cent accepte ~ that situ ~ tl c n c o~plet e ly, while the 

same amount ' 16. 7% \ express ed the opposit e vie wpc int. 

3 ' Wlth relati 0n t o t he a da ptability of the English pr2 

qram to the environment c f students an d teachers, 46.7 per 

cent expresse d their bell e f that such r e lati 0n existeo, 
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wn11e 20 per cent oppose d that i dea. 

4 As to the 10g 1cal or der of the c cntents, the teachers' 

cr1teria differec~ 17.2 per cent sai d definitely yes; 34.5 

per cent th cught so; 31 per cent c i d nc t think s o ; 13.8 per 

cent said absclutely noto 

5' Almost a thirc of teachers ( 31% ) said that they be­

lleved the program contents were e1aboratec acc ording te the 

student's 1earning level; 24.1 per cent agree c definitely 

with such an idea, and 24.1 per cent d id not think so. 

6' Teachers' viewp oints ab out c011ective activities su~ 

~ested by the program were someh ew ~isperse : 20 per cent 

said cefinitely yes; 36. 7 per cent thcught s o ; 13.3 per cent 

cculd not saY i 13.3 per cent di d not think S O ; 16.7 per cent 

said absolutely noto 

~, One third of teachers ( 33.3%~ th ought that the goals 

outlinec in the program were easily achieve d , whi1e the same 

percenta~e expressed the opp osite ieea. 

8' Severa1 Humanities teachers surveye d said that they 

did not know much E~glish nor were they willing to teach it 

but had been forcec t o de it because they belonged to the 

Humanlties speclalty. 

Analysis on Stu 0. ents' Survey 

l' Sixty five per cent of the students surveyed a~reed 

definitely tñat there were operati onal objectives in the 

current En~lish pr og ram f or Ninth Gra de. 



2) Forty point seven (40.7%) per cent sai d that there 

was a 10Qical order of classesi 3~.3 per cent th ought SO; 

and 13.2 per cent coul c not sayo 
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3) About whether the teacher organi ze d his teachin g prú­

ce~ures accordin0 to t~e Ministry of Educati vn program, 50 

per cent of t he students sal d that he definite1y di d ; 25.8 

ppr cent th ou gh t he d i d; and 1'. 4 per cent ccu1 d nct sayo 

4' Forty three point nlne per cent 143 .9% ) of the stu­

dents surveye G sai d that cefinite1y the En g1ish wv rkb c ok was 

a good auxi1iary ; 29.5 per cent th 0Ugh t so; an G 14.4 per 

cent c ould pot sayo 

5' Fifty three point one per cent ( 53.1%) suppcrted 

the view that the pr og ram c ontents were outlined according t o 

the student's 1evel of 1earningi 25.~ per cent thcught SO; an c 

12.h per cent could not sayo 

~) When aske d if co11ective work was de rive d fr om the 

program's su~~estions, their opinions were diverse: 23.4 per 

cent said deflnitely yes ~ 22. 7 per cent theu ght se; 18. 7 per 

cent c eul d not say ; 14.1 per cent di d not think S O; an d 22.1 

per cent sai d abs o1ute1y not o 

Interview t o th e Ministry of Educati on's Officers 

1 \ As t e the wode1s tak en lnte account wh en e1ab orat­

ino the current English Stu óy Pr og ram f úr ~ inth Gradé, their 

answer was that nc specific mo~e1 wa s t aken . 
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2' The relevant factors taken lnto account f o r elaborat­

ino the English program were, acc or ding to the ~ inistry of 

Educaticn, that the student sh ou l d speak and write ahout use 

fuI aspects of his daily life with in his ow n level. 

3 ) The current En gllsh stu dy prog ram for ~ lnth Grad~ was 

elaborated by salvad orean and f c re1qn personnel. The salva­

dorean staff workcG only as assistants to the f o reign experts, 

who were really in charge of de si gni ng the English pro9ram. 

4 ) Befr-re designing the current English Stu dy Program for 

~Iinth Grade, the different criteria of En gl ish teachers were 

not considered because English hac no adequate attention from 

the Ministry of Education. 

5\ The ~ inlstry of Education has never pr ometed research 

with the purpose of comparing results in English teaching 

usinq the ole and the current progra~s. 

~ The Ministry of Education has never prome ted a campaign 

to in crease English learnin g at the Thir d Cycle level by of­

ferin g sch olarships c r cther sti muli t o the best stu dents. 

7) English has never been inclu ded in student cultural 

events promote d by the Ministry of Educati cn because this 

subject has not been gi ven imp ortanc e . 

8' The Minlstry of Educati0n has require d the a dvisory 

of English-speakin g personnel for the implementatlon of En­

slish programs. 
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9 ~ The reason fer the Ministry of Educati on not to have 

continued to implement English teaching training semlnars Is 

that English has not been given imp crtance and the Ministry 

of Education ar0ues that thls Is due te a reorganiza ti en 

pr0cess. 

10 ) The reaS0ns why the ~ lnistry of Education deciüed 

to assi9n only two hours per week to English were technical 

criteria not known by its officers. 



CONCLUSIONS 

As stated before, the analysis of the current English 

Study Program for the Nlnth Gre de was fulfilled in order to 

understand the teachers' an d students' attituaes towar ds 

the Minlstry of Education policy in terms of teaching English. 

One important finding derived from all the study is that 

most teachers seem not to kno~ the fundamental parts of the 

Engllsh Study Programo Their teaching has been confined to 

follcw traditional precedures like those of memorizing voca­

bulary,translating paragraphs, and even c oloring pictures 

i1lustrating the workbook. 

A specific method of teachin g English was no t feuné in 

this programo 

The authors of this work coulé not establish a comparison 

amon9 the different study programs for the Ninth Grade from 

the very beginning when English was include d in the curriculum 

of such a grade; therefore, an investigation on this sequence 

would be necessary to 1et every investigutor determine the 

degree of importance English has had along the different 

educaticnal process in cur country. 

Other relevant conclusions are the folllowing: 

1 ) The four-foId primary objective consisting of éeveloE 

ing the ability and skill to understan d , speak, reGd, and 

write Enolish Is far from belng achieve d due to teachers' 

Iack of adequate trainin~ and tú the small nu~ber of hours 

al1ctted te f.nglish in the current sche dule. 
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2~The current English Program for Nlnt~ Graóe has been 

0esigned in terms of lts objectives, whlch are unreachable 

for the averare teacher because the first requlrement for 

an effective English teaching class is a competent teacher. 

3) The official program of Engllsh for Nlnth Grade do not 

suooest a speciflc method to teach the fundamental four skills 

relatec to English teaching: listening f speaking, reaúing, 

and wrlting. There cnly appear several techniques insteaa. 

~\ The En~llsh Program f or Ninth Craée lacks a ratlonal 

distribution and correspondence am c ng its constituent elements. 

This has been abserved in cases like the tw c -h our weekly 

schedule and the am ount of contents; the G~jectives and the 

learnlng actlvities, the suggested evaluation, which promotes 

practical tapics, and teachers who lack effectiveness. 

5\ Most English teachers seem to overlúak the importance 

cf the stu~y prograM disre0ardlng lts cirections having to 

~c ~ith activities, method ol og y, and evaluation. 

6 ) The su~gested bibli orraphy of the current English 

proqram for N int~ Grade is not avail a ble; even the Minlstry 

of Education does nct ha ve copies cf it. 



RECOMME~'DATIO ~I S 

In the hcpe cf contributing t e the improve me nt of En­

Qlish teaching, we consi~er the f o llowing recommen~ations: 

l~ In the event of the elaboraticn of new English pro­

gram for ninth grade, it would be advisable for the Ministry 

cf Education to appolnt a single cümmittee to work on both 

program and workbook. The workbook i5 a useful reS0urce whlch 

contributes to reinforce the student's knowledge of English 

fundamentals. So, it has to be prepared taking into account 

the relevant ite~s expressed in the programe The program -

making bocy is the mcst suitable commlttee to do such a work­

book. 

2 ) T he ,... 1 n i s t r y o f E d u C él t ion S h o u 1 d pro m o t e t h e par tic 1:. 

pation of both teacher and student in the elaboration of study 

progra~s so as to organize the subject arcund the stu dent's 

necessities and interests and the teacher's own experience. 

3' The Ministry of Education should consider th e different 

teachers' and students' criteria before designing a program In 

thls case, English. Educational objectives can not be achieved 

if teachers and students do not participate in this important 

process. 

4 ) It Is advisable for the Ministry cf Education to 

promote ane establish seminars and workshops on English Teac~ 

ing Methcdology. In order to carry out this project, a staff 
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of English Teaching Professionals sh ould be hired. 

5 ) 80th teachers anc Nlnth Grade Students shoul d know 

the different parts of the Englls h stu dy pro gram accurately 

in order t o c ontrlbute t o the achi e vement of the objectives 

outlined in the progra mo 

~, Given th~t the En r lish pr ogra m for ninth grude ren­

ders priority to speech, seminars on speech al one sh ould be 

hele more constantly. 

7' The ~ inistry of Educaticn shoul d promote courses on 

plannin g , development and evaluatl cn fer Engllsh teachers so 

as to acc omplish the teachlng-learnin g pr ocess by verifying 

to what extent the behavioral changes have been obtaine d . 

8) The ~ inistry of Educati on should pr ovi de an accesible 

an d practical blbliography for both teachers an ú students. 

9 ~ The language Department o f the no ticnal University 

could lea d and/ or sp ons c r a se~in a r on En glish teaching as a 

second lan gua ge to c ontribute t e s e lve partly the lack of 

well-trained teach e rs. 

lO ~ The Vinlstry of Educati on sh oul o en la r ge the timing 

schedule fr oro two to f our hours per we ek at least s o as tú 

permit both tn e t e acher an d 

satisfcctorily the task of 

respectively. 

the stu dent t o devel op more 

teaching and learnin g English 
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A ~l E X E S 



ANNEX A 

PPOGRA~A DE INGLES DE NOVENO GRADO 
DE EDUCACION BASICA 

o B JET 1 V O S 

1- Afirmar el ccnocimiento del idioma. 

2- Consolicar la capacidad para usar adecuadamente expresi~ 

nes de uso corriente. 

3- Afianzar el con c cimient o de elementos b~siccs. 

4- Prnnunciar y ent o n~r con claridad. 

5- Fortalecer la capacidad para interpretar lo leIdo. 

6- Continuar la formación de hábitos y cctitudes. 

!- Consolidar los conocimientos adquirid os en los gracos an 

teriores. 



APEA !'-m~ ERO U 10 

DEPORTES 

O B JET 1 V O S 

Capacitar para: 

-usar adecuadamente vocablos ; 

-interpretar y emplear expresi ones. 

Desarrollar habilidades para~ 

-usar correctamente el vocabulari o; 

-pronunciar y entonar con clarida d s onidos, palabras, frases 

y oraciones. 

-deletrear, escribir y leer con claridad palabrus, frases y 

oraciones, usando la puntuación necesaria. 

Formar hábitos de: 

-orden ; 

-aseo; 

-trabajoi 

-estudio. 

Formar actitudes de: 

-aprecio a su trabaj o y al de les de~ás; 

-responsabilida d; 

-respeto; 

-cortesla. 



CO NTnlIDOS 

Uso de "can" y"could". 

"Can" y "Could" en oraciones 

con preguntas co~plementa­

rias. 
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ACTIVIDADES 

Practicar ejercici os de repe­

tición. 

Practicar la lectura y la es­

critura. 

Practicar la complementación 

de o raciones. 

!pll !prl Ikl! !kr! Ibl! !br/ Pronunciar sonidos en p~labras 

y sus contrastes. y oraciones. 

lawl low/ luwl Iyuwl lawl ! ow l 
y sus contrastes. 

BIBLIOTECA CENTRJl.L 
UNIVE BID o DE <:L ~ '_ '1100 
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SUGERENCIAS METODOLOGICAS 

Expllquese, por medio de oraciones, el uso Ce "can" y"could". 

Ejemplos~ 
I know hcw to sl',im. 

1 can swim. 

1 knew how to swim last year. 
1 coulo swim last year. 

1 can do it if r have time. 

r could do it if r had time. 

Formúlense, oralMente, oraciones en el presente y pnsado, usa~ 

do "can". L~ase una historia relativa a les deportes, en la 

que se use "can", en el presente y en el pasado. 

~á9ase que los e~ucan00s comenten, en for~a sencilla, la his 

torieta, haciendo énfasis en el uso de "can". 

Há~ase que los educandos personifiquen, en lo posbile, la his 

toria lelda. 

Escr1banse en la pizarra algunas lineas de la historieta en 

las que se use "can"; l~anse las mismas y que los educandos 

las repitan en coro e incividual~ente. luego, bórrense las 

oraciones, dlqanse las mismas, nuevamente, y p1dase a un edu 

cando que las escriba en la pizarra; l os ( ernás educandos las 

escribir~n en sus cua~ernos. 

Corr1janse las oraciones, si es necesario. 

Formúlense algunas oraciones usand c "can" o "coule" según con 

venga, y om1tanse las preguntas comple~entarias respectivas. 

Hágase que los educandos completen l~s oracicnes. Ejemplos: 

------They can play tennis, 

They coule play tennis, -----
? 

? 

Háqase este ejercicio en forma oral y escrita. 

Rea11cese el mismo ejercicio usand() " no t" en las oraciúnes, 

Ejemplos~ 
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They can't play tennis, ? 

They couldn't play tennis, ? 

Reallcense ejercicios de repetici &n de palabras y oraciones, 

usando uno de l os sonidos y, dende sea necesari o , contrastes 

de los sonicQs. Ejemplo: plank - prank. 

EVALUACIO ~ 

Registrar el progreso alcanzado en~ 

-reconocer el material presentado; 

-la presentaci~n de los trabajos; 

-el vocabulario empleado; 

-la pronunciación; 

-la entonación; 

-la lectura y la escritura; 

-la puntuación, 

-saber informarse. 

Observar el pr oq reso alcanzado en: 

-la formaci&n de h~bitos y actitu ~e s . 

Valorar los trabajes realizad os y propiciar la autcevaluacién. 

Administrar cuestionari os orales y escritos. 

~ensuraci6n objetiva y evaluaci ón del ~rea. 



AREA NU MERO DOS 

nECESIDADES 

o B JET 1 V O S 

Capacitar para: 

-usar a~ecuadarnente vocablos; 

-interpretar y emplear expresiones. 

Desarrollar habilidades para: 

-usar correctamente el vocabulario; 

-pronunciar y entonar con claridad sonidos, palabras¡ frases 

y oraciones ; 

-deletrear, escribir y leer con claridad palabras, frases y 

oraciones; usandc la puntuación necesaria. 

Formar hábitos de: 

-orden; 

-aset:'i 

-trabajo; 

-estudio. 

ForMar actitu des de: 

-aprecio a su trabajo y al de los de~ás; 

-responsabilidad ; 

-respete; 

-cortesla. 

Ampliar conocimientos, 



CONTENIDOS 

Uso de: "tvfay" y " Might". 

Us o de: "Have te" y " !4 ust" 

en el tiempc Presente. 

Igl1 Igrl / fll Ifrl y sus 

contrastes. 

low' , hl lawl /uwl y sus 

contrastes. 

ACTIVIDADES 

Practicar la lectura com­

pr ensiv a . 

Pra cticar la l ectura y la 

escritura. 
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Practicar ejercicios de re­

petición. 

Practicar ejercicios de pr~ 

guntas y respuestas. 

Pronunciar s oni 0os en pala­

bras y oraciones. 

BIBLIOTECA CENTRAL 
UNIVEIUSlDAD DE EL SALVADO. 



SUCERENCIAS METODOLOGICAS 

Expllquese, por medio del us o , qué significa y qué indica 

"lI'Iany". Formúlense, oralmente, oraciones en el presente y 

pasado, usando "may". 

Ejemplos: 

1 have permission te ge. 

1 may go. 

Perhaps 1 will go. 

1 may 90. 

~y rnother sai ó 1 had permission t o g o. 

~y mother said 1 might 90. 

There is so~e dcubt that 1 will ge. 

1 might go. 
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Léase una historieta relativa a las necesi dade s, en la que se 

use "may" en el presente y en pasado. 

Hágase que los educandos comenten, en forma sencilla, la his­

toria, haciendo énfasis en el uso de "may". 

Hágase que los educandos personalicen 1 en le posible, la his­

teria lelda. 

EscrIbanse en la plzarra 1 algunas lIneas de la historieta, en 

las que se use "may" , léanse las mismas y que l os ecucandos 

las repitan en core o individualmente. luego, bórrense las 

oraciones, dlganse las mismas nuevamente, y pI da se a un edu­

cando que las escriba en la pizarrai los demás educandos las 

escribirán en sus cuadernos . Corrijan se las oraciones, si 

es necesari o. 

Expllquese, por medie cel uso, qué 
, 

significan y que indican 

" h a v e t o" y 11 mu s t 11 • 

Formúlense oraciones en las que los educandos noten la dife­

rencia entre "have to" y "must". Ejemplos: 
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1 have te study teday, because 1 have an examination tomorrow. 

1 must study teday, because 1 have an exa mination tomorrow 

ano l'm nct prepared. 

Dirljanse diálogos entre e ducan dos, tratándose de que las res 

puestas que se den expresen una " obligación". Es decir, res­

puestas en las que se use "have t o" G "must". 

Formúlense preguntas a los educandos y pldaseles respuestas 

usan~c "have t o" y "must". Ejemplos~ 

Do you have t o go home at f our o'clock? 

Ves, 1 have to go home at four o 'cl ock. 

Ves, 1 must be home at four thirty. 

Háqase referencia al cambio de "have" por "has" en In 3a. pe!. 

sana del presente de indicativo singula r, y f c r m~l€nse algu­

nos ejemplos. Los ejercicios deben realizarse, primeramente, 

en forma oral y luego en forma escrita. 

Reallcense ejercicios de repetición de palabras y oraciones, 

usando uno de los sonid os y, don de sea necesario, contrastes 

de los sonidos. Ejemplos: flank - frank ; l ouse - lcose. 

E V A L U A e IO N 

Reqistrar el proqreso alcanzado en; 

-reconocer el material presentado ; 

-la presentación c e los trabajos ; 

-el vocabulario empleado; 

-la pronunciación ; 

-la entonación; 

-la lectura y la escritura ; 

-la puntuación ; 

-saber informarse. 



AREA NU I'-¡ERO TRES 

COMPARANDO 

O B JET 1 V O S 

Capacitar para: 

-usar adecuadamente vocablos; 

-interpretar y emplear expresi cnes. 

Desarrollar habilidades para: 

-usar correctamente el vocabulcrio; 
-prcnunciar y entonar con claridad sonidos, palabras, frases 

y oraciones; 

-celetrear, escribir y leer con claridad palabras, frases y 

oraciones, usando la puntuación neces2ria. 

Formar hábitos de~ 

-aprecio a su trabaje y al de los demás 1 
-responsabilidad; 
-respeto; 

-cortesia. 

Ampliar conoci~ientos. 

BIBLIOTECA CENTRAL 
UN'VEJt.'.AD DE EL S .. l-V .... t)a. 



Observar el progreso alcanzado en: 

-la formación de hábitos y actitudes. 
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Valorar los trabajos realizad os y propiciar la autúevaluación. 

Admin.istrar cuestionarios orales y escrit os. 

Mensuración objetiva y evaluacién del área. 



co~nPHDOS 

Grados del Adjetivo: 

a , comparativo de igualda d 

~ as ••••••••••••• o ••• as ~ 

b) comparativc de superi c ­
rl~ad I er + than: 
(between ~ 

c' superlativo I est •.• in ) 

'cf \ (ol1'ong: 

d\ excepciones: good, better, 

best~ bas, worse; worst. 
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ACTIVIDADES 

Practicer ejercicios de com 

parocien. 

Usos de! more/most; less/least. Practicar ejercicios de com­

paración. 

Itrl IOrl ldr! 

fu! !uw! law! /ow/ /yuw/ 
y sus contrastes. 

Prcnunciar sonidos en pala­

bras y oraciones 

,r " é 
¡ . , 

·1 . 
""" ,. 

¡ ' 

" 



SUGERENCIAS METODOLOGICAS 

Usense l~minas ilustradas que ayuden a diferenciar y saber 

emplear los grados del adjetivo, en las oraciones. 

82 

Formúlense oraciones, con adjetivos de una o dos silabas, 

usando el grado comparativo de igualdad, de superioridad y el 
superlativo. 
Escrlbanse en la pizarra algunos aCijetlvc;s tales come: "tall", 

"nice", "long", "short" y "pretty", "heavy", "handscme", y 

h~gase que los educandos formulen or~ciones con elles, em­
pleando los grados del adjetivo estudiacos. 

Hágase el ejercicie en forma oral, primeramente, y luego en 
forma escrita. 

Reallcense los mismos ejercicios señalados anteriormente, usan 
do mor~ most, less/least y adjetivos tales como: pretty, 
heavy, handsome, beautiful, interesting, i~portant. 

luego, un ejercicie contrastando el uso de las terminaciones 

"er" y " es t", y el uso de "more" y "most". 

Reallcense ejercicios de repetición de palabras y oraciones 

usando uno de los sonidos y, donde sea necesario, contra~tes 

de los scnidos. Ejemplo: feol - fuel. 
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E V A l U A e 1 o ~ 

Reaistrar el progreso alcanza do en ~ 

-reconocer el ~aterial presenta do; 
-la presentaci ón de los traba jos; 
-el vocabulari o emplea do; 
-la pronunciacicn ; 

-la entonación; 
-la lectura y la escritura ; 
-la puntuación; 
-saber inforMarse. 

Observar el pr ogreso alcanzado en: 

-la formación de hábitos y actitudes. 

Valorar los trabajos realizados y propiciar la autoevaluación. 
Administrar cuestionarios orales y escritos. 
Mensuración objetiva y evaluación del área. 



Capacitar para~ 

AREA NUMERO CUATRO 

LUGARES EXTRANJEROS 

O B JET 1 V O S 

-usar adecuadamente vocablos ; 
-interpretar y e mpl ear expresiones. 

Desarrollar habi.lic!ades para : 

-usar correctamente el vocabulario; 
-pronunciar y entonar eon claridad sonidos, palabras, frases 

y oraciones; 
-deletrear, escribir, y leer con claridad palabras, frases y 

oracione~, usando la puntuación necesaria. 

Formar hábitos de: 

-orden; 
-aseo; 
-trabajo; 
-estudio. 

Formar actitudes de: 

-aprecio a su trabajo y al de los demás; 

-responsabili~ad ; 

-respeto; 
-cortes!a. 

Ampliar conocimientos. -



CONTENIDOS 

Uso del Presente Perfecto en 

oraciones afirmativas y neg~ 

tivas, preguntas simples y 

respuestas cortas. 

u so c'e "a 1 ready" y "yet". 

Irp/ Irt/ !rcl /rk/ /rdl Irgl 
/rj/ Irf! y otros de r + con 
sonante. 

lihrl /ehrl /ohrl y sus con­
trastes. 

ACTIVIDADES 

Formular y practicar la 

conversación 

85 

, 
Formular oraciones y prac-

tlcar la conversación. 

Pronunciar sonidcs en pal~ 
tras y oraciones. 

,_ I '~ . -, I 

I '~ -----'. 
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SUCERE~CIAS METODOLOCICAS 

Establézcase a través de oraciones, la relación entre el Pre­

sente Simple y el Presente Perfecto. 

Formúlense oraciones empleando el Presente Simple y el Pre­

sente Perfecto, para establecer la relaciSn entre ellos, y 

dese las explicaciones que sean necesarias, según el caso. 
Hápase el ejercicio en forma oral y escrita. Ejemplo: 

1 go to town on Monday. 

1 have gone te t0wn every Mo nday for a rnonth. 

Formúlense preguntas orales a l a s educandos, usando el Pre­

sente Perfecto en ellas y pldaseles que contesten empleando 

respuestas cortas, tanto en forma afirmativa cerno negativa. 
Corr1jase la construcción de las oraciones y la pronunciación 

de los educandos, cuando sea necesario. 

Dlganse oraciones y que las repitan les educandos en coro e 

individualmente. Ejemplo: 

It's eight o'clock. 

We eat our breakfast at seven thirty. 
We have eaten cur breakfast. 

We have already eaten our breakfast. 
le have eaten our breakfast, alreaay. 

Have you eaten your breakfast alreaclx? 

Have you eaten yeur breakfast ~? 

Have you alreadx eaten your breakfast? 

Ne, ! haven't eaten it ~. 

Que los educandos escriban oraciones similares, después que 
hayan realizaéo, correctamente la práctica or~l. 
Reallcense ejercicios de repetición de palabras y eraciones, 

usando uno de lo~ sonidos y, don~e sea necesario, contrastes 

de los sonidos: ear, air, oro 



E V A L U A e 1 o ~ 

Registrar el progreso alcanza do en ~ 

-reconocer el material presentado; 

-la presentaci6n de los trabajos~ 

-el vocabularic emp lea do; 

-la prcnunciaci6n,; 

-la entonacibn; 

-la lectura y la escritura ; 

-la puntuación; 

-saber informarse. 

Observar el prcgreso alcanzado en: 

-la formación de hábitos y actitu des. 
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Valorar los trabajos realiza ~ cs y propiciar la autoevalua­

ción. 
Administrar cuestionarios orales y escritos. 

Mensuración objetiva y evaluaci6n del ~rea. 



AREA NUMERO CI NCO 

LA CIUDAD 

O e JET I V o s 

Capacitar para~ 

-usar adecuadamente vocablos~ 

-interpretar y emplear expresiones. 

Oesarrollar habilida~es para~ 

-usar correctamente el vocabulario; 

-pronunciar y entonar con claridad sonidos, palabras, frases 

y oraciones~ 
-éeletrear, escribir y leer con claridad palabras, frases y 
oraciones, usanco la puntuación necesaria. 

Formar hábitos de: 

-orden; 

-a seo i 

-trabajo; 

-estudio. 

Formar actitudes de~ 

-aprecio a su trabajo y al de los demás; 
-responsabilicad; 

-respeto 7 
-cortesla. 

Ampliar conocimientos. 



CO'·ITENIDOS 

Uso de "say" y "tell". 

Ampliación del uso de: 

Can/Coulc~ 

Hay !~Hqht. 

Consonantes seguidas por 

!sl ¡tI y !k! f tops, post, 

sink ' 

/uhr/ /ahr/ /ahr/. 

f\C TI VI DrlDES 

FormulQr craci ones y prac­

ticar la cvnversación. 

Practicar la lectura y 

la escritura. 

89 

Pronunciar sonidos en pale­

bras y oraciones. 
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SUGERENCIAS ~ETODOLOGICAS 

Establézcase, a traves de oraciones, la t ifer en cia en el uso 

de "say" y "tell". 

Formúlense oraci ones en las que se eMplee "say" o "tell", s,!: 

gún el caso. Tr~tese de que los e ~ uca nu o s, me diante los eje~ 

cicl os, entiend~n la diferen c i a para su aplicación. 

Que l os educandos realicen ejercici os orille s y luego escrit os 

empleando "say" y Iltell". Ej em pl o s : 

Can you tell rr.e a story? 

Can you tell me the ti me? 

\ViII you say, helIo? 

She saie that he tells lies. 

5he Sél id that he says no. 

Peter said = "She tol d me that". 

Reallcensc ejercicios de escritura, con el objeto de redactar 

una comp osición interesante sobre la ciudad. 

Tr~tese de que cada educando formule una oración relativa a la 

ciuda~ y que la escriba en la pizarra. 

Indlquese a los educandos que deben emplear en sus oraciones; 

can/could; maylmight, asi come el vocabulari o por ellos apre~ 

di do. 

Posteriormente, estimúlese a l os educand os para que encuentren 

el orden necesari o de las mismas y guar é en relación entre 

ellas para fcrmar una composición. 

Puede realizarse este ejercicio, tamtien combinan do oraciones. 

Corr1jase cuand o sea necesari o , l a pronunci a ci ón, entonaci6n? 

construcci6n y escritura de las or a ci cnes s que e ll os formulen. 

Al completürse el ejercici e, léase el mismo d 1 05 educandos 

y que estos, posteri ormente, l o r ep it a n en c er o e índividual­

mente. " 

Hágase que los educandos c opien, en sus cuadernos, el ejerc! 

cio. 

Picase a los educandos que escritan pequeñas c omposiciones~ 
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usando el sistema empleacc ~ntcricr nente. 

Reallcense ejercicios de repetición de palabras y craciones 

usando uno de los s onidos y, conde sea necesari o , contrastes 

de los sonidos. Ejemplog tour, tar, turno 



E V A l U A e 1 o ~ 

Reqistrar el progreso alcanzad o en~ 

-reconocer el material presenta 00~ 

-la presentaci ón de los trabajcs 9 
-el vocabulario emplead o? 

- la pronunciación ; 

-la entonaci0n ~ 

-la lectura y la escriturai 

-la puntuacibn; 

-saber informarse. 

Observar el progreso alcanzado en~ 

-la formaci ón de hábitos y actitudes. 
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Valorar los trabajos realizad os y propiciar l a autoevaluaci6n. 

Administrar cuestionarios orales y escritos. 

Mensuración objetiva y evaluación del área 



AREA ~~ U ~1 ERO SEIS 

PASATIEMPOS 

o B JET 1 V O S 

Capacitar para: 

-usar adecuadamente los voca b l os ; 

-interpretar y emplear expresi ones. 

Desarrollar habilidades para : 

-usar correcta mente el vocabulari o; 

-pronunciar y entonar con clarida d sonid os, palabras, frases 

y oraciones ; 

-deletrear, escribir y leer con claridad palabras, frases y 

oraciones, usando la puntuación necesaria. 

Formar hábitos de~ 

-orden ; 

-aseo ; 

-trabajo ; 

-estucio. 

Formar actitudes de ~ 

-aprecio a su trabajo y al de los de má s ; 

-responsabilida d; 

-respeto; 

-cortesla. 

Ampliar conocimientos. 



co~nDnoos 

Oración en voz pasiva. 

Verbos compuestos separables. 

Uso de los Pronombres Refle­

xivos. 

Sonidos básicos. 
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ACTIVIDADES 

Practicar la formulación 

oral y escrita, oraciones. 

Practicar expresiones y 

la c onversacicn. 

Practicar la formulacicn 

oral y escrita, de oracio 

nes. 

Practicar la pronunciación 

y la entonación. 



E V A L U A e ION 

Reqistrar el progrese alcanzado en : 

-reconocer el material presenta do; 

-la presentación de los tra baj os ; 

-el vocabulario empleado; 

-la pronunciación; 

-la entonación; 

-la lectura y la escritura ; 

-la puntuación; 

-saber informarse. 

Observar el pr og rese alcanzad o en : 

-la formacién de hábitos y actitudes . 

95 

Valorar les trabajos realizados y propiciar la autoevaluacion. 

Administrar cuestionaries erales y escrit os. 

Mensuracién objetiva y evaluaci ón del área. 

\~~--
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SUGERENCIAS METODOLOGICAS 

Establézcase a t~avés de o~aciones, la ~elación entre la voz 

activa y la voz pasiva, y dense las explicaciones que sean 

necesarias. 

H~gase el ejercicio en forma oral y escrita. Ejemplo: 

The citizens elect the Presidente 

The President is elected by the citizens. 

The children lcved her. 

She was Ioved by them. 
Muslc will affect her. 

She will be affected by it. 

One speaks Spanish here. 

Spanish is spoken here. 

11m reading the book. 

The book is being read by me. 

Mary was writinn a letter. 

A letter was being written by her. 

Formúlense oraciones como las siguientes= 

1 remove my tie. 

1 take my tie off. 

1 take off My tie. 

Indlquese que las tres oraciones significan lo mismo. Explí­

quese el uso del verbo compuesto separable, en las GaS últi­

mas. 

Escrlbase en la pizarra los siguientes verbos ~ turn on, turn 

off, pick up, pull out, push in. 

Dese el significado de los mismos y pldase a los educandos 

que formulen oraoiones con ellos. 
Repltase el ejercicio en forma oral y escrita, con otros ver 

bos del mismo. 
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Entáblense conversaciones con los educandos, empleando en 

las mismas los verbcs compuestos separables aprendidos. 

Corrljase a los educandos en el uso de est os verbos, cuando 

sea necesario. 

Expllquese¡ por medio del us o, l os pr onomb res reflexivos y 
formúlense oraciones c omo las si guient e s : 

She locked at herself in the mirr or . 

They hurt themselves. 

We wanted te buy the present curselves. 

Reallcese el siguiente ejercicio: 

Llene los espacios con el pronombre reflexivo correspondiente; 

1 cut _ with my new raz or. 

We dropped the bcx and hurt 

She cleaned the house 

Háganse ejercicios orales y escritos. 

Corrljase a los educandos en el uso de estos pronombres, cuando 

sea necesaric. 

Pronúnciese y ent ónense claramente y háganse que los educan­

dos repitan en coro e individualmente, aquellas palabras y 

expresiones compren didas en esta área que les han sido difl­

ciles. 

C0rrljase la pronunciación y entonación de los e ducandos, 

cuando sea necesario. 

Hágase el ejercicio hasta lograr la pronunciación y entona­

ción deseadas. 

\OTEC CEI n~,.. \ 
ID"'O DE EL !iAL"'AO~ 
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ANN EX B 

CUESTIONARIO PARA PROFESORES DE I NGL ES DE NOV ENO GRADO DE 
ED~CACION BASICA.-

Estimado Profesor : 

El propósito del siguiente cuesti ona ri o es ob tener de su parte 

cierta información que será utilizada por l os señores Jase 

Amilcar Morataya y Jorge Homero llanes en un trabajo de inve~ 

tigación previo al grad o academico de licenciatura en el I­

dioma Ingles. 

Antes de contestar, lea detenidamente las preguntas. Su res­

puesta será de gran valor para dicho trabajo. 

Escriba una equis (X) en el espacio que crea más c onveniente. 

Sólo hay una respuesta para cada pregunta . 

Al final de la piglna aparecen las referencias c crr esp o n~ien­

tes. 

CONSIDERA USTED QU E •••••• 

l ~ las actividades de aprendizaje 
contribuyen al legro de' les cb 
jetivos propuestos en el Progra 
ma de In0les de No veno Gra do? -

2: las actividades de aprendizaje 
posibilitan el logr o de nuevos 
conocimientos, habili dades y 
destrezas? 

A BCD E 



)) La distribución de las 
de In0les en el horaric 
favorece el aprendizaje 
alumnos 

• 

clases 
actual 
de los 

4) Las actividades suaeridas desarr c 
J 4 -llan un pensamiento crItico y 

creador? 

5 \ Las actividades ce aprendizaje 
permiten una correcta interrela 
ción educando-educadcr-programi? 

6~ los contenidos del Proararna de 
Ingles de ~oveno Grado-promueven 
la atención y el interes de los 
estudiantes? 

~ los contenidos del programa se 
adaptan al medie ambiente del es 
tudiante y del maestro? 

8 ~ los contenidos están distribuidos 
en una forma lógica? 

9 ' los contenidcs están trazados de 
acuerdo al nivel del educando? 

lO~los contenidos favorecen el aná­
lisis, la slntesis, la deducción 
y demás facultades lógicas? 

11'El estudiante y el maestro aplican 
los contenidos del programa a la 
vida práctica? 

l2)los contenidos fomentan el trabajo 
colectivo? 

-

A B e o E 

13 .los contenidos estimulan la investigación? 
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14 ~ Los objetivos están expresa do s 
en forma precisa y clara? 

15 ' Los objetiv os están referi dos a 
los aspectos cogn oscitiv o , a f ecti 
vo y psico-mc t or? 

16 ' Los objetivos propuestos en e l 
programa son fácilmente alean 
zables? 

1 7 ) Los objetivos, los contenid~s 
y las actividades sugeridas 
se relacionan de manera el recta? 

REFERE NCIAS 

A = CO MPLETA MENTE DE ACUERDO 

B = CREO QUE SI 

C = NO SABRIA DECIRLO 

O = ~l E PARECE QUE NO 

E = ROTUN DM~E N TE NO 

COMENTARIOS: 

101 
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ANNE X e 

CUESTIONARIO PARA ESTUDIAMTES DE INGLES DE NOVE NO GRADO DE 
EDUCACION BASICA.-

Estimado estudiante ~ 

El propósito del siguiente cuestionario e~ obtener información 

que será u ti 1 izada por los ..seí'iO'1"·es José Amilcar i'·1 ora taya y 

J9rpe Homero Llanes en un trabaje d~ iA~e$tigación para optar 

el grado academico de Licenci~tura &n Idiom~ Ingles. 

Antes de contestar, lee detenidamente las preguntas. Tu res­
puesta ser~ de gran valor para dicho trabajo. 

Escribe una equis 'X' en el espacio que cxea~ ~~s conveniente. 

Sólo hay una respuesta para caéa pregunta. 

Al final de la página aparece el códig o correspondiente. 

CONSIDERAS tu QUE ..... 

1 ) Cada clase se propone un objetivo 

de trabajo? 

2' Las clases de Ingles siguen un 
orden 1ó!!ico? 

3' El desarrollo de los ternas por 
parte del maestro ée aula sigue 
el programa de Ingles de Moveno 
Grado? 

-
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4 ) El libro de trabajo te ayuda 
a clarificar los temas del 
programa, adquirir mayor in ­
formación y a poner en práctica 
lo aprendido? 

5 \ La exposición de la clase pr o ­
mueve la atención y el interés 
del estudiante por los temas 
que se desarrollan? 

• 

6) La exposición de l os ccnteni do s 
de la clase está adecuada al 
nivel ce estudio del alumno? 

• • 

7' La exposioión de los contenidos 
de la clase de Ineles se desarrollan 
con un rltm6 nerm~l ( ni muy corto, 
ni muy largo? ) 

8) En la expcsición de la clase se 
da suficiente tiempo al estudian 
te para responder a las preguntas 
o ejercicios que formula el maestre? 

9 ; En el desarrollo de la clase se 
hace uso adecuado y oportuno de foto 
graflas, diapositivas, etc.? 

lO~ Hay suficiente claridad en la expo­
sición de los contenidos que se 
desarrollan en la clase? 

11 ' Las actividades ex-aula o de refuerzo 
sugeridas por el maestro sun posibl€s 
de realización? 

12 ) Las clases de Inoles estimulan el 
trabajo por equipo en l os estudiantes? 

13) Las clases pr omueven el trabaje indi­
vidual del estudiante? 

103 
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14 ) En los exámenes de área , el mae stro 

de aula incluye un número suficien 
te de temas desarrollados en las 
clases? 

l5 ~ En la evaluaciSn de ca da área se 
trata de medir la memorización y 
aplicacién ce los conocimientos de­
sarr ollados en las clases? 

REFERENCIAS 

A = COMPLETA~E N TE DE ACUERDO 

B = CREO QUE SI 

C = NO SABRIA DECIRLO 

o = ~E PARECE QUE NO 

E - ROTU NDA MENTE NO 
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CO~ENTARIOS : ________________________________________________ __ 

• 3 
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A~NEX D 

ENTREVISTA A FU NCIONARIOS DEL MINI STERIO DE EDUCACIO N ENCAR­
GADOS DE LA SECCION DE PROGRA MAS DE INGLES DE NOVE NO GRADO 
DE EDUCACION BASICA.-

Respetables Señores: 

la presente serie de preguntas acerca de los programas actu~ 

les de Inql~s de noveno grado de Educacibn B~sica es parte de 
una consúlta previa a un trabajo de graduación referent~ a 
dicho progra~a. 

Mucho les agradecerem os contesta r ca da una de las preguntas 

a fln de presentar un dato fidedign o en nuestra tésis titu­
la da ANALYSIS O~ THE Et'GLISH STUDY PROGRA M FOR THE NINTH 
CRADE OF BASIC EDUCATION I N EL SALVADOR : An&lisis ~el Programa 

de Estudio de Inglés de No veno Gra do de Educación Básica de 
El Salvador. ~ 

Atentamente, 

Jos~ Amilcar Morataya y Jorge Homerc Llanes. 

CUESTIONARIO 

l ' Qu~ modelos fueron tomados en cuenta para la elab oración 

de los programas de ~oven o Gr~dc de Educación, especlfi­

camente en la asignatura de Inglés? 

R 
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2 ~ Qu~ factores relevantes se t cm~ r on en cuenta para la ela-

boración ce l programa de Ingl~s de No ven o Gra do ? 

R 

3 ' Qul&n elabor6 el pr ograma de Ing l~s de ~o v e n G Gra do? 

R 

4: Se tomaron en cuenta les diversos criteri ús de l~s docen­

tes de Ingles antes de diseñar el pr og rama? 

R 

5' Ha promovido el Ministerio de Educación algun a investiga­

ción con el propósit o de comparar resulta dos en la materia 

de 1ngl&s de perlados anteriores a l o s programas actuales 

y perlados posteri ores? 

R 

6 .· Ha empren di do el MinisteriG de Educaci~n algun a vez una 

campaña tendiente a f omen tar el aprenGizaje del idioma In 

gles en Tercer Cicl o ofreciendo, por ejemplo? becas u 

·otros estlmulos a l e s mejores estudiantes de la misma 

materia? 

R 
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7 ~ Ha si~ o incluida la materia de Ingl~s en cert~menes cul­

turales estudiantiles promovidos por el ~ inisterio de Ed~ 

c~ción? • Si la respuesta es negativa, por qu~ ·1 ---
R 

• 

8' Ha solicitado el ~ inisterio de Educación la asesorla y 

asistencia de personal de habla inglesa para la imple­

mentación de pr og ramas de Ingles en Tercer Ciclo? 

----. Si la respuesta es negativa, por que? 

R 

9' Porque razón el Ministerio de Educación no ha continuado 

el plan de capacitación docente mediante seminarios-talle 

res para profesores óe Ingles? 

R 

10 ' Cu~l fue el motivo para reducir el horario de Ingles en 

Tercer Ciclo tomando en cuenta que los contenidos est~n 

distribuIdos en más áreas de trabajo que las otras asig­

naturas? 

R 
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TAB LE A 

PUBLIC Mm PRI VATE SCHOOL S SURVEYED 

PUB L 1 C s C H o o L S 

1 Tercer Ciclo de E.B. "Gral Fran­
cisco Menendez 

2. Escuela Unificllca IIJose Simeón Cañas" 

3 Escuela Urbana ~ ixta San Jacinto 
No. 1 

4 Tercer Ciclo d e E.B. "Gral Fran­
cisco t>t orazán" 

5 Escuela Unificada "Antonia Mendoza 
No. 2" 

f) Escuela Unificada "Lyndon B. Johnson" 

7 Tercer Ciclo Nocturno Barrio San 
Jacinto 

S U B T O TAL 

P R 1 V A T E S C H O O L S 

1 Colegio Bautista 

2 Instituto Cultural "Oxford" 

3 Instituto Latinoamericano 

4 Liceo Camilo Campos 

5 Colegio Harvard Juvenil 

6 Colegio Lafayette 

7 Centro Oxfcrd 

S IJ B T O TAL 

T O TAL 

Tecchers 
Surv e ye d 

3 

3 

2 

4 

1 

1 

6 

20 

2 

1 

2 

2 

1 

1 

1 

10 

30 

Students 
Surveyed 

65 

45 

34 

30 

16 

13 

203 

44 

16 

15 

14 

6 

4 

12 

111 

314 

109 
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TABLE B 

T E A C H E R S' S U R V E Y 

PIJB LIC SCHOOLS PRIVA TE SCHOOLS 
Ques Su !:- Ques Sub 
tioñ A N S W E R S Total ti cñ AtiSWE 'SS to": Total 
~! o. A B e o E 1\10 . A 'S e o E tal 

1 2 13 2 3 2 0 1 1 "1 1 9 29 , 

2 8 7 3 2 20 2 4 6 10 30 

3 2 10 ~ 20 3 1 5 4 10 30 

4 3 5 S t.:, 3 20 ll· 1 3 1 l~ 9 29 
u 

5 .5 9 6 20 S 2 {, 1 9 29 

tE 2 11 1 5 19 6 3 7 10 29 

; 1 11 1 4 l¡ 20 7 2 3 2 2 1 10 30 

8 l¡. '"7 l !, 4 19 8 1 3 1 5 10 29 

9 4 ..,. 
4 4 19 9 3 2 1 2 1 9 28 

10 ..,. (5 4 3 20 10 2 1 2 3 2 10 30 

11 2 ¡) 2 4 5 19 11 1 1 5 3 10 29 

. 12 2 8 3 4 2 19 12 4 4 2 10 29 

13 2 -. 1 5 5 20 13 2 3 L~ 9 29 f 

14 6 3 '7 2 1 19 14 2 6 2 10 29 

15 10 3 5 1 19 15 1 c: 2 1 1 10 29 ..i' 

16 3 10 5 2 20 16 2 1 5 2 10 30 

1'"7 4 9 3 1 3 20 1'j' 1 8 1 10 30 
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TABLE e 

S T U D E N T S' S U R V E Y 

PIJALIC SCHOOLS PRIVATE SCHOOLS 

Ques Su b - Q ue~ Sub-
tion A N S W E R S t o - tian A N S W E R S to- Total No. A B C D E tal No o A · S C lJ E tal 

1 60 38 11 2 1 112 1 113 33 6 1 1 154 266 

2 24 3 7 23 15 13 112 2 8l¡· 54 12 1 2 153 265 

3 L~ 2 28 21 10 9 110 3 96 42 11 4- 1 154 264 

4 48 39 10 7 8 112 4 90 31 22 "7 2 152 264 

5 38 31 20 16 6 111 5 5C- 43 18 l~ 1 152 263 

, 4 -:" X 24 10 3 110 (.1 90 40 a , 3 148 258 

.., 38 29 30 9 5 111 7 86 35 23 (; 1 151 262 

8 56 24 5 10 18 113 8 79 31 10 23 13 156 269 

9 3 -: 10 16 69 105 9 25 15 23 32 62 148 253 

10 38 32 161- 1 7 5 108 10 82 L.~ 9 8 8 .¡ 154 2612 

11 38 2C 18 l G 9 107 11 82 38 15 20 G lGl 268 

12 12 22 2é 24 25 109 12 L~8 3(. 22 12 29 1/.¡.7 256 

13 47 3t; 17 2 7 109 13 100 29 17 3 149 258 

14 S4 34 5 lO 6 105 14 101 33 7 7 4 152 25 7 

15 47 26 12 10 16 111 15 88 48 12 l¡. 2 15L~ 265 

... • 


