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INTRODUCTION

The service courses »f the Language Department of the University
of E1 Salvador, were estaklished frr the purpose of teaching students
to read English. This otjective secems clear enoughj; nevertheless,
thousands of students who have taken the complete course, learned some
grammar, and translated many sentences, were still not atle to read
their texttooks in English., Por this failure to attain their object-
ive, service course tenchers have been tlamed and called incompetent.
Yet, if the experts had teen asked: "What method is there to teach
reading?, or more specifieally, "How can we teach students to read
English in two hundred hours?, they would have had no answer to give.
Such an incident actually happened in 1966, and it throws light on
the fact that, for 21l these years the service course teachers have
latored under the handicap of nrt having any methodology availatle to

This protlem was by no mezns exclusive to the Tniversity of El
Salvador, Throuzhout the 1950s a2nd 1960s, teachers of English as a
Foreign Language (EFL) had grumbled and stumbled trying to teach read-
ing through the use of audio=lingual methodology. This is a case of
the right method applied to the wrong purpose, since audic-lingual is
a method designed to develop speaking skill bty means of intensive
practice: = different objizetive andl different envirsonment from those

of the universities! service courses,



At this point, the question may arise why the reading ability is
preferred to speaking. Watndy will challenge the usefulness of learn-
ing to speak English, which is nnw the langusge used for international
communicatinon in science, tusiness, and diplomacy. Certainly, the
skill of speaking and reading is more desiratle fthan the reading skill
alone, But learning tn speak takcs a long time, and university stud-
ents have limited time allotted to English., Thus, it is reasonatble fto
teach them the atility they need more immediately: that of reading
textknnks and mapazines in English.

Moreover, learning to read has some advantages aver learning to
speek. First, the skill is more permanent, and its practice dnes not
requirce a human partner, as speaking doess a bnnk is all a reader
needs to keep in practice., And second, students and professinnals
will have more opportunities tn find scientific and technical informa-
tion bty reading tooks and magazines than by meeting penple who speak
the language.,

Recognition of the situatinon, alonside with new linguistic develop-
ment, has prompted EFL teachers in diffcrent countrices nf the world fn
search for a good, efficient meth~d to teach reading within a limited
time, Reading has been analyzed as to what it ought to accomplish and
what proccsses it entails, =nd study of new methods is teing undertaken
very earnestly.

Time is the protlematic element in the process, If students learn

to read in the conventional way notive speakers use, reading neceds to



be preceded by speaking skill, and that takes a2 great deal more time
than is availatle. The progress made in the field, howaver, encour-

us to try methods that will develnp reading skill within the time

that universities usually allot for English., This is the type of
method that can te used bty the service courses at the University of E1

Salvador, and the develapment nf such a method to fill the methoadologic-

In the quest for a method to teach reading, a survey of new ideas
and research done nn the subject was elfected. This survey included

interviews with prnf at the EFL departments 2t the Universities

nf Stanford and California, visits to several San Francisco Bay Area
tonkstores, and extensive reading on the subject. The last of these
activities was much more rewnrding than the first two.

1 a -

The survey revealed the existence amnng EFL teachers of widespread

m

interest in teaching %o read English for specinl purposes (ESP). This

fact is evidenced by the numernus communicotirns abtout reading which

have appeared in the international EFL magazine English Teaching Forume

The common proktlem rdiscussed in the articles was the necessity to develop
reading skill within a limited timc, and as s result of the efforis to
find 3 solution, new thoories and analyses of reading, as well as reporis
of studies earried out with groups of students, have been nffered by

teachers from different cruntrics,.

The survey alsn revealed that the applied research drne on reading

ery case centered on the particular necds »f specific groups
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of students. Although the otjective, teaching to read English for
special purposes (®SP), was the same, the methods reported and

texttooks produced always used as a primary consideration the needs

2]

and gnals of the students who would be using those texthooks; whether
Roumaniang, Chileans, or Colomti=zns, for example.

The task for the Salvsdorean researcher could be clearly seen:

[0

applying the theories and experiences reported to the production of
a method that would tekes as primary consideration the background of
the students who would use it. This tackeground includes their native
language, their enviroment and culture, and the amount of English
they have learned in secondary school., The s tudents! time limitation
is also an important factor in the design of the method.

The method otulined atove, and a manual that applies it having
been produced, it was necessary to test its effectivity. If reading
skill was developed ty the students using it, then the manual could
te offered as an appropriate tool fto te used at the University of El
Salvador,

A study of & group that used the manual as a textkook showed =z
highly significant imnrryvament in reading c mprehension and significant
increase in reading speed. The introductory textbook has thus been
proven to ke a2 good teaching instrument.

Observation of the students performance during the study, and the
studentzs own comments atout the method were used as an index to detect

shorteomings in the manual, and the information cbtained was used =e *the



teacher's puide that compleoments it, 2re nresented with this work.
This manunl is not the ultimate answer to the proklem. It should
continue tn te criticized and revised crmnstantly as it is used. The
final version of the textbrok mirht include n file nf reading passages
graded version of the textbrok might include o file of reading passages
graded acenrding tn difficulty and which mizht ke rntated, so that the
student could ke presented with new material every time the course is
taught, Manuals for the second and third staeges ought to be produced
and sutjected to experimentzl testing. in interesting hint of correlstion
of speed in reading and understanding observed in the analysis could be
followed up too.

These is a great deal of work to be done and the usefulness of the

skill that the students will acquire will justify the effort,. “
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A summary ~f the principles of the audio=lingusl method listed as
the first princinle the statement: "Languscse is speech, not writin;”.}'

The origin of this tatemcent cen be fraced to the olese association
Letween linguisties and snthr-pology Auring the 1950s and 60s. Those
anthropological linguists noticed in the study of indigenous languages
of Central and Sourth /merica, that all of them were completely develop=
21 2 although they had no written form., From that observation they
drew the conclusicn that writing was not 2 necessary stage in language
development, as it had been thought before, tut rather the graphic
transcription of the spoken word,

Without attempting to discuss the truth of the prineiple, which is

naw acceptea as self~evident, let us consider the conrollaries that fol-

lowed it: since speech is the true -~-or primary- langusge, learning to

1 William Moulton, "Linfuisties and Lansuagze teachings in the United
States 1940-1940", in Mrhrmon ommerfellt & Whatmough. Trends in
European and Ame i :

e

he principles were summed up in five slogans:

« Language is speech, not writing,.

A lanpuape is a set of katits.

Teach the language, n-t atout the language.

. A language is what native speakers say, not what somenne think
they nuzght tn say.

Languoses are different,

e S I
-

U
.

2 Archikald ®Will, "Whot is Lansuage", The World of Languaze., American
Brnok Coc. New York 1967,

A language is complete when its speakers can make a linmuistic
response tn any experience they m2y underpo.
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speak is the primary ntjective in lanpusge teaching. Therefore, the
audin=lingual pednonpy strictly separated nral from written skills,
and the learning of written skills was nrdered t2 he pnstponed until
the phonnlogical svstem of o langua e had been mastered,

Not very many teachers were atle tn adhere totally to this new
pedagosy. Even Rontert Loade, one of the zudico-=lin mal method's main re-
presentatives, whn descrited the methndolosy in his ok, % eventual-
1y wrote a set of En~lish teachins bﬁéks which cbviously used reading
as reinforeement for oral teaching,

Lack of total adherence notwithstanding, the teachers of BEnglish
as a foreign languase Nuringy the 508 and 604 paid little attention to
the development of reading skills and place the emphasis on pattern
drills, Analogy and mimicry memorization were the toonls in vogue, and
classrnoms reverterated with the scunds of choral repetition. Reading
w28 somehnw suppressed to ke acquired on the way, proebarly from the
transcription of nral exercis=s. Short parasraphs usually appeared at

the end of lessnns, and longer passages were found in intermediate tooks,

Limitation of fAudio=Linmal

The first indicatinn that something was not workins as predicted was

siven by these intcrmediate readings. By the late 60s, teachers were

A

3 Rotert Lado, ILznguage Teaching: A Scientific Approach,
Mc Graw Hill, New York, 1964.




valcing the complaint that students c-uld nst read with cowmprehension,
assipning the passapes to te read at home vielded mnoor results, and
reading during class perinds was labarious and koaring,

One ~f the factors invelved in the problem seems to have been a
lack of understandin:: of what was entailed in reading. Many teachers
of Enslish as a frreign lancuape (EFL) kept concentrating on the oral
aspect of reading, =#nd thus the reading of a passage came out to te a
practice in the pronounciation of words written on a page rather than
the grasping of the meaning of the passage.

There were, to te sure, enlightened scholars who nninted out the
fact that "reading encompasses s wide range of activities" 4 from
the simple skill in pronouncing words to critical readings however, the
question of how tn lead the student from ~ne tn the ~ther remained un-
solved,

An article putlished in 1970, atout the tenching ~f English in Pa-
raguay, contended that th: audio=lingual method had yielded its test re-

sults in circumstances t~t21lly different fr-m those encountered by se-

cnndary schnnl teachers in that country. The Para~uayan students "who

have little opportunity to zpeak Bnolish, probatbtly have needs and prals

quite different from what this (sudic-=linfual) system nffers", the ar-
ticle said. Then it went further t- 2rgue that in places where the

audio=linpual methndology eould not te fully put into practice, tecause

4 Rdgar Dale. "Teachers and Reading". The Newsletter. Oct. 1962,
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of the size nf the class, non-intensity »f study, or lack of fluency nof
the teacher, "if students could be taught to read and write without firet
having to ~» throu~h the speakin, state, this would ...te a great help".

Was this a fresh new idez2? or a wistful 1onk back at methods dig=
carded thirty years hefore? Morce interesting yet, what had prompted this
apparent disillusion with the auvdio=linfusl pedaz-gy?

The obstacles mentioned in the article were, in fact, often vented
in BFL teachers seminars and discussionng. Larpe =forty to sixty students-

classes that made oral practice a pretense;

n

carcity of lesson hours -an
average of only three sessinns per wezk—3; laock of opportunity for stu-
dents tn speak En~lish nutside the classroom, plus textkook prices teyond
the reach of the students., 411 were factors that contrituted to the tea-
chers' fecling that the audin-lingusl methnd was not providing the answer
frr their actual classroom protlem., The most powerful factor though,

may have bteen Chomsky's transformational revolution.,

The transf-rmationalist schnol, while acecenting somz of the struc-
turalists ideas atout languapge, Aisanrced completely with their view of
languape acquisition. Chomsky stated that this acquisition "is not just
a matter nf conditionin.. er hatit formatirn, btut of nercention, It is a

ratirnal or cormitive process" 6 . Lanrsuapes, Chomsky said, are not

2] Ray H. Burson. "Is the Audio=Linrual Method Always Valid?",
English Teaching Forum. Scpt.-Oct., 1970, Vnl, VIII.

a Jos Nivette. Principes de Grammaire Générative., Bitliotheque
Royale. Brussels, Belzium.
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acquired bty just imitating a model. The native smeaker ~f a language
is capatle of creatins an infinite numher of new sentences by anplying
his internalized kn-~wlaedze nf the rules ~f syntax. nd with that he
Erousht symtax tnck trn the cinter of language nroduction,
Generative-transformational linmuistiecs did not offer any rcady=-
made solutions tn the EFL teacher's protlems. In fact, Cheomsky himgelf
declared in 1966 that the d-~ubted his analysis had any practiecal applica-
tion to langua e teachinge.e What the transformational theories did ac-
complish was to literate teachers nf Enslish as a foreign language from
the notion that a2udio=linfual was The Method, and that any shorfcominzs

in the results were due fto either teachers'! or students' lack of capacity.

Breakine Away. Research Berins Afaine.

A logical result of this new license for eclecticism ~"adapt don't
adopt"= was the appearance of more flexitle pedagogical approaches,
Many EFL teachcrs began to exveriment with methads_that would use as
primary consideratinn the - tudents! specific needs, The need to read
English, and in particular specialized ®nglish foxr different professions,
had been neglected. Now it received attention, and ways fto feach read-
ing were tried.

During the seventies and carly 80s a growing number of teachers in
different countries have written articles reporting their experiences

in tenching university students o read Enslish.
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Tuko Kobtayashi T at Tokyo Women's Christian Collepe, clarified
the Aifference tetween oral rending and comprehensive reading. "Read-
ins in our owm lansuage", she said, "brings us new knowledge, new infor-
mation, asesthetic pleasure, -or just funj; ...okvious z2s it may scem we
sometimes lose sirht of it when ...reading in a foreign lancuage (which)
we seldom repard as the thoughteetting process it should te", At atout
the same time, Pilleux Dressner at ‘ustral University, Chile, published
7 complete desi~n f»r teaching tn read scientific English, including
nrals, characteristies of scientific Bneglish, class pedagory, and even
ideas tn mntivate students.

From Poland, Janins Lutoslawka wrote 2tout an sxperiment on exten-~
sive home readings & « She argued for more emphasis on reading and de-
clared that when there is "only limited time to teach, students should
use that time to develnp the only skill they roally need", From Iran,
where Enpglish teaching secms to have received a great deal of attention,
several methods were reporteds T. G. Gherety outlined a reading course
for junior executivesj; Mohsen Ghadessy used T. V. to teach reading, and
an intensive summer coursc was tausght 0 develop reading alongside of

speaking.

7 Yuko Kotayashi. "A new Look at Readins in the Cnllege Prosram",
1

English Teaching Morum. March-April 1970.

9s]

Janina Lutoslawka, "Reading Technical English". English Teaching
Forum. March-ipril 1970.
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Nicolae Bejan reported from Galatz, Roumania - . He favored mor-

1 . . - 10 - 2 - -
phology as a tool, Lillian Groekel ° desi/med a reading proaram for

- /

: . : : . . 11 % .
advanced students in Haifa., Bhir Sing & wrote from Dewas, India,
atout speed, comprechension, and cstaktlishing good reading hatits. Uni-
versidad del Valle in Cnlomkia estatlished a traininsg center for teachers

who would teach %o read English: and in 1976 an "English for Science and

m
4

[

. e . 12
cchnology" seminar was held in Antofaposta, Chile ~-

. S R s . 1z 3
In the Tmited States, VYirpginia French Allen, ’ the pgrand lady of

reading, tausht seminars, made moavies, and wrote artieles atout reading,

2 .

thourh she still eonsidered phoniecs the main clue o rending, Louis

14

Trimble 7 insisted »on the parasraph as the unit »f thnught. Following

L 15 R—— . : s
on his ideas, Amy L. Sonka s o distinguished professor at Boston Uni-

verslity, worked out a complete pedagogy that used paragraph analysis and
a comtination of intensive and cxtensive reading to teach students fo

srasp the ideas in passages.

O

Nicole Bejan. "Scientific English as a Separate Register", E. T.
Forum., April 1978, V-1, ¥VI.

10 TLillian Grnebtel, "Deslning a Reading Propgram for Advanced Students'.
E. T, Forum. Oct. 1977, Vol. XV,

I

11 Bhir Sinrh. "Improving Speed and Comprehension in Reading". E. T. F.

12 EST Seminar in Chile. Forum, .nril 1977.
13 "Teachinz Beginning Reading": lLn Interview with V,F, Allen, E.T.
Forume, Mzarch 1977 and April 1977.

14 Louils Trimble. "A Rethnrical Approach to Reading Scientific and

Technical English". Forum. Octoker 1979,

15 Anmy Sonka. "Rearling Has %0 bte Taught Too". Forum. Jan. 1979.



By 1978, teachers interecsted in reading were cnpilously communicat-

ing their methods and acecomplishments. Ti Ha 16 wrnte from Burma of-
fering ideas for a teach=rs' manusl; and Absn Bathia
Delhi atout uwasing rethoric as a tool. Bathia alseo offered some pro-
frund insizghts on the purrtoses underlying scientific weiting. The Uni-
versidad del Valle had begun publishing its own lanpguase teaching maga-
zine, Lenguage, and one of the professnrs at that University, Tito Vi-
11s Villesas, analyzed the proce

18 . .
parts 7+ . This analysi

of comprehensive reading into three

5]

is an important contritutinsn tn the teaching
nf readine.
The University of El Salvsdor participated in this process foo.

In the 1950s English had becomz the langua-e for international communi-

9

ation. Students and professors neceded to read textkooks in Enslish,

f—t
'._I
[¥3)
o
H
i
il

and in recngnition of +this need, Eng srns were included in the
curriculum of the Adifferent faculties. And, like other centers of
learning, the Tniversity was caught in the pedagngical pendulum.

By the middle 1950s EFL wes teing taught in the Faculties of Law,

Medicine, Dentistry, Chemistry and Engineering. Every Faculty control-

led its own teaching programe it hired and paid teachers, decided on

16" Ti Ha, "Develnping Reading Cnmprmhensiﬁn”. E. T. F, July 1980,
17 Akan T, Bzthia, "ESP for Students of Science"., E, T. F, Oct. 1979,

187 Tito Villa Villezas, "Three Useful Processes in the Teaching of
Reading". Forum. July 1978.
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the numter of courses to e tauzht, and estatlished its ntjectives.
The Faculty -f LEngincering, for cxample, set the course okjective as
translation, and that wes whnt the stulents practiced deing; while in

the Faculty of Law, "L teachers used a texbt- k based on audin-lingual

methodoleogy.

The Birth nf the Service fLrea

19

In 1966, when the system of Jress Comunes was estatlished,
the Lanzuage Department was assipned the job of ¢caardinatin all lan-

fuage teaching in the University. Prinr t» that, the Department had

bcen engaged in teaching a four-~year franslator's course, so a new struc-

-~

ture was created 4o takc carc »f the serviece courses 0 and EFL teach-
ins was separated in twn =reas. The intensive courses designed for En-
“lish majors formed the "Area Diferenciada", which later wags divided in-
to tasic, nr EFL teachin,; courses, and urper-idivision courses, such as
Phonetics, Linguisties, sand Litersrture, The other area, was concerned
with English courses taught o non-English majors, was called the Gener-
21l or Serviece Area and its obiective woas stated as teaching fto read text-

tanks in English.

Those were the years when the zrammar-translation was being scrap-

(

Ped as ctksolete and ineffective, The existing textbooks were being revis—

19 Areas Comunes 1is roughly equivalent to Lower Division in T. S. 4.
universities.

20 Service Courses. General courses tanught by the different depart-
ments to Lower Division students,
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ed to adhere as much z2s possitle tn the new audio-linsual pedagogye.
"Language is speech, not writing" was strongly imnvressed on teachers!
minds. It logically frallowed thot determined efforts were made to ap-
ply audio=lingual methndnlogzy to languase teaching 2t the university,
In the serviece cnurscs, where classes were large and time was limited,
this type nf tcaching nroved $o te nnt only strenuous, tut alsc nearly
fruitless,

In the enrly sevontices, several teachers shifted t- the teaching
of grammar and sentence translation exercises, tut the recsnlis were not
encouragzing eithere students learned the zrammar of the language and
a fair number of words, btut they were still nnt akle to read with under-
standiing,

A reassessment nf the needs of non-Enslish mnjor led tn a change
in the service cnurse amproach in 1977. The otjective ~f fteaching to
read with understandins was readopted, and a new methad was trieds In~
tensive, ten-week courses whosc aim was tn develnp reading skills. Dur-
ing the two-hour class perind the students reand short passages and an-
swered questions atout their content. Syntax and a smattering of morpho=
lopgy were alsn taurht.

This method, which proved more successful than previous teaching
was the result of a largely . empirical approach tased on two simple
premigses, The first one was, "If the gonal nf the course is to develnp
reading skill, students must practice reading"; and the second was,

"Reading and translation are two different activities", To these pre-



1T.

mises the nntion wns alded that "the poreo~raph, not the sentence, is
the expression of a complete thou, ht".

The devel “pment »f that empirical aprroach int~ an efficient me-
thednlosy is the tz2sk this work has set to acermplish, Should this me-
thondology prove to te a gord instrument for teachers in their jot of
developing readins skill, it could te the basis for a larger project
in which re¢search, discussion, and team work would pravide a fine Sal-
vadnrean texttonk mnde expressely to serve the needs of Salvadorean

students.



CHAPTER ITT

THE PROBLEM

Y definition nf reading

"Meading" can ke interprceted to mean -ne »r more of the activi-
tics encompassed by thc skill. For this reasrcn it is mandatory to ke~

#in an analysis of the protlen teachins to read English with a clear
understanding of what is meant by "resding skill",

Reading in 1 foreirm lansuage must not te conceived as translating
every word in a passage. Snyone who has tried tao do that job can wit-~
ness to the fact that the result is not unlerstanding, btut confusion.
Reading in a frreign languacse should be a thought-zetting prﬁcess'21
similar teo what reading in the native lancusre is. A person who is
reading his own languape seldnm stops to ponder the meaning ~f a word;
instead, aidad by context, morpheological and syntactic clues, a reader
zrasps the unified th-oursht contained in the written page as a means of
getting information nr pleasure. This is the skill a reading course
should aim f~ develop,

How does 2 person learn t» read his ~»wn languonge? What the spea-
ker of a lanmuage lesrns te do is to recognize chaing ~f graphic sym-
tols and to assnciate each one with a3 echain of sounds that is meaning-

ful for hig. That is, he decendifies the raphemes intn words and sen-~

tences he is already familiar with in the spoken form.

21 Yuko Kokbayashi, "A new Look at Collere Readin, Prosram", En.-lish
Teachins Forum, March-April 1870,
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It follows that to develnp reading skill in the same way a native
learns t» rezd his lan-uaze, the student necds to Jevelnp speaking
skills first. This is what the conventional methnds recommend: '"teach
readin:s to stulents whn alrcadv havec learned tn speak". That is alsa
the reason why tocks prepared to tesch readin.; are desisncd for students

in advanced levels nf learnincz.

Protlematic Situatinn

The service courses at the Tniversity of E1l Salvador cannnot utilize
this methoadnlngy. Learning to speak requires a minimum nf five hundred
class hours, -the equivalent of five or six semesters- tefore the read-
ins courses could besin., Von-English majors do not have that much time
tn spend in Enzlish. Furthermore, the irrepular spellings of Enplish
trinss atout an additional hurdle ¥~ the assneciation of writina to
speech,

Summarizings the situation, the atility to read English is recogniz-
ed as a uscful skill, valuatle durin~ the college years and also after-
wards since the skill is permonent; however, the ennventional reading
methods require that students spend a rreat deal more time than is avail-
atle, This two-hnrned Adilema: czither spend more time nn English or
renocunce the -nal, is, as most dilemas are, only appzrent.

The atility to read a foreirn laniuagse can be acquired by btuildin.:
up a direct association of the written symbtol 4o the meaning it repres-

ents, Proof nf the fact 2re the many instances of men and women who
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cannot speak En~lish, tut are capatle of readins textbooks and mapga-

zines in the lan-uage without res-rting to translation,

The protlem tn be salwved.

Therefrre the mraklem that necds to ke salved is the lack nf a
speeific methnd thr-ush which ~roups nf students ean learn tn read En-
‘lish without havins tn develan sreakin- skill first.

Fallowin~ the 7 evel~yment of a methnad, a trok that applies it must
te wrnduced, The textbrnok, whase first stase is presented in this work,
has %o ftake into ennsideration the backrround of the students who will
te nging it. This inecludes the stulent's native languapge, their environ-
ment and cultfure, sand the amount of English which they have been expos-~
ed to in sceondary schonl, The time allotted for the English lessons
and the size of the classes must bte taken into account tno.

Once the methndolo-y is " eveloped and, o manual that applies it
has teen written, the manual nrnduccd must te tested in nrder to check
whether it is nn ndeguate instrument for the students to use in the de-
valopment of rendins skills.

Two maramenters will te used tn Adetermine whether development of
rcaline skills has ~ccurred: 1) understandin: of the ideas in 2 writ-
ten passare, and 2) speed in rendin~ measured bty the len~th nf time it

takes t» read the passare with und rstandin:s.,

The hypotheses

The thesis sustnined in this work is expresses ty the following

hypotheses:



General

Specific 1.

Specific 2.

21

There will e 7 significant difference in the results
rnf a pre-=test alministered nrinr to the teachine of =
cnurse with the manual as a texthock, and those of a

rnst-tzst administcred at the 2nd »f such a course,

There will te a sirnificant differencc in the level of

understandin . found bty the results of the pre-test and

that frund bty the post-tesi.

Therc will te¢ a 1ifference tetween thoe amount of time
employed to complete the pre-test and that employed to

complete the post-test.
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CHAPTER IV

THE METHODOLOGY

Otjective

The goal Af the methndoloey propnsed in this work is that students
learn to assnciate the visual symtols used in writing, directly to the
meaninr they stand for. Students will nert te concerned with Enelisg
pronouncintion, go Aifficult anl time consumin-~ for Spanish speakers to
learn <2 « Nor will they te recquested to produce either smoken or writ-
ten Inglish ~at least net in the lrwer stanses of the course, Students!
accomplishment will bte considlered satisfrctory when they are capakle of
understandin. written Enslish without pron~uncin~ or Jiscussing the con-

tents in this lan ua e,

Theoretiecal Basis

The tronad basis of the nroposed methodnlogy is the principle that
students must practice the skill they want t» acquire., How the practice
is efficiently directed fo achive the 0al, and what theoretical foun-

Aation supnorts the activities nrn rammed will be discussed next.

22 Morenver, the pronounciation nf scientific vocatulary is hichly
variatle in Enslish.
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The three p

The presummtion that readin* skill ean te developed without learn-

ins ta spenk first is sustained in a theory putlished by Tito Villa Vi-
a7

lleras in 1978 <7 ., Intellective roading, the act of understanding writ-

ten materinl, is ~n=2lyzed in fthis work as consistin.s of three proccsses,

and the specific competonce that enztles 3 reader to carry out these

rracegses is deduced,

The three prrocesses, selection, classifiecation, anl specification
are degerited by Mr. Villa as takine place almost simultanceously once
the skill has teen estatlished.

The written material is verceived as a structure, its clements
kearins relation to each nther, fthen the reader proceeds to recongnize
the intrinsic mesning of each element and alsn its relationship to the

others,

The sclectirn process the render carries out consists af chonsing

some of the elements as conveyors of more meaninas. For example in the
sentence "Enslish has borrowed numersus words from French", the terms
'Enslish', !'borrawed! and 'words!', are read with more strensth and be-
come the supporters of the meaninga,

The classificati-n process 1s the matchine of elements as the ap-

propriate omes to complement the meanin. of each other. In the same

23 Titc Villa Villesas. "Three Uscful Processes in the Teachins of
Readine", En~lish Teaching Forum. July 1978. Vel. XVI.
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entence, 'Enslish' is matched to 'borrowed! (and 'korrowed' is matched

-

to 'WTIJE'); and the reaier tc-ins tn -rasp the meanina ~f the structurec.

tn do with understandins extrinsic

0

The specificatinn process ha
information. That is, nnt -nly learnin- atout what happens, and which
word is the apent =»nd which the otjeect of the acti-n, btut alsn atout the
restrictions, characterisites, and Jetails that relate them to the real
wnrld,

Looking apain 2t the same example, we find that !'numerous' pro-

vides an interestins detail atout 'words!, and 'from' informs of the

relationship "words' have with 'Trench's furthermore, the ending 'od!

.
%

t211ls us that the activity happened in the nast. A1l this infrrmation
abrat the preoperties of the elassifiel clements is what gzives the read-
er full understandinrs of the messase,.

L persnmn rendinsg his own lansuac-e, Villa explains, carries out
these processes almost unconscirusly. He has alrendy Jdeveloped his
capacity tn do it throu-h his internalized knowled..¢ nf the markinge
system of his n~tive lan-ua~e., By this Villa refers to marpholosiecal
rules, For the reader ~f = second languase these nrocesses must te

carried out ecrnscinusly afiter formal study of the marking system,

The Marking System

1. Morpholosy and Syntax

Villa's theory says thot a student who undcrstands the formal side,
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nr mnrpholory, of a foreipn lanrussre, will Le akle t~ d» intellective
reading. The internalized knowledpe of rules which a native speaker
has automatically acquired fthr-ush -ral nractice, can te replaced by
a conscious cosnitive act.

The study dAnes not specifically mention syntax . This is surpris-
ing since the ririd word order found in English sentences is a2 major
clue to function, anl crnseguently tn the meaning of a word. Mornho-
logy and syntax work as indicators of meaning in complementary fashion
and their effect cannot really Le separated.

Internalized knowledre of rules was what male Alice (in Wonderland)

24 ~"gomchow it seems to fill my

exclaim when she read "Jatlherwrcky"
head with ideas =nnly I lan't exnctly know what they are!", Later,

Humpty Dumpty assirned meanin~ -+ the nonsense words usinz the same in=
ternalized rules, His instant analysis »f the line, "And the mome raths

outrrate", must have bteen somethines like this:

The -« 1is a noun marker, therefore a noun is comins snon after.

raths - ends in 's', Only nouns have plural form, so 'raths' is the
noun. And there are several raths.

=]

ome - is placed tefore raths. It must te a modifier telling some
property of the raths., !'The raths are mome',

outarabe - follows after the n-un. It als~ has a form like !';ave!
and similar to 'made' and 'paid!'. So, this word is an ac-
tion, And it alres’y hanpened.

24 "Jatterwncky", a nonsense poem included in Lewis Carrcl, Throusgh
the Lonkin,: Glass,
"Let's take care nf the sounds", Mr. Carrnl said, "and the sense
will take care of itself",
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("Outrriting" -Humpty said- "is something between tellowins and whistl-
ing").

0f cnurse, if 'mome! h-a znded in 'y', 'ful! or 'ous', the analy-
sis would have teen easier for Humpty, btut Mr, Carrsl did not chonse

o make 1t sne.

2. Tunctinn Wnrdis

o

The third major part of the msrkin~ system nf a lanpguage are func-—
tion words that intercnnnect or d.termine the ones that carry meaning.
Without words like 'the'!,'end!', 'some', etec., there would not be any
structure t- talk at-ut, Torether with morphnlosy and syntax, function
words rmive the resder the necessary clues tn proceed with intellective

reading.

3. Context Clues

Besides the three alrcady mentioned there are other clues that
ourcht $o help the reader ~f a forcirn laniuape t~ decodify the written

.25 ) .
meanin, + The student ecan 2nd must ke trained tn rather the meaning
2f a new word from its context in the sentence. One of these clues is
punctuation., Commas, porinds, cnlons, dashes, and so ~n, mark the end

nf sentences ar the turn ol ideas., Commos alse indicate ennumeration,

25 J. S. Steimterg. "Context Clues as Aids in Comprehension'.
Enrlish Teaching Forum. April 1978, Vel, XVI.
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or enclnse non-restrictive clauses. Fortunately for the Spanish speakin:
reader, the punctuation system is nearly identical in English and in
Spanish, Somc small Aifferences, like the one in exclamatory or question
marks will have tn te learned; tut =2s 2 whnle the nunctusatiorn system is
7 #ood tnol which Ssalvadnrcan university students have 2lready learned

th use bty rcadine in their native lanrua.e,

The Paragraph Organization

Another clue that renders have is the logical presentation of ideas
which writers tend tn use. Tim= sequence, comparison, contast, cause
and effect, and parallelism are voery frequent in parasraph organization,
As in the case of punctuatinn, rhetorical devices are common to English
and Sponish, and university students ‘lisplay a surprising atility to re-—
cnenize them in the readiings passages.

Time sequence is usually indicated bty function word marks, includ-

ing verktal tense, Once the sequence is identified as such, the reader
should te atle t¢ make increasingly successful puesses about the mean-
in7 of unknown wnrds. For examnle, if he reaisg, "After the old man
closed the docr, he locked it carefully", the reader must conclude that
'locking! is something you dn to doors, and it must ke an action that
crmpletes and strenathens the aect of elosing them,

¥hen the method used tn present ideas is comparison or contrast,

the readers knowing one nf the terms will help him to predict the mean=
ing nf the other. For example, the meaning of 'swift! in the sentence,

"Turtles are expected to te slow, btut some of them are swift when swim-
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ming", can te ruessed as the ~pposite of 'slow!, Punctinn words such
as 'compared to', 'like', 'tut!, thowever!, 'deagpite!, are often used
o P L.

| PR L

nnint nut this type »f constructinn.

Cause and Effect is a method of presentation narticularly useful

in scientific writings, -medicine, <conomics, psychnlniy-, and also in

fields like law, history, and literanture. Neadins 2 sentence like thiss

"Camphell was Adrunk and Jirty when he anproached the girl, so she retuf-

fed him anerily and ran sway". / student shoull not have to lnaok up
'rebuff' in the dictinnary. Instead, he must learn to make inferences
from the other words in the text., Intellizent suessing backed bty common

sense is a lesitimate part of the rame,

The Paragraph is the Unit »f Thought

In the liscussinn of context clues it snon kecomes apparent that
the reneatelly mentioned function words are sentence connectors, indi-
catnrs nof the relationshin which sentences have to one another. In
other words, the perasraph is the unit of writing that the reader is
teing trained tn unilerstand.

Expository prrse occurs in parasraphsy nnt in sinle sentences,

i student whose presctice consists »f reading isolated sentences will

not learn t~ oet thousht out of written lanmpuage. The rer pupil whe

s8ts tn translate the assiznel sentences will end up with a tunch of
separate statements nr guesti-ns that dnes not lead anywhere, He will

have dnne his classwork, and that Irsb accomplishment will ke his only

reward,



The s tudent must learn wn take advantage ~f context clues and use
them tn make infercnees; he must lenrn tn undzrstand the ~rganizetion

I paragrapsh and ~ct unified thourht out of it. Therefnre, the stud-

ent must practice reading parvzgraphs, not iaclated sentences.

Recognizing physical paragraphs and finding their topic sentence
is annther of the skills that helps a reader t~ anticipate contextual
meanings, A gtudent who acquires this atility will te atle to make pre-
dictinng nf what the pars.raph is akrut, These will facilitate compre-
hension and also inecrease speed in reading.

Every paragraph has a topie. The suthor intends tro say something

(x) about something (y)s; the (y) is the topic. In 80 to 90% of non~

fiction writing the author's intentirn is expressed in the first sen-

26

tence of the paragraph . That iz the t-pic sentence., Topic sen-
tence and central, or peneral idea get intermixed in people's mind,

and there is a gnod reason for the mix~up, since they are often the
same sentence, But many other times they are not. A fopic sentence
mentions the trpic an? tells what the author plans to say abkout if.

The central idea of a paragraph is 3 concise extract of what the author
actually writes: reasoning, narration, compArison, or whatever. In

scientific writing the two ideas tend t» te very close, if nnt identic-

term for the ~ther cnruld later lead t» eonfusion,

o

al, tut to use nn

26° Amy Sonka, "Reading Has tn Be Taught, Too". English Teaching
Forum. Jan. 1979. Vol, XVII.
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The Salvadrrean university =tudents in the introductory course
were directed tn fini the central idea »f reading passapes. They ex-—

perienced a great deal of Aifficulty in dnins it. Students in other

2

countries have teen reported 2 find the jot very difficult too,. el
In the terinncrs'! course, detection of the trpiec sentence seems
to b2 2 more appropriaste demand than formulation ~f the central idea,

There is a strongs pratakility »f the tonie sentence teings the opening

1L =1

sentence of a paragraph, or, depending on rhetnrical method, it may

te the closing statement. Thus the jot of finding it is much easier

for the student, anl we avcid the mistake ~f asking the teginning

reader tn practice 3 skill he dngs not have even when he res

wn language.
Later, when sfudents have overcome the initial difficultles of

interpretation, the summorizing process entailed in findines a central

(=

dea can te attempted with tetter chences ol success.

A collateral result of learning to read English in this way, might
be ta improve the stulents'! readine efficiency in Stanish. The average
freshman at the University of Bl Salvadnr is mnre accustomed 4o study-
ing from class n~tes Aictated by the teacher than from textbroks. Learn-
ing abtout the clusterins and separation of ideas used by authors to form

parngraphs, the students will keeome more z2ware nf how the writing in

o)

27 Amy Sonka., "Reading Has to Be Taupght, Tno", E, T. Forum.




Glotal Reading

The informatinon carried bty a narasraph is the sum of the messages
contained in each of its sentences, plus the interrelation those sen-
tences have t-~ nne anrther. Thus the student must learn to read a par-
agraph in an uninterrupted, c-ontinuous, alteit careful manner. The
reader must acaouire the hatit ~f mrking inferences atout new, unknown
terms on the kEasis of context elucs, and waitine t~ cheek the correct-
ness of his guesses until he finishes reading the naragraph. He must
Alsn learn tn focus his attention on the ~pening sentence nf the par-
agraph as the nne that probatbtly tells about the topic, and use this
initial information to anticipate the peneral content. Each paragraph
must te read in this fashinn two, or mayte three times for the reader

tn ain full understandins ~f the ideas it carries.

(1)

The passages used for the reading practice must therefore, bte well
written, with a topic sentence included =2s the first, »nr the last
gsentence of cach narasraph, and they must not ke overloaded with second-
ary details. The numter of new words used in the composition must ke
limited, since an inorlinate number »~f unknown terms will prevent the
student from making successful guessesy nl those new terms must be
reintroduced snnn afterwaris s~ that they are not quickly forgotten.

The ecomprehension exercises are therc tn help the student focus
his attention ~n the central ideas and important deteils,. They must
never concentrate on trivia that o171 1little t- the general infrrmation

that ought t9 te mathered. Students! answers must te checked ty means
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of group Aiscussinn, and students shruld fecl free to srgue their
points. Answers must not be praded, sinece comprehensinon exercises are
nyt ftests.

The systematic resading »f carefully prepared praded passages in

this plotal manner must te complementeld by simultanenus study of English

morpholngy and syntax. These twn activities econstitute thz core of learn-

ing to red English efficiently.

Description of the Method

Choice of Material

The background ~f the average student for whom the method is de-
girned is the primary consideration in the choice and order aof intro-
duction of +the material he will use.

Students whn enter the university have teen exposed to six years

chonl, If those Enslish lessnns were success-—

0]
5]

of Enslish in secondary s
ful, the students would have 2 fair nroficiency in handling common En-
~lish structures and enre wvocatulary. In wractice, averase high school
sraduates have nnt developed any pr~ficicney. What the secondary school

Ensglish courses dn seem tr ace-mplish is a preparation for learning the

languarse.



Teachers have found bty experience that university freshmen who
tegin Enzlish, display good dispnsition tn learn the language: they
arc willing to study it. As for knovledge, they have notions of
present and past tense forms, and -7 the Aifference tetween 'is' and
'are!, They understand sentences in Presentc Continous and in future
using "¢oins to...' =koth analogous t0 Spanish structures. And they
know atout the use of twill',

According to this preparatrry stare, students must tepin reading
at the elementary level, By the some measure, learning can te predict-
ed to prneceed rather fast, particularly in the interpretation of fami-
liar structures,.

The time allntted for English lessoms bty the different faculties
of the university is als~ ftaken into comsideration. Humanities stud-
ents must take three languace courscs, the faculties of Medicine and
Dentistry require ftwo Enclish courses, and Engincering only one, Of
course, this allstment c~ull chance in the future. In fact, if the
service courses really accenmnlished? the purpnse they were created for,
the faculties miyht reguest more crurses tn teach specific reading
skills, Nevertheless, this reading course is geared - existing condi-~

tions and theref~re, threc courses are rlanned.



Blueprint of the Three Stapges

e first stage, or Enslish I, is an elementary coursc. Students
practice reading short simple Enclish nrase passages containing core
vocabtulary and structures that are most commanly found in writing.
Some basic word-formatisn proecesses -mnstly inflexional- are included
in thc lessons, as well as Enslish suntax, nntions of lexical restric-
tions, and functi~n shift.

Stulents! readineg practice is the main activity in the course.

(B
>

I+ inecludes full understanding pasea/ses, identification ~f to-
pic sentcneces, and detection »f paragraph nrmanization processes,

In English ITI, the second stape, students mainly resd passages
written for scientifice purrnses, Scientific writing is characterized
by atundant usc nf certsain structures, namely: passive vnice, clauses,
and participles funectioning as nouns nr adjectives. Students must learn
to interpret those structures.

Understanding of morpholnzy srows in imrortance when reading scien-
tific literature, since authors nf scientific works are very prolific
and uninhibited in the cohining »f new terms., Affixing and compounding
are vey productive processes of word formation, and the students have
to grow familisr with them.

Gool understanding ~f parasraph organizaticn helps the reader
fain efficiencys so the study of rhetoriczl processes continues in

Engligh IT. Recosnition of redundance, a device freguently used in
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didactic prose, is learned bty studying synonimity in sentences. Re-
comnition of the style: technieal, pretie, hum~rous, ete, is also
learnel as a helnful hint *+~ the derrce »f thorouchness that should
be employed in reading. Detection »f central and secondary ideas is
practiced ky means nf sutlinin-~.

4% this sta-e, {aster, mrrc efficient resading can te prmoted,
and stu’ents are encruraged ta resldl faster by different devices, for
example, pcerindical word-per-minute counts.

English ITI, the third stace, is devated tn the reading »f spe-
cialized material for the different fields »f gtudy. Separate programs,
and manuals, must be planned at this stage, one for the stulents in the
field of science, and annther for those who pursuc humanistic studics.
In Enslish ITI the students lesrn, not ~nly the new wnrds they are like-
ly tn find in their textbonks and articles, tut alsn new meanings assign-
ed tn the words in each specific field., The word 'variakle', for exam-
ple, is not an adjective, btut a noun in scientific putlications. Stud-

ents grow familiar with abbreviatirns, and practice efficient use of

the dictinnary.

Stace III s

ot

P

B}
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nts start producing written English. The purpose
btehind this nractice is t~ rocinforce understanding of mornhology, syn-
tax, and paragraph nrrxanization, They summarize, and do paraphrase

exercises, nll of it in mursuit ~f increasing readings efficiency.
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Throrughout the reading course, understonding and speed are the fwo
parameters that determine the enccifie mmals, Understanding has o be
dleveloped fast, as promnture stress on speed may hamper comprehension.
M~dcrate demands ecan ke maltc, theush, ) milld speed demand, for exam- ‘
rle, is to assin a resscnable, but not smple nmount 2f time for the
eompletion of reading quizzes and exams, The slowest readers are thus
encouraged to syeed up sinece they cannot complete and otherwise easy
exercise,

Eventually epeed of realins with adequate understanding will have
to ke developed tnn, Ideally, at the end nf English IIT, the students
ghould be atle to readl 100 words per minute, or a pase in two minutes,
rrovided that the conceptusl level of the reading selection is within
their comnhrehension.

This last provisinn is important. Just as knowledge of the voca-
tulary of the languace, the -rammar and paracraph nrganization arce ne-
cesgsary for offective reading., It is also ncecessary that the ideas in
the reading passage bte within the students! rasp. Which means that
the level of academic crurses the students are takin.: must Jdetermine
the chnice af reading matoerial, On nne hand, material related to their
courses of study is rbound to more infteresting for the students. On the
nther hand, students usually take En~lish crurses whsn they are on
their first »nr sec~nd year at tho university and have nnt learned much

akout their fiesld, "Speed »f reading is inversely related to fthe amount
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»f new information ...in the text" - . Because nf that the content of

reading passages desifmed tn develnp sv readers!

knowledge, The mhre the stulent knows ahout the sutject, the faster
he will te atle tn read.

Students will protatle resent the nressure to read faster. Resist-
ance and frustration can te nvercome bty fdisguising speed exercises as
names, Charts of progress on word-per-minute class average can bte kept,
ete, sbove all, students must te made conscious that reading Enplish
will te of little prnfit unless some measure of efficiency is trought
into the skill, They kn-w atout the massive am unt of reading they are
required tc do, an? th=2t they cannot ret anywhere with laknrious read-
ing. Once the speed technigues btepin tao yield results they will an-

preciate thoe positive side nf their effort.

Descriptinon of the Manual

The stulent's manual presentod as an appendix to this work has
Ecen prepared tn teach the first stase of the reading course. 4As the
methodolngy demands thet stu'ents read new, unknown passages, the manual
is not ~ffered as 1 definitive texttock, tut as a model which should
te enntinuously revised and mndified by the service course teaching

staff,

28 J« Re Bwer, "Preparing Speed=Reading Materials for EST (English
for Secience and Technelogy)". BEnglish Peaching Forum. Jan. 1979.
Vol. XVII.
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The ¢ ntent nf the reading passages in the manusl, as well as the
syntax and mormholosy inecluded in the lessons, has heen chosen in view
of the characteristics f vera Salvadorean university student
at this level, as exmericnce 1 t~ mnredicts he is in his first or
secnnd yenr a2t the universi 11 sneinl bBackernund is l1oawer middle
class, and his prnficiency in Fn.-lish, non-cxistent,

Mot
Ll Lo

Thus,

Tl

R

students., Fnr examnle, the cha

are a young cnuple living in an

4

located

@]

a in the Montserrat

lesson there 1

=

ack nf privacy. Scientific ad

leep sea=-diving are described i

fancy, and alsn to gradually in

learning in

these students are

listrict

whn Er

A

lected to aprpeal +r middlc-class

AN

rocters introduced in the first lesson

aprtment which could very well he

~f S8an Salvadors and in the second

ards with an aunt and complains atout

ventures, such as a head transplant and

n an effort to capture the resader's
troduce the ideas ond vocabtulary which
Spanish in their acesdemic courses.

The charactecrs in the passages are made more real bty having them
reappear in successive le Se nd even as the structures used arow
progressively morc complex, care has heen exerted so that the topics

in the neither tno

nor too childish, or unrelated

eatures

Some factrrs which makc

One is the /sreat numboer

re

v ecornate

5. atove

acalemic, 1lerstanding,

to BSalvalnrean reality,.
adin~ casier have teen capitalized nn,

words in Enslish and Spanish, For

example, 'comparison!,

"duemostrate!,

'form', 'alphatet!', etc. The



that is a hclpful clue for the realer, In fact, there is a mcthed
which stresses the usc of coinates in ~r
tetween Enslish and Romance lanruaces, Even theugh a method like
that would not ke arproprinte for sur goals, since authers will
write as they chyose, a fair numter of copmate words can be
sutstituted intn the passages without distorting the normal prose

gtyle.

)]

Word recogniticn is ancther fretor that fosters comprehension,
Tn reinforce vocatulary learninge, the new terms in each passage are
immediately reintr-luced in the srammar teaching sectinn, and again

=i
L

in successive lessnns,

Length of sentences and nasgages is very short at first tecause
readers' eye span 2nl speed af movement have yet tn ke developed.
With that purrose in mind, dianlarue frorm has teen chnsen for the
first and fourth rending passages, Later, pessage lensth increases

gradually from the criginal 60 to 300 words. The idea is to assure

that the students 2re successful in their initial attempts t~ read,

Sources
Most of the passapges were drawn from tonks or magazines and sim-
plified to the readers!' level, & few of them were specially written
to fill snpecial needss however, it is considered more desirable to
use material from professional writérs and thus present the students

with mnre authentic samples of English nrose,

— N = |
- Al e
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Organizatinn »nf the Units

There are thirty frur pnasases distrituted in eight lessons,
Every one «f thesz units contains twn kinds »f material: the

reading nassages and the crammar teaching section.

Comprehension Exercises

Lach readins is precodad ty a new vocabtulary list, and followed
ty enmprehensinn exercises. The vocatulary list contains the words

whose meanin? the students will prokatly not te atle o infer.

—t

Cognate words are not listed, The translation is purposecly omitted,
tut there is n spsce where stulents can write it.

Various types of comprehensinn exercises follow the rending.
Some are incomplete statements with blanks t- ke filled with 2 word
or phrase from the passage. Others are sentence fragments f>r cross

matching., Some arc "true andl false" rceornition exercises, made more

challengzing ty the a2ddition

)

third alternative NM (Not lMentioned),

)

. . . 2 .
a feature desipgned tn discournge gucssineg 9. There are multiple
choice complementatinn exercises, and sets ~f gquestions that
reguire a short answer., This last type deviates slisghtly from the

methodolnagy, btut it has nevertheless teen includel ns a practice in

recagnition of interrnpative sentences.

29 This idea was torrowed from Ted Plaister (Hawaii). "Jiuding
Mother Gonge". E. T. Forum. Oct. 1977. Plaister calls this the
"I can't tell" response, anl intrnduces a fourth "mayke" that
uses inferences,



They exnlain anl teneralize th

£ical changes found in the pass:

in Spanish, ftheir text is very

done through diagrams and exnm

¢ new syntnectic structurcs and morphnlo-
68, These explanations are written
e explaining is

concise, and most of th

ples. Short, five or eizht-item exer-

cises comnlete the orammar part.

Bath the comprchension =an

to enhance understanding, They arc not t- te user

purnoses nr homewsrk. On the

during class time,

el

Teacher's Guiie

The teacher's manual has

instructor who will teach the

2 Jdescriptinn of the work to hte

I the prammar exercises are degisned

i

v ovaluatins

cntrary, they must te done and checked

Leen prepar=zd as a guide for the
L '
rourse for the first time, It contains

drne in terms »f objectives,

definition of the readins skill, and alsn of what skills the cours

5
-

triefly explained in the manua

type of activities that proved

1nes not intend tn develop, The different parts descrited atove ere

1, anl followed bty a summary of the

tn ke effective in previnus teaching »f

the course. Topic and Topic Sentence are fully explained, as

experience has shown that these concepts are not familiar tn the

averass Salvadnrean reader,



a special sectirn. They noint at those parts »f the lessnns that may
require more careful teaching, Thesc surcestions are guite explicit
for the first few lessrns, and shorter at the end, where the
instructor's rained experience will guide him well enouch.

The Teacher's Guide contoing special cxercises which are nnt in~
cluided in the student's manual. These exercises tend T Adevelop
faster worl and sentence percentinn, anl they must be seen for the
first time when the teacher writes them on the tlackbtoard. They arc
fairly difficult, tut if presented as 2 game, students will rise t¢
the challenge and enjoy dnins then,

One »f the mniegls, taken from Herris' Exercises consists of
studying a line »f unrelated words and then finding the relaticn -ne
of them has tn a new "test word", written last anl quickly erased,
There arc excrcises to detect gynonimity in sentences, complementing
pairs, or te reinforce vocatrulary by matching woris to definitions,

A1l of the ":ames" descrilel in the Teacher's Guide are models
which the individual teacher must adapt anl use accordine to the

lesson and t9 the class,

Gradual Presentation

snother noint that deserves t~ te mentisned is that the
stulent!s manual must nnt Lte s0ld —ar diven-~ all at ~nece, Instead
h) )

ten pajge leaflets must te studied and finished kel re the next one

igs made availatle,



&

This reservation is 2 preventinn apainst the tendency students
have ghown to ftranslate the passages word bty word as soon as they
lay hands ~n the material. While such enthusiasm is 2 e-mpliment fc
the content of the realing selectinns, word by word franslation is

a rad hatit, and every eff-rt tn ret the stulents to real the materin

as they are teings tausht tn, will ke for onnd penfii,



CHAPTER V

TESTING THE MANUAL

\
UL

Justification

The need tn use teaching methods that focus on the Salvadorean
students! gonls, and that take into primary consideration their back-

zround and limitations, is felt in m: of the coursss taught at the

University of El Salvador, Nowhere is this necd more apparent than
in the sgervice courses taught by the Langunge Depariment, since the
gos of these courses is the =2cquisition of a very specific ability
and demands an equally specific method. In recognition of this si-
tuation, the study of a method that may fill the methodeological void
and respond to the need is undertaken,

The manual prepared was used to teach an introductory course
(English I) in order to find out, first, whether it was a useful tool
a teacher could use to develop reading skill, or more specifiecally,
to increase the level nf the student's reading comprehension and
speeds and second, to detect any deficiencles and shorteomings that

ought to te corrected.

Limitation

The circumstances that ceused the massive desertion of students
2t the University of El Salvador during the first semester of the
year 1980, also impinged on the experiment=al testing of the manual
that was teing carriced out during that scmester. As consequence of

the desertion, toth the experimental group and the contrcl group



were reduced to 2 size so small that statistical of the

collected data was not feasitle, Nevertheless, the simpler study

L

ed in this work ~ffers some okjective information on the

eness of a course ftaught using the manual as a textbook,.
The data show that both the level of comprehension and the reading

speed of the students increased signilicantly.

The Tniverse and fthe Study Group

Among nine groups each made up of thirty five fn forty
students, who would take Enslish I, the study group was chosen at
30 . . .
random . The zroup initially numbered thirty six elements
(students), and it was considered representative of the "universe",
because it had the following features which were common to all
students taking Enzlish T.

1. A11 students had received English courses in sccondary schonl,

a of

M

2. All were aztout to tegin studyingzg Enslish in the General Ar
the Language Department,

3. Some of the students had probatle taken additional Bnglish
courses, btut fthelr distritution in the nine groups was noft
known at registration fime.

4. The numker of students in each #roup was anproximately the
same, ransingz btetween thirty five and forty.

he study greup was finally comstituted ty twenty five
students of Enpglish I group 03, whose nnly formal contact with

Fnglish had teen their secondary schnol lessons, who took the

-1

L

30 The group was simply the nne assigned to the instructor wha
used the manual. The hour and classroom werce alsn assigned by
the coordinator without special requests or allowances. Yo
selection whatever was used at registration,

F
> |
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Pre-test and the Post-test, and who attended at least 80% of the
classes,
The information on whether they had received additional English
courses was requested when the students took the Pre-test., Those

. . . 51
students who answered affirmetively were excluded from the study.”

Testing Techniques

Two checking mechanisms were used for the study of the manuals

the instructor's otservation, and otjective measuring,

1. Instructor's Otservation

Otservation was continuous throughout the course. Its aim was
to detect deficiencies in the manual or in the method itself,
Students! comments were welcomed and encouraged, and they were
taken into consideration for a later revision of the manual,

The deficiencies detected are discussed telow. They can te
sorted into twn kinds: One was the inadequacy of two of the
reading passages; one was found to ke too difficult while the
other lacked anpeal, The other, in the method itself, was an over-
ambitious demans that students find the central idea in the passages,
a task that proved to te premature for their skill, The first
error was protatly due to over-estimation of the students' level
of general education, while the second was probarly caused bty

under~estimation of the level of comprehension required by the task.

31 Since this was a regular English I course, the students excluded
from the study could not bte excluded from the course, and they
were allowed to continue receiving the lessons.



The level of Adifficulty of th. r-~din. pigscoos in the menu=l

was planned to increasze rsradvally. Greater difficulty in each

passage was roughly indicated bty the lonser Hime empleoyed by *he
studentz to read the passages twice and complete the comprenhension
exercises, The usual fime waz ton to fifteen minutes,

Another rough index of difficulty was the amounag of teachers!
help requested: a lot of requests for help pointed to particularly
difficult passages since students usually needed little help to
answer comprehension exercises.,

Based on otservation of relative time employed and amount of
help requested by the students, cne of the passéges originally includ-
ed in the manual was judged to te fton difficult for the readers,
and therefore not appropriate for an introductory reading stage.

In answer to questions about the passage, the students remarked thaf
the difficulty did nct lay in the structures, tut in the content

of the passage. That is, the reading pessage wos ton philesophical =2nd

the ideas were tno sovhisticated for the readers,

Interest in the reading passages was routinely checked by

—

asking the s tudents whether they had enjoyed the passage read

during the lesson. One selection describing Ensland's Prime Minister,
Margaret Thatcher, was declared not interesting. This reading
gelection and the atove-mentioned difficult one were omitted from

the revised version of the manual.



Formulating Central Ideas

The difficulty ewperienced bty the students in locating the cen-
tral idea of passages was 2 source of serious concern since this
akility is considerad cssential for the development of efficiency
(understanding plue speed) in reading, A technique consisting of
checking the relationship of each sentence in a paragraph to the
suspected central idea was useful ag it explained guite clearly
the concept of "central Idea", tut it was time consumings; what is
more, the use of this exercise demonstrated that sometimes the
central idea is a summary of two of the sentences in a paragraph.

In cases where summarizing was necessary, the rtest students were
aktle to do it,; tut the core of the group was not.

A clue and a solution to this protlem was found in an article
written by Ms. Amy Sonka, a teacher af Boston Uniwersityse, in which
she explained that the skill of formulating main (central) ideas
seemed to te atove teginners! capacity. Mr. Sonka found 1t more
reasonakle to concentrate on detection o»f the topic sentence, and
pointed out that "in eighty to ninety per cent of non-fiction
writing the topic sentence of a paragraph is the first sentence'.

The suggestion was welcomed and a change was introduced in
the method, postponing the work with central ideas to the second

stage, and having the teginners work in the detection of topic

32 Amy Sonka, "Reading Has to Be Taught, Tcoo". English Teaching
Forum, Jan. 1972, Vol., XVIT,.
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gsentences: a more appropriate demand {or their skill level and

also a good step toward efficient reading.

2. Otjective Measurements

The Instrument

Two parameters ﬁere measured as indicators of reading
atility: comprehensinn and speed. The measuring instrument was a
reading exercise used ss Pre and Fost-test; and consisting on
reading a 295 word passage, and then answering a ten-item test
that showed how much of the rezding had heen understood,

The reading passage was drawn from an "easy reading" took in

133

Englis and it was chosen tecause it contained structures and
vocatulary which the students are expected to master at the end
of the introductory course,

The questions used to measure the level of understanding do

not d emand vroduction of language, only recngnition of written

ideas.

Measuring Prncess

The Comprehension Test was administered once at the teginning
of the course (Pre-test) to detect the initial level of atility,

Then the course was taught using the manual that applies the method.

33 The Mitchell Family. Collier-MacMillan Ltd., London,
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Three days tefore the end of the Enpglish I course, the Post-test
was administered.
The time employed in finishing the Pre-test and Post-test

was also measured, from the minute when they received the command

to start, to the moment when each student turned in his paper.



CHAPTER VI

Jﬁx:"’;ﬂ;LYSIS \_\,Tl‘ D"\Tf\

The Instrument

A Pre-test and a Post—-test were administered to the study
group to measure their reading akility tefore and after they used
the manual, Two parameters were measured: reading comprehension
and speed, Reading comprehension level was indicated by the numbter
of correct answers to a ten-item guizi speed in reading was
measured ty the total time employed in the reading exercise,

The results fo the Pre-test were compared to the results
found in the Post-test. The comparison is show in Takle I, Even
without further znalysis, the difference tetween the means is a
clear indication of a tig improvement in the students! reading

ability.

Comparison of means

TABLE T

Comparison of means of results in the Pre-test and the Post-

test in level of comprehension and time employed.

Parameter Pre-test Post-test
Comprehension 4.20 7.56
Time employed 27.68 20.80
(in minutes)
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To confirm the fact that there is significant difference between
the results found in the Pre-test and those of the Post-test, those
data were analyzed using Student's Critical T (Tc), a formula

designed to analyze small groups.

bl

X -

1 2
N.S~ + N S2 1 1
-1 27 2
+
¥ L ¥ .~ 2 Nl N2
Wheres
il = Mean of Pre-test results
22 = Mean of Post-test results
§2 _ §l= Difference between means
N1 5 = Numkber of students in the group
9

62}
il

(Standard Deviation)

Procedure for Comprehension

Tc = 532

T.50 x 25 / 1 : 1
18 A

3,30 3,32
1.94 x 0.28 0.54
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Procedure for Time

Te g 6.3%8
135,46 x 25 \ 1 1
A8 25 2h
To . 6,38 ) 6.%8 -
8.40 » 0.28 2.35

The analysis of the change observed in individual students!
level of comprehension is given in Table II.
The analysis of the change in reading speed is given in Tatle
I17T.
The result of the analysis was as follows:
Level of Comprehension cesesecsscosowosaasoe Tc 6.15

Time Enployed ssecass sae s s ceesacouas «o Tc 2.71

Using the percentile tatle for digstrikbution of T scores, it

was determined that:

l. 4 significant change took place in reading speed.
2 A highly significant change took place in reading
(
comprehension,

The design used in the research was descriptive, tased on
observation. To add clarity to this description, two graphs have
been drawn to illustrate the changes in reading atility of every

element.

BIBLIOTECA CENTRAJ_]
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Reading Comprchension

TABLE II
Nl / Pre-test 1, / Post-Test
Grade X d a’ Grade %, d a*
1. 7 4.2 2.8 7.8/ 8 7.52 0.48 0.230
2. 3 -1.2 1.44 6 ~-1.52 2.31
3. 2 -4.2  4.84 4 ~%3.52 12,39
4, 1 -%.2 10.24 8 0.48 0.23
5. 5 1.2 1.44 6 -1.52 2,31
o 3 -1.2  1.44 9 1,48 2.19
7. 6 1.8  3.24 9 1.48 2.19
8. 3 -1.2  1.44 6 -1.52 2.31
9. 4 -0.2  0.44 6 -1.52 2.31
10, 2 2.2 4.8 10 2.48 6£.15
11. 5 1.2 1l.44 7 -0.52 0.27
12, 6 1.8 3.24 8 0.48 0.23
13. 8 3.8 14,44 9 1.48 2.19
14, 6 1.8  3.24 9 1.48 2.19
15. 4 0.2 0.04 8 0.48 0.2%
16, 2 -2.2  4.84 5 -2.52 6.35
17. 1 -3.2 10.24 6 Z1.52 2.31
18. 3 -l.2  1.44 5 -2.52 €.35
19. 7 .8 7.84 10 2,48 6.15
20. 9 4.8 23,04 10 2.48 6.15
21. 6 1.8  3.24 8 0.48 0.23
22. 4 -0.2  0.04 8 0.48 0.23
23, 3 -1.2  1.44 8 0.48 0.23
24, 2 -2.2  4.84 8 0.48 0.23
25. 3 ~1.2  1.44 1 0.52 _0.27
105 116,36 188 = 66,23



Time employed

TABLE TIT
Ny / Pre-Test N, / Posgt-Test
Grade X 4 lq Gracde X a 32
1. 36 27.68 8,32 £9.22 30 20.80 9.20 84.64
2. 35 732 5% .58 28 7.20 51.84
3. 38 10.3 106.50 30 9.20 84,64
4a 58 10,32 106,50 27 6.20 38,44
5. 36 8.32 69.22 29 8.20 £7.24
8. 20 - 7.68 58.98 19 ~-1.80 3,24
7. 16 -11.6¢ 136,42 10 -10.80 116.64
8. 35 7.32 53,58 27 .20 38,44
9. 25 - 2.68 7.18 15 - 5,80 33,64
10. 25 - 2.68 7.18 21 0.20 0.04
1. 57 9432 86.86 30 9.20 84.64
12, 27 - 0.68 0.46 19 -~ 1.80 5,24
13%. 32 4.%2 18.66 26 5.20 27.04
14. 36 §.3%2 69,22 24 3.20 10.24
15. 35 7352 5% .58 30 5.20 84.64
16, 32 4.32 18.66 24 3.20 10.24
17. 38 10.32 106.50 29 8.20 67.24
18, 18 - 9.68 93.70 14 £.80 £7.24
19. 29 1.32 1.74 20 0.80 0.64
20, 14 ~-13.68 187.14 7 -13,80 190,44
21. 15 -12.68 160.78 5 -15.80 219,64
22, 25 - 2.68 7.18 20 - 0,80 0.64
23, 13 1,68 215.50 9 -11,.80 139,24
24, 20 - 7.68 58,98 14 - 6.80 46.24
25, 17 -10.68 114.06 14 - 6.80 46,24

692 = 1861.38 = 1525.40



Looking at Fisure 2 it can be noticed theat all the students im-
proved their level of comprehension., The imnrovement was quite drama-
tic in some cf the cases.

FPigure 1 shows how the time employed in the reading exercise de-
creased in every case, In other words, all the students increased
their reading speed.

Some interesting contrasts tetween the two figures can te
okserved: the hint of 2 possitle inverse correlation tetween the
improvement or understanding and increase in reading speed. However,
the study of such a correlaticn is boyond the scope of this work.
Neither would the size of the group or the techniques employed in
the study allow such investigation. The hint stands there as an

invitation for the curicsity of later reasearchers.
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CHAPTFR VII

CONCIUSIONS

In this work, the problematic situation experienced bty the Gen-
eral, or Service Area of the Language Department; has teen studied.
Ever since this area was created the teachérs in the service courses
have latored un’er a severe handicap: that of not having a specific
methodology to do the job thet was assi~ned To them.

A manual that offers a solution to the protlem has teen produced,
and its effectivity was tested throurh objective measurement of the
skill it claims tn develop. The data found bty the testing is now con-

fronted with the following hypotheses.

Hgo There is not a sirnificant difference tetween the results of
the Pre-test and those of the Post-test administered to the
students who utilized the manual as a ftexttook,

1o There is not a significant difference tetween the level of com-
prehension found tv the Pre-test and the level found bty the
Post-test.

Hs.,o There is not a gsignificant difference tetween the time employed

in the completicn of the Pre-test and that employed in the com-

pletion of the Post-test,

Since the analysis of the data shows a significant difference

from the hypotheses expressed atove, these hypotheses are rejected

and the directional ones presented in the statement of the protlem

are accepted,
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Supported ty the test of the hypotheses and tased on the

studies done and the work carried cut in regard to the protlem,

the following conclusions are drawng

ll

To produce development of reading skill a method specifically

designed for the purpose must te used.

The development of reading skill is & separate process from

that of speaking skill, and the use of oral methods to teach
English does not produce the atility to read. It follows that
unless a reading method is availatle, good resulis cannot be

expected from a reading course,

The teachers of the service courses of the Language Department

at the Universgity of El Salvador need an adegquate method to

teach students to read Inglish,.

The need for a method that will teach university students to read
English has teen felt ty EFL teachers in many parts of the world,
Lt the University of Bl Salvador, lack of such method has
hindered the efforts of service course teachers and rendered

the courses inefficient. If service courses are soing 1o
accomplish their otjective, an apnropriate reading method has

to be provided,

The progress attained in the field of teaching non-English

speakers to read English permitted the development of a method

designed to teach Salvadorean university students to read

English for special purposes.,
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The experiences of teachers in different countries of the world
have proved the feasibility of teaching groups of students to

~

read English special purposes within the limited ftime
avalilable to university students, The methods developed are
geared to the needs and nosls of the students who use themn,

& manual suitable for use at the Tniversity of El Salvador was
produced by making use of these experiences and research and

adapting them to the charzcteristics and needs of Salvadorean

students.,

The use of this manual in an introductory (English I) course

at the University of Bl Salvador, resulted in the development

of gignificant reading skill,

Qtjective measurement of the level of comprehension and reading
speed showed signficant improvement in both parameters. Based
on that test the assertion is made that the wmanual vproduced is
as adeguate ingtrument for teaching reading skill at the

introductory level,

The existence of =2n adequate method and a textbook is tound %o

facilitate the job of teachers and help the students to learn

to read Fnglish more efficiently.

The learning process is influenced bty many factors of which the
textbook is only one. However, it stands to reason that a
teacher who has an adequate instrument for his job will ke atle
to do retter work, and that the students will profit from the

improvement.



CHAPTER VIII

RECOITMEITDATTIONS

The execution and writing of a graduation thesis enrich the
theoretical and practical knowledzo of the student to a previously
unsuspected level, Many variations and expansions of the work flow
into his mind; and it seems fitting that they be written for the
future use of students who might te interested in the same field,

The first and second of these recommendaticns are concerned
with use and improvement of the textbook compiled.

The third, fourth, and fifth deal with further development of

the method. The sixth suggestion points to statistical research, and

it might te attractive for the mathematically inclined language

student.

1. The manual presented in this work must te properly tested.

As explained in Chapter IV, experimental testing of the model was

projected and carried out. However, an intervening variatle in
the form of a deteriorsting political situation caused the
statistical death of the sample, so the experiment was void of
statistical meaning.
When the University of Bl Salvador returns to normal, or near-
normal condition, the experiment must te attempted again, this
time choosing a sample that eoverwhelmingly representative of
the population -for example 50%- as a safeguard against the re-

occurence of the same type of accident.
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The student's manual must te continuously revised.

It must ke kept in mind that the student's manual is not
presented as the final version of a textkock, tut as a model

of how the method can be apnlied, Thus the model should te
sukject to continuong criticism, observation and revision.
After the manual has Leen used two or three times, the reading
passages must tegin to be replaced ty new ones. This constant
renewal will permit that the stuvdents resd the material for the
first time in the glotal, non-translating way reguired ty the
method. Care must ke exerted, however, that the new passages or

exercises fill the reguirements expounded in the methodology,.

Manuals for the teaching of the second and third stages ought

to te produced.

In the production of these manuals, the cooperation of the facul-
ties and departments where BEnglish IT and III students are
enrolled, will ke necessary.

By providing a hitliography of reference tooks in English, the
staff of those departments can help the Language Department

Staff to select the passages that are most appropriate for

inclusion in the student's manual. Once the manuals are produced,

they should teput through the process of otservation and

experimental testing. And later they ~ught to be continuously

revised,
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Communication with the research centers mentioned in this work

could give the University of El Sglvador access to new idess

and useful methodology and technigues.,

Correspondence with institutions such as Universidad del Vallec
(Colomtia), Universidad ‘wvstral (Chile), University of Chile,
and Boston University (7. S. 2.), would bring Salvadorean
teacher into contact with teachers who are making outstanding
contritutions to the field of reading English for special
PUTPOSES .

A speed-reading module could te envisioned as Stage 4 of the

reading course.

At the present moment. English IV is required only for litrary
science studentss yet, a speed reading course could ke very
useful for students in every field, including English majors.
Preparation of a specialized course like that entails a great
deal of research, creativity, and experience., For that reason,
planning and preparation of 2 course in speed-reading cannot

be foreseen in the near future. Nevertheless, this would te the

terminal accomplishment that closes the reading course,

As a future aid to all reading courses,; a study could te made
of the correlation (if any) tetween speed in reading and
understanding, This project anpears as a strictly theoretical

one. Its application would prokatly te found at a later moment,
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LPPEVDIX A

TEE STUDENT'S MANUAL

INGLES T
LBCCION UNO
READING I. DIALLOGUE
Vocabularz
Cooking OQutside
Kitchen Inside

Sunset

Bill Jenkins opens the door of his home. His wife Minna is cooking,.
Bill: Minna! ‘“here are you?

Minna: Hello, Bill! I am in the kitchen

Bill: Are you tusy?
Minna: No, I am not. Dinner is all ready., Are you hungry?
Bill: Well, yes. I am, but it is a keautiful afternoon. Come

outside for a minute and look at the sunset,

I. Read the sentences telow. Mark T (true) in the tlank if the scn-
tence agrees with the dizlogue. Mark F (false) if it contradicts
the dialogue, Mark MM (Not Mentioned) if it is not mentioned,

1. Bill and Minna are married

2. Bill's last name is Jenkins

3, Bill and Minna have a car

4, Bill is the wife

5 It is a Leautiful afternocn

6. Minna is husy in the ktchen

7. Bill isn't hungry today

8., Bill and Minna are young pecple
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IT. DRead the question and mark the correct answer

Were is Bill?
a. He 1s at home c, He is at work

t. He iz in red d. He 18 in the garden

Where is Minna?
a. She is busy c. She i3 a woman

t, She is married d. She 1is in the kitchen

Who is Minna?
a, She is Rill's mother c. She is Bill's wife

s She is Pill' gsister d., She is Bill's friend

What time is it?

a, It's five o'clock c, It's three o'clock
k. It's twelve o'clock d. It's nine o'clock
GRAMMAR

I. Los Pronomtres Sujetos

Estos pronomtres sustituyen a los sustantivos, nombtres del sujeto

de la oracidn.

Bj. Mr. Jenkins is hungry He is hungry
Minna is tired She is tired
Minna and Bill are married They are married
You and I are in class We are in class
The house is new It is new

Exercise

1. Read each sentence, then underline the sutject and copy each

sentence substituting the name nf the sutject for the appropria

pronoun.
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1. Bill isn't hunsry today

2. Rotert and Jim live in San Francisco

3. You and I are late for cless

4o Mary is in school today

5« The children are at home

IT. Bl Verto TO BE

a) E1 verto TQ BE tiene los significados gque SER y RSTAR tie~

nen en espafiol,

Ejs. Minna is in the ktchen
Bill is a good man
The sunset is teautiful

Dinner is ready

Este verto tiene tres formas en presente:

I iM

SARA IS

PETER Is HUNGRY
THE BOYS ARE

YOU ARE

Cudl es la forma gue se usa en plural?

Cudl forma se usa con "I"?

Cudl se usa con una tercera persona?

- Cudl se usa con '"you"?
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Las Contracciones

Al hatlar se usan contracciones constantemente, pero en el inglés

¢gerito se usan mucho menos.

k) La oracidn negstiva

3e agrega la palabtra UONT para hacer la forma negativa,

Ej. Bill is hunzry Rill is not hunsery
I am tusy I am not tusy
They are married They are not narried

O) Interrogativas

El verto TO BE, en la forma apropiada, colocado antes del suje-
to indica gque la oracidn es una pregunta
Ej. Are you hungry?

Is it late®

Are Bill and Minna hapoy?

Si hay pregunta usando las palatras "where", "what", '"who',
éstas se cclocan antes del verto.
Ej. Where arc you?

What is your name?

Who is in the car?
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Resumen

Afirmativa The man ig | at home

Negativa The man is not 4 at home

Interrogativa Is the man at home?

Inter, -Negat. [Isn't the man at home?
Exercises:
I. Complete with IS, ARE, AM, as appropriate.

These desks ' not new

Minna in the ktchen

T a very good student

My trother a student too

those children ready?

1I. Put a question mark at the end of the questions and a period
at the end of staztements.
£ill is hungry
Is Bill hungry
Are the students happy teday
She is not a wvery good girl
Aren't you Mrs. Jenkins
I am not married
This is not a small room

Is that right
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READING IT

Vocatulary
Building Bill
Large View
Next to There is
Four story Lovely

The Jenkins live in an apartment., The partment is not very large,
tut it is new and comfortatle. It has a large ktalcony next to the
living room. Then there is the kitchen, two small tedrooms, and a
bathroom, The apartment is on the second floor of a btuilding, and
the tuilding is on a2 hill, so the Jenkins have a lovely view fron

the talcony. They like that,.

Comprehension Exercise

Match every fragment on the left with fragment on the right thsas

completes it correctly.

1. The two hedrooms a. the view from the talcony
2. The btuilding is . is next to the living room
3« The Jenkins like c., are small

4. The kitchen d. on the second floor

5. The 2partment e. is comfortatle

f. on a hill

GRAMMAR - Articulos

Los artfculos son sefialadores de sustantiveos, Sefialan los nomtrecs

de cosas, personas, animales, ¢ ideas.,

THE -~ marca el nombre de algo gque ya es conocido o que se va a
especificar. Tiene sélo una forma, sirve para singular o
plural.

Ej. The btuilding is on a hill (ya sabemos cual).
The pgirls in that car are looking at you.

Ay AN - marcan sustantivos que no son especificos.
Ej. There is a cat in the tree (no conocemos al gato).

There is an old man sitting on a tench (un homtre descono-
cido)e



Observe la diferenciac

The cat is in the three (va satemos cual gato).

The old man is short and thin (un hombre conocido),

A y AN - sipgnificsan lo micmo. Se usa § con palabras que empiezan con
sonido consonante y AN con las gque empiezan con sonido vo-
cal,

Exercise 1, Complete with 4 or AN,

Bill and his wife liv:e in apartment.
Mrs. Wilson is good nurse,
There is theater near her house.

We have apartment with view,

This is eagsy exercise,

Exercise 2. Complete with 4, 47, or THE.
There is house at the corner.
This is __ house where Daniel lives,

There are mand and woman in the living room.

Rosie is girl in the white dress.

Plurales

En inglés sdla los sustantivos tienen forma nlural. Wi los adjetivos,
ni los artficulos dan indicacidn de ndmero. For eso, al encontrar

una palatra que estd en forma plural, podemos predecir que es un
sustantivo. Si ademds estd precedida por un articulo, ya tenemos
dotle indicacidén.

Bl plural se forma en inglés de la misma manera que en espaols
agregando 's'!' o 'agt,

Ej. tedroom - ‘tedrooms dress -~ dresses
view -  views kiss - kisses

Sin emtargo, las palabras terminadas en 'f' o 'fe!, camkian 1la 'f!
por 'v',

Bj. wife - wives leaf ~ leaves

BIBLIOTECA CENTRAL

UMIVERSIDAD DE EL SALVADOR |

A — —_—
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READING ITT

Yocatulary

is 26 years old Eright
already week
strong later
small she flies
slender season
kride shirt

There is a bright star in the Salvadorean tallet. Her name is

Martha Cafias. She is 2¢ years old and she is already an experienced
tallerina. It is difficult to describe Mar tha tecause she is so good,
Her eyes are enormous and expressive, Her legs are very strong. She

is a small, slender girl, tut she can dance for hours.

The most surprising thing about Martha is her versatility. One day
she is a teautiful princess in a classic rallety a month later she
flies like a tird in modern dance., Then the next season we see hor as
the neative tride in a folkloric tallet, Once I saw Martha dancing

2t a Christmas festival. She was in tlue jeans and a red shirt, and

she was dancing jazz. 5he is an excellent jazz dancertoo,.

Comprehension Exercise

Read the sentences telow, Mark T (true) if the sentence agrees
with the reading passsge; Mark F (false) if it contradicts the
passage, Mark T if it is not mentioned.

1., Marta Cafias is a dancer.

2, Miss Catlas ieg twenty years old,

3 Martha is a large woman,

I

Her eyes are tlack,

She can dance for hours.

Martha is very slender.

She can dance only classic tallet,

o N O
.

. Her legs are very pretty.




READING T

Hust
wife
aunt
unecl
neig

stra

DIATOGUE

Vocabulary

and mayke

friendly

noisy
e Wilson's housc
htor Mrs. Wilson
nger Mr, Wilson

There is a voung man at the door of Darniel's house. He

Daniel, The

Young mans

Daniel:

Young man:

Daniel:

Young mans

Daniel:

Young man:

Daniel:

voung stranger is asking questions.

Flxcuse me

Is this Mrs,., Wilson's nouse?

No, it isn't
Maylte that yellow hous¢ is the Wilsons!

The large yellow housze?

Mo, the smzll house at the corner.
Is Mrs. Wilson a nurse?
Yes, she is

She is a short,; pretty woman
Her husband is very tall

Tes, that is the right house

Lre they your friends?

They are my aunt and uncle
I am going to live in their house
I am a student

[

Well, that family is nice and friendly
But they a2re very noisy

The Wilsons have four children

And their children are noisy

is talking

The man is tall and the lady is very pretty

L)
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Comprehension Exercise

Underline the sentence that aszrees with the reading,
l. Mr. Wilson is ginsle

Mr. Vilson is short

iis wife is a nurse

()

n

Myg, Wilson is = teacher

The Wilsons are Daniel's neivhbors
They are not friendly

Their children are very quiet

no
°

3. The stranser is 5 stude
Daniel is an old mzn
lrs., '"ilson is a2 tall woman

i door of his house
he Wilson family is nice and noisy

GRAMMAR

i

Modifiers (Adjetivos Calificativos)., Son las palatras que expresan

cualidadess tamaro, forma, color,; calidad, ftemperatura, etc.

Ej. tig horse, round table, three fat worms

En la oracién los modificadores siempre van Jjunto al sustantivo
(noun) y 1o preceden. Puede hater dos o tres modificadores, uno
detrds del otro.

Eje. a kig krown horse, the new yellow house, a tall areen lemon

Exercise. Rewrite these sentances placing the modifiers hefore
noun.

That apariment is for rent (emall)

tree.

the

Mr. Mason always has ideas (clever)

There is a movie at the Vieytez (funny)
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hereement  (Concordancia)

En Inplés los modificadores son invariables. ¥o dan informacidn

ca del eénero ni el numero

que medifican.

4

rds, a thousand early tirds

g8

Ej.: the early bkird, threc

Exercisc, Underline the correct form:

1. a) She has
t) She has

She hag legs

She has lecs lonsgs

et

U

@]
~—r

long

)
<
=
m
)
~

2. a) The hedroom smalls ¢) The small tedrooms

t) The smalls tedrooms d) The tedrooms smalls

Selectivity (Restricecidn Selectiva)

Okserve aue cada modificador se combtina Lien con cierta clase de

17 e

A

tantivos. Por ejemplo, el modificadnr "hunery" sdlo se comtina bien

con nomkbres de cosas animadacs. S2 puede decir "a hunrry lion'', o

hunery man', pero no "a hungry rock'", DEstas restricciones ayudan a

adivinar el sienificado de las palabras nuevas,

A2
Exercise. Underline the noun that combines with the modifier,
™ ~
car room
noisy light young, Look
Ldistﬂnce dog
r . : .
fruit rp{hnr-",_]
married lesson happy toy
Lwomﬂn umbkrella
e

Sutraye la cualidad que necesita tener un nombtre para comtinarse

estos modificadores,

BX. ¢ married - human, concrete, animate
happy - human, concrete, aAniwate

young - mmman, concrete, animate

con
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Lgreement (Concordancia)
En Inzlés los medificadores saon invariakles., No dan informacidn acor-

ca del género ni del nilimero nombre que moditfican.

Ej.: the early tird, three ear birds, a fthousand early tirds

Execrcise

1. a) She has long leps c) She has legs loneg

b) She has longs lees ﬂ) She has lerss lones

2. a) The tedroom smalls c) The small kedrooms

t) The smalls tedrooms d) The tedrooms smalls

Selactivity (Restricecidn Selectiva)

se comtina bkien con cierta clase de :
modificador "hunery" sdlo se combina tien
lags. Se puede decir "a hunery lion™, o "a

Okserve aue
tantivos, For
con nomktres a 1 d g
hungry man", perc no "a hungry rock", D

1 istas restricciones ayudan =z
adivinar el significado de las palabras nuevas,

-

%
Bxercise. Underline the noun that comtines with the modifier.

noisy light youneg tock
distance dog
~ "

'
fruit pencil

married _esson happy koy

woman umkrella

. L

Sutraye la cualidad gque necesita ftener un nombre para combinarse con

estos modificadnres,

W}

By, married - human, concrete, animate
happy - human, concrete, animate

young - human, concrete, animate
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READING IT

Vocabulary
crowded to find
sitting try to do
running hide and seek
singing everytody
laughing tehind
crying cousins

somekody

A Page from a Diary

It is impossitle fto study in this house! It is crowded and there is
too much noise, There is always somebody running in and out of rooms,
or singing, or laughing, or crying. Sometimes I try to do my lessons
in the living room, btut my aunt is watching television there, and if

I go to the yard, I find my cousins playing footkall. Yesterday I

was in *the garage sitting behind a big tox, then a little girl decided

to play hide and seek with me,

Comprehension Exercise

Complete the sentence with the appropriate expression.

1. The trople in =y house are very

a, rude b, sick Co NOLsy d., friendly
2 Who is usually watching TV in the living room?

a. my aunt t. my uncle Ca WMy cousings d., everybtody
3 There is no way to gtudy in this house Ttecause

2. the children are too little
. the house is crowded
c., my aunt is often angry

ds I am tehind a Tox
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4, Vhere do my cousins play footkall?

a. 1n the garden c. in the park

. in the kitchen d. in the yard

5. The topic of this passage is

a. My cousins like foothkall
. I can not study in this house

c. My house is too small

GRAMMAR

THERE IS is used for "HAY" tefore a singular noun.

THERE ARE is uged for ™MIAY" tefore a plural.

Singular Form

There is a big tox in the garage
Is there a tim tox in the zarage?
there - is not 2 tig tox in the garage
Plural Torm
There are seven children in the house
Are there seven children in the family?
there are not seven children in the family
3
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READING TTT

Vocaktulary

tall to gamkble
dark a gamtler
curly to forget
lucky to rememter
still to make money
play to lose money

A Man Hard to Forget

Harry Liveright is not a man who people forget., He is tall and dark

with a lon# nose and a lot of curly white hair; but what people remem-
ter most are his enormous tlack eyes. When he was young, Harry was

a gambler, and now he is fifty years old and still a gambler. He
gambtles his money on ideas, manuscripis, and npeople. Harry's work is
to vroduce plays, When he is lucky the plays are good and he makes
money, tut some plays are tad, then Harry loses money. Harry has many
friends and he is a good friend, but to his enemies he is a dangerous
enemy.

Comprehension Questions

Answer these guestions in short answers.

l. Is Harry Liveright a young man?

2. Are his eyes large or small?

3. Is Liveright a 2ood friend?

4, Are the plays always zood?

5. Is Harry a tad enenmy?

| BIBLIOTECA CENTRAI
i UNIVERSIDAD DE EL EALYADON |
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GRAMMAR., Posesivos

Sirven para ascciar un nombre con otro expresando relacidn de propie-
dad o parentegco. S3lo dan informacidén sobre quien es el posesdor, no
expresan ni género ni nimero de la cosa poseida.

Ej: My shirt is clean and
Your sister is a frien

my shoes are clean too,
dly girl, but your six trothers are rude.

Poseedor Singulaxr Poseedores Plurales

I - !y hands and feet are hig. W ~ Our teacher 1s atgent

YOU -~ Your fingers are long. today,

HE - Peter and his btrother are here. YOU - Please, children, wash

SHE ~ Helen ig loocking at her neightor. your hands.

IT - The horse 1s eating its food. THEY ~ Tom and Dick love their
Ccara

EXERCISE

Complete the sentences with the nossessive that refers to the
underlined noun,

1. My aunt loves noisy children,

2. Bill and Minna are cleaning home today.

5. Danny and l will receive salaries next month,

4. Harry is good to friends and tad to epnemies.
5. Mayte you can sutfy in room today.,

Cuando los posesivos van solos porque el objeto ya fue mencionado
anteriormente, tienen una *s" al final, excepto my - mine,

Ej.: That pencil is not mine, it is yours,
Sally is using my pen tecause hers is btroken.

Our classroom is large, tut theirs is small,

Forma Posesiva de los Nombres

Para indicar relacidn de posesidn entre dos nombres, se menciona el
nomtre del poseedor y se le agrega 's, El nombtre del objeto poseldo
se coloca inmediatamente des~ués. Tamtién puede indicarse asf, la re-
lacidén de parentezco.

Ej.: The man's car; the man's father,

Bill's apartment is small; Bill's wife is at home.
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Exercise

Establish a possessive relationship tetween these pairs.

Ex.: Sarah - hustand Sarah's hustktand

Alice - cat

My aunt - garden

Nicky -~ fincers

El nomkre gue va en sesundo lugsr es el verds

'ro sustantivo. El qu

lleva el apostrofe ('s) funciona come modificador,

BEj.: The worker's shoes are old, (Bn sesta oracidn descrikimos los
zapatos, no al tratajador)

~

Exercise, TInderline the subtject of the sentence,
Bot's grandfather is seventy years old.
Harry's friends are lucky,

Sally's pen is bro

CNa

Alexander's army was stationed in Persia,

Cuando el nombre del poseedor termina en s sdlo se escribe el apos-
trofe.

BEj.: We rememker Charles' curly btlack hair,

fr“

The girls!'! room is not very clean,
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LECCTOI TRES

READING I

Vocatulary

Full hecame
place against
controversial few
wanted also
was born later

Alterto Masferrer was a coniroversial Salvadorean writer, flis
articles and tooks were full of criticism and protest against the
social injustices of his time, Some people were offended bty the
criticism, and so Masferrer had manv enemies., However, he was not
attacking any particular people., He was a utopian and he wanted his

country to be a good and just place.

Masferrer was torn in 1€64, when this country was very young. He went
to school for a few years, but he was not happy in schools Then he
worked as a teacher for many years. Later he tecame a writer and a
poet. He visited Honduras and icaragua and he lived in Belgium as

the consul of El Salvador in Turope.

Alterto Masferrer's greatest ambition was to write The Life of Jesus.

But the took was never finished. He was very sick and old when he

puklished the first part. It was his last book,

Comprehension Exercise

rite T in the tlank if the sentence agrees with the reading.
Write ¥ if it contradicts the reading.

Write IMI if it is not mentioned in the reading.

1. Masferrer was born in Alegria

2. He was a teacher, a poet, and a diplomat
3, Masferrer was a territle enemy

A, He was torn in nineteen sixty four

5. Masferrer was a good student

6. "The Vital Minimun" was his rmain work
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Ixercise 2, Select the correct alternative,

. Masferrer was the conszul of El Salvador in
lasferre the 1 Fl Salvad
a, Honduras c. EKurope

t. HNicaragus d. many countries

8 Vhen he was an sdolescent Maaferrer was
a. a popular toy c. a religious young man

ke a reuel d. a2 cuiet young man

9. Some people were Masferrer enemies kecause
a, his articles were sarcastical
t. His tonoks were very critical
c. he was very unjust

d. He was not a good consul

10. The bvook he wanted to write was
a, never finicshed c. Very popular

k. controversial d. a very gad took

11. The writer's btooks were
a. not practical c. hypocritical

b, full of protest d. sarcastic

12, When Masferrer was Yorn this country was
3. a very rich country c, a colony of Spain
b, 2 very mnoor country d. a new country

GRAMMAR. Pasado del verto TO BE.

El pasado del verbo TO BE tiene dos formas, WAS que se usa con todos
los sujetos singulares y WERE jue se usa con los plurales. YOU se
maneja siempre como vlural. mplos




Present

I an in the University now,

Diane is twenty years old,

Past

T wa

g in high school last year.

She was nineteen last year.

Henry's children are well todav. They

You are here todav, tut you were

not here yesterday.

Al igual gue en las formas de pres

ente, 1

were sick last week,

a negativa se forma introdu-—

ciendo la palabra NOT después de "was'" o de "were", En las preguntas

el verto se coloca antes del sujeto,
Dinner Wa s ready at six o'clock
Dinner was not| ready at six o'clock
Was cdinnexr ready at six o'ecleck?

31 la pregunta contiene V/HAT, WHERE, WHEN, etc., ésa es la palatra

que s¢ usa nrimero,

Ejemploz:

WHELT wa s dinner ready?
WHERE were you lzst night?
Exercise, Change these sentences to the past.

Ex.: The house is on a hill

1. The dancer's legs are strong

. Nicky is a clever gamtler
3, 1 am a good swinmer
4. Are the men playing cards?

5. Where is your son today?

The house was on a hill
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6. Are you sick?

. That is not a good place fto study

e Ellen and Worah aren't sisters

7
8
9. There is a tus at the tus stop
0

» There are too many people in the room

Choose the correct answer,
Example: Were you here on time foday? Yes, Iwas/Ves, T were/To, ]

wasn't

1. Were you born in San Salvador? Yes, I was/No, I wasn't/ﬁoy
I weren't
2, Was your mother at home this morning? Yes, she was/MNo, she wasn't

3. Were you in class yesterday? Yes, we was/Yes, we were/lo,
we weren't

4. Was your btrother sick? Yes, he was/Yes, he were

READING IT

Vocatulary
the trial tlank
the world gaid
the neighltors thought
best friend went

Paul's trial occupied less than fifteen minutes. His case was very
clear and he was somntenced to three years in the State Penitentiary.
George, Paul's hrest friend, said rsootye to him and returned to work.
George was very sad. The world was ~oing to bte very different without

Paul, he thought,.

George was very busy from March to JTune, and that was very zood for
him. There was a lot of work at the office, and his wife and neighbtors
played cards with him in the evening. Ue went a lot to the movies,

btut the days were tlank and silent,
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Comprehension Exercise

Choose and mark the correct alternative.

1. Paul's trizsl was

a, very long c. very short
t. snectacular and fragi- d. not very interesting
2. Why waa George sad?

a. George's Lest friend was dead
t. George's test friend was in prison
c. His wife wasg dead

d, He was in prison

% What kind of people were George's neightors?
a. They were kind agnd friendly
t. They were gamblers
¢. They were not friendly

d. They were noisy and rude

4. Was George married or single?

GRAMMAR, Las palabras fterminadas en "y".

Muchas de lag palatras que terminan en "y" son adjetfives. Esto es
asi porque la manera mde corriente de formar adjetivos es agregar
"y" al final de un sustantivo.

Ej.: luck -  lucky lugt - dusty

rain - zrainy dirt - dirty
Tote la desaparicidn de la '"e&" muda,

noise -~ nnisy wave - wavy
Note la duplicacidn de consonante

mud ~ muddy sun -  sunny

Estos cambtios no alteran el significado. 346lo sirven para indicar
la pronunciacidn.



Pxercise 1, (hsnge the noun to adjective,
hair fun nose
oil skin rose
sex chat grease
Exercise 2, Complete the sentence with an adjective from the
underlined noun.
You have salt in your shoup. Your soup is
VYou have sand in your hair, Your hair is
You have mud on your shoes, Your shoes are

You nave grease on your hands. Your hands are

RTADING ITIT

Vocatulary

Musical comedy acked

matinee fine

manager worried
almost worried atout
across the street I am afraid

In 1948 a proup of actors was going to present a musical comedy in
the National Theater, tut one of the actresses was not happy at all.
She was worried atout the theater and finaslly announced, "This is

1

a fine theater, tut we can't use it",

The manager was very surprised. It was impossible ftao change
theaters., '"What are vou talking about?" - he asked.

"Look!" - said the lady, "across the street they are reginning the
construction of a new tank ruilding: they are excavating now, It 1s
going to be very difficult fo come to the theater, and on Wednesday
afternoon, when we have a matineee, it will ke impossitle with gll

the noise",

BIBLIOTECA CENTRAL

UMNIVERSIDAD DE EL BALVADOR
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"T am afraid there is nothing we can do", the manager explained.

"There is only one good theater in San Salvador",

Comprehension Exercise

Choose and mark the correct answer.

1. Why was the actress worrizd®?

a) The theater was too small for her
t) There were too many people in the show
¢) The street was narrow and dirty

d) There was a construction going on across the street

2e Was the tuildins almost finished?

a) Mo, fthey were working ¢c) Vo, they were excavating
t) Yes, they were teginnine d) Yes, they were starting
3 Ythen was there a day show?
a) On Sunday c) On Friday
) On Saturday d) On Wednesday
4. WVas it possitle 1o change theaters?
a) No, it was impossitle €) Yes, it was possitle

t) Mo, the manager was not interested d) Yes, tut it was
difficult

What is the story about?

GRAMMAR. Las Formas Progresivas,

Las formas progresivas indican que la oracidn estd ocurriendo o gue
estata ocurriendo en un tiempo limitado. Ejemplo:s



Grandmother is corkine dinner (right now)
T am listening to the news (now)

John was walking lown the street when...
What were you doing clock last night?

at aight o

La oracidén en forma progresiva tiene siempre la siguient

SUJET VERBO TO BE VERBO ING
Grandmother is cocking dinner
Sharon was smiling at me

Forma ING de los Verbkos
El participio presente, o forma "IVG" de los vertos, se forma agre-
pando el sufijo (terminacidn) ing 2 la forma ktase de cualquier ver-

ko.
Note la desaparicidn de la "e" muda en come - coming, take - taking,

y la duplicacidn de consonantes de run - running, stop - stopping.

Estos cambios se hacen por razones de
significado de la palatra.

pronunciacidn y no alteran el

El participio presente se combina con el verto TO BE en cualquiera
de sus formas. TO BE es el auxiliar y da la informacidn sokre tiempo
v vpersona y el verko en la forma ing indica cual estd ocurriendo.

Ejemplo:

Martha is playing in the yard
Martha and Peter | are playing in the yarad
They were | playing in the yard

El presente progresivo no se encuentra mucho en la literatura cien-
tifica en ingléss; el pasado progresivo aparace casi siempre en
oraciones complejas acopladc con una oracidén en pasado simple,
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Exercise 1. ~ Read the following sentences, fthen change the suhjects

and verts to plural,

Example: The actress is working. The actresses are workin. .

1. The worker is making noise.

2, A little Lird is singing in the tree

5. He 1s not feeling well

4, 1 an not doing anything

Exercise 2, Answer these gquestions. Use short answers.

Example: Are you learning®? Yesz, I am

. Is your neighbor looking at you?

. Were you sleeping 2t 5 o'clock this morning?

1
2
35« Is your teacher sitting or standing?
4

. What are the girls doing right now?

READING TV

Vocatulary

good looking nice

charming matter

My Brilliant Future

I am going to te frank with you. I want to live well. Right now I am
good looking, charming, and only twenty years old. I am going to go
to lots of parties and I am going to meet many rich girls. One of
them is coing to like me and then I am going to te very, very nice

to her, I'm not going to smoke, or drink, or look at other girls
until we get married. Afterwards it will be a different matter. LAfter
I have all that beautiful money in my hands I will be the btiggest
playtoy in the city. Brilliant, don't you think?
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Select the correct alternative and mark it,

1. What is *this man 11
a. Young and attrac

N

t, Poor tut sgood
2. His plans for the [
a, Ta te a good toy

t., To marry a rich

3. How long is he going to ke good?

a., He 1s good now

k. He will te good

ke?

tive

uture are

eirl

ten years

¢. Rich tut Tad

d. Stuoid and conceited

c. To te charming forever

d. To drink and smoke until
he marries

c. He 1s going to te a gnod
hustand

d, He 1s going to be good
until he gets married

4. What is your imrnression of the man who speaks in the reading?

Is he a moral or an immoral man?

LECCION CUATRO

Reading I

echo

Vocaktulary

kat

shriek

pitch

guite

tie

crash

Jlose

hit
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Echoes can ke a substitute for vision. Rlind people often find echoes
useful as a puide to judge their distance from a wall, Bats also make
an interesting use of echoes as guides, They live in completely dark
caves where their eyes are useless, and yet they fly about in these
caves and never hit the walls., The secret is thise: while they fly in
the dark, the btats emit shrieks. The pitch of these shrieks is so high
that human ears can't hear them, tut the tats hear them quite well,
When sounds are reflected from the walls of the cave, the tats can
also hear the echoes. Tn this way they can Jjudge their distance, and
so they keep on a safe direction. If the mouth of a kat is tied shut,
the tat can't make any sound, so it immediately loses its atility to

"see'" in the dark and crash into the walls.,

Comprehension Exercise

A, Questions
l. Bats and tlind people are similar in one way
a. they live in caves c. they shriek

t. they don't hear well d. their eyes are useless

2, Bats don't see tecause
a., they live in the dark c., they don't have eyes

b, their eyes are too weak d. they use their wings

%« A hat whose mouth is tied shut

a. Will never fly again in his life

t. loses its sense of direction in the dark
c. will become hlind and deaf

d. emits territle shrieks and tites
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B. ®ind the exvression on the right that completes correctly a

fragment on the

4, A maun who is L1

5¢ Bats usually don't

6. Ve don't hear the shricks

left and write its letter on the trlank.

ind

a, don't hear

. use echones as a guide

7. Blind people and tats

8. Bats calculate

¢, live In dark caves

d, when they hear the echo

distances

e, can't see

f+ crash into walls

g. tecause their pilch is
too high

The Sople sentence {n this pessage is

" Echoeg ron e used o

t. Rats live in dark caves

c. Scientist know the

"SEG"

in the dark

gsecret of hats

d. Sometimes men catch hats and tie their mouths

GRAMMAR. El Presente Simple

Este tiempo expresa una accion que ocurre hatitualmente permanente-
mente. En las oraciocnes afirmativas 21 presente simple tiene dos

formas,

1) Se usa la forma sencilla del verkto cuando el sujeto es plural,

I o You.

T
You
e

They

come

to school on time

Example: Bats fly guite well in the dark.

We eat three ftimes a day.

the hospital.

You work in

I have a lot of tooks in my closet.
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2) Cuando el sujeto es singular (excento I o You), la forma sencillsa
adguiere us "s" al final.

She comes to school on time

Example: Peter lives in a small house
He eats lunch at the university
The doctor works in a hospital

The plane flies over the mountains

Note el camtio de ortografia de "fly" a "flies". Esto sucede siempre
que la "y" va precedida de consonante.

Example: I cry, he criesy T carry, he carries,

Cuando la dltima letra de la forma sencilla es sitilante (s, shy, X,
ch), el verko termina en "es",

Example: Peter kisses his children; he washed his face and hands.

Forma NVegativa

En las negaciocnes siempre se usa el auxiliar "DO" o su forma '"DOE3".
Bl verto de accidn se mantiene en la forma sencilla y el auxiliar
lleva la negacidn (do not, don't) y tamtién atsorke la "s" para con-
cordar con los sujetos sinsulsres (does not, doesn't).

I
You do not
e ] have many friends
They | don't
He
She does not have many friends
] It doesn't
Example: People don't see well in the darkness.

T don't need any money.
Alice doesh't live here anymore,

The tabty doesn't eat meat.
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En la forma interrogativa las nrecuntas comienzan siempre con el au-
xiliar DO para los sujetos plurales, YOU y I; DOES pars los singula-
res. E1l verto de accidn se mentine en forma simple y da sdlamente
idea de la accidn.

you
Do S Tun to the tus stop?
they

he
Does she run to the tus stop?
it

Example: Do you like ice cream?
Do doctors work very hard?
Does Anita hurry to the bus stop?

Does she catch the tus?

Resumen
Plurales
. You see your friends
Do you see your fricnds?
You |do not see 1 your friends

Singulares
! Mark see his enemies
! Does | Mark see hiz enemiesg?
[ 1 Mark does not | see his enemies

Verktos Irregulares

Solamente hay tres vertos gque tienen irregularidad en el npresentes

Do - doess have -~ hasg g0 - goes
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Exercise. Underline the vert in each sentence. Then change all

sentences fto the negative.

Engineers Ttuild houses.

- We get up at five o'clock.

- T have time to talk now,.

- Newspapers always tell the truth,

- Peter carries a larce bag.

- The plane flies over the mountains,

- A mailman delivers mail,

~ Chang washes his car every day.

2. Complete the following questions with DO or DOES

the toys in this class smile a lot?

you telieve in God?

a deaf man hear quite well?

your btrother undersftand English?

Linda's toy friend drink too much?

What vyou do on Sundays?

Where Mr. Jenkins live?

When you study?

How much milk a baby drink every day?

READING IT

Bill Jenkins is a2 mailman., He slways wears a tlue uniform and carries
a tag on his tack., Fis hag is very heavy today tecause there is a lot
of mail in it. It i1s Christmas time, tut Christmas isn't the Lest

time for Mr., Jenkins and the other mailmen,

Today Mr. Jenkins is late. He always leaves his home at eight o'clock,
tut this morning it is eight-twenty when he leaves. He kisses his
wife and children, and hurries to the tus stop. The tus is zlready
coming, so he runs and tries to catch 1t, btut he misses it. He has to

wait for the next kus., "Oh", cries Mr. Jenkins, "what a tad luck!'",
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Comprehension Mxercise

What is the first paragraph about? Underline the sentence,
a. Mr., Jenking's tag is very heavy,

L. Mr. Jenkins is a mailman.,

¢c. Jenkins wears a2 tlue uniform.

d. Jenkins has to deliver a lot of mail.

Underline the sentence that tells what the story is atout.

a. Jenkins is late today.
b, He always leaves at eight o'clock.
c. Jenkins has to wait for another tus.

d., Mr. Jenins always runs to the tus stop.

Answer the following questions., Use short answers.

1. What is Mr. Jenkin's jok?

2. What dces he do every day?

3, What is his kag like today?

4, Why is his tag so today?

5. Is Christmas a happy ftime for mailmen?

6. Is Bill Jenkins on time today?

Te What time does he usually leave home?

8, Why does he run today?

Sustantivos Terminados en "ER"

Se puede construlir sustantivos agregando el sufijo "er" a un verto:
work, workers; drink, drinker, Este nombre indica a la persona gue
ejecuta la accidn del verto., REj., A man who drives is a driver, A
man who reads is a reader, A man who dances is a dancer.

Exercise

1. Construya sustantivos & partir de los verbos siguientes:

speak swim
palint play
make fight

sing think
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A menudo la cosa que sufre la accidn del verko aparece praCediendo
al sustantivo, en la posicién de un adjetivo.,
Examples A taxi driver is a marn that drives a taxi.

A foottall player is a man who plays football.

A thyphoid carrier is 2 person who carries thyphoid

fever germs.

Exercise. Complete las oraciones siguientes:

- A person who sings is a

~ A man who smokes is a and one who drinks 1ig a

— A machine that mixes is a and one that light
cigarettes is a .

Answer the following questionse

- Vhat does a dancer do?

- What does a toxer do?

- Vhat does a worker do?

What does a biology teacher do?

READING TITT

Vocabtulary
feeds by himself
cleans pens
has a teer hard liguor
chats go along

twice

Josh Wilson has a2 chicken farm and he is always busy. He gets up at
five o'clock, feeds the chickens, collects the eggs, and cleans the
pens, The farm is small, btut Josh and his two helpers work very hard

to get everything done.
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Josh goes to town twice a week, tut he seldom goes ty himself. The
whole family usually goes along. Once in a while, however, Josh
declares that he cannot take them, and he goes to town alone., Then
he spends csome time at the bartershop chatting, but he never talks
abtout politics, Afterwards he walks across the street to the bar
and has a teer; rut he never drinks any hard liquor, and he always

returns home tefore dark.

Comprehension Exercise

Underline the sentence that tells what this story is about.
2. Josh goes to town twice a week,

k. Josh likes to drink bteer.

c. Josh is a tusy farmer.

d. He is a good family man,

Bxercise., Answer the guestions. Choose the appropriate answer.

1, How often does Josh go to town?__ a. Yes, he sometimes goes
alone,

2. Does he usually go by himself? k. Mo, he never drinks liguor.

3. Where does he szit and chat? c. Two workers help Josh at

4., Doces he ever talk atout politics? the farm.

d. He never talks atout

. . . o
5. Does he ever drink hard liquore" politics.

6, Who helns Josh at the farm? )
E e¢. Two times a week,

fv No, he seldom goes by
himself.

g. He manages his time wecll,

h, At the tartershop,

GRAMMAR., Frequency Adverbs,

Estas palabras indican la frecuencis con que la accidn ocurre. Pueden
ser de fuerza afirmativa o de fuerza negativa,

Afirmativa Vegativa

always never or not ever
usually seldom

generally rarely

often sometimes ever?
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Se les encuenira colocadios Jjunto al verto que modifican, precedien-
do a todos los vertos, excepto a "TO BE", al cual siguen.
Example: Omar never drinks any liguor.

T always pay ty tills on time,

Sally doesn't usually =zet up early.

But,

Heidi is always ready at six o'clock,

Fse es el orden mds normal, pero en realidad los advertiocs usually,
generally, often y sometimes, se encuentran a menudo al principio
de la oracidn y a veces al final.

Example: Sometimes I ride the 29 tusa.

Exercise, Rewrite the following inserting a frequency adverb.

- We go for a walk on Sunday.

-~ He does his work.

- Does he prepare his lessons?

~ Girls don't comb their hair in the street.

- He is late for class,

A Game
Psychologists say that if you dislike a lot of foods that means you

have a tad personalifty. Liver doesn't count of course!

carrots milk ierttuce kidneys
cheese cauliflower pork yogurt
trains fish spleen spinach

Aha! What kind of 2 person are you?

GRAMMAR, (Qtject Pronouns.

Ya conocemos los pronombres gue sustituyen a los homkres de los su-
jetos. Para representar un nomkre (sustantivo) gue no es el sujeto

que hace la accidn sino el otjeto a quien le pasan sucesos se usa otro
juego de pronomtres: me, him, her, us, v them.
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corresvonde as{:

Singulaxr Plural
T me we us
you you you you
he him they them
she her

Example: He has a small farm; two men work for him.
They want to go to towns Josh never takes them,

I want my moneys when will you pay me?

Exercise. Choose the correct form.

1. I often see (they, them) on the tus,
2. (Wwe, us) always walk +o school.
3, I always speak to (he, him) in English.
4. She sits near (I, me) and I look at (she, her)
5. Here are some letters for (she, her).
6. (He, him) wants to talk to you.
LECCTION CINCO
READING T

Vocabtulary

To hire Regular Verts
age arrived
marry helped
fell in love hired
packed
wanted
_——



Irregular Verts

said

saw
left
let

One spring day, many years ago, a young man
a man named Taylor, The Toy was looking for
know anything atout the man, btut the spring
go he hired him. The new worker's name was.

the farm all through the spring and summer.

104

arrived at the farm of
work, Taylor did not
is a btusy time on farms,

Kevin and he helped on

Before the end of summer, Kevin fell in love with one of Taylor's

daughters, a pretty young girl atout his own age, He wanted to marry

her, Tut Taylor said that he did not intend

to let his daughter marry

a young man without money or profession, Kevin said nothing in answer

to this, tut that night he packed his things and left. Wo one in that

valley even saw him again,

Comprehension Rxercise

A, If the sentence agrees with the reading, mark T (frue). If it

contradicts the reading mark F (false),

mentioned mark NM.

. Kevin was Mr. Taylor's son.

[N

Taylor did not know the man.

The man was very handsome,

Kevin didn't say goodtye to Taylor.

©

The girl was pretiy and young.
Kevin 1lived on the farm for a year.

This story happened in winter,

°

@~ Oy N AN
.

3

Kevin left and never returned.

and if it is not
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B. Mark the correct zlternative.
Topic of first paragraph is:
a. 9Spring is a2 busy time for farmers,
k. A young stranger came¢ to work in a farm.
c. Kevin worked in the farm through the spring and summer,

d. Taylor did not know anything atout the man.
The main idea in the second paragraph is:

a. Xevin loved a girl, but he had to leave her,
. Taylor did not want his daughter to marry a poor man,
c. Kevin and the girl were akout the same age.

d. KXevin did not have any prospects for the future.

El Pasado de los Vertos,

Las formas de pasado indican que la accidn se completd en

B. Mark the correct alternative.
Topic of first paracraph is:
a. 9Spring is a tusy time for farmenrs.
t. A yvoung sitranger came to work in a farm.
c. F¥evin worked in the farm through *the spring and summer,

d. Taylor 4id not know anything atout the man,
The meain idea in the second paragraph 1s:

a, Kevin loved a girl, tut he had to leave her.
. Taylor did not want his daughter to marry a poor man.
c. Kevin and the girl were about the same age,

d. Xevin did not have any prospects for the future.

GRAMMAR. X1 Pasado de los Vertos,

Las formas de pasado indican que la accidn se completd en un tiempo
indefinido. Preguntas y negativas. La indicacidn de tiempo pasado
estd en el auxiliar DID. El pasado de DO, se pone al prinripio de
las prepguntas y se comtina con NOT para formar la negativa.
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Ej.: Did Bill catch the tus? Wo, he didn't.

Vhy didn't he catch the tus? Because he did not run fast enough.

Oraciones Alirmativas

En las oraciones afirmativas no hay auxiliar y el verto de asccidn se
modifica para indicar tiempo pasado.

La forma afirmativa se caracteriza frecuentemente por terminar en las
consonantes "d" o "t", Todas las personas usan la misma forma.

Eje.2 Jim worked very hard at the farm.

The other three men worked very hard too.
Jim packed his things
Jim did not | pack his things
Did Jim | pack his things?
Contractions did not -~ didn't,

Vertos Regulares

En inglés una vasta mayoris de los verktos son regulares. Todos ellos
forman el mnasadc agresando "ed" a la forma simple,

Ejee wash ~ washed: count - counted; i1l =~ filled
Cuando la dltima letra de la forma sencilla es una "e" muda, sola-
mente se agrega la "d", y si la dltima letra es "y" precedida de

consonante, esa "y" se cambia a "i" antes de agregar el sufijo "ed",

Ej.: like =~ liked; carry - carriedsy cry - cried; smile -
smiled

Exercise, Change the following sentences to the past,

Example: Scientists don't know everything., Scientists didn't know

everzthing,

1. Do you hear atout the protlems?

2. The Tlind man does not see the red light.

3. The deaf man dcesn't hear the siren.

4. Mr, Jenkins does not catch his Tus.,
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Josh doesn't drink hard liquor.

Do you get tired quickly?

TNoes Daisy leave early,.

What do you have in that tag?

NO @@ 1 O\
.

« How much money do you sn»nend for tooks®?

10, Doesn't he really have 2 professzion?

Exercise. Change the verks in the following passage to the past,
They are regular verbs,
Egyptians kury important personages surrounded with their most
precious possessions., The protlem is that the rich contents of
the tombts attract rokkters. Egyptians then construct pyramids over
the tombts or place them in remote valleys. In spite of all those pre-

cautions,; the roktkers enter +the tomts and loot them.

READING IT

Vocaktulary

wet ground

lay trail

clinmkt lowlands

whole one another

had seen

Regular verbs Irregular verbks
start have-had
climb come-came
walk make-made
comfort find-found
continue feel-felt
cook lie-lay

telong
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Kevin's Dreanm

Kevin and Daisy had a horse, a cow,; and three pigs when they started

up the mountain., They also had a dog and four chickens,

As they climbted up the trail on the first day, they walked into a
cloud., They were in that cloud all day. The whole place was wet and
strange. That night they lay in one anothert's arms near the fire and

comforted one another saying that the next day would te tetter,

On the second day they continued walking ag fast as they could., At
the top of the climk they came into sunlight. They were akove the
clouds., It was all as pretty as a picture and the finest land that

they had ever seen.

That night they made 2 fire and ccoked a niece of fish. The pigs

found food, and horse found #rass. When darkness came, Kevin and Daisy
felt that they telonged there. They felt that the troubles of life
were behind them in the lowlands. The chickens were sleeping, the cow

was quiet, and the dog was content,.

Comprehension Exercise, Mark the correct alternative,

The story the complete passage tells iss

a., The mountain was a cold wet place.

t. The second day Kevin and Daysi were abtove the clouds.
c. Two young people were traveling up a mountain.

d. The second night was hretter than the first one.
The central ideza in the last parzgraph is:

a., The second night they felt that they kelonged there,

t. The humans afte and the animals ate too,

c. The chickens were sleeping, the cow was quiet and the dog
was content,

d. They made a fire and cooked a niece of fish.

Now. Why do you think they were climbing?
a) to live k) for sport c) to sell the animasl

d) to see the mountain
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The correct answer is a) to live and the clu2 is the animals.
To sell, you take more animals and go down the mountain. Wor sport or
exploring people don't ftake those kinds of animalsy in fact, you den't

ever take chickens of pigs. So it had to ke a colonizing sort of trin.

Questions on Details

1) The trip the young people were taking was:
a., very difficult C. Very easy

t. a lot of fun d. impossitle to finish

2) How many animals did Kevin and Daisy have?

a, three . four c, ten d. five

3) Was there a good road to walk®?
a., fes, there was ce Yes, a good sunny road

t. WNo, just a trail d, Mo, they were lost

4) How did they feel the first night?
a. strange and comforted c., they felt tetter

t. they felt all right d, worried and cold

5) What did Kevin and Daisy find at the ftop of the climb?
a. more clouds c. sunlight

t. a few chickens and pigs d. a river with fish

6) When they climbed atove the clouds they saw that:

a. the horse was tired c. the land was teautiful
t. there were nuts on the d., their troutles were tehind
ground
7) Daisy and Kevin climbed the mountain...
a., in two weeks c. in two hours
. in two days d, in two horses

8) How did they go?

a., on skis b) riding a horse c) walking d) on a small wagon



GRAMMAR. Verbtos TIrregulares.

Son vertos irregulares los que no forman su pasado agregando 'ed".
Estos vertos no son tan irregulares como parecen, En primer lugar,
no tienen nada de distinto de los regulares en negaciones ni en
preguntasy ademds tienen alrunzs cosas an comins

-
1., Muchisimos de ellos terminan en "d" o en ",

2, Frecuentemente el cambio de forma recae en la vocal central de
la forma simple.

Bje.: sit -~ sats feel -~ felts write - wrote.
NOTA: Esta clasificacidén se tasa en sconidos, no en escritura, Se
puede hacer grupos de vertos que siguen un mismeo sistema al

cambilar,

Grupo 1. Verkos que rctienen la forma sencilla en pasado.

cost ket put hurt
hit fit cut teat y otros menos comunes.
Exercise, Answer these questionss

1. Did you tet for Alianza or for Flatense?

2. Did this lesson cost thirty or fifteen cents?

3+ Did the tall hit the window or the door?

4+ Did the barter cut your hair or your ear?

Did Jamsal teat everybody or nobody?

Where did you put the tickets?

“When did Sonja hurt her knee?

How much did lesson 5 cost®

A

0

e

O ® 3 N W
L]

o
What size fits vou, small or medium?

Grupo 2. Los vertos forman su pasado camtiando el sonido vocal
de "i" a "e", En algunos de estos vertos la forma sim-

ple termina en "d".
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i e
read read T read 'til twelve o'clock last nisht.
lead led Kevin led the animals up the nmountain,
feed fed They fed the pigs with nuts.
tleed hled Tom hurt his nose and it tled.
meet met Jim met a charming girl at the farm.

Hay otros vertos que ademds de cambiar de "i" a "e" agregan "i" al

final,
i e
sleep slept I slept only five hours last night,
keep kept ~~~ The farmer kept chickens and pigs.
feel felt Daisy felt tired and afraid,
mean meant The gir's "maykte?” really meant "no",
leave left Jenking left his home at eight. o!
hear heard We heard shots in the distanc%}OCk'
Fxercise. Answer these guestions., Tse past tense forms in your
answers.,

1. Did FHelen feel angry or happy?
2. Did she meet a friend or a stranger?
3. Did you read a took or a magazine?

« Did Kevin feed the horse or the cow?
5. Where did you sleep last night?
6., What did Superman keep in that box?
7. Who left this umbrella here?
Expresiones de Tiempo Pasado
yvesterday The Jenkins had a party yesterday.
last night Did you sleep well last night?
last month I met Alma last month,
last year Last yecar sugar was cheaper.
day tefore last

week kefore last
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Note que estas expresiones nc van precedidas de artieulo. La pre-

sencla de "the" cambtia el significado de "last" a "dultimo".
Ej.: That was the last night we spent in Paris.

It's the last time I lend you my shirt!

Las expresiones de tiempo pasado se encuentran normalmente al final
de la oracién; también se les coloca al principio, pero nunca enme-
dio de la oracidn,

AGO se usa para delimitar el lapso que separa la accidn del momento
presente,

Ej.: Sally called you ten minutes ago.
I met my wife ten years ago.

AGO siempre estd ubicado al final.

READING ITII
Vocatulary
To set countryside
to approach smell
to warn scene
to head well=-teing
to turn on already

It was just teginning to get dark when the Mitchell family approached
the city, and some drivers had already turned on their car lights.

A red sun was setting in the west, and the sky, the clouds, and the
entire country-side were colored in pink., The rosy scene and the
sweet smell of the fruit inside the car completed the family's sense
of well-being. After a happy weeckend in the country they felt relaxed
and sleepy.

At that moment a tlack car with no lights to warn of its approach,
came speeding around a curve and headed straight for the Mitchells

car.
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Questions

Was the family coming to the city or going away from 1t”?

- What time of the day was 1it7?

- Did they have fruift in the car?

- Did the tlack car have i+ lights on?

— Did they feel happy”?

- What atout the other car?

Comprehension Exercise

The first paragraph is atout...

a) A family was returning home at sunset.

t) The sunset was teautiful and the sun looked red.

c) Some drivers had their lights on already.

d) The family had fruit in the car and it smelled good.

Study the images presented in the first paragraph.

Example: The smell of fruit, the relaxed family, the color fo the

sky.
Are these ideas pleasant or dangerous?
Now study the images in the second one.

Example: The color of the car, the speed, etc.

Are the images in the two paragrapsh similar or do they contrast?

Do you think the writer did this intentionally?



114

READING TIIT -~ PART TT

Vocatulary
right steering wheel
wheel upside down
ditch towvards
fright wound
Regular Verts Irregular Verbs
to stare fall-fell
to turn come-came
to gteer send=sent

stand-stood

Jim reacted instantly, turning the steering wheel as hard as he
could towards the right, tut it was too late, The tig car struck
the side of the Mitchell's car and sent it off the road... The car
fell into a ditch, rolled over and came fo a stop upside down. The

melons rolled everywhere and their rich smell filled the air.

It all happened so fast that Jim did not have time to protect himself.
His face was cut from the troken glass, btut he wasn't tadly hurt.
Then Irene began to cry from fright and shock, tut her wounds were

not serious, although her hands were covered with tlood,

3lowly the family got out of the car and stood looking at the

wheels turning in the air,

Comprehension Exercise
1, What happened?

a, The tlack car rolled over., c¢. The tlack car hit the
Mitchell's car.

. The steering wheel btroke,. d. The Mitchell's car hit the
tlack car.

2. How did the small car fall?
a. It fell into a ditch. c. It fell into a river.

ke It didn't fall. d. It stonped under a2 wheel,
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3. Who was hurt?
a, Jim was ce Jim and Irene were hurt.

t., Nobody d. The children were hurt.

4. How did Irene react?
a. She steered to the right c. She protected her face.

s She cried from the shock d. She ate the melons,

GRAMMAR. Palakhras de Enlace.

Las conjunciones "and, but" y "or" se usan para enlazar palabras u
oraciones e indican la relacidn que las palabras tienen entre si.

AND indica afinidad o suma., Ex.: Kevin and Daisy fel wet and sad.
They had a few chickens and pigs.
Sonia went to the drusgtore and
tought toothpaste.

BUT indica contradiccidn o contraste. Sirve en los casos en que
en espafiol se usan "pero", "sino" y "excepto”.

Ex.: The horse was old tut very strong.
Jim was thirsty, tut he didn't
drink anything.
He didn't come to drink but to talk,
Everytody tut Jim was having teery.

OR indica alternativa; en oraciones negativas funciona como "and'".

Ex.: Do you want coffee or tea?
Are you going to wait or do you
prefer to come tack?
We didn't see any women or children
in the sitireets.,

BECAUSE enlaza dos oraciones indicando gque la primera es consecuencia
de la segunda.
Ex.: Irene was crving tecause she was
frightened,
Taylor hired the toy tecause he
needed help,.
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Exercise, Complete the sentences with AFD, OR, BUT.

1l T am going to buy a new shirt a new belt.

2. Ferdinand was sick yesterday he went to work,

3. Give me literty zive me death!

4, I loved you then I don't love you now,

5. Jim fell in love with a girl wanted to marry her,

6. The woman didn't answer looked at me for a2 long minute.

Dos palabras parecidas TO y T0O

TO es preposicidén y se usa para marcar el destino de un movimiento.
I am going fto Louisiana,
The man went back to his house.
TOO0 vpuesto al final significa "también".
Jim was hurt and Irene was hurt too.
Puesto antes de una cualidad (adjetivo) tco indica exceso.

The soup is too salty. T don't want it,

GET. E1 Verto Comodin

Get es un verto muy versdtil. Puede servir de auxiliar y forma va-
rios patrones con diversos sipnificados.
GRT + adjetivo es el equivalente de '"ponerse" + adjetivo.
GOT + adjetivo es el equivalente de "se puso', '"me puse®,
se pone furioso - he gets angry

se alista -~ he pets ready
se levantd she got up

uess the meaning of these:

4

Exercise, (

get sick get wel net tetter

get well aget dressed

get tehind .

_
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READING I

Vocabtulary

Wedding cart

clothes horns

mass

Regular Verbs Irregular Verts
enjoyed make-made
climbed run-ran

waded know-knew
played hear-heard
stripped swim-swam
rained tite-rit

A Boy's Memories

Pepe liked Sundays in the valley. Usually he went to church with his
mother and sisters. The church always smelled good and there were
tenches for people fo sit on. FPepe liked to hear the singing. He did
not know the words, tut his mother did, and she sang in a clear,
strong voice. Sometimes there was a wedding, People came from mear
and far dressed in trightly colored clothes and the church was filled
with flowers. Outside, the toys stood in groups admiring the people

and the horses,

After mass, the toys always stayed and played on the grassy fields
around the church. In summer they walked to the river and swam or

waded in the water.

Even when he was alone in the house, Pepe enjoyed many things. He
played in the yard tehind the house and made toy carts with small
pieces of wood. Or he lay on his stomach to watch ants or caterpillars.
Sometimes it rained, then he stripped off his clothes and ran into

the rain for an extra tath.
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Farm life had its proklems too. There srere farm animals with big

horns that looked dangerous to Pepes and insects that tit him. At

night he was afraid of the dark, tut then his grandmother was at

home, Pepe told stories to her, or they climbed in ted together and

slept.

Comprehension Exercise 1,

Choose the correct alternative,

1.

One of the reasons why Pepe liked the church was:

a. It

was in the valley c. It smelled good

ks There were horses inside d. His mother carried him

When everytody sang, Pepes..

a, Sang in a strong voice c. Read the words in a took
t. Listened to the singing d. Watched the horses outside,
Were there flowers in that little church?

a, Yes, it was always full of flowers

t. Yes, tut only for weddings.

c. No,

they never put flowers in the church

ds No, tut there were many in the fields

When did the children play together?

a., isfter mass ¢. They played around the horses
t. In the fields d. They played together all the
time

What did Pepe do when he was alone?

a, He
. He
c. He

d. He

played ty himself near the house
watched the horses and cows
killed insects and little animals

swam in the river

Was the child afraid of something®?

a, He wwa afraid of the rain ¢. He was afraid of darkness

t. He

was never afrzid d. He was afraid of insects
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Exercise 2,

Select the fragment on the right that completed the sentence

correctly. Write its letter on the tlank,

When it rained, Pepe a., looked tig and dangerocus

The horns of the cows b, climbed into bed and slept

Pepe and his friends c. went to church with her children
Pepe's mother d. to watch insects

Pepe liked e. ran into the rain

Sometimes the toy f. were afraid

g. admired the horses

h. played alone in the yard

GRAMMAR. Orden de los elementos de las oraciones (syntax).

El orden de las palatras en las oraciones en inglés es muy parecido
al delespafiol. Sin emtargo, enespafiol este orden es muy flexitle,
mientras que en inglés es rigido. Esta rigidez es una ventaja para
predecir el tipo de palakra que encontramos en una lectura.

Después de un sujeto, sigue un verko que puede tener adverbios alre-
dedor; después de un verko sigue el objeto del verbo, o sea la per-
sona o cosa afectada por la accién.

Ejemplo:
Sutject fdvert Verb Object
The policeman stopped | the car
He lifted the little boy
Mr. Mitchell I always carried | his driver's license
i

Por supuesto hay muchos vertos intransitivos, la accidén no recae en
nada. Tamtién hay oraciones en que el otbjeto no aparece mencicnado,
En esos casos el verbo es seguido por los complementos (advertios)
que explican las circunstancias que rodean la accidn.
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Ejemplos
Sutject F. A, - Vert Circumstences (adverts)
Mr, Mitchell drove carefully (manner)
The children Jumped up and down (place)
The family went to a fruit farm
-~ home in the afternoon
They usually return (place and time)

T.as expresiones de tiempo siempre aparecen al final o al principio,

Verktos de

dos Palatras,

En inglés
posicién,
es el qgue

existen tastantes vertos formados por um werko y una pre-
Las dos palatras juntas toman un significado nuevo que no
tienen separadas, Estos vertos se deken ir aprendiendo

poOCO a poco pues se usan mucho,

Ej«.s pick up - Trecoger stand up - ponerse de pie
turn on - encender get on - subirse al... (ve-
turn off - apagar hiculo)
try on - protarse wake up - despertarse

Cuando estos vertos son transitivos es frecuente encontrarlos sepa-
rados en dos, con el cobjeto del verbo colocado entre las dos pala-

btras,

Eje: HElizabteth turned on the light.
Elizateth turned the light on.

Please don't throw away those papers, (totar)

Please don't throw those papers away.

Ixercise,

Identify and underline the two-word verkts,

l. When are they goineg to pick up the packages?

2, Julie

turned on all the lights.

3. The Japanese take off their shoes at the door.

4+ TIt's cold outside, You'd bvetter put on a sweater.
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5. I'm going to get off the btus at the next corner.

6. Did Linus sit down or stand up on the btus?

Now write the first four sentences again placing the otject between

the two words of the vert,

READING II. PART I,

Vocabulary

frightening flat

toiling nearby

trade

Atout 500 years ago, men knew very little atout the world around
them, Most men were afraid to go far away in the sea, They only

went out to fish or to trade at nearby poris.

Men believed some old and frightening stories atout the sea. Here

are some of them:

-~ Around the goagt of Africa the water of the sea was toiling hot,

-~ If a ship sxi:sd to the South, it would find a territle darkness
and would get lost forever.

- Sea monsters lived in the middle of the sea, and ate ships.

~ The world was flat, and if a ship sailed tevond the horizon, it
would fall into a horritle atyss.

The last story was the worst. Men might take their chances with

monsters, darkness, or a toiling sea; but they did not want to

fall off the earth. So year after year, and century after century,

men stayed on land and did not do much exploring.
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Comprehension exercise
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Selcccione y marque la alternativa correcta,

La
2)
k)
c)
d)

Questions,

1.

idea +tdpico de esta lectura es:

In old times men did not know much akout the world.

In antiguity men btelieved terrifying

storiegs atout the sez.

Human imagination can create very strange legends.

One of man's greatest fears is that of falling.

Five hundred years ago people sailed
a., to go fishing in Africa Ce

t. to explore the world d,

One story said that when ships went

4L

2., a horritle monster ate them Co

t, they sank on the coast d,

Men telieved the frightening stories
a., they didn't know geography Co

. the stories were fascinating d.

The result of the lecends was...

a, people did not go fishing any c.
more

te sailors were afraid to sail do.
far away

READING I7. PART II,

Vocatulary

leak

scare

Ferdinand Magellan did not let the old s

Select the correct alternative according to the reading,

only...
to trade and to fish

to go far away in the sea

»

they fell off the world

they could not see and were
lost

tecause...
the monks taught the stories

they waited for ships *to
experience

the great explorers did
not ktelieve them

some sallors disappeared

farther

fleet

tories stop him. He heard

that Columbtus had found new lands, and he wanted to go even farther

than Columtus.,.
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In 1519 Mapellan left a Spanish port with five little ships. His
ships sailed South across the Atlantic Ocean. They were old and
not very strong, and when the strrms tlew, the water leaked into

them.

Soon the sailors refused to go farther across the dangerous sea,
They were hungry and cold and the old stories scared them. They
wanted to go tack and revolted acainst their captain, but Magellan

forced them to go on.,

They reached the new continent and sailed around South America.
Then the little fleet came into the deep, tlue Pacific Ocean;
however, several ships were lost and many men had died too.

Magellan himself never recturned, but two of his ships did.

Comprehension Exercise

If the statement agrees with the reading, write T (true) in the
tlank, if it contradicts the reading write P (false), if it is

not mentioned write NM.

1. Magellan's trip was earlier than Columbtus,

2, He started from Spain and returned fo Portugal,.
3., Magellan had & Yrrother who finished the trip,.

4. The men retelled and wanted to go home.

5. Five ships started the trin, but three were lost.

6. The trip across fhe Pacific was the hardest part.

Tﬁe central idea of this passage 1is:

a, Ferdinand Magellan sailed around the world in five ships,
b. Magellan and his men did not believe old legends,

c. The fleet that Magellan took was not good enough.

d, Magellan was a trave man who sailed around South America,
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GRAMMAR, Més Tertos Ireggulares,

Group 3. These verbs which end in "d" in the simple form, change it

to "t" to form their past.

Example:

Build - Tuilt The btown tuilt a2 new hospital.

tend - tent The dancer tent down and touched
the floor,

lend - lent Salvador lent me fifteen cents
for the tus fare,

spend - spent I spent all my money on this
Jacket.

The next two verbs change "d'" to "t" and also change the vowel

sound from "u" to "a" (sounds)

Example:
logse - lost I gamtled and lost all my money.
shoot - shot Daniel Boone shot a tear and killed

it.

Group 4. These verts take a "d" to make the past, but the spelling

ise
pay - paid (not payed) Your paid too much for that
Jjacket,
lay - laid Qur hens laid a million eggs
last week.
say - said (pronounced SED)  First he said "no", then he

said '"mayke"

others lose s consonant:

make - made Daisy made her own clothes.
have - had Yie had territble weather last
week,
—
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Bxercise. Answer these guestions in the past.

1. Did the dancer tend her arms or her legs?

2. Did the family spend a week or a month here?

3. When did they tuild that park?

4. Where did you lose your umbtrella?

5« What did Daniel Boone shoot?

6. How much did Taylor pay Jim?

GRAMMAR, Oxrden de las palatras en las preguntas. (Syntax)

Hay preguntas que piden confirmacidén de una idea.

Eje.s Is the ocean water salty? Yes, it is.

Does Mrs, Thatcher have a large family? No, she doesn't,

Otras preguntas son mds abiertas y sdlo piden informacidn,

Ej.: What did the policeman turn on? He turned on the siren.

Yhere can I tuy shoe strings? Across the street,

En las unas y en las otras el orden de las palatras es el mismo,
sujeto primero, verto después y todas necesitan el suxiliar para
dar la indicacidn de tiempo puesto que el verko se mantiene en la
forma simple.

Ej.: Where do you meet your friends every day?

Where did you meet your friends yesterday?

Where will you meet your friends tomorrow?

Excepcidn: Las preguntas con "what" o con "who'" que btuscan el suje-
to de la oracidn no llevan auxiliar y el verto da la informacidn del

tiempo. (Como si fueran afirmaciones).

Ej.: Who said that I am a miser? Sandra said that you are a miser,

What flies like a tird and smokes like a man? A tat flies like

a bird and smokes like a fool,.
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READING IIT

Last summer my wife and I went to visit the little town where we
grew up. We hoped to find the town as we remembtered it; tut we didn't.

The town was changed,

First we went to the house that wmy father built forty years ago. The
house was still there, but it was nainted a different color. The
people who live in the house are my cousins and they were glad to
see us. They asked us to come in and have lunch with them., Then we

tegan to ask a lot of questions.

— What happened to Jane Wetster who lived across the street?

- Jane? She got married. She lives in the city now.

- Do you still have the little lemon tree which my mother planted
in the yard?

- Oh, sure, There it is! It's a tig tree now.

- Is the shoe store still there?

- No, the man who made the shoes died, and his son closed the store.
Too tad! They were good shoes.

- Who tought the o0ld house where the Martins lived?

- A new family. Their name is Hunter. They planted a flower garden
in the front yard,

- Where did the Martins move?

-~ To the other side of town. There asre lots of modern houses there,
I don't know most of the people who live there.

- We saw several new tuildings on Main Street, What are they?

- Well, the red trick tuilding is the new Post Office, and the tall
glass tuilding is an office tuilding. Did you notice a round
tuilding near the market? That's the new btus station., /nd we have
a hospital now.

~ Goodness, cousin Josh, this town has changed a lot in fifteen
years. Somebbdy said that "You can't go home gain', I guess it's

true!



Comprehension Exercise

l, The topic of this passage is:s
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a, My wife and I visited the town where we grew up.

t., Sometody said "You can't go home again',
¢. There are many new houses and buildings,

d. We found our old town very changed,

2. Find the fragment on the right that completes each sentence and

write its letter in the tlank.
1. The tree that my mother planted Q.

2. Now the town has..... k.

3, The red trick tuilding..... Ce

4. The Martins.eeee. d.

e,

5. My relatives 1iveaeeaeoa £

8
h.

a new hosvital

in the house which
father tuilt

is the train station
moved to the city
is a tig tree now
is the Post Office
sold their old house

in a modern house now

Is the topic sentence, the first or the last sentence?

a. a man c, a family

. a town d. a tree

GRAMMAR

{Magia! Los sustantivos se convierten en adjetivosa

Estudie estas palakras: apple, shoe, orange, wine, silk, krick.

Todos son nomtres de cosas, verdad? Son sustantivos,

Ahora véalas otra vez.
in apple pie is a pie made of apples.
A trick house is a house made of brick,
Shoe strings are strings used on shoes.

f wine glass is a glass used for wine,

An orange tree 1s a tree that has oranges.

oransge
A silk worm is a worm which makes silk,
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Cuando encontramos dos nombres (sustantivos), uno después del otro,
el primero estd funcionando como adjetivo y modifica al segundo,
indicando el material de que estd hecho o el uso que tiene, Como aho-
ra son adjetivos estos nombres no tienen forma plural,

Ej.: A peach tree; two peach trees; a hundred peach trees,
Exercise., Complete the sentences,
Examples A pot used for tea is a tea mnot.

1., A pot used for coffee is a

2, N glass used for wine is a

3, A shirt made of cotton is a

4, A dress made of silk is a

5. A wall made of stones is a

6., A tree that sives lemons is a

~3
.
'"ﬁ

. garden full of flowers is a

8., A Ttuilding used for offices is an

READING TV

Do you remembter Josh Williams? Well, his farm is next to a forest,
and every year, when the hunting season comes, the inexperienced
hunters shoot one or another of his farm animals. Last year Josh
decided to take precautions, and in tig red letters he wrote the
name of each animal on the animal's sides: COW, HORSE, PIG.....
However, it didn't do any good, because one of the hunters shot

his John Deere tractor.

Comprehension Exercise
Did the foolish hunter shoot the tractor?
What animal did he want to kill®?

What kind of 2 g%ory is this?
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GRAMMAR. Oraciones usadas como adjetivos

A veces una oracidn entera sirve para descritir o especificar un
nomkre, Entonces son ''adjective clauses", o sea adjetivo oracidn.

Estudie estos ejemploss

- What house is that?
That is the house which my father built.

- Who is Sally Rrown?
Sally is the girl who lives next door.

- What is a forest?
A forest is a place where trees grow,.

Cada una de las oraciones sutrayadas sirve para modificar el sustan-
tivo al cual sigue: house, girl, place, dando mds detalles sobre &1,

Note gue las oraciones van conectadas por las palakras "which®, '"that',
"who", "where"; tamtidn pueden usarse "whose, whom y when", En esta
posicidén esas palatras no indican pregunta, sélo relacidn,

Exercise. fAnswer these questions using clauses. (Ref. READING III).

le What a man is that?

That is the man who

2. Which lemon tree is this?

This is the tree which

3. Uhich town did you visit®?
We visited the town where

4. Who are the Martins?

They are the family who

READING ¥

Tocakulary
own continental shelf
claim heal+th
ghores smuggling
island right

vessel pipeline
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teneath

sail

grat

prevent

READING VI
The oceans cover 71 per cent of our planett!s surface. Who owns these
oceans? By what authority do nations claim large pieces of the sea

with their corresponding marine resources? Who regulates marine

pollution®?

How can some nations deny the others the right to sail the world

seas and straits®?

Before World War II the laws of the sea were understood and accepted
by a2ll the nations: next to the shores of every continent and island
of the world -the laws declared- was a "territorial sea" three miles

wide which was the property of the coastal nation,

More recently there was a new agreement that a "contiguous zone"
existed., This zone was nine miles wide, and the coastal countriecs
owned the fish and minerals included in it. The country had
authority to hoard and inspect vessels in order to impose health
regulations, and also to prevent smuggling and illegal immigration.
But the coastzl country did not have a right to interfere with
communication catles or with pipelines. It could not vprevent ships
or planes of other nations from navigating on the sea or teneath
the sea, and it could not prevent planes from flying over these

waters.

The oceans teyond those 12 mile limits were '"the high seas'" where
ships of all nations were free to sail, fish, fly over, explore and
exploit. Interference with vessels in those international waters

was an act of piracy and a reason for war.
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President Truman of the United States was the first to treak the

law. In 1945 he claimed Jjurisdiction over the mineral resources

of the continental shelf. Immediately other countries extended

their territorial seas to distances of twelve, fifty, and even twun

hundred miles, and The Great Grat for the oceans tegan,

Comprehension exercise

I think that the five statements telow are the topic sentences of

the five paragraphs which you read, btut they are not in order.

Write the numter of the paragraph it corresponds to. Also if you

have a different opinion write it down znd say why.

READING T

psychic
stroked
paranormal
indeed
so that

set up

In the past nations agreed that the territorial
waters were three miles wide.

Beyond twelve miles of distance from any coast
the oceans were free,

After the U.S.A. broke the rules all countries
tegan to grat enormous zones of territorial seas.
Later all countries accepted a contiguous

zone where countries had some authority.

The rights over the ocean and seas are open

to gquestions.

LECCION SIETE

Vocabulary
New Irregular Verts Used
see - saw
hold - held

| BiBLIOTECA CENTR’AL‘I
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The Magus and the Scientist

James Pandi, 2 magician, and Alexis Vallejo, a scientist, went to
Europe this year. They wanted to study the paranormal faculties of

"The World Greztest Psychic", Jean Pierre Girard.

Randi and Vallejo saw a film in which Girgrd tent aluminum btars
paranormally., In the film, Girard held the tar in one hand while

he stroked it with the other., The tar suddenly appeared to tend
upward. fAn industrial metallurgist who was present said that the

tar had indeed tent, tut the magician saw something different. To
Randi it was obvious that Mr. Girard had kent the bar earlier and
held it so that it appeared straight, then rotated it 90 degrees to
produce the illusion of tending. The investigators examined the film
once again in close-up detail and saw the same rotation evident from

the change in position of the thumbt and index finger,

The next day the two investigators met Girard in person and they
set up rules for another demonstiration. Everytody agreed, tut when
the test came, Girard was not atle to produce any paranormal effects

during a period of four hours.

Comprehension Exercise

The main idea in the first paragraph is:

a) A magician and a scientist went to Furope
t) Randi and Vallejo worked together as a team

c) The two men went %o study paranormal phenomena

d) Jean Piere Girard is the greatest psychic in the world

The main idea in the secon paragraph is:

a) Girard's demonstration was in a film

) A metallurgist was also present

¢) The investigators examined the film again

d) The investigators discovered a trick
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What is the main idea in the third paragraph?

Details

1.

The scientist and the magician
a, met in Europe c. were single

. worked as a2 team d. worked independently

The tar that Mr. Girard tent was made of

a, steel t. wood C. iron d. aluminum

The magician's okservation was that the kar was bent
a. afterwards c. by mental power

k. reforehand d. bty magic

When they made s second test
a. Girard did not come ¢. nothing happened

t. Girard moved his fingers d. nobody came

GRAMMAR. More Irregular Verks,

Group 5. The sound "ai'' changes to "au" to make the past,

find - found
grind -~ ground
tind - Ttound
wind -~ wound

NOTA: Estas formas de pasado found and wound pueden confundirse

Ej.:

con los verktos regulares found (fundar) y wound (herir). Al
encontrar estas palabras en la lectura, el contexto dard la
clave del significado,

Mortimer found a pot of gold buried in his btackyard.

Benjam{n Bloom founded a children's hospital,
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Group 6. In this group the past tense always ends in "OT"

tuy -  lkought
fight - fought
tring -  brought
think - thought
catch - ocaught
teach - taught

Exercise. iAnswer these questions in the past tenss,

Did you grind the corn or the meat?

Did the woman wind her watch or her clock?

Where did Ellen find that trooch?

Did the mailman tring a letter or a package?

Did the girl think akbout love all the time?
here did the dogs fight?

What did Mr. ¥lores teach?

How many fish did you catch yesterday?

RESDING TT

Is it true that cats can see in the dark? An easy way to answer that
question is to define "partial darkness" and "complete darkness"., Can
you think of a night in the country, when there is no moon and the
stars are tehind a cloud? Well, that is "partial darkness" tecause
there is a small amount of light to see. On such a night a cat can

see ketter than you. But in a room where there is abksolutely no light,
such as a photographic dark room, a cat seen nothing, No eye can gese

in complete darkness,

The topic sent=ence in this paragraph is

a) Complete darkness is very difficult to get.

t) Cats can not see in complete darkness.

c) The eyes of cats are different from people's eyes.

d) A dark night in the country is partial darkness.
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Write T (true) if the statement agrees with the reading; F if it
contradicts it and NM if it is not mentioned.
1, There is complete darkness in a photographic dark room.
2. Cat's eyes are red in partial darkness.
3. It is impossikle to have complete darkness.
4. In total darkness people can ®ee better than cats.
5. A cat can always see in the dark.
6. There is a little light on a night with no moon.
T« 7Your eyes can see nothing in complete darkness.
8. Cats are very difficult to study.

9. Cats see ketter than people in partial darkness.

GRAMMAR., Los Auxiliares de Modo -~ CAN,

El auxiliar de modo CAN indica que el sujeto tiene capacidad de
realizar la accién.

En las construcciones con CAN el verbo siempre estd en forma simvle,

Ejemplo:
Uri Geller can read people's mind
Uri Geller can not read people's mind
Can Uri Geller read people's mind?
can not = can't = cannot,
Exercise, Complete the sentences with can or can't as appropriate.

Example: A baby can sit up, but he cantt talk,
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l. A kangaroo jurip very high, tut it fly.
2. A bat lay eggs, but it fly.
3. Ducks fly and they swim to0,

4, We understand this lesson. It's very easy.

5. 1 will naver marry a women who cooka

Auxiliar de Modo - CCULD

Could se usa para expresar capacidad que existid en el pasado. Tam-
tién se usa para expresar una posikle capacidad en el presente o en
el futuro (podria).

Ex.s We could see the music, btut we couldn't see the tand.

Once I had a2 dog that could whistle.

Ex. Potential

Could you tring your records to the pariy?

-~ Yes, I could
- No, I could not

Tom said that he could bring his records

Para resolver esta ambiglledad se usa la forma con "BE ABLE TOeoo"

Examples:

Presente Divers are atle to see the world under the water,

Divers are not atle to stay underwater for a long time.

Divers are unatle to stay underwater for a long time,

Pasado Divers were atle to find keautiful pearls,

Costeau was atle to swim among the fish,

He wasn't atle to go as far as he wanted

Futuro I will be akle to dive when I buy an aqualung

You won't akle to tuy one, you don't have money.
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READING TIT

Vocatulary
dive treathg
sailor tother
skin diving valve
mask remind
fins helmet

Irregular Vert

wear - wWore

Jacques Costeau was a sailor in the Trench Navy. He 1likd to go skin
diving in the clear, warm water of the Mediterranean Sea. He wore a
glass mask on his face and ruktter fins on his feet, In fact, he look-

ed like a big fish with one big eye.

Costeau almost felt like a fish, He could swim among the fish and
even faster than the fish., But one thing reminded him that he was
a man: he could not treathe water, and because of fthat, he could

only stay under water only a few minutes.

This really tothered Costeau. There was a whole world to explore under
the sea. How could he dive deep enough to find strange shells, or
sunken ships? He could wear a special suit with a helmet and a

rubker hose, tut he did not like to te tied to a btoat. He needed to

carry air with him!

Finally, with the help of an engineer, Costeau found an answer. They
invented the agualungs: - small taks of air with a special valve and

a rutter tube to treathe through.

In 1943, Jacques Costeau dived into the sea with the first aqualung
tied to his tack. This time he did not have to come up for air. He
stayed under water and treathed as well as a man on dry land. iAnd

he could swim as freely as a fish.,
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Comprehension Questions

What is the central idea in the whole passage?

Give short answers to thesc questions:

Was Costeau a soldier or a sailor?

Did he wear a mask to dive?

What else did he wear?

Could he go very far underwater?

Could he go farther with the agualung?

Did an astronaut or an engineer help Costeau?

Exercise. Copy the secand parasgraph of READING III, changing "could"

to "was &le t0..."

READING IV
Vocabularx

utopians Irregulaxr Vexrb

precise do -~ did ~ done

speed

will te done

chip

Will the computer revolution make us wiser, healthier and happier?

The micro-electronic computer promises to simplify life in many
ways that even the utopians did not dream of. At home or at the
office, routine will te done with amazing efficiency and speed.
Leisure time will inerease and putlic education will te much btetter,

Medical care will te more precise and btetter administered.

Inthis fantastic future letters will never te lost, thanks to the
improved computers. 1t will be safer to walk in the streets btecause
people will not need to carry large amounts of cashsg almost all the
financial transactions will te made ty computer. And in the micro-
electronic village, the home will again be the center of society,

as it was tefore the Industrial Revolution.
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The computer may appear to ke 2 dehumanizing factor, but in fact,

it will have the opposite effect. Micro-electronics will lead

consumers away from mass produced merchan@dse; silicon -~ chip computers
will make it possitle *o have sheces and clothes made to order in a few
minutes, and everybtody will be atle to btuy teautiful otjects which

only the rich can tuy now,

Comprehension Questions

The main idea in the passage is

a) The comnuter revolution will improve life

t) Business transactions will te made by computer
c) The home will te the center of society.

d) Apparently computers will dehumanize life,

The author of this article predicts that in the future
1. Office work will te
a. more difficult c. more efficient

t. more expensive d. lost forever

2. Medical care will te
a. done in a hurry C. unnecessary

te better administered d. done at home

3¢ Ordinary people will
a. have to stay at home <¢. ke atle to tuy tetter things

L. start a revolution d. be dehumanized

4. In the future people will te wiser tecause
a, education will improve c. they will eat tetter food

t. medical care will te cheaper d. letters won't get lost
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GRAMMAR. El Auxiliar de Modo - WILL

Salome will wait for us
Salome will not wait for us
Will Salome wald for us?
Contraccioness: will = '11 will not = won't

Will indica futuridad., Al mismo tiempo indica disposicidn e inten-
cidn, BEstas tres ideas estdn inseparatlemente expresadas en
este modo.

I want to return
BEx.: I will return I am decided to return
I »redict my return in the future

La forma negativa de will, will not, indica prediccidn de gue la
accidn no se realizard vy ademds disposicidén a no hacerla,

Ex.: How old is your grandmother? - She won't tell me,

I won't work if you don't pay me.
WILL se usa tamtién como sindnimo de Please, o asociado con Please.
Ex.¢ Will you have dinner with us?

Will you please help me with my work?

Es interesante notar que will como sustantivo significa voluntad
y también testamento,

Ex.: Ghandi had great will power.

We are going to reazd uncle Paul's will tomorrow,

Exercise, Change these sentences to negative form,

Ex.: I will share my richess with you. I won't share my richess...

l. Many tourists will come %o this country.

2. My life will te simpler when I get married,

3. Silicon computers will te expensive,

4. Myra will te atle to come.

5. We'll ke atle to pay for this,
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GRAMMAR, Repaso de Comparaciones.

Se puede comparar dos cosas gque poseen la misma cuslidad modificando
los adjetivos.,
1., Para exnresar igualdad se pone as antes del adjetivo y as de
nuevo antes del 22 término de la comparacidn.
Ex.: Sarah Jean is as pretty as a picture.
I was as hungry as a wolf yegterday.
Mortimer isn't as dumk ag you think,.
2. Para expresar superioridad se maneja los adjetivos de distinta
manera segun sean largos o cortos,

a., A los cortos se les agrega "er" y se pone "than" antes del
segundo término.

Ex.: short - shorter; fast - fastery tusy - busiers fat- fatter;
Dr. Jekyll was smarter than Mr. Hyde.
3. A los largos no se les agrega nada, sino gque se les antepone la
palakra "more" y se pone "than" antes del segundo término,

Ex.: practical - more practicals efficient - more efficient.
Dr. Jekyll was more handsome than Mr, Hyde.

Exercise. Answer these questions. Make complete sentences.

Which is faster, the hand or the eye?

Which is larger your liver or your spleen?

Which is stronger your arm or your leg?

Which is more important the train or the heart?

Which is more dangerous a fracture or a wound?

READING V

Once I talked to an English army colonel who expected to retire soon,
He said, "I am going to buy a farm in New Zealand",
~ Why not a farm in England?" I asked.
~ "England!" he shouted, "Don't you know the FEnglish climate?
I was horn in England, I fought for England, I was wounded for
England and I will die for England if it is necessary. But I

won't live in England., That is too much to ask!"
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Cemprehension Questions

Is the colonel an o0ld man, or 2z young man?

Did he grow up in India or in England?

Preposiciones que Indican Movimiento

l. Toward, To, Into, sefialan lz direccidén del movimiento.

Ex,: The plane was flying toward Alaska (in that direction)
The plane was flying to Nome (NWome was the destination)

The plzne flew into a cloud (it entered the cloud).

Exercise. Complete the sentence with one of the prepositions atove,

The woman was walking the corner when she saw Pedro.
She went a store and rought something.

She wanted to go the movies, but she couldn't .

I carried the packages the car.

We'll go your house tonight.

2. From, Qut of, sefalan el origen del movimiento.

Ex.:s I saw Jose coming out of a tar (he was inside and went outside)

Here is a letter from New Zealand (that's the origin)

3. Through, indica entrada y salida.
Ex.: We walked slowly through the park.

Exercise. Complete with a preposition,

The thieves troke z window and went the house to rok.

At 10 o'clock the children came the classroom and went
the yard.,

Many people like to walk the woods,

A plane can fly here to Guatemala in fifteen minutes,
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LECCION OCHO

READING I
Vocaktulary
gift tycoon
stone jewelry
minute afford
carat unique
weight release

A diamond ring is one of the most beautiful gifts a man can give and
a woman receive, fAnd the diamond is the most important part of the
ring. Before you tuy a ring you should know some facts atout diamonds

so that you can tuy the stone that you will ke happiest with,

411 diamonds, no matter how tig or how small, have four gualities
which the experts look for, These qualities are called the four C's:

color, clarity, carat weight, and cut,

Most diamonds have a delicate touch of color. The nearer a stone retfs

to being atsolutely colorless the most valuatle it is.

Another factor is clarity. Diamonds contain minute natural imperfec-
tions, tut as long as they don't affect the passage of light through
the diamond, they will not affect its teauty. A diamond without any

imperfections is very rare and therefore even more precious.

What is the carat weight? It is the weight of the stone, and it is
usually given in "polints™, with one hundred points egual to a carat.
You should always know the carat weight of a diamond you are planning

to buye

Today the diamonds that get the most publicity are the tig almost
priceless ones that are tought by movie stars and tycoons, and
consequently, a lot of people think that diamond jewelry costs more
than they can afford., Actually, small diamonds are just as beautiful
and unique as bigger ones, but they cost less because they are less

raree
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The cut also affects the value of the stone., A diamond is the hardest
substance known and it can only ke cut by snother diamond., When the
diamond is properly cut its facets will realease the fire and

trilliance that no other stone vossesses,

The combtination of these qualities make every diamond unigue. There

are no diamonds in the world that are exactly alike,

Comprehension Exercise

1. The main sentence in the first paragraph is
a. The diamond is the most important part of a ring,.
. You should know something atout a diamond tefore you tuy.
c. Men should give diamond rin-s to the women they leove,

d. You can buy the diamond that will make you happy.

2, Find the main idea of the other paragraphs,

3, Which of the following titles would te most apprpriate for the
article?
a, 4 diamond is unique,
., Things you should know atout diamonds.,
c. The diamond that will make a woman happye.

d. Carats, cut, and clarity.

Questions on Details, Select the correet alternative,

"4o Usually diamonds
a. are colorless c, are weightless

b. have a touch of color d. have many polnts

5 A pink panther inside a diamond
a, is am imperfection c. the comtination

t. increases the value d, is very frequent

6. The diamonds that get publicity are

a. the tig ones ce the comtination
t. the pink ones d, the tycoons
? BIBLIOTECA CENTR
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Te A diamond with no imperfections
a., doesn't exist c. affects the clarity

. is false d. is very rare

8. They way a diamond is cut
@s 18 not imvortant c. affects its teauty

t. depends on the jeweler's d. is the hardest part

GRAMMAR. Superlative Adjectives,

Entre varlos que poseen una cualidad, siempre hay uno gue la tiene
en el mds alto grado. Esta situacidn se expresa modificando el adjeti-
vo asis

Superioridad Atsoluta

~ Los mdjetivos cortos adgquieren "est" al final,

Ejemplo: June 21st will te the longest day of the year.

A diamond is the hardest subtstance,

-~ Los adjetivos largos se encuentran precedidos de "the most".
Ejemplo: A diamond is the most teautiful gift,
I will give you the most expensive diamond in the world.

Exercise., Complete the sentence with the correct form of the
adjective.

1. The Concord is the plane in the world. (fast)
2. Muhamed Ali says that he is fighter. (great)
3., He also says he is . (teautiful)

4. What is present for a girl? (meaningful)

5¢ Silicon~chip computers are invention. (new)

Formas Irregulares

Los adjetivos siguientes cambian totalmentes

GOOD -~ BETTER es el comparativo,

Ejemplos Do you feel better today than yesterday?
A tird in hand is better +than two in the tush,
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(The) BEST es el superlativo.

Ejemplo: The fegean Sea 1g the test place to dive.
Is laughter the test medicine?

BAD - WORSE es el comparativo.

Ejemplo: The patient is worge today than he was yesterday.
The food was bad, tut the coffee was worse,

(The) WORST es el superlativo

Ejemplo: That is the worst restaurant in the city.
It is the worst thing that could happen.

FAR - El comparativo es FARTHER y superlative THE FARTHEST.

Comparativos y Superlativos de Cantidad.,

MUCH y MANY (que no gon adjetivos) tienen estas formas de compara-
tivo y superlativo para amtos.

MORE es el comparativo.

Ejemplos People wear more clothes in winter than in summer,
There are more telephones in San Salvador than in Guatemala.

THE MOST es el superlativo,

Ejemplo: The Bitle has sold the most copies of all kocoks.
You will get the most pleasure from that trip,

LITTLE (poco)

LESS es el comparativo.
Ejemplo: We spent less money than you did.

The wound hurts less today than yesterday.
THE LEAST es el superlativo,

Ejemplo: No, it does not tother me in the least.
The least you can do is say "good-kye",

Exercise., Complete the sentence using the appropriate form.

1. Last week I was sick, but now I am (tetter/Test).

2. Jeremy is the student in my class (worse/worst).
3, What is the medicine for hiccup? (tetter/test)

4. You are very tusy, tut I have even time (less/least).
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5e people ride tuses at noon that at 3 o'clock,
(more/most)
6. What place is farthest from the South Pole? .

READING IT

Vocabulary
research still
train stroke
vault ) spinal cord
disease bone
pain in hopes of

Dr, Roktert White is the director of the Brain Research laboratories
in Cleveland, Dr. Rotert White pays that it may ke possitle to
separate a human brain from its craniasl wvault and keep it
functioning., White's work would allow scientists to study all the
diseases and accidents that occur in the btrain - tumor, cancer,
meningitis, encephalitis, and strokes., Better understanding of how
and why these things happen could lead to preventive programs and

more effective treatments.

On January 17, 1963, a team of doctors isolated a monkey's krain
and placed it on a small paltform of bone, but kept it still
connected to the tody bty four major arteries. Then metal tutes were
inserted into the carotid arteries and connected to a separate
circulatory system, The arteries were tied and cut off, Finally the

spinal cord was cut and the new artificial circulation began,

Before the operation, the doctors had installed very small electrodes
in the train in hopes of detecting electrical activity, There was
electrical activity, and the signals were so strong that the

doctors were atle to take an encephalograph of the isolated train,

The question is: should doctors experiment with a human krain? A
human train could te isolated from the tody. It would not die. But

the idea is shocking tc many people. Granted, there would te no
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physical pain, tut what can we say of mental activities? Would the
train think, remembter, worry? No one can answer that question, Dr,
White says that the implications of isolating a human train must te
studied carefully, not only for present research, but also for the

good future generations,

Comprehension Exercise

Are the statements telow the topic sentences in each of the four
paragraphs? Write the numter of the paragraph next to the sentence

it corresponds to, or write your comment,

Doctors cut a monkey!s train off the tody.

Should scientists experiment with human brains?

It may te possitle to separate a human train from the

cranium.

The doctors were able to take an encephalograph of the

isolated train,.

Details

If the sentence agrees with the reading, mark T (true). If it
contradicts the reading mark F (false). If it is not mentioned mark
WM.

1. The isolated btrain received very cold tlood.

2. Dr. White says he can do the same with a human train.

3. There are morzl protlems about working with a human brain.

4. An encephalograph measured the activity of the train.

5 Before the operation, the doctors killed the monkey,

6, Dr., White discovered how to cure train diseases.

GRAMMAR, Auxiliar de Modo - WOULD

An operation would save the patient

An operation would not |save the patient

Would an operation save the patient
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Would indica que el sujeto tiene dieposicidédn hacia 1la accidn gue
expresa el verbo, pero que la realizacidn de ésta es incierta.

Puede que hay inconvenientes, o gque haya condiciones que cumplir,
Ejemplo: I would lend you the kook, tut I don't have it,
If we had time and money, we would travel,

Lasg preguntas con Would interrogan sobre la positilidad de que 1la
accidn ocurra,

Ejemplo: Would head transplant tecome frequent?

La negativa indica falta de disposicidn, Cusndo se le encuentra
asociada con otra oracidén en pasado, indica que la accidén no se
hizo por falta de voluntad,

Ejemplo: I would not marry that girl for a million dollars.
I asked the question, tut he would not answer,
We offered help, but they would not accept,.

Would como Will, es usado como sindnimo de '"please',
Ejemplo: Would you please take a message for Mrs. Jemkins?

Exercise, Imagine that you are going to take a trip and answer these

questions about it,

l, Would you go to Europe or to Asia?

2., Would you go zlone or with a2 friend?

3, How would you go?

4+ How long would you stay there?

5. What would you tring me?
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READING IIIT

Vocatulary
to feed alive
to nourish living
to chew host
to lie sutured
to tamper threshold

Later Dr. White worked on an even more audacious experiment: btrain

transplantation,

in 1970, he transferred a monkey's living head onto another monkey's
headless tody, which was kept zlive by a respirator. With the

vital arteries sutured together, the tody's circulation nourished
the krain adequately. The experiment was repeated several times,

and in all cases the eyes moved, the ears heard, the mouths chewed
food that was placed in them and the faces grimaced when the pain

nerves were stimulated,

0f course the transplanted head could not control the tost tody.
It could not make the tody move. Notody knows how to re-unite the
nerve ends., But, according to White we could to the same thing
with a human being. We would have 2z head-on-a-tody that would lie
totally paraslized. Protably the intelligence, the memory, the
personality also would remain intact. The individual would not

ke abtle to speak, tut methods of communication could ke invented.

The question again, is, should we do i%? And whose head should we
preserve? The head of a genius could te attached onto the body

on an aceident victim, for example., Should we do so?

There are other guestions: would a genius te more important than
someone we love? Would head transplantation become routine? What

akout the economics of the thing? The cost of maintaining a head-
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on-a-tody for a long time would ke enormous. But the most important
question is a theological one: Who has the right to say that anyone
should remain in this world or that his time has come: How much

tampering is too much,

Again there are no answers, The questions are new, the implications
terrifying, but answers must te found. We are at a threshold, Should

we go on?

Comprehension Exercise

le What is this reading about?
a. & head can te transplanted onto a btody
t. The applications of the experiment are terrifying
¢, The head cannot control the host tody

d. The question is should we do it?

2. Match the fragments
a, Dr, White trznsplanted
t., The bkraein was fed
¢, The mouth could

should we open that door?
chew food

the head of a monkey

e, A head transplantation

1.
2.
3.

d, The question is 4. are terrifying
5. would te very expensive
6.

ty the tody circulation

GRAMMAR., Auxiliares gque Indican Otligacidn.

Should indica la conveniencia de que la accién se haga, sin embargo la
realizacién de esta accidn no es una necesidad absoluta.

Ejemplos You look tired today, you should get more sleep,
Aminta should wash her hair more often.

Must 1indica la atsoluta necesidad de ejecutar la accién.

Ejemplo: There are some things we must do. We must not cross the
street when a car is coming, we must not hit each other,
we must not telieve everything we hear.

We must treathe, if we do not breathe we will die, We must
drink water, and we must eat.
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Exercise, Complete with must or should as appropriate.
1. We pay the electricity rill,
2. I don't usually study on Sundays, btut I .
3, A lady wear clothes in the street.
4. In June you bring an umbtrella to school.
READING IV
Vocatulary
smallpox the will
chickenpox tull
pockmark to grow - grew
disease to come out
illness

Inoculation against smallpox was opposed when Edward Jenner introduced
his great improvement of vaccination. The people whe opposed vaccina-
tion saids: "Since smallpox is 2 punishment from God, man does not

have a right to interfere". At that time smallpox was so frequent

that it was rare to meet a person whose face was not marked by

smallpox.

Eventually the putlic began to doubt that God desired human being to
te disfigured; for if He wished them to bhe so, he would have created
their faces already marked. The ecclesiastics found another excuse

to oppose -~- “-~<tion, they said that voluntary introduction of
disease into a healthy person is an interference with the will of
God, The year that Jenner published his book "Inquiry into the

Cause and the Effect of Variola", an antivaccination society was
formed in England. Its memters largely consisted of religious persons

who opposed innovations either in religion or civie life.
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Even doctors were against Jenner, Among his critics were doctors
Benjamin Mosley and William Browledy, who came out with a took
opposing vaccination., Their argument was not of a religios nature,
tut they claimed that persons inoculated with tovine vaccine, took
tovine characteristics. For example, that hair grew all over their

tody, or that they tellowed like tulls.,

Comprehension Exercise

Read the sentences telow. If the sentence agrees with the reading,
mark T in the space, If it contradicts the reading, merk Ps and 1if

is not mentioned, mark NM,

1. Before vaccination smallpox was a common illness.
2, William Jenner's facec was marked by the disease,
3« Religlous people were zagainst vaccination,

4. All doctors were in favour of vaccination.

5. Jenner wrote a took with a long title,

6. The antivaccination society helped Jenner.

7. Variola is a very fast dance.

8. William Bradley had hair all over his tody.

This article tells you the story of
as. The discovery of smallpox.

., The consequences of smallpox.

¢. The discovery of vaccination.

de The opposition to vaceination,

it



GRAMMAR, Las palabras Terminadas en 'ful' o en 'less',

Al mgregar 'ful! a un sustantivo se forma un adjetivo. La palntra
es un modificador, e indica qus el sustantivo que sigue tiene esa
propiedad,

Ejemplos beauty - ‘teautiful harm
care ~ careful fear
color - colorful Joy

Al agregar 'less' a un sustantivo, 1la palakra indica que no ficne
la propiedad.

Ejemplo: fear -~ fearless care
harm - harmless Lrain
price — priceless weight

Exercise., Complete the sentence with an adjective derived from

underlined noun.

l. 2 song full of joy is =a Song.

2. A monkey without a2 head is a monkey.,
3 A man who does not have hair is man.,

4. A girl who has keauty is a girl,

5. A man with many sins is a man.

6. A woman without 2 heart os a WOoman .
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TACHZER 'S GUIDE

DESCRI:+ TION OF ThE COULSE
General Description

This is an introductory resding courge for young adults whose
native language is Spsnish and who have learned some notions of English

in secondery school courses. In short, a course to introduce S5ilvadorean

university students to reading English.

The student'!s manual consists of eight lessons whicl: become pro—
gressively longer znd more complax. The whole course may be comyleted
in 70 hours of teaching, Assuming four fifty-minute hLours

a week, that
will be enough for one semester's work,

Approach snd Objective

Reading is the skill the course zims to develop, therefore, the
aprroach focusses exclusively on understending written dnglish, The course

is not concerned with thz sounds of #nglish: neither resding =loud nor the yro-
duction of speech is included in the prectice, nor is rroduction of written

nglish taught. If &t the end of the course the students are capuble of

understanding the ideas in the longest (300 words) and most complex
passzges in the rmenual, the objective of the course will have been atteined,

Contents

—_—

The r=eding practice is the backbone of the course. Zach lesson

conteins three or four reading pessages followed by comprehension exer-
cises. Alternzting with the readings there are gremmar study sections

designed to help the students understand and generzlize the structures
used in the composition of the passages.
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1. keading FPasscges

To make the reading practice more mesningful, the rzeding pass-—
nges deel with topics relited to the students! background -nd interests,
Their length ~nd complexity increases grudually, from the first, short
lessons inm which the most coasonly known vocabulary and structures are
used, to longer lessons where tle structure and vocabulary, although
still belonging to the core of the language, are not so familiar to the
university student st the beginning level of Snglish,

Since language lesrning is cumulstive, the vocabulary and the
structures found in the reading passages are used agoin and again, At
the end of the course, the students should be well acgusinted with the
common core of written Znglish.,

teading is understood zs ths sbility to grasp the ideas in para-
graph end longer units of writing., The zim of the course goes beyond
simple und=rstanding of the 34 passages in the students! manual, These
resding exercises are the means to develop the skill of rzeding any
written meteriel in whose composition this type of voczbulary and

structures are used.

Vocabulary Lists

Each passagzs is preceded by a short new vocabulary list whose
tronsletion hes been purposely omitted., The mezning of the words must
be supplied by the instructor acczrding to the countext in the passage,
In the case of woirds thet have more meanings than the cone used in the
passage, the fact muy be casually mentioned, but not mede the subject
of lengthy explanations. Cognuste words ere not included in the vocabulary

lists. Students must be trained to mgke inferences from the similarities
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of dnglish and Spanish words. Although thase guesses mgy occasionelly

lead to error, tley will be successful in the mi jority of cases.

Comprehension fxercises

Bach pessage is f:llewed by coaprel ensicn sXercises, for veriety's
sake varlsus types of exsrcises ers used, Some are incuaplete steteaents
t. be finished with o phrese chosen fruwm & multiple chlcice set, #xenmple:

T

lesson 3, heading 3. Uthers are sentence fraognents for cress sk tching,

yrs

AExample: Less.n 1, leading 2, Some other are "Yrue or Felse' reccgaition
exercises mude more chellenging by & third slternstive: N¥ (Not Menticned},
a feeture desipned tou discourege gusssing. Zxample: Lesson 1, keading 3.

There ars guestions to be sunswerad from multiple—~choice sets, and scine

gquesticns thet require short enswers. In this lsst type, one-word snswers

ar2 gccepteble.

These exercises are designed not so much to check undsrstanding
as to enhence it, The students should need little help from the instructor
to answer them, but if they dc need it, help must be given willingly. It
is good practice t> circulute amony the students while they are solving
thke comprehensicn pert, since an individuzl is wmore likely to re-uest
needed kelp when the instructor is nesr him. Comprehznsion exercises are

not tests, #nd they must not bz used tc assign gredes.

2, Gramnar Teaching Fart

The study of grazan:r complements the reeding practice. These secticns
desl with the chsnges in word form (morphology), and with the structure

and arrengement of words in sentences (syntsx). Morphclogy and syntax working

|
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in cumplementery faeshion zre the mein clue to understanding thot the
reader hes «veilzble. They must be studied ¢lmost simultaneously with
the recding pructice,

The explencticons are brief and presented in diagram form. The
structurss ¢re explegined in terms of tka function thsy perform end how
they determine tha mecning of words, Little ottentiun is given to the
nane of the psatterns: present continuous, simple past ..., since tkey
are nere libels that identify a pottern.

The practice exercises 4are usuelly short for r=asons of efficieny,

These patterns huve been studied in szcondary school; tkerefare, leong,
time-consuning exercises ¢re not necessary. Unce o pettern hes been
understood, lezrning will proceed rather ~uickly, Should the checking
of the answers shiw that the core of the group needs more reinforcement,
zdditions]l exercises ocught to be preprred by the instructar and prac-

ticed in the f»llowing session.

Activities

Student Activities

students will learn faster if thay «re interested in the lesson,

therzfore, every effort must be made to keep them prrticipoting actively.

)X

Cheking of Vocsbulary List must be done by the group and transla—

tion given s requested. The list is read slowly by the instructor,
and students are directed to reise their hands every time they find &
new word. The transletisn is imnediately given, Eye contact between

teacher and students is desirsble,

S —
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Answers to_comprebensicn exercises gpust be discussed by the whole

group. Individuzls can be czlled to resd their answers, then the ins-

tructor azsks for the consensus of the group. The atmosphere of this

checking shculd be relsxed snd easy, ond the students shkzuld be encuur-

aged to discuss points of dissent, These might ravzsal where the lack

of understoending is centered, or even point to defects in the textbook,
Teem work is mcre fun then individucl werk . Students crn be

grouped in pairs, each rpir working s ¢n individual., This teaming offers

praectical «dvintages: it reduces large clesses to °~1f their size, «nd

it alss #1lows each member of ¢ pair to help the ostaer. Thus, each

student becomes a teacherls »id.

Instructor'!s Activities

The instructor's rsle is that of & chairmen and guide during class
sessions. he starts the practice by reading the possage aloud while
students follow silently. Then he allows the students to ask guestions
about the meaning. The second resding is done silently by the students
working individuelly or in pairs, and a second question period follows.

thile students work oa the comprelension questions, the imstructor
skculd circul:te emong them, This sftimuletes them to ask questions and
ulso tc work fester. It is desirable to> mpintain a rapid pace in the
lesson: 8 mild, friendly pressure for speed is very lelpful to meintain

student!s interest,
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Although grammer is expleined in the student'!s menusl, the ins—
tructor must explgin it toc. If possible he should uss his own exam—
ples to reinforce the ones in the textbook., The gnswers to the gram—
matical exercises must be discussed by the grcup.

Visupl Aids are very helpful. As the student's menusl does not
contain any illustrations in its present form, these must be provided
by the instructcr. Meaning is greotly r=inforced by illustrations, and
the students appreciczte the effort,

Games are rzally a disguise for reviews and cuick-percerticn exer—
cises. Buggzastions for these grmes are given st the end of this menuzl,
These gumes can be used @s worm~up to th2 lesszn, or on uccesions when
therz e¢re ¢ few minutes to be filled «t tke znd of the session, A game
cen also be used to bresk the monctomy when students look tired or bor-

ed. It gives variety to the lesson pnd :voids sverwork,

Clobal fezding

Back peragraph is a unit of thcught snd it must be read #s such.
Students must be encournged to infer the meaning o»f the unkncwn terms
from the context. This is &n important skill to be developed. The
reader should never stop in mid-perugraeth to check his gucesses in &
dictionary. That checking his to wait until he finishes reading o par—
agraths.

Visusl perception of words and sentences will increase as stud-
ents progress in the course. Their eye movements will grow faster toc.

Vhile speed in reading is not z main objective of this intrcductory

| BIBLIOTECA CENTRAL
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course, mild dzmands in the fora of gimes or sugzestions will prepore

them for foster reading demended in English,

Toric and Toric szntances

Focognizing paragriths ond finding their topic sentence is ¢ shill
thet helrs the reader cnticipste the cortent of each peregrarh, This will
facilitate comprebensicn ond incrsase rzading sreed.,

svery perograph has » topic. The suthor intends to sey something (x)
about @ subject (y); this (y) is the toric., #or example, in neading 1,
Lessun IV, 'echues! is the t.pic. In 80 to 90% .f nun~fiction writing the

suthor's intenticn is expressed in tha Tirst sentence of the peragraph, That
is the !'tujic sentence!. Topic sentunce and centrsl idea get intermixed

in peosple's wind, and there is o good reasuen for the mix—up, since the
centrol idea is often exyressed in the topic sentence. But mpny other times
it is not. A4 topic sentznce mentiuns tke topic znd tells whet the suthor
vlans to Ssay about it. The central ides is & cuncise extract of whaet thz
suthor actuslly writes. For exemple, in the samz resding possege, the first
sentence: "Zehoes can be ¢ substitute for vision, is the topic sentance,
The general idea can be forrmlsted zs:"Bats use echo detection as &
substitute fur vision,” They sre very close, but not identical.

The pessages in the student!s mpnual heve 2 topic sentence includ-
ed os the first or the lust sentence of & peragraph. GStudents sh.uld be
directed to predict what the paragrarh is sbout before reading it  ell,
and taught to rely on the topic sentence for their prediction, Later
they will find the same question in the comprekensiocn exercise and it

will lead them to counfirm thair guesses.,
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HANDLING O ThHZ LESSONS

Patterns

I ;o in the kteschen.

Are ycu busy?

It 1s » smell spartoent.

Martha is 26 yecrs old.

this is the easiest ;nd shortest of the lessons, The first read-

ing passage 1s jresentad in dislsgue form to hely the students sce the
sentznces as units, &eading 2 is short e#nd simile, but keading 3 is
much longer. izedars sight bs boffled by the last few lines conteining
Fest tenses. The instructor mry exnl:in that they are pest tenses and
trenslate them without furtkher explonaticn of grammer prtterns.

The grurmsticel peorts: srticles, thz vei To Be, and subject pro—
nouns are expected to be fomilirr to the students, pn? tkey can be cover-
ed rether fast, It mey be necessary to stress the syntactic chenges in
tlhe interrogetive form.

"ihere is" ayrears in this lesson, but discussion of the pettern

should weit for Lesson I1,

LESsUN IX

Patterns

It is a small yellow house.
There is z girl in the living room.

Feter and his brouther; helen and her brother,
Earry's hair is white.



The first reading is presented in dialogue form again, but it is
not short (130 words)., If necessary, the dizlogue can be read in two
parts.,

The concept of Ttopic! appesrs for the first time in this lesson.
The instructur will have to exjplein whet topic is, befeore the compre~
hensicn exercise is answered,

Modifiers, their position pnd invariability «re not eesy for Spa—
nish-syeaking students, For mors exomples the dizlogue may be read
agein analyzing the use o>f modifiers.

Mr., Mrs,, and Miss should be ijcinted out. They are importunt
for identification and often misrsad., Using pictures czn save the ins—
tructer o lot of werds.

Structures that heve not beenvstudied ariear in the reading pas—
sages in this #nd other lesscns, Most of the students will grobably
reccgnize tﬁem. For those who do not, the instructor should simply
translcte them without guing into full explenstion of the pettern,but
remark thet they will be studied later.

Englisk pissessives zre very different from Srenish ones. Althcugh
they heve been studied in secondsry school, stulents cannot be expected
to go faust in this jpoint., Eowaver, it should not be forgotten that
recognition is a@ll the students nead to learn,

Zmrhasis has been given to the possessive furm of nouns end to
tke fact that the second noun in the series is "the reecl noun", Exam—
Fle: Harry's hair is white. Reinfourcement of this psttern is found

in previcus znd following lessons, so even if the students don't master
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the point gt once, it can be predictad thet they will eventuplly grow

familir with it,

Fotterns

Masferrer wns a taocher and o paet.
fiis bucks were very critical.

I sia going to be frank,

Your sh.es cre auddy.

These pusseges use s lot of few vocebulery. Many of the new words
are cognates. Students must be t.ught ts guess their meening, [xample:
theater, renitentiary.

The student sh-uld nctice ths contrast in character between hewd~
ing 1 (sed), and kezding 4 (hwacrous),

The gremmar petterns in this lesson are probably femiliar to the
stucents., vord formeticn by suffixes may be 2 surprise, and therefore

1llustrated with many examrles,

Fatterns

Bats live in caves.

I do not heve any money.

treter kisses Lis wife,

Doues a baby drink coffee?

Josh never drinks any hard liquor,
A singer 1s g man,
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2

The simple yresent tense is introduced in two stagss., Keading 1
uses only the plural forms DU —~ DUN'Y; while the singular DOES ~ DOIZS
d0T appeer in teadings 2 end 3. frecguency edverbs zre intrcoduced in
feading 3.

The greamier ssctizns follow the same order, This staging helps
the students by presenting thenm cnly two chenges st o time instead of
f ur,

Object pronouns exist in orenish, but they are often attached to
verbs. ixamnple: sigsle, deme pan. Beczuse of thet enclisis, Spanish
sJechers don't notice sbject pronouns.  The instructer might point out
spenish object romouns, #nd then relate them to £nglish pronouns,

There is & game thot cen be used to reinforce these,

The silly gaie inclucded in Lessun IV is an entertaining wey to

teach arts of the body: 1liver, sipleen, breins, etc,

Fztterns
Taylor did not know the boy.
ke hired the young man,
5211y callad ten minutes ago.
The three forms of the Fast Tense, ~ffirmstive, negestive, and

interrogative, &re used in the reading psssages ¢nd shoewn in the dia-

gram. However, the furms are sersrataed for the practice exercises.
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aestions ond negetive sentencas, where .nly the suxilirry chonges
are yracticed in Zxercise 1; ond the affirmitive ststements, where the

maln varb tokes 'ed!', in exercise 2,

Irregulur verbs sre gr ujed eccording to the way they change,
unly 2 groups »re stulied in this lesson. riore will follows in Les-

sons 6 ynd 7.

The smltiyle used of "get" as an cuxiliery zre introduced, but

only one pattern is presented.

LESSHON VI
Fattarns

©liza turned on the light,

A tea tot 13 ¢ 1ot fur teas,

Thet is the house my father built,
Irreguler verb groups: band, fay.

-
e y

ihere is contrast between heading 4 and ireading 5. Students should
rec.:gnize th humor'in 4 &nd comnare it to the serious essay-type style
of neading 5.

nelztive cleuses pre introduced in heoding 3., Dirlogue form hes bzen
used to fovor visu:l jerceitisn of these long sentences. helative
¢clauses are similar, ond freguently used in English and Spenish. They

gre uvnly clsuses stulied in this course.
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founs used us adjectives are jreswnted in this lesscn too. There
is nu eguivalent }attern in Spenish, so the reader might find terms
like "sea monster® (R. A) or "ferm life" (k. 1) » little confusing,
In the grommrticel secti.m the rasder is rrevered for smmething supris—

ing by the word "megiai" thet introduces the pettern,

LiiosUid VII

Psttarns

Cats csn see in the dsrk.

t'e could hear the music, but we could not see the bend,
Costeau was able tou swim smong the fish.

The home will be the canter,

Letters will not be lost,.

Life is simpler in the smull towns,

aeading rassages of scientific character are used in this lesson.
Unce ¢goin ¢ short humorous vessage is included to show contrast. Stud-
ents will probeobly notice that scientific rrose is easier to reed then
jokes,

Study of model cuxilisries begins with "can" nnd "will" . Other
modals will be introduced in following lessons., They must not be teught

in 2 lump 2s thet would lesd to confusion,
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LEsSON VIIX

Pattzrns

Diamonds are the most exjysensive stones,
A bird in the hend is better then tws in the bush,
The operation would cast a lot.
shoudl scientists experiment with humens?
As reading possages become more scientific, the vocebulary used
will contein more cognate terms, ieaders should nst find these sophis—

ticated passages very Jdifficult, The idea of a head transplent will

nrobably fiascinate young science students.
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The grmes presented here ¢re madels. The instructor cen tioke
these idezs and edapt them to the msterial znd the class bhe is teaching,.
Tz tell the truth, these sre very hard exercises, but students will

enjuy them if they are offered as syort, not work,

VWord Fecognition Games

1. 'The instructor writas a set of f_our words in a hurizontal row and
instructs the plovers to study, but not copry them. Then a "test" word
is written at the left. FfFlryers rmust find the word in the set that is
related to the new word. The game cen include four or five lines, one
under the cther, with the test wcrds written, w«nd erosed, one by cne

ofter the students have had o chanee to look at the tatel set.,  Num—

bers cen be gssipned to verticael rws.

1 2 3 4
climb £0 up ke wilk go down
sieak see point tolk hore
town craowd teower building city
dr-rk wet lighktless celd empty

'
W%

3

Ideas for suaz »f thesz goaes Lweve been borrowed frum Gertrucde Nye
Dorry. Gomes for Second Lengusge Learning, David P, Harris. head-
ing Laproveament JIxercises, Virginia French Allen. Ixercises for
Znglish as a. ¥, L.
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In this particular set tie rlayers sre instructed to find syno—

i &

nyms, but thz frame can be uszd for ojposites, word femilies or pest

tenses,

2. Another variant of this game is to

foraing o rectongle on the blackbusrd.

related words. In the following exemple thay would lsck for o

siall brave short
hard late harry
little angry enpty

Complements or Uy osites

twalve or sixteen words

Pl:iyers are directed to find

1081ites,

asy full
soft lcong
early large

Part of the fun in this game is the chenting rhythm it has, The

example is used to check ceorrelation >f subject @nd object rronouns,

It cculd be used with opposites, or adverbs of place.

axamrle:

I see you, and yeu sae ae

W'

see him, and h3 sees
He s=es her, anl she
5he seecs me, ond I
They see us, and

You see them, and

us
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Parts of Speech

In this gzme the pleyers write. Bach player draws » rectoangle

five squsres ccross ond four sgueres down like this:

w a t f c h
NOUNS water ent test cor house
VikBs wiork arrive | try come hely
ADJECTIVES white angry tell cocl Yot

Any five letter word is written across the top. Then the players
fill each sguare with z word heginning with the letter at the top, and

belonging to the class indicated at the left,

Cross Matching Review

This exemple wes used «fter Lesson VI, To review vecebulary.

To bring things illegally a. right

b. health
Vhen water gzts Jirty . grab
A ship d. smuggling

e, lireline
Good condition of your hody f. vessel
g, rollutiun

Take things by force h. foolish
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it SiDIs C

iegding 1
Lea cuideduseinente el posej2 siguiente.

Vocabulory: Like - hornear
sowling ~ juger oliche; haewling olley — hwlerama.

During the wintor it is n.t possitle to o cut oo ceaping ~nod fisking
trirs. Trhen Jim ditchell's fev.orite stort is “..iling. There #re several
bowling alleys in town. GThe v1:vers orgenize into t:zams »nd there is a
grest cdesl of competitti.n,

nI have to “e at the bowling ;lley ot cight tounight" Jim told Irene .ne

merning #s ke left for worke "I'11l be back for dinner &t six—thirty".

"Ho problem" Irene reilied. "It will be on the tedle at six~thirty

tonight. I want to watch the seven—thirty show on T, V.V

That evening st & quarter to six Jim welked into the kitchkan and could

sze that Jdinner wos elmost resdy, "¥su are right on time", he seid.

"Didn't I t21l you so?"  s&id his wife as shz jut some potztoes in the
stuve tu bzke.

"Ok, I ¢l1most forgot" sgid Jim., You'd better put in @n extra poteto
LT two. At lesst two. frenk is a young fellow and he trolelly eats

a lot'™.

"who's Frank?" Irene psked.

| BIBLIOTECA CENTRAL
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Juestisns
Conteste les sigulentes preguntes segtn lo leido en el paseje.
1. ‘“hen &id Jim g0 Lowling?

where thaere were teams

o
e’

a) at o Lowling

[ )
N

b} during & fisking trip in the winter

Z. vic Irene yprotest alout the eoarly Lour?

a) no, shz apirovad it c) skz exiliin2d thz prollem
L} yes, she did ¢, Irene Jidn't like the hrur

3. Uid Jim come «t the hour thet ke he! mentiuned?

Y, . . .
a) e come ¢ little luter c) he cems right on time
b} he come 2 little esrlisr d) ke ceme into the kitchen

4, “hat diJ the 7layers 20 a2t the towling olleyd

e ETR BPIRS . - —
FJ) tl&.}’ restaa ans laut-'eq

L) they pleyed very well

c) they pleyed znd talked

d) they formed teams

heading 2

"o 1s frenk?", Iren= asked.

"Oh, I olm.st forgot to tell you", said Jim, "ireunk Lalten is the new
machynic ut ths sarsge. Be hes jeined sur bowling tzaw, snd I invited

Fim to heve Jimner with us before we co to the :1lley tonight, ke lives
by himself ond...

"Jim!", Irene interrupted. "You invited o stronge men to dinner and y.ou

didn't even cc1l me?!
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"I didn't have time, We wzre vsory tusy tzday. Besides, I just thsught
of 1t 28 w2 weres leaving the gerage. rfrank is poing to come by and take

asle to the Lowling s1ley, so I thought he might as well come esrlier en!

have su;per with us. He 1is o fine y ung wn, anl I &a sure ...

"sut I should elweys kaow in alvence! le are just hzving hamburgers
end bSrked jotetoes.  That Jdinner is not enough to ssrve to o guest.

uspeciully to some.ne I hove never mat!!

Gxercise
Si 1o efirmecidn coincide con 1o 13145 escriba 1 {trus) en el esfccio
en blanco; si 13 contredice, escribe F (folsc) y si no estd mencicnado,

2scriba MM (not menticned ).

3. Irene wes surnrisad ond
4, Irene dii not like the [2ople ot the miroge
5. frenk bEod & good o) Letite

6. - Jim hyd invited Frunk » week Lef.re



