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I NTRO DUCTION 

The s e r v ic e cour ses nf the La n guage Depa rtmen t of the Universlty 

of El Sa lvaQor, we r e e stac lished f 0r t he purpo s e o f t ea ching students 

t o r ead Engli s h . Thi s abjec tive seems cl ea r e n ou gh; n everthe less, 

thous a nd s of s tudents wh() h9ve t aken the compl e t e cours e , lea rne d s orne 

gr amma r, a n d t rans l a t ed m8ny sent ences , we r e s till no t a cle t o r ead 

the ir t extcooks in Engli sh . F or thi s fa ilu r c t o a tt a in the ir ocj ect­

ive, s e r v ic e c aurs e t eoche r s have ceen b l a med a n d ca ll ed inc ompet ent e 

Yet, if the e xpert s had ceen 3sked : "Wha t me thod is th e r e t o t ea ch 

read ing?, or mo r e spec ifi ca lly , "How c a n we t eac h s tudents t o r ead 

English in two hundr ed h ours?, th ey woul d ha v e had n o a nswe r t o give . 

Such a n incident a ctua lly happen ed in 1966, 8 n d it throws light on 

the fact tha t, f or a ll t h e s e yea rs the s e r v ic e c ours e t eachers ha v e 

l a b ored unde r th e h8n d i cap of n o t ha ving a ny me thodo l ogy avail a bl e t o 

do the ir j oc o 

Th1s p r ocl em W8 S by no mea n s exclusive t o th e University of El 

Sa lvador. Throu gh ou t t he 1950s 8nd 1960s, t ea che rs of English a s a 

For e i gn La n guage ( EFL ) had grumbl ed a nd stumbl ed trying t o t each r6sd­

ing throu gh th e us e o f a u d i o-lingua l me th odo l ogy . This is a case of 

the right me thod ap li ed t o t h e wran purpo s e , sin c e 3u d i o-lingua l is 

A me thod de sign ed t o de v e l op s peaking skill b y means o f intensive 

pra ctic e : A d i f f e r ent ob j 8c tive a n d d iffe r e nt environm ent fr om th ose 

of th e universiti e s ' service cours e s. 
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At this p0int , th a qucsti~n rnay arise why the r eading 8bility is 

preferred t o sp88king . ~0bo~y will challcngo th e usefulness of learn­

ing t o spea k English, which is n nw th e l a n~u~Ge us e~ for int ernational 

c omrnunica ti nn in science, business, an~ di plnma cy. Certainly, the 

skill of spea king 3n~ rea~ing is m~rG ~esirB bl e tha n tha rea d ing skill 

alone . But l eo rnin; t o speak t ~ k~s a l on g time , a n~ university stud­

ent s have limiter. tim~ 3ll ntt cd to English . Thus, it is r cosonable t o 

t e ach them th e ability they n eed more imme~iately: tha t o f rea ning 

textbooks anr. mar,azines in English . 

More~ver , l ea rning tn re8~ h~s sorne Anvantages ov e r l ea rning to 

speak. First, th e skill i s mo r e permanent, Ana its practice do es not 

require a huma n pa rtner, as speakinG docs : 8 bnok i s 811 8 r eader 

ne e~s t o k eep i~ pr3ctice . J n~ s econ d , students an~ prnfess i nna ls 

will ha ve more opportuniti c s t n find scientific and t echnical informa ­

ti nn by rea ding bnoks a n~ m~CDzines than by meeting peopl e who speak 

th e langua ge . 

Reco gnit i on of the situation , nl onside with new linguistic deve l op­

ment , has prompten EFL teachers in diffGr ent c nuntri e s nf the world t o 

search f or a good , effici en t mothn~ t o t each re~~ ins within a limit ed 

time . Rea ~ing has b een 8n~lyzed as t o whot it nu ght to accompl ish and 

what p r oc e sses it entails, ~ n~ study nf n ew methods is b e ing undertaken 

v ery ea rnes tly . 

Time is the p r ob l ema tic e l ement in the process . If students le8rn 

t o read in th e conventi nnal way n8 tive speakers us e , r eading ne ed s to 
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be preced e ~ by speaking skill, ~nrt that t Rk e s 3 great ~ea l more time 

tha n is eV9 ilab l e . The p r ogr ess m8de in the fi e l d , h owever, encour­

ages us t o try methods tha t will deve l np re3~ ing skill within th e time 

that universiti e s usua lly a llo t f~r English. ~his i s th e type of 

method tho t can b e us ed by the service C0urs es a t the University of El 

Salvador, anc1 the ~eve10pment nf such 8 me thod t e fill th e met h odol ogic­

a l v oid in the courS 8S h~s ceen c a rri ed out . 

In the qu es t for a me thod t o t ea ch r ead ing , 3 sur vey o f new i dea s 

a n d r e s en rch done nn thc s ubject "as effec t er1 . This surve y included 

intervi ews with pr nf essnrs a t t he EFL depa rtments 8t the Universities 

nf Stanford ann Ca lifornia , visits t o s everal Sa n Francisco Bay h r e a 

bonkst or es, a nd ext ensive r G3c1 ing nn the subject . The l as t of these 

a ctiviti e s wa s much mor e r ew1 r d ing than the first two . 

The surve y r e v ea l ed the exist e nc c a mnn g EFL t eachcrs of wi despread 

int erest in t eaching t o r eno English for speci81 purposes (ESP) . This 

f a ct is ev i c1enc ed by th e nume r nu s c ommunic oti nns abaut r eading which 

have appeored in the i nt e rna ti on a l EFL magazine English Tea ching Forum. 

The c ommen probl em ~ i scussed in th c articl e s W8S th e necessity t o deve l op 

r ead ing skill within a limit ed time , and as 8 r esult of the e ff orts t o 

find a s oluti on , new thcnri es nnd ana lys e s of r eading , as well as r eports 

of studi es carri ed ou t with Gr nup s o f s tudent s , ha v e b een off e red by 

t eachers fr nm diffe r ent c nuntries . 

The survey a l sn r evea l ed thn t the appli ed r e sea rch dnn e on rea d ing 

has in every case c entered on the pa rticula r n eeds ~ f specific ~roups 

- ----- ---- -------- -- ----~-------_.~ 
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of students . Although the objec tive, t each ing to read English for 

special purposes (ESP), was th e same, the methods reported and 

textbooks produc ed always used as a primary consid e ration th a needs 

and goa ls of tha studen~s who would be using those textbooks; whether 

Roumanians , Ch il enns , or Co l nmbia ns, for exampl e . 

The task for the Salvadorea n r 8searcher could be clearly seen: 

applying th e the0ries and eXDeriences' r eport ed to the production of 

a method that would takes as vrima ry consideration the background of 

the students whn would use it . This background includes their native 

language, the i r enviroment and culture , and the amount of English 

they have learned in secondary school o The students' time limita tion 

i s also an important fact or in the design of the method . 

The method o tulined above , and a manual that applies it having 

been produc ed , i t was nec e ssary t o test its effectivity. If reading 

skill was developed by the students using it, then the manual coul d 

be offered as an appropriate t oo l t o be used at the University of El 

Sa l vador . 

A study of 8 group that used the manual as 8 textbook showed a 

highly significant lo~r )vonent in renctinG cinprehension and significant 

i ncrease in reading speed . The introductory textbook has thus been 

proven to be g good teaching instrument o 

Observ8tion of th e students performance during the study , and the 

students own comments about the method were used as an index to detect 

ehortcomings i n the m8nual , and the infor mation obtained was used as the 
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tC8cher' s pu ide tb 8t c ¡mpl :::J'lGnts i t, a r e nr esGnt Grl \-Ti th this work. 

This manu~l i8 n~t the ultim~te ~nswer t 0 tho pr ob lem. Jt should 

c ontinue t o be criticizod 8n~ r evised cnnstpntly 8S it i8 us en . The 

finnl version of the t extb~nk miJht include ~ fil e of rea ding passa se s 

braded versi nn of th c t oxtb o 0k mi Ght include ~ fil e 0f r e8ding passages 

~raded accnrning t n difficulty and which mi~ht be r ntated , so that tbe 

student could be presented witb new material every time tbe course in 

taugbt . Manuals for tbe second and tbird stap,es ought to be produeed 

and subjeeted to experiment a l testing . An interesting hint of eorrelat ion 

of speed in reading and understanding observed in the analysis could be 

followed up too. 

These is a great dea l of work to be done and the usefulness of the 

skill that tbe students will aequire wi ll justify the effort . • 



CHII PTER 11 

ST /\ TB OF THE }, RT 

Lantiuage t ea ching methor1n l ogy , which f 0r centuri e s had us ed gram­

mar teac hing and translnti on 8 s i ts ,mly t oo l élnr1 t echniqu e , un c1 erwent 

sever a l changes in the l Ast ha lf c~ntury . Cha nges so r ad ical in nature 

that , like a pen~ulum9 la ngua ~e pcda;ogy has swung from over- emphasiz­

ing the teachins ~ f rul e s t ~ 1 t ~ t 8 l r e j ecti on of g r amma r teaching and 

disrega r d of thc written fron n f l angu8?c ; a nr'l then cack t o rec ognizing 

tha usefulna s s of syntact i c ~8ner8 liza ti ens an~ the importanc e of l ea rn­

in~; t o r aad . 

judi nlinguAl. The first s winr,; r¡ f tha P~nr1ulUJTl . 

The translati ~n method , tr8diti anally u sed f or tha study of l an-

6uages gave way t n new and t otally differ ent meth ods in the 1930s . 

These novel methods were C~S2r1 on Leona r d Blonmfi eld ' s structural l i n­

guistics , which in turn had it s r not in Skinner ' s cehavi orist psycho­

l ngy . The structuralist- cehati¡ri s t vi ew paid mere attenti nn t n f or m 

than t r¡ meaninG, and descriced a 11 l ea rnin~ gs A matter of c ondition­

ing : f orma tion of hac i ts in r esvmse t 0 outside stimuli . Tnrl d War 11 

and the c ons equent nec essity t o tra in milita ry per sonne l t o speak a 

vari e ty of littl e- knovffi l a ngua ges ga v e ~rea t i mpetus t o the new peuagogy 

... ·'hich came t n ce known as the ll uuio- Lingua l method . 
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A SUTllJ1l8ry " f the r rinci r l es .,f th e 8udi o- lintS'u:Jl method list ·d as 

the first princ i nle the sta teJTtent: "Langua ¿~e i s speech, not wri ting lt 
• • 1 

The ori bin of this tatemcnt cPon ce tr8 c e~ t o the clese 8ss ocia tion 

cctween 1infu i s tics 8nd ~nthr-P01osy ~urinc tho 1 950s and 60s . Those 

anthropological linbuists nat i ced in tha stu~y of indi gcnous 18nguage s 

of Centr~l an~ Snurth ~meric q , th~t all of then we re completely devel op-

ed 2 al t hough they h8r.. no ,.¡ri tt on form e FroI'l tha t ocs erva ti on they 

drew the c onclusion that wri ting was not a necessa ry stage in l :mgua ge 

develnpment , as it h8d caen thou ght cefore , cut rather the graphic 

transcript i on of tha spok en worn . 

Without attempting t a discuss the truth of the principIe, which is 

now accepted as s elf- evident, l e t us cnnsid er the e or ollaries that f ol -

l m.¡ed i t: since spcech is the true - or '[1rimary- l:=mgu?ge , l e:=¡ rning to 

1 William 1-ioul ton, "Linl.u isties 3 D rl Lan¡;u8 ge t eachin - in the Uni t en 
St8t es 1940- 1960", in 1,,..,hrm?n, Somnerfe11t & vJh8tmough . Trends in 
European an~ American Linguistics . 

The rrincirles were summad up in five s10gans: 

l . Language is spGeeh, not writin~ . 

2. A languaee is a set nf hacits . 
3. Teac h tbe l anRuaG2 , n~ t obout the l ~ nbua~e . 
4 . "~ langua ge is \'rhat nntive spe'lkers say , not l,,,h¡:¡t somanne think 

they nu~ht t n say o 
5 . LanguBres are difforent . 

2 "~ rchicalc1 Hill, "1/hélt is L3n ¡.1"uage " , The l,tlorld of Langua ;:;e . American 
B'¡ok Ca . New York 1967 . 

A l anguage is cnmplete when its speakers can make a lin~uistic 

response t o any experience they may unde r r,o . 
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spe3k i s the prirnary nbjGctiv~ in 18n~ua~e te3chin~ . Ther efnr e , the 

aud i n-linpual p2dn ~nGY strictly sep~r8ted nral frnM written skills , 

anJ. the learnin '~ of .!ri tten skills w8s')rr1E:rerl. t ,') be pnstpnned until 

the ph0nol~Gical svstem of 8 lanrua ~e had ceen mastered . 

Not very many te8chers ~ere able tn 3dhcr e totally tn this new 

pedago~y . Even Robsrt L~~n , '"lne of tha 3u~i o-lin ~81 mathod ' s main re-

present8tives, who da scribed the methndoln~y in his b nok, ~ ' eventual-

ly wrote a set of En~lish teachin~ books which obvi ous1y usad reading 

as reinforcement fnr nr AI t e8ch ing . 

Lack of total adhcrence no twithstaniin~ , tha t oa chers of Eng1ish 

as a f areign 13nguA ~e iurin~ th e 50s end 6o~ paid little attention to 

the devc10pment of rea d ing skills ana place the emphasis on pattern 

drills . Analogy and mimicry memorizatinn were the tools in v~gue , and 

classrooms reverb erated with th~ s0unds of chora1 repetition . Reading 

W2S someh0w suppressed t o be acquired on the way, p r obably from the 

transcription of oral exercises . Short parar-r8phs usually ap~eared at 

the end of lcss ons , a nd lonber pRss8~es were founa in intermediate books . 

Limitation of hud io- Linru8 1 

The first indicati on that somethinr was not workinr as predict ed was 

~iven ey these inl: e rmed i a te r eadings . By the late 60s, t eachers were 

3 Roeert Lado . Languaee Tcaching : A Scientific Apprnach. 
Me Graw Hil1 . Na',l Ynrk, 1964 . 
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v~ icinr the compl a int that s tudents c~u l A n"t read with cnmprehension . 

js si~ning th0 passares t n ~e re~d gt home v i el ¿ed n~or r esults, ~nd 

rc~~in~ durin~ class n~ri 0ds ms l atnrinus and b~rin~ . 

One nf the f actn r s inv01vod i n ihe pr obl em SGGns to ha ve been a 

l ... .lck of underst él ndin , ~ 0f 1.¡hél t W8S ent:3i l ed in r ead ing . Many t ea chers 

of Enr;lish ;:¡s a f r~ re i f,n l an(:ua p,e (EFL ) kep t cnncentratint; on the oral 

aspect of r ead ing , 2nd thus the r eadina of a passar;e CélIDe out to be a 

practic8 in the pronouncia ti on of words written on a page rAther than 

the graspinp, of the meaninr; of the pass8ge . 

There we r e , t o ce sure , enl i cht en ed schol a rs who ¡lninted out the 

fact that "readinr, encompasses ::) wi de range of activities " 4 ' from 

the simpl e skill in pronnuncing words t o critical r ead ing ; however, the 

question of how t o l ead the student fr om nn e t o the nther remained un­

s olve d . 

An art icle publ i s h ed in 1970, ACOUt th e t8~chin'j nf English in P8-

raguay , cont 9nded tha t th 2 éludi o- lingu81 method had yielded its cost re­

sults in circumstances t nt a lly differ ent fr nm those enc nuntered cy s e­

c ondary schnn l t e8c hers in that country. The P3ra:-:,u8yan students "who 

have little opp ~rtunity to sreak 'En~lish, prn~8bly hnve need s a nd (na ls 

qui te rl ifferent fr0m wha t this ( Rudi o-linf:ua 1) sys tem offers", the ar­

ticle said . Then i t went further t ·') '3 r gue that in places where the 

audi o-lingual methnd ol ogy could not be fully put int o pract ice, hecausa 

4 Edgar Dale . "Tea chers and Rea ding" . The News l etter . Oct . 1962 . 
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of the size of the c l~ss, non- intensity of study , ar l1ck of fluency of 

the teacher, "if s tudcnts cr)u ld. CG taught to re8d rmrl '",ri te \ü thout firet 

h"lving tr) ,~r¡ thrr)'.¡.r'h the sp ,ki n" sbte , this wr¡ul d ••• ce a ::;reat helV" . 

'{88 this :) fresh ne\.¡ i (ie8 ? Jr '3 "\-listfnl l ",k c.3ck <Jt methods dis-

carded thirty yeRrs bcf~re? Mnr~ int eres tin~ yct, what had pr ompted this 

apparent disillusion with th ~ 3u~io-lin~ual peJ8~r¡~y? 

The ocstaclés mcntioncd in the ~rtie l e were , in f act , oft8n vented 

in EFL te8chers seminars gnd di scussions . Lar~e -f0rty tn sixty students -

classes that ma~8 r¡ ral practice a pret ~nsG; scarcity of less ~n hours - an 

aver Age of only three SBRs inns r3r week- ; lack of opportunity ~or stu-

~ents t n sveak En-1ish nut ida tha c l ,ssrr¡om , plus textcaok prie es ceyond 

the r each of the students . hll were fectors th8t contricuted t n the tea -

chers ' f cc linp; that th ,' Aud i n- lingua l methr)d \.¡as !1o t ~rnviding the answe r 

[ nr their actua l classranm proclem . The most pow~rful f a ct or though , 

may hava ceen Ch0msky' s transformatinn8l r evnlution . 

The transf r¡ rma tionalist schnol, whil a accent inc som~ of the struc -

tur;:¡lists ide1s Acnut lanhua re , di s1r,r eed c 'mpletely with their view nf 

lRngua~e 8cquisition . Chnmsky stated tha t this acquisiti nn 'lis not just 

a matter nf cr)ndi ti '"lnin" or h~ci t fr¡rma tinn , cut (lf "er ce-r ti nn . It is a 

r " ti nna l or cn;ni tive pr,cess " 6 • Lancu"l l3e s, Chnmsky said, a r e nnt 

'5 R;:¡y H. Burs on . "I s thc _'Iuc~ in-Lin r:ua l Method l~ lw~ys Valid?" . 
English Teachinc Fnrum . sert .-Oct . 1970 . Vol . VIII . 

6 Jos Nivette . Principes de Granmaire GénérRt ive . Bicliotheque 
Royale . Brussels , Bel 7, ium . 
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acqu ired by just i mitAtinr g m~~el . The nAtive s~e8ker ~ f a l~nfua ce 

i8 eapabl e of creatinr en infinite number of n ew sentcnces by arrlyinC 

his int erm'l lize rl kn~q.¡ler1 .• ~G n f t he rules r¡ f syntax . /'nc1 wi th tha t he 

brou-..;ht Synt8X b8C k t" the ccntar nf l '1 n[,ué3f;'G ~r0ducti0n . 

Genera ti vG- tr;;mSf0rr.lR ti C'na 1 lin 'u istics rli rl n0t offer any r ea dy­

ma de s oluti 0ns t n the EFL t encher's pr 0bl ems . In fact , Chomsky himself 

dec l a red in 1966 that the d~utt ed his analysis hRd any p r actical applica ­

tion t o l angua ~ e te8ch in~ . What the transformati ona l the0ries di d ac­

c ompli sh was t o liber a t e t e'1ehers n f En~li sh as a f orei r,n l an gua ge from 

the notion that a ud i o-lin~ua l was The Methnd 1 And tha t any shortcomin~s 

in the r esults were due t o e ither t ea che r s ' or s tudents ' l ack of capa city . 

Breakin~ ~way . Resea rch Berins l fain . 

h l OBic~ l r esult of this n ew lic ense f or ecl ecticism -" a~apt don ' t 

ac1opt" - 1tlBS the ap~earancs nf more flex i ble pe rla hogical élpproaches . 

Many EFL teachers begAn t 0 ex~eriment with methoc1 s that would use as 

primary consi derati on the ~ tudents ' specific n esds . The need to read 

En~lish, And in part icular speci8lized English f or diffe r ent pr ofessi ons, 

he d been ne~lected . Now i t r ece ived a tt ention , an d WAyS t o teach read­

inr: were tri ed . 

Durin~ the sevent i e s an~ ea rly 80s 8 ~rowing number of t eachers in 

different e ountri es have writt en Art icl es rep0rtinr the ir experi ene e s 

in t e'1chinr: uni ve rsi ty studl2nts t o r eFld En¡:lish . 
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Yuko Kocn yoshi 7 at Tokyo Wnm0n ' s Chri s tia n Coll eRe , cla rifi ed 

the? 1.iffor enc e cetwe2n Cl r a l re,d i nt; nnd comr r -.: hensive r ea"\ inc, . "Rea d-

inr, in our Ovffi hill{-Uage ", s he sa í 1, "c rinf; s u s ne,., kn nvl l edt;c , n e • ., infor -

ma tion , '18sthc: tic 1'1 ea sur G, - or j u s t f un; ••• o l~vi""'u s as i t m::¡ y sc:em we 

snme times l os ' s i r ht nf it when ••• rea~ in ; in A fore i~n 1 9 n9ua~e (which) 

we se l dorn r er:a r d Fl s t he i;h ')u /;;h t c,e t t i nr fi r occ s s i t s houl d ce " . l\ t a cout 

t he s lme time , Pill eux Dr essner a i ' us tr, 1 Unív3r s ity , Chil e , puc li s h ed 

a c omplete des i ~n f , r tea c h in~ t 0 rea~ sc i antific En~li sh , includinc 

G081s , cha r a ct ori s tic s of sc i entific EnRli s h, cla ss pedagoG,y , and even 

i deas t o mo t i va t e student s . 

From Pol onr'i , J , nina Lut oslm.,ka wrot e 3coUt a n e xperiment on exten­

S ' 
s ive home r ear'i in 0 • She a r~ued f or mo r e emphas is on r eldinc a nd de-

clnred tha t vlh en ther e is " cmly limit ad time? t ,) t ea ch , s t udents shoul d 

us e that time t o deve l ,p tho 0nly ski ll they r aa lly nea d" . Prom Iran , 

wher e English t eac hin~ secms t o have r ec e ived g gr ea t deo l of a tt ention , 

s everal me thods we r e r 8port od : T. G. Gh er e? t y outlined a r ead ing c ourse 

f or junior executives; MClhs en GhAr1es s y us er'i T. V. t o t ea ch r eading , and 

a n int ensive s ummer CGur sc was t au r;ht t .. , devo l e. p r e3r'i inp a l on /?,side of 

s peaking . 

7 Yuko Kocay"1 s hi. "!l n ew Look ot RO'ld inr in th e Coll ege Prorram" . 
Enr,li sh TeachinG Porum . March- !lpril 1970 . 

S J a nino Lutoslawk8 . "Re.:lrJ ino Technical English". English Tea ching 
Forum. Ma rc h-~pril 1970 . 
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Nico l ae Bajan r epor t ed fr om Ga l ~tz , RnU~8nia '- • He f8vor ed mor-

pho l o~y as a t no l . 1illi8n Gr oebel 10 dcs i ~ned 8 r cad ing p r nrrgm f or 

11 
1~v3nced students in Raifa . Bhir Sing wrote fr nrn De w8s , Ind i a , 

about speed , cnmprehension , ani cs t3blishin~ ~ood rca~i~g hab i ts . Uni-

vers i dad de l Val l a in Co l ~mb ia es t abli s h ad ~ tra inin~ ccnter f or t ea ehe r s 

vlho would t ea eh tI) re~d Enr,li sh; '1nd in 1976 3n "En ~li sh fo r Se i e ne e :m d 

Tcchno l ogy" semin8 r vlas held in "~ nt of lr.""s ta, Chil e l? 

In the Unit ed States , Vir~ini g French Allen , 13 the ~ra nd l ady o f 

r ead in[ , ta u ~ht seminp r s , mlde movi as , an~ wrot e a rticl cs about read ing , 

thou r h she still cnnsi~ered phan ic s the mB in clue to rc~~ in~ . 1 nuis 

Trimble 14 insist crl on the p::no/'raph ns th e un i t ,i f thou r;ht . F nllm.¡inq: 

o n his i dea s, hmy 1 . Sonka 15 , ' d i st induishe d p r nf e ss or ,t Boston Uni-

veraity, worked ou t a compl ete pedagogy tha t us ed pa ra ,-r aph a n a lys is and 

a c ombina ti nn o f i ntens i ve An d cxt ensive rel~ in~ t o t23ch students t o 

~rasp th e i deas i n passases . 

9 Nic ole Beja n . " Se ientific En[~lish 3S 3 Sepa r a t e Rer,ist e r" . E . T . 
F orum . hpril 1978 . Vil. XVI . 

10 1illian Gr'ebe!. " DesL~nin.::; Q Read i ng Pr" ..; r;:¡m f or fldva nced Student s" . 
E . T . Forum. Oct . 1977 . Vol. XV . 

11 Bhir Sinr:h. "Improvi nc Speecl And Compr e h ensi on in Re,ding" . E . T . F . 

12 EST Semina r in Chi l e . Forum , J::)ril 1977. 

1, "Teaching Begi nning Read ing " g 1,n Int ervi ew \vith V. F . All en . E . T . 
Forum. Ma reh 1977 An 8. h'y!:'il 1977 . 

1 4 1 0uis Trimbl e . " A Reth,ri c:ll Appr QACh t o Re8d in¡-; Sc i ent ific and 
Technica l Engli s h" . Forum . October 1979 . 

Pi l~ my Sonka . "Rea ling Has t o be T'"1UGht Too " . Forum . J a n . 1979 . 



ing 

By 1 978, t eacher s interestcd in r eBd inF; wer e cnpiously communicat-

16 the ir nethods and 3cc , mpli shrn0nts . Ti Ha wrote frem Burma of -

ferinb iricas f nr '1 te'1ch.:-rs ' TI,nua l; 3nrl Xl:::::m B'lth i a 11 wrate from 

Delhi atnu t usin~ rethnric gS a t~el . B~ thi 3 a l so offer eJ sorne p r o-

found insi~hts on the purpnSGS underlying sc i ent ific weitins . The Uni-

versidad del V811 e had cCGun puc lishing its own langua;e t e8chin~ maBa -

zine , Len~ua ge , a n d on e of the professnrs a t tha t Uni versity, Tito Vi-

lla Ville~as , ana lyzed thc process of compr e h e n s ivc re,din~ int o three 

18 
pn rts " . Thi s nnn lysis i s an i mportant cnntribut i nn t o the t ea c hing 

Th e University o f El Salvgnor D'l rticipated in t h is proc ess t oo . 

In the 19 50s Enclish h8~ cecnme thc 13n~un 7 e f or int erna ti ana l c ommuni-

cation . StuJents ,nd prnfessnrs n ¿eded t n r ead t extc ooks in Enr lish , 

and in r ecngniti nn of this n eed , EnGlish l essnns wer e included in the 

curriculum of th e r1ifferent focul ti es . I,nd , like o the r centers of 

l ea rning , the UnivOTsity w,s cnu&ht in th e pcdaGngicnl pendulum . 

By the middle 1950s EFL W2S beinB t a uHht in th e Faculties of Law, 

Medicine , Dentistry, Ch emist ry and Engineerinr . Every Faculty control-

l ed i ts own tc::ochinv; p r n "ram: i t hired a n d P¡:¡itl teachers, dec ided on 

16' Ti Ha . "Devel 'Jping Readin~ C()ffiprchension" . E . T . F . July 1980 . 

17 ' Acan T . B2thiFl . "ESP for Students o f Science" . E . T . F . Oct . 1979 . 

1 8/ Tito Villa Ville~as . "Three Useful Proces s e s i n th e Teaching o f 
Read ing " . Forum . July 1 9 78 . 
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tho number of courses t~ be tgu~ht, and es t ab lished its nbjectives . 

The Faculty ~f EnGin~erinr, far ~x8mpl e , set tho caurse objective as 

tr;:¡ns18ti n n, ~:m(l thot W:1S v;h'1t th"" s tu lents 1,rncticec1 doinr:; while in 

tha Fnculty of Law, D~L te3chers use~ 8 tuxb ~ k }3scd on aud i o-lin~ual 

metho rlo1cgy . 

The Bi rth nf tho Serviee hrea 

In 1966, v;hen the system of ~reas Comunes 19 was est8blished , 

the LDn~uaGe Depa r tment was Rssif'n€:d the job nf cn'lrdinntin a ll lan-

{'uage te8ching in the Univers i ty . Prior tr> th'"lt, the Department had 

boen enfaged i n t eaehinr 8 four- year translatr>r ' s cours e , so a new struc-

20 ture was cre~te~ tn takc C8ro 'lf the serviee cours es and EFL t eaeh-

inr was senarated in twa ~re'"lS . The intensiva C0urs~s desiBncf fr>r En-

f~li sh m;=¡ jors fr>rme'i the tI~~ r eD Difercmei8d8 ti, which 1'1 ter ,,'a s di vic1ec1 in-

t n basie, or EFL t ~'"lchin[; cnurs~s, and upper- ~ ivision cours es , such as 

Phone ties, Lin~uisties, qnd Liter2ture . The othar arca, was c s nc erned 

with En~l i sh courses t auch t to non-Enhlish majors, was ca lled tha Gener-

a l or Service Ar ea ~nd its ~bjective w~s statad 3S t eaching to r ead t ext-

bonks in Engli sh . 

Thos e wer e the ye'"lrs when the ?rammar-tr1ns11tinn was bein~ scr8p~ , 

Ped as obsnl ete and ineffce t ive . The existinp tex t bnoks were be in~ r evi s -

19 ~ reas Comunes i s r 0uGh ly equivalent to Lnwer Divisian in U. S . A. 
universiti es . 

20 Se r vic e Courses . Genera l courses t nught by th€: different depart­
ments t o Lower Divi sion students . 
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cd to adhere 8S much as poss i c l e tn thc new aUt1io- linr·u'l l pedabogy. 

"Lanr;uage i s speec h, not ¡.¡ritinv" was strr1 nr;ly im-lr essed on t eachers" 

mi ntls . It l r)g ic ~lly f')11ow8J th3t üetermino r1 effrrt s were made t e ap­

l, ly oudi o-lin~uR l methn~~lOGY t o lan~ua~e t~nchinR 'lt the university . 

In tha ser vice cnur scs, wher e c13sses W0re 1 9 r~c 8n~ time was limit ed , 

this type of tC3chin? pr nved tn ce n0t nnly strenuous~ cut a ls o nea rly 

fruitl ess . 

In the e'lrly sev~nties , sever a l t eacher s shift ed t 0 the t eAchi n s 

of gr 3mma r 8nrl sentence transla ti on exercis es , cut the re S l~ l t s wer e no t 

enc oura ¡-:1ng e i ther: sturlents l carned the ,-, r8mmar of the l a ngua ge and 

El f'l ir numcer of wor ds , cut they were still n0t acle t o r ead with unde r ­

st;::m'Unr,; . 

h reas s~ssment nf the nee~R of non-En~li sh m'ljo r led t o a chRnse 

in thc ser vice cflursc 8nprfl3 ch i n 1977 . The otject iv~ f1f t e8ching t o 

r ead with underst8ndin~ wns r 88don t ed , nnd a new meth0d was t ri ed : In­

tcns ive , t en- week courses whns~ a im was t n .evelnr rQ8din~ skill s . Dur­

inJ the two- hour c l a ss peri nd the students r eoi s hort passaGes and an­

swer ed questions 3cout their cont,"nt . Syntax 'lnr'l 3 sTI2.t t ering 8f mor pho­

l or,y wer e al s" t'lurht . 

This method , which pr0ved mor~ s ucc essful than p r evious t eaching 

¡vas th e r esul t of ::1 l a r g", l y emp irica l <:1rpr oa ch cased on two simpl e 

pr emis e s . The first nn e was , "If the í~o<1 1 of the c ours e is t o dev e l np 

reDdinr- skill , stu~ents must pr actice r eading"; anrl the second was , 

"Reading and translation a r e two c1 iffe r ent nctivities" . To these pr e-
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mises thG nntüm W1S 11deri th'3t "the p:>r8 ~rTph, n ot th c sent ence, is 

the exrressi 0n ,) f :l C)ml) l etc: th ClU 'ht " . 

Th~ devcl ~pment nf that emriri ca l al~rl)Rch int ~ ~n efficiont me­

th0dn l o~y is thG t psk thi s wJrk h~s set t~ ~cc~~plish & Shnul d this me­

thod01 n~y pr0ve tn be ~ ~00i inst rument f nr t 8'3c hers in their j nt of 

deve l o-p ini; r ec:¡din f" skill , it c0ul cl be t ha b8sis f ')r C1 larger project 

in which r Gsearch , discuss i ')n, and t eam wnrk w0uld ~r0vid e a fin e 8a l­

vador ean t ext bnnk ffi1de expresse l y t n serve the needs () f 8a lv3dar ean 

studonts . 



CJL~PTBR 111 

TRE F R.OBLEM 

~ definiti on of r0a~ ing 

"Re.::Jd ing" c:m ce i nter r r Gt ed t o '7'.123 n "" nc')r mor e of th~ acti vi-

tios encompnss ed cy th c s kill . Por thi s r eDS0n it i s m~ ndn t ') ry t o bG-

f in on anAlys i s of the p r ecI en of t eachinc t e r ond English with a clea r 

und.erstanding of wh ... t i s m88 nt by "rG8d in¡::- skill" . 

Readin~ in ') f~rei ~n l~ n . u~~e mu s t no t b e con ceived as tra nslnting 

every wo r d in g pas sa~G . ~ nyone who has tried t o do tha t j ob ca n wit-

n ess t o the f a ct tha t th e r esult i s not un jerst nndinc , cut c onfusi en . 

RoarUng i n <1 f""re i r~n lcm¡:uéJ!~e 8h"uld tt? él thou ght- r:,e ttinr pr oc ess .21 

s imil éJ r t e wha t re1~ ing in th a na tive lDngUO~a is . ~ p ors an who is 

r ead inG his own 13npuape saldnm st op s t o pon der the meaning of a word; 

inst ea~ , 8 i deu by cont ext, mor phol oGi ca l ond synta ctic clues, a r ea der 

~rasp s tha unifi ed th ou~ht c ont ~ ined in the written page a s a means of 

gettinr, inf~rmD ti nn or pl ea sure . Thi s is tho skill a r ending c ourse 

shoulu a im t n dev e l op . 

ROl'; dOG S R pers rm l earn t 'J r e;:¡rl. hi s '),,,n l nn r,u'l ga ? 1'Iha t th e s pea -

ker oí 8 19n~ua~c l ea rns te J o is t o recogni ze chains nf Gr aphic sym-

cols and t o Rs s ncia t e eDc h ~ne with 3 cha in of s ounds that is meanins -

fuI f ')r hi~. Th8 t is, h e c1t:c·')difi e s the ,"r nl") h eme s into wor ds ancl sen-

tenc8s he is already f amilia r wi t h in the spok en f orm o 

21 Yuko Kot oya shi , " 1\ new Lnok a t Cnllepe Rea dini" Pror.ram" . En,~li sh 

Teachin~ Forum . Ma rch- April 1970 . 
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It f oll nws tha t t o nev e l op rea~ ing skill in the s ~me way a na tive 

l ea rn s t o r ead his l An ,-uPlse , t he stu r1ent n e",ds t o d eve l r¡p s pea kinr, 

s kills fir s t o This i s "\.¡h,'l t t he c"nven ti rma l me th0d s r C? c ommen d : "tea ch 

r eac1 in; t o stu r1c,:nt s wh r¡ Pl lrladv hav2 l ea r nerl tn spea k" . Tha t i s Als o 

th e r eas on why bnok s p r epA r ed t o t C?8c h rear1 in~ a r e ~es i ~ned f or student8 

in a dvanc ed l ev els r¡ f l ea rninc . 

Probl ema tic Situa ti 0n 

The s e rvic e c ours es 3 t th e University of El SAlvador cannQt utilize 

this me thod0 1n~y . Lea rning t o s pea k r equires 3 minimum nf five hundr ed 

cla ss hours , - th e equiv81 ent of five or s i x s emest ers - b e f or e th e r ead­

inn cours e s c ould beGin . Non- Enclish m3j ors do no t have tha t much time 

t n spend in En~li sh . Furthe rmor e , th e irregula r spellin~ of En~lish 

brin~ s a bout a n 8rld iti ona l hurdl e t n th a a ss oci8tion of writin~ t o 

s peech . 

Summa rizin~ the s ituation 9 the ability t n r ead En¡,lish is r e c ogniz­

C?d a s :) us oful skill , va l ua b l e durin r- tha coll ege years and ::11so 8ft er ­

waros sinc e t he skill i s perma nent; hnwever, th e c onv8nti ona l r ead i n r, 

me thods r equire tha t students sen~ ~ r. r oat deal mor e time than is avail­

a ble . This tl..ro - h nrne rl (Ul ema : e i t her s pen rl mnr e time nn Eno.lish or 

r enounc e th e :08 1 , is, as most dil emas PIre , only apparent . 

The ability t n r ead Q fore i ~n la n~uoGe ca n b e a cquired by buildin. ' 

up a direct ass 0cia tion of the writt en symbo l t 0 the mea ninr; i t repre s ­

ents . Pro of of th e f 8 Ct a r e th e ma ny inst anc e s of mC? n ,nn women who 
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cannot speak En;-lish, cut are c'lp8c1e of r C"lr1in¡o textc 'x)ks anrl ma,r:a ­

zin~s in the l an-uage withnut res'rtin~ to tr8nslation . 

The problem t~ te s01ve~ . 

Theref0re the ~r0blcn th~t nc~~s to c e s~lve~ is th L l~ck ~f R 

spec ific meth0d thr0u~h which -r ~ups of stuclents can lp~rn t n r e'l d En­

o-lish wi thr)Ut hOJvin '" tn rlevlc, ln-r sf'ea1<in' s1<il1 first . 

F01 1owin~ the ~evel nnment nf 8 methnd , a bnok that anplics it must 

be prn~uced . The t extcnnk , whosc first stape is present ed in this work , 

h:Js t o take int0 cr¡ns i rler:;¡tinn the backr'r nun c1 of the sturlents who will 

be us in~ i t . Thi s inc l ud e s the stuJent ' s native lan~uage , th eir environ­

ment and cul ture , 8n~ th ¿ nmount of Enrl i sh which they have coen expos ­

oc1 tn in s econdary sch r)o l . The time ;¡I l ntt ed f-,r thc En{'lish l ess ons 

nnc1 the s ize of the cl~sses must c~ taken into account tno . 

Once the methodol o ·y is 'evel oped anó , 0 manual that appIies it 

h'1s b een vTri tten , the m'lnual ~rndUCL'd must be tested in 'Jrcler t o check 

whether i t i s ~n '1 dequate i nstrument for th ~ students to use in thc de­

velopment of re,~ in~ skil l s . 

Two ~ar~mentcrs will be uscd to det ermin e whether devcIopment of 

rcaiin~ skills h'ls nccurred: 1) un~erstandin- of the ideas in 8 writ­

ten passa re , 8nd 2) spee~ in re,linr m~Asured by th e l en ~th nf time it 

t8kes t n r egd the -;?ASS8i'C wi th un'] rst'1ndin,' . 

The hypotheses 

The thesis sus t 3ined in this wnrk is ex-;?r esses cy the fr¡l l owin~ 

hypotheses : 
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Gener a l Thore will be 8 s i ~nificA nt diffe r enc e in the r esults 

nf a pr e- test 11ministere~ rior t n the t e8 chin~ of 2 

~ns t- t Gst ~lminist cr2~ at th~ en1 ~f such ~ C0urse . 

Srecific l . Ther e will be 8 s i rnific8nt ~ iff erenc0 in tha level of 

Un(10rst"lnllin frnmd 1:y the r esul ts of the "l' r e- test '3nd 

tha t f 0 und by the po st - t os t e 

Specifi c 2 . Th er c will be 8 i iffer enc e between th e 3mount of time 

emp l oy eu t o cJmplete tha pre- test lnu that emplnye~ t o 

complete the pJs t- t ~s t . 

BIBLIOTECA CENTRAL 
UNIVE'UIIDAD DE EL SALVADa. 



CHAPTER IV 

THE METRODOLOGY 

Ocjective 

The ¡-c" ,,1 r¡f the methrvlo1'vy ·prop'lserl in this wo rk i s th'1t s tu '.ients 

1ea rn to .q ssnc i a t e the visu81 sym10Is used i n wri tin;~ , lirectly t o the 

meAnin~ they stgnd far o Stu~ents will nnt ce conc~rned with Enalis~ 

rronounci~t i 0n , so ~ifficult 3n~ t i ma consumin - f)r SpRnish speakers t o 

l oq rn 22 o Nor will they ce rcqueste~ t o produc e e ither sDoken or writ-

ten EnqIish - s t 1e"st n0t i n the Inwer st'1~es 'lf th e cnu r se o Students ' 

accnmplishment wil1 ce cons i ~ered s8tisf~ ct 'lry when th~y '1re cap'1cIe of 

undE;rstanrlin ' wri tten EnrI i sh wi thnut pronnuncin - or l i scussirg the con-

tents in thi s len~1! e . 

The c r nAd c~s is of the nr 'lpo sed methodr¡logy i s thv principI e tha t 

students must pr pc tic e the skil1 they want t n '1cquire . Hnw the pr a ctice 

is effici entIy direct erl t I) 3chive the ,'08 1 , a n rt what theoreti c81 foun-

(la ti0n s up"'lOrts the '1c ti vi ti es Dr ¡ T8ffiT'le rl 1.¡i11 be I.H scuss ed n ext o 

22 Morenver , th ~ rronounc i a ti nn of sc i entif i c vocacula ry is hi r,hIy 
variacI e in EnqIish . 
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The three pr~CCSS8S . 

The presunnti nn th3t readin~ skill con he deve1 0ped without lea r n-

in~ t o spo~k fi r st i s sust3in~~ i n ~ then ry publi s hed ty Tito Villa Vi -

ll er~;:¡ s in 19 78 23 • Int ell c.:c tive r 2"l "1 in,,: , the "l ct () f underst ::m Un,'" wri t-

t en materi1l, i s '-'n::¡lyze r1 in this work as consistin·' nf three pr nCl:ss es , 

a nd the spec ific COMre t cnce tha t en8bl es a re~der t o c;:¡rry nut th ese 

pr'icesses is 1 e,1u c ecl . 

Th e three pr 0cesses , selection , class ification, 8n~ specification 

ore des cri bed by Mr . Vil18 3S tlkin7 pla c ~ 8lmnst s imultancnusly once 

th e skill h;:¡s been ostltlished . 

Th e wri tt en TTl8 teri8 1 i s lle rc e i ved a s rJ structur E, i ts el Ements 

belrin~ r ellti0n t o eac h nth er, then the r ea r1er pr~ceecls t o re cn ~nize 

th e intrinsic mea nin ,~ nf eac h el~ment a ncl 11sn its r~ llti onship tn the 

o thers . 

Th e s c l ecti on pr r cess the re~le r c3rri es out c on s ists nf chon sinp 

sorne of th c elaments as c onveynr s If more melnin~ . Fnr exampI e in the 

s ent onc e "Enr;lish has bnrrf""l weu numer nus wor ds fr (1m French", the terms 

' Enf Ii sh ', ' borrnwecl ' 8nd ' wnrcls ', 1r e r ead with mor e stren r th and be-

c ome the sUDporters of th e meanin~ . 

The classificRti l n process is th o m8tchin ~ of e l ements as the ap-

propri;:¡t e ones t o comrl ~ment the meanin. of eRc h other . In the same 

23 Ti t rl Villa Villerc'1s . "Threo Us cful Processes in the Tea chin::: of 
Read inr' ''. En·~lish T8a chin;;; Forum. July 1978. Vol. XVI . 
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s~nt enc e , 'En~lish' is ma t che~ t a 'bor r 0wcd ' (1n~ ' tnrr owcd' i s ~3tchcd 

t o 'w~rjs ' ) ; ~nd th e r eaiar be- ins tn ~rASr thc me3nin~ nf th e structure . 

The spcc ificAti nn T' rnCr~S S has t 'l do \·, i th unn. erst ,'l nn.in" extrinsic 

inform3ti 'ln . That i s , nnt ~,nly I C1 rnin ,~ r1tout ,·¡hat happens, and ,.¡hich 

wnrd is the A('ent Qn,1 wh ich th l.. 0lject of the 8 cti ~n, but als r) about thc 

r estrictinns, char1cterisitcs, onl dct~ il s thnt r c18tc them t 0 the r ea l 

wnrld . 

1 nnkinr nr~ in gt tho S1me eX1mple, W0 find thqt ' numor nus ' p r o­

vida s an int erestinr Jet, il atout ' warQs ' , p.nn. ' fr nm' informs of th e 

r elati onsh i p ' wnr ds ' h~ve with ' French ' ; furth ~ rm0re , the endin~ r e d ' 

t ells us th8t the [l cti vi ty hapTlcme ,'3 in the '[\8 st . A 11 this infnrmati on 

qbnut the pr 0 perti es of th e c l ass ifieJ e l ements is what r ives the rea d­

e r full un~erstan~ inr of the messa~e . 

A pers nn r e,"; inJ:: his nwn l on,-'ua e , Vill"l exr l a ins , carri es 0Ut 

the s e proccsses 3 1~o st uncnnsc i 0usly . He has 1 Ir~~dy ~evelnped h i s 

c'lp8city t n do it thrnu ~h his inte rnalized knnwl a~, e 0f the m8 rkin~ 

systcm 'l f his n 'l tivc l,n 'u3"e . By thi s Villg r cf cr s t n mn r llhol o,'ic a l 

ru l es . Por th e rea~er , f ~ second 1 3 n cu3~e the s e ~r0cesses must te 

c a r r i ed out cnnsci0us l y ,fter f or mo l study of th e m,rkinr syst em. 

The Markin~ Syst em 

l . Morpholo~y 0nd Synta x 

Vi l l a ' s th eory S"iys th::: t él stu dent wh n und <2 r st8nds the formal s i de , 
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n r mnrphnlo ~y, of 8 f nr e i pn lan~ua ~e , will ~e able t ~ d J inte lleet ive 

reading . The intern8l ized knowlecl¡:e o f rul e s whieh a né1 ti ve speaker 

h3S 8ut oma tieally aequired thr~u~h 'ral ~ract ic e , c an ce r e p19ced cy 

a e~nscious c ognitive act o 

The stuc1y rloes n o t s ~8c ifi céll ly mentinn syntax .This is surpris-

ing sinee the ri ~id word a rder f ~und in English sentenees is a majar 

clue t o functi on, ~ni c nnsequontly tn th e mU1nin~ o f a wnrd . Morpho-

l or~y anrl syntax wnrl( 8 S indieators o f meanin r' in cf"Jmpl ementary f ash ian 

é1nd their effeet cé1nno t really ce separated. 

Int e rnal ized knnwl ec1~e of rules was what m8de Alie e (in Wonderland) 

24 excla im when she r ead "Jacterwneky" - "s omc:how it seems t o fill my 

heael with i deas - nnly I lon 't eX8e tly knnw what they a re!" . Lat e r , 

Humpty Dumpty ass i ~ned meanin- t n the n nnsense wnrds usin~ th e same in-

t e rna lized rules . His instant él n a lysis '1 f the line, "And the mame raths 

ou t ¡::rabe!! , must hnve been snrnethinl" like this: 

The - is a n nun marke r, therefore a n oun is enminr s non afte r . 

raths - ends in ' s' . Only nnuns h1ve plur a l f0rm, so ' r 8 ths ' i8 th e 
n aun . P.nd th e r e pre severa l rélths . 

mame is placed befar e r At hs . It must b e él modifi e r t e llinG sorne 
p r operty o f the rAths . ' The r1t hs are mome '. 

out¡~rabe - f oll ows afte r the n 'lun . It EÜS r ) hAs a fC'rm like ' ["ava ' 
and simil~r to 'made' 8nd ' pa i d '. So , this word is an ac ­
tinn . And it 8lre8~y hanp ned . 

2,4 " Jaccerwncky", a nnnsense poem included in Lewis Carrol , Through 
th e Lo~kinG Glass . 

"Let ' s t a k e C8re '1 f the sounds ", Mr . Carrol said , "and th e sense 
will take cBre o f its e lf" . 
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("Dut("ritin-º: " - Hurrrpty saicl- "is s0'TIethin¡- cet\v('(>n tell nHi n r- ;:md whistl-

in [,~ " ) • 

Df c rlUrSe9 if ' m')me ' h"'r~ 2n r e1 in ' y ' , ' fuI' or ' ,JUS ' , the '1n11y-

sis woul rJ hnve tven e:-. sier f:>r Humpty, tut ~lr . Gn rr :J l d i (l n .. t chon se 

2 . Functi0n Wnrds 

The thir] moj') r p'1rt of tha ~~rkin· system nf '1 lan~ua~e a r e func -

ti rm worrls th'lt int Grc nnnec t '1 r 1, t e r I:\ ill e thc enes th:=lt ca r ry meani n /:---: . 

Wi thout w'1 rds l i kG ' the ',' cnd ', ' sOmO ', etc ., there wnuld n~t ce ony 

structur e t ri tnlk é'ltJut . To ""e ther 'vi th mr ,rph'11"-y ::mn synta x, funct i on 

wor ds ~ive th e re~ler th e nec essq ry clues t " procecd with intellective 

reD :i in l~ . 

3. Context Clues 

Besirles thc three 81rc8 ny mcnt i onen there o r e othe r c l ues t ha t 

nu ~ht t o he l p theo r cn:ler " f 8 forc.irn l an,·u[l{"e t ~· c1 ecodi.fy t h e writtep 

25 
TI ea nin h

' Th e stuient C'1n ~nl must be tr~inerl tn ~8ther the me3nin~ 

,f 3 now wn r d frnm i ts context in th~ sentenc e . Dne of thes € c l ues i s 

Tlunc t n8ti on . Comm,"l s , r.:.rifvis, Cf)lnns , 1'1sh cs , ona s r, r,n , mark th e ena 

of sent~nces nr the turn nf i deOS . Comm'1s 31s o i ndic8te ennumer otion , 

25 J . s . S t eimbertS . "Cnntext Cl ucs nS "Uds i n Cnm'[1r " hen s i on" . 
Enr'li sh Tca chinc Farum • .i\pril 1978 . Vol. XVI. 



27 

a r enc I nse n0n-re strictiv~ cInuses . Fortunately f o r the Sp~ni sh speaki nk 

rcader, th a punc tuation sys t Lrn is nea rly i ~entic ~ l in Enrli sh Rn d in 

Spgnish . Sorne smoll d i fferences, liko th e on e in exclam~t 0ry nr questi~n 

merks will h~v~ t n ~8 l e8 rned ; cu t AS ~ wbn l e tbe vunctU8tinn system is 

~ ~'od t nn l which S8 1 vQ0 nrcRn unive r sity students hAVO glrcady l e~rned 

t , use cy r ca r.1inf1 in the i r néltivc I3nr'u8,'e . 

The Pa ra gr aph Organization 

Another clue th~t r2~ners h~ve i s th a l orica 1 prcsent at i on of i deas 

which writ e rs t en d t 0 USO . Ti me sequenc e , compa ri son , contast, cause 

nnd effect , 8nd pg r~lloli sm nr e v~ ry freQuent in pa r~~r8ph o r~anizo ti on . 

As in th e case of punctuation , rhet orica l devices e r e Cnmmon t o En~l i sh 

élnrl Spo ni sh , on 'l uni versi ty stu rlent s 'l isp l ay a sur prisin r, acili ty to r e ­

co gnize them in the re~lin~ possagc s . 

Time s e gue nc o i s usunlly inrl i cated cy functi on word rnarks , includ­

in~ v e rca l tense . Onc e tb e sequenc e i s i ~ entifieJ n s sucb, the r eader 

sh~uld ce acle t n mgke increos inr ly successful ~uesses acout the mean­

in ': of unknown wnrds . Po r ex~ml}le, if b e r en 11s , " Aft E::' r th e o l d man 

closed the rloor , b e l nc k cd i t caref1üly", th e re3der must conclune tha t 

'lnckinp ' i s sf1m0tbin¡:; y ou n,. tn rloo r s , a n d i t must ce an act i on tba t 

c nmp l c t es a n d str enqthens th a AC t of clos inR th em . 

1'¡ben the meth od used t ·, p r e sent i ·leas is comp'lrison or contrast , 

the r eaders knnwin~ nna nf tba t~rms will he l p him to p r ed i c t the mean­

ing nf tbe otbe r . Fo r exampl e , the me~ninr of ' swift ' in the s entenc e , 

"Turtles a r e expect en t o ce s l ow, but snme o f tb em a r e swift wben swim-
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min~'f , CAn be ruesserl as th c 'prnsite of ' s l ow' . Functi ~n wor us such 

as ' c~mpa rerl t a ' , 'like ', ' but ', 'h , wever', ' rlcspit e ', Ar e often used 

to pnint out this type of const r uctinn e 

Caus e And Effec t i s a methorl of pr esentRti nn pa rticulnrly us ef ul 

in s ci entific wri tinr: , - r.1ed icine , econnmics, psychnln .",y-, ém d ;:11s o i n 

fie l ds like I Rw , hi s t nry, ~nrl lit er~ ture. lleadinr , sentence like thi s : 

"C8mpl::ell WElS rlrunk on'1 '1 irty when he é]llpro8cherl the p,irl, s') she r ebuf­

f ed him 8n r;rily 8nrl r 'Jn 8\vély". }, s turlent shnul rl not h8v e to l nok up 

' r eeuff ' in tha dicti nn8ry . Inst ead , hE must l eA rn t o make inferenc es 

fr om the other words in the t ext o Int elli r,ent ~uessin~ backed by COIDIDon 

scnse is 8 l e~itim8t e p~ rt of th e ~ame . 

The Pa r agraph is the Uni t ') f Thought 

In the · li scuss i ~n of cont ext clue s i t s onn becnmes appa r ent tha t 

the rc~ea t cdly menti on ed functi on words ~ r e s ent enc e connect ors , indi ­

ca t nrs of the re l ~ ti onshiD which scntenc es have t o on e an other . In 

other wor ds , the pA ra~rAph i s the unit of writinf th8t the r earler is 

be ing tra ined t o uni ersta nd . 

Exp os it ory pr ns e occurs in pa r:::l~raphs , nnt in s in.; l € s ent ences . 

A student whos e pr~c tic e cnn s i s t s ~f r ead ing i so l Rt ed e ent enc e s will 

nnt l e~un t ·, I;e t thour:ht nut of wr i tten lan~uage . Th e eager pupi l \vh~ 

s e ts t n tra nsla t e t he ~Rsigned s entences will en d up with El bunch of 

sepa r ate st ól t ements nr questinns that docs n ot l e:Jd anywhere . He will 

have do ne hi s c l nsswork, ~nd tha t ~rqb accomplishment will be his only 

r eward . 
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The stu dent must l ea rn t n t~ke ~ .vgnto ge nf cnnt ext clues anQ us o 

them t o m8ke inferúnc es i he mus t l e~ rn t 0 uni?rstand the nrC8nization 

0f pa r'~l:S r':II)sh ~ml -:::-t lmifit::d t l1"ur1'h t í1Ut I) f it . Th e r e f , r E- , the stud-

ent must r r actice r e80 inc, ~g r~ ~rl phs, n ot 1so l a t ed s cntences . 

Toric Sent onc e 

Rec 0l:Sni zin~ phys i cn l ~~ r~Gr,phs ~ n~ fin~ inr' their t ap ic sentence 

i s An nthe r of the skillo that helps D r eader t n anticipa t e con t extual 

mennin~ . ~ student wh o acquires this abil ity will be able t n make p r e -

d i ct i nns nf wh~t the pn r a,"rarh i s ab0ut . Thes e will facilitnte c ompre-

h cnsi nn nnd 81s0 increose speed in reAd in~ . 

Every parngr aph has 8 t ODie . The 8uthor i ntends to say something 

(x) abnut s ome thin c• (y) i the (y) i s the t op ie . In 80 t o 90% o f n on -

fieti on writinr th e author's int enti on is expres s ed in th e first sen­

t one e of the pa ra~raph 26 • That is th e t~pic sentenee . Top ie sen-

t cnce and central, o r ~enera l i dea [,o t int e rmixen. i n peopl e ' s mind , 

and th e r e is a ~nod r onsrn f or the mi x- up, sinc e th ey are often the 

snmo sent ene e . But ffi8ny ather time s they ar e n o t o A tap ie sant onee 

ment i nns the t np ic and t e ll s what the ~uthor p l a ns t n say about it . 

The central i dea nf a p a r agraph i s a enncise extra et of what the au thor 

ac tua l ly"frit e s: r ea s nning , narrati on, enmr ::'i ris on , or whatever . In 

scientifie writing the two i deas t end t n be very clase, if n o t i dentic-

al , but t o us e on e t e rm f a r th e nth er e nul i l a ter lead t n cnnfusion . 

26 ' Amy Sonka . "R eE1CHnG Has to Be Tau~ht , Too" . English Tea ching 
Forum . Jan . 1979 . Vo l . XVII . 
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The Salvar ~reR n university students in t be introductory course 

were directed t n fin1 the c entral i nea ~f r ead inR pass8~es . They e x­

peri enc ed a gr en t dea l o f 1 ifficulty in dn inp it . Stu1ents in other 

cnuntri es have c oen r epnrt ed t 0 fin1 the joc v ery difficult t oo . 27 

In ihe ccrinners ' e nurs e , deiect i on of ih e t0~ie senienee seems 

tn ce 2 mnre app r opria i c dem8n~ than f nrnulati nn nf the central idea . 

There is a str~nr pr~tability nf th e to p ic s cntence beine th e npenine 

sentenc e of a pa ra~raph , nr, ~erendinB on rhe t nrical method , it may 

CO tha ~losin - st~t emcnt . Thus thc j nb of finding it is mueh easier 

f or the student , nn rl"lv e avo i d the mistake 'J f nskinp tha b egi nning 

r eader t n n r ac t ice a s kill h e d oc s n n t hnve e v en when he r ends in his 

own l angu8fe . 

La t e r , when students ha v e ov erc ome th e initial d ifficulti es of 

int erpret8ti n n , ih e summ~ri~ing pr neess 8nta iled in findinr a cent r a l 

i dea can be a tt empted with b e tter cha nc es nf succass . 

n c ollate ral r esult Qf l ea rnin~ t o r ead Eng lish in t hi s way , might 

be t o i mp r nve th e stu~ents ' ren~ inr effici ency in Sranish . The average 

freshm8n a t th e Unive r s ity 'J f El Séllva (l nr is m,'I re a c cus t omec1 t n study­

i ng fr nm c l ass n,~ t e s d icta t ed by th e t eacher than f r am t extcnoks . Lea r n ­

inf: ab out th e clusterinr' an"! s epo r 8 ti on of ir'l eas us ed by '1 utho r s t n f orm 

par~graphs , th e students will become mnre awa r e n f h 0W the wri tinG in 

c noks is nrganized . 

27 ilmy Sonka . !1 R t?adinf~ H8S t o Be rraup,ht , Too " . E . T . F orum . 



31 

Gl oba l Reacling 

The informa ti ~n carri ecl by 8 na r arrR ph is tha sum of the messa ges 

c nnt nined in 88Ch nf it s scnt8nc~s , ~lus ~h~ int errelat i ~n thnse sen­

t~nccs h~ve t~ nn e ~n0th8r . Thus th3 stu~ant must l ea rn to r eael a var­

asravh in sn unint errup t e~ , c~ntinu0us9 nl teit ca r e f ul m8nner . The 

re3 ~er rnust ~cquire the hA~it ~f m~kinp infer 2nces about new, unknown 

tcrms nn thc bas is "f cont ext cluos, an~ waitin~ t~ check tha c nrrect­

ness nf his r,uesses until he finishes r ear1 in,' the ~arEl(.;r ,<¡ph . He must 

~ls' learn t, f~cus hi s attentinn 0n thc ~rcnin ~ sentence , f the par­

:'1graph as the (me tha t l' r obably t a lls ablu t th c t 'Jp ic, ::mrl use this 

ini t i a 1 i nform8ti nn t0 'lnticipa te tha /]'ener:ll c nntent . Each par8~raph 

must b o r ea d i n tbis fashi 0n two , nr maybe three times fnr the reader 

tn ~D in fu l l understandin~ nf the i deas it c8 r ri e s . 

The pessnges us eJ f 0r the r ead ing practico must ther efor e , be we l l 

wri tt en , with 3 t 'uic sent~nce incluied as th a first , nr the lDst 

sentence nf ea ch nara~raph, 'lnd th ey must not be overl oElded with sec ond­

a r y det;:ü l s . The nUT!lter of n ew .. r'rds used in th e comDos i ti 0n must be 

limi ted , since an inor lin'l te numcer nf unkno"m t arms will prevent the 

student fr om m'lkinp succ es sful ~ues s e s ; ~ n~ those new t erms must be 

reintroduced S0nn El ft ervrar " s s ..... th8 t they 8r e n ot qui ck1y f orgotten . 

The cnmDrehensian exercis es a r e thero t 0 h ell' the student f a cus 

his attentinn'n the central i rlaas cm 1 import é"mt rle t 'l ils ~ They must 

n ever concentr8te 0n triviD th ~ t ~~l little t o the genera l i nfnrmat i on 

that nught t 0 be ~A th Qrpd . Stulents ' answers must be ch ecked by means 
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of gr oup ~ iscussinn , an~ stu ients shnuld f ee l fr ee t o Argue the ir 

po ints . Answers must nnt be r r aded , since c nmprehension exercises are 

n ') t tests . 

Th c syst cmA tic r e3i ing ~f c a r efully rrepared rrA dQ~ pa ssa ge s in 

this ~lobal m8nner must be cOIDllementeJ by s i roultRnenus study of Enc lish 

m0r-[lholop,y an'l syntpx e These tHO activi ti es cnnsti tute th a C0re of lea rn­

ing t o r ed English effici ently . 

Descripti on of the Metho~ 

Choi ce of Material 

The background ~ f th e average student f nr wh nm the method is de­

sign ed is th e prima ry consi~er9 ti on in the cho ic e anrt nr der nf intro­

rructi nn of the material h e will us e . 

Students who entar th e unive rsity haya b een exposed t o six years 

o f Enp,lish in s e c on dA r y scho)l . If those En~lish l essons were success­

fuI, the stur1 ents 'wml d ha v o 2 f ::ür 1)roficiency in hém dlinp c omm0n En­

r lish structures nn d c nr e v ocabulAry . In nroctic e , aver~~e hi gh schoo l 

r:raduates h3ve n n t deve l opod3 ny prnficioncy . Wha t th e s e c ondary schoa l 

En~lish cnurs e s dn seero t 0 accnm lish i8 8 prepArAtinn f o r l ea rnin~ the 

I nnguAge . 
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Teachers hav0 fnun 1 cy ex~'erience that universi ty freshmen \·¡ho 

cegin En~lish, disp l ay p0~d ~is~~siti0n t o learn th ~ 1anguB ge : they 

are wil1in:- t n stu(1y i t . _~s f'1r kno\Jleige, they have notions of 

pres ent 8nn. Tl8St tense forms, 'lnr'l r¡f the rlifference tebleen 'is' and 

I ~re l. They understann. sentences in Presentu Cnntinr¡us ann. in future 

using ' ~n inp to ••• ' - c0th an3l0fous tn Spanish structures . ~ nd they 

know abou t the use of ' will '. 

hcc0r1in~ to this prepar~tnry st8 r e, stun.ents must ce~in reading 

at the elomentary l evel . By the S8me measure, learnin~ C8n ce prodict­

ed t o p r oceed rather f ost , particularly in tho int erpretation of fafli­

liar struetures . 

The time a ll ntten. fnr En~lish l ossons cy the ~ ifferent facultias 

of thG uni versi ty is 31s, t'1ken int ., el ITIsi,J ora ti nn. Humqni ties stud­

onts must take threo lan~u8ra c~urscs9 the f~culties of Medicine and 

Dentistry require two En~lish CQurses, 'lnd Enp,ineering on1y one . Of 

course, this nllntment cnu1i ehanre in th e future . In fact, if the 

servie e courses rea1ly acenm~lishe~ the purpose they were ereated for, 

the f aeulties mi~ht request mnre c~urs es tn teach speeifie rean.in~ 

ski1ls . Nevertheless, this re8~inr eourse is reared t ~ existin~ enndi­

tions an~ therefnre, threo courses nre r 18nned . 
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Bluenrint of thc Threo St ega s 

The fir s t St 8hC , or En 'l i s h 1, i s ~n el ~rn ent a ry C0ur sc . Students 

voc8bulary anr1 st ructures thot :l r c T!10 St cornmr, nly f'lun c1 in wri ting e 

Sorn o b8Sic w~rd- fo rrn8 ti 'n ~r , c es s os -m~st ly infl exi ona l- a r e included 

in th c l e ss 0n s , ~ s well as En ~li sh s untax , nnti 0ns of l exica l r e stric-

ti ans, Rnd functi nn shift • 

• 
Stu~ents ' r ead inp p r a c t ic a i s th e m~ in activi ty in the caurs e . 

It i ncludc s full underst 8 n~ in~ ~ f t ha p8 s saf~s , i ~entific A ti 0n 0f t a -

pie s ent cne e s, en' de t ec t i on , f pa r Dfr aph n r~a ni z8 ti on vr oc e sses . 

In En ~lish 119 t ha s e c nn~ s t ace , student s ma inly r e?d pa ssa ges 

writ t en f nr sci entifie purr0 s es . Sci ent ifie writing is eha racterized 

by abunda nt us e of c erta in strueture s 9 namoly: ra ssive vnie e , claus e s , 

Bnd part i c i pl e s funeti on i ng 3 S nouns or a dj ectivos . Students mus t lea rn 

t o inte r pr et thos e strueture s . 

Uni ersta n r1ing of m0 r~hol nr-:y "~r(\ws i n i mT'0rt8ne e wh en r ea <'ling sei en-

t i f i c lit e r a ture 9 since 3u thor s of sci ent i fic vl""'\ rks are v ery prolific 

::md uninhibi t ed i n th e- c f) inin i~ r' f n ew terms . Jl ffixinr 3ncl c ompounding 

8r e v ey pr (\,1uctive r r )ces s e s " f wor d f nrrnat i '-m, a n rl the students have 

t o r,r ov fami l i a r with them. 

Goal und erstancl in~ nf p3 r8~r8 ph orRani zati nn helps the rea der 

Ra in effi c i ency; s o the study of rhe t orica l r r oc esses c ontinue s i n 

Engl i sh 11. Re c o~niti on of r eJunda nc c , a devie e frequently us e d i n 
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didactic 1'r ose , i 8 l o~ rn er¡ by stUtlyin[~ synnni mi ty in sentenc es . Re-

co ~niti on of th e stylc: technic81 , pnct ic, humnrous~ etc, i s also 

l ePTno1 as n hQl~ful hin t tn thc ie~r~G ~f th~r() urhncss tha t shoul d 

be empl oyed i n r08~ in~ . Det~ct i nn nf ccntrnl an~ 8ec ~ndgry i~ea8 i 8 

practic ed by m 3ns oi nutl inin~ . 

~t this st3~e , flster, m'rs efficicnt re31inr can be prnmn t ed , 

snd stu~ents 1re enc0ur~;'c~ tn real faster by d i fferent devic es , fa r 

example, pGri nr1ica 1 worr1 - per-minut e counts . 

En¡:;li sh 111, t he.: tl-¡irrl st8: G , is d evr, t e~l tr¡ th e read ing ')f spe­

c i a lized ma t eriAl f 0r the different fi el Gs nf study. Separat e proBrams , 

a nd m8nua l s , must be pl anne d at this sta ge , on e for the stulents in the 

fi el u of sciance , 8 n~ 1nother f , r those whn pursu e hum8ni stic studi e ~ . 

In En~lish 111 thc stur1ents l eo rn, not only the new words they a re l ikc­

l y to find i n thei r textbo0ks ~nd articles, but a ls o new mea ninRs assirn­

ed t 0 th e wor ds i n e8ch spec ific fiel d . The w') r i[ 'var i ab l e ', f a r exam­

pl e , is not an ailjectivo, but a noun in scient ific publicat i ons . Stud­

ents ~row f 8miliar with 8bbrevi a ti nns , ani[ practic e effici ent us e of 

th e dictinna r y . 

Sta e 111 stuients sta rt pr nduc ing wri tt en Engli sh . The purpose 

behinrt this nr Gctic e is t, r cinfor ce understanr1 ing nf mor phnl ngy, syn­

t ax , aml pél r ar: r '1ph nr h:a nizati nn . They summa ri ze , and do para phrase 

exer c i ses, ,11 of i t in nu r sni t ,~f incrca sinr: rea ,1inr eff i c i ency .. 



Thr f"luGhnu t t he re8r1inr; C illrSe , unel<?r s té1n(Un{~ Flnrl speed a r e the tlln 

pa r amet8 r s t hnt ':1etc. r mine thc s~¡8cif i c r:na l s . Un rlcr stann i nr: h8S to ce 

~eveIoped fast , as rr2D~turc stress ~n spead m~y h3mper cf"lmpr ehens i on . 

M'vIe r ate ,l.0mAn-ls C::1n ce r.i"ll" , thnu,-h • . 'J mi l l sneec1 \lomAnr' , ff"l r Gxam-

1'1 12 , i s to a ss i -;n El re') snnncl e , cut n0t ::-ffil, l e 'lTTl.·"\un t ':l f t i me f' r t he 

c omrI et i 0n ~f readin~ qu i zzes anJ exams o The s l owes t r eaier s a r e thus 

encr.ura "eel t r' s ~)cerl ul" s ince they c8nno t compl e t e .'1nrl o the rwise en sy 

e x ercis e . 

Eventua lly spead nf reaJin~ wi th Rdequa t e u n de r s t a n d in¡; will ha y a 

te c e ~evel oped t n~ . I dea l ly , a t t he e n d f"lf En glish 111, tha s tu rlent s 

s h oul d ce ac l e t Cl r ear1 100 wo r ds per mi nut e , or a pa(:e i n two minutes , 

r r ovi ned t hat t hc concer t u2 1 l eve l nf the rearlin~ sel e ction i s within 

t h e ir c~mDrehens i on . 

Thi s l as t pr nvi sinn i 8 i mrort8nt . J u s t as kn nwl enge n f the v oc a ­

c ula ry 0f the l angu8,:;:e , t he -;ram:na r ;:m,i pa r a;:-r aph f"l r gnniza tion a r e n e­

cessa r y f nr cffoc tivo raqrlin~ . It i s a l so n8cessa r y t h3 t th e i d88 S i n 

the r egrling passar::e re wi th i n the students ' ,:rasp . 1ifhich mea ns tha t 

t he l evel o f' nca,lemic c"'ur ses t h 8 s t Ur'lent 8 PI r e t akin.' must de termine 

th e chn ic s nf r eai i ng ma t eria l. On nne h~nn , m8 t ~riD I r e l 1 t ed t 0 thc ir 

cours es o f s t urly i s r:nunn t 0 mn r e i nte r es tinr, ff"l r the students . On the 

ot h a r ha n el, stur'lents u s ua l ly t"1ke En': li s h cnur ses wh en t h ey a r 8 on 

th e ir fir s t 0 r se c r.n d yea r 8 t t ha unive r s ity a n d h a v e n 0 t l ea rned much 

Ll c oUt the ir f i e I d . " Speed J f r earlinr i s invcrsel y r e l a t ed t o th e amount 
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Because nf tha t the contont of 

r ean ing pAssages r1.e si r,n erl t n rievGl np s ~)een must ~ verla p the r ea elers I 

kn0wl er1.5e . The m~re the stu~ent kn0ws Jbnu t th e sur.ject , the f a st er 

he will be qbl e tn r ead . 

Students will rr~b8bl e r e s en t thc ~ressure t o rean faster . Resist-

Anc e an d frustrati nn CAn b e nverc ome by n is ~uisinr s peed exercises as 

hA mes . Charts of r r ngr ess on wor d- per- minute clAss avera ge can be kept, 

e tc . qll, stunents must b e mana c~nscious that r eading Enplish 

will be of littl e pr~fit unless sorne measure of effici ency is brought 

int o the ski11 . They kn~w 3bnut the massive Am'unt 0f rOAr1. in~ they a r e 

required t e do, An-'l th8 t they ca nnnt i~e t anywhere wi th l a bnri ous rea d-

ing . Once the s Deed t echniques berin t n yiel d r e sults they will a p-

precia t e th o positive side 0f th eir 0ff ~rt . 

Descripti nn of th e Manua l 

The stuient' s m~ nua l r r esentcd as an ~ppenriix t n this work h8S 

b Len pr era r e<'t t n t cach th c first sta~e of the reod in~ c ours e . ~ s the 

methodo 1n~y riem8 n r1. S that stu 1 ents r oan ncw, unknnwn passnges, the manua l 

is not ~ffer0d 8S 1 def initive textbook, but as 8 m~1el which should 

be c nntinuous1y r evisen And m~dified by th e s ervic e cours e tea chinc 

staff . 

28 J . R . Ewer . "Prepa ring Sp eec1-Rend inr; Ma t eria ls for EST (Eng1ish 
f or Sci enc e an e' Te chnol ogy)". Enr;lish Teachinf{ Forum . J:m. 1979 . 
Vol. XVII. 
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Familiar Content 

Th e c )nt ent nf the r O:ll1i n.; p~ssagE:'S in tha mínual, AS well 8 S the 

Synt8X inrl mC1r-:>h o1 0;:;y inclucl ec1 in thc l cs s nn s , h8S bcen cho sen in v i ew 

of the ch'lr~ct cristic s nf th c ~ver3~C S~lv8c1orean univGrsity student 

J t this l ev el, as E:'x~eri enc e l ~a~s t ~ ~rec1 ict: he i s in his first or 

se c l}n~ yenr Dt th a univ~rsity, hi s s~c i ~ l b8Cker 0Und is 10wer mi c'tdl e 

cl~ss, Anrl hi s ~rofi c i ency in Rnrlish , nnn- existent . 

Thus, IDateri8 1 h~s been s e l ec t ed t n aprea l tn younG mi d~ l G-cla s~ 

students . Fnr eX'lmpl e , th e Ch'lr8c t crs intr0c1uced in tha first l esson 

a r e a younC cnupl e liv ing in An Jprtment which cnuld v ery we ll be 

l ocat ed in thc M0ntserrat di strict ·' f San Snlva ·tor; Clnrl in the s ec ond 

less on there is a stUc1ent whn boards with 8n aunt and comrlains about 

l a ck of priva cy . Scientific adventur es, such as él h eCld transplant a nd 

deep sea - divin« Ar e escribod in 8n e ff 0rt t o ca pture the re8~er ' s 

fancy, ~ n c1 a ls n t n ~rA ~ ually intr0Juc e th a i deas an d v ncabul a ry which 

the s e student s a r e leArning in Spa nish in their qcademi c c ourses . 

The cha r ac t er s in the pass8~es a r e macle mo r e r ea l by havinr them 

r eappea r in succ e ssive l essnns . j n c1 even 8S th e structures used ~row 

prosressively mnr <.:: compl ex , ca r a hAS been exert ec1 sn th8 t the t rJ'p ics 

in the pas sa ges be n e i ther t oo acq~emic, aboye fr eshmen un~erst3n c't inG , 

n~r t oo childi sh , or unrelAted to SAlvajnreAn r ea lity. 

Eas i er Rea r1. ing Featur es 

Some f a ct nr s which make r c,d inf ca si er hAve been c op italizecl nn . 

One is the grea t number Jf c o~nat e wo r ds in English an d Spanish . For 

oxam~l e , ' c ompari son ' , ' d~m~stra te' , 'for m', ' a l phnb e t ' , etc . The 
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meaninr of co~nDtes can t 9 successfully inferre~ in mnst cases an~ 

that is a hclpful clue f 0r the r ¿a'er. In f~ct, there i s 8 Mo tho~ 

¡·¡hich stresses th ¡; use nf Co(;wl tes in nr 1er t ,i cri ¡ l l~ the ~8-;:¡ 

cetwoen English gnd Romance lanrugces . Even th0uc h 8 method like 

th~t would not ce arpr opriote f or "') ur p03 1s, since guthors will 

writ e as they chioss , a f nir numcer of cOGnate w0 r ds cnn b e 

sul:::s ti t utod int 0 t he p . ., ssat~es ,á thnut dist nrtinG the normal pr:ose 

styl e . 

'\;Torrl r eca n i ti nn i s 3D')ther f :-:ctnr th'Jt fa st ers cnmprehension . 

Tn r einfnrc e v0c'll:::u l a r y lep.rnin,~ , the new t e rms in eac h p8 ssa ge a r e 

im.TJ10( i ate l y r eintr '" 1uced in the ;~rqmmar t e8chin~ sectinn , an1 again 

in s uccess ive l essnns . 

Len f, th of sant ences F!D el i.'assA(;es i s vary s hort ::Jt first l:::ecause 

re8~ers l eye spRn ~nl spood nf m0vement h~ve ye t tn l:::e deve l oped . 

With that purp nse in mind, c1i31 r,rue f !"¡rm h8S l:::een ch0sen f ) r the 

first and fnurth re;~ ing pASS8f,8S . Lat er, pPSS8r,O l enrth inc r eases 

Rr 8duall y fr nm the cri~ina l 60 t 0 300 w"') r ds . The i ~ea i s t o assure 

that tha stud ents ere successful in their initi~l a tt empts t0 r ead . 

Sourc es 

Mos t of the passaGes wore drawn f r nm l::: onks or m3gazines and sim-

pli f i ed t o t ha r eaders ' l evel . j few of them were specially wri tten 

to fill specia l no eds ; however, it is considered more des iral:::le to 

use material fr om pr nfessi annl writ ~r s ano thus p~e8ent the students 

with m0re authentic s~mrl es of En~li sh pr oss . 

-\ BIBLlOTEC~ ~EN~~~ J 
UNIVE 810,,0 DE 

<---- -
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Or61nizati nn 0f the Units 

There Ar thirty f nur pn SSA~eS distribute d in e i ght l e ss ons . 

Every one of thes~ unit s cont nins twn kinds nf ma t eria l: the 

r elcl inp "pls s a res 8n ,-1 th e ;:: r :l T1Jll '1 r t e<Jchinr' sectian . 

Comprehensi nn Exercises 

Each r eacl in,; i s pr ec t.:decl by A n ew v ocabllla ry list, 3n cl f ollawed 

by c 0mpr ehensi nn exer c is e s . The voca bulary list c onta ins th e wor ds 

wh os c meAnin! the students will r r nbably n ot t e Abl e t n infe r . 

C ogn~ t e wor ds or e not list ed . Th e transla ti 0n is purrn s cly omitt ed , 

but thdre is , s pa c e wh er E stuients can writ e it . 

Vüri ous t Y[lC S of c cm.pr ehensi nn exercis e s f ')llnw th e; r e" lin!? 

Some are i tic nmrlat e st ,tements with blanks t n b e filI ad {ith 8 wor d 

or phrnse frem tha pa ssar,e . Others a r e s ent enc e frnr,ments f , r crass 

matchin[ . Sorne ore "true an'l f .:üs e " r ec a ni ti en ex erci s8s, marle m0r e 

chall engin¡:; by the add i tü'n !J f '1 third :JI t ernative NM (Not l1enti nn cd ) , 

a f eature iesign e.l tr) dis c('ur,c;c gucssin r.:; 29 • Th e r e or e mul tip l e 

choic e c 0P.lp l ;;-ment 'J ti n n exerci ses, <:m d s e ts nf questi0ns that 

r equire a sh :)rt answer . Thi s lélst type rlevi "l t e s s li p,htly fr l)m the 
• 

methoclo l nr,y , but it ha s nev erthel ess b e en include 1 ,s a pr8ctice in 

re c o~niti 0n ') f interropa tive s ent enc e s . 

29 This ir'lea W8 S b r¡ rrowed fr0m Ted P18ister (Haw:1 ii) . ";¡udine 
Mother Gons e " . E. T. F0rum . Oct . 1977 . Plaist er ca lls this the 
"I can ' t t e ll" r e s ponse, '1n 1 intrnrluces a f ourth "ma yb e " that 
us e s inferences . 
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GrammAr Sections 

The .:;r rH'lT'lar t C:8chin r; sect i ons olt ern3te wi th tha re d ing 1'0SS8Ces . 

They eXll l ;:lin ém 1 --;cner <: li30 the n ew synt :3 ctic structure s a nd m0r ph rll , ­

Ci c, l ch~nges f 0und in thc p~sso~es . These cxp13na tions a r e written 

in SrRni s h, their t ext i s ve r y c oncise, a nn mos t of the exrla inin~ is 

~one thr0u gh d iA~rRms ,n~ exnmpl es . Short, five nr e i ~ht-it em exer-

c i sos c 0ID"ple t e t he .;r am1!18 r pA r t . 

}3·:> th the comprch en s i on ;:mr'l t he r;rrlI'1mar ex ercis es Ar e él. esi~ned 

t o enhAnc e unders tAn~ in~ . They 8r c not t ~ be use~ f0r eVR lu~ tin~ 

purpose s or h :>mewGrk . On the c0nt r a r y , they must re done And check ed 

during class time . 

Teacher ' s Gui1.e 

Th c t eRcher ' s manua l hAS been pr epA r ad 8S 8 guine f or the 

instr uctor who will t eac h the course f a r t he first time . Tt cantcins 

él descript i rm r)f the work t o be .jrme in tSITlS Gf objecti ves , 

definiti 0n of the r eai ins skill, a n" , l sl') r)f wh1 t skills the cr)ursc 

r1.0e S not int end t r) deve l op . The differ ent pa rts desc ribeu aboy e 2re 

briefl y exp l a ined in tbe manual, nnrl fo llowed by El summary 0f the 

type of ac tiviti es that pr ov ed t I') be eff ec tive in previGus t e, ching of 

the c ours e . Top ic and Tapic Sent ence a r e fully exr l a ined , as 

experienc e has Sh0Wll tha t thes e c onc ept s a r e not f amilia r t G the 

average Sa lvan0r ea n r e8Qer . 
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Suggesti r,ns f nr the h~ nd lin~ of c8 ch l ess on a r e inc luded in 

a s pe ci:31 sectinn . Th ey I'o int n t th0se p"l rt s 0f the l e ssnns t 1,8t may 
. 

r equire m0r e c3r ef u l t eaching . Thes G su rGes tions a r e quite explic it 

f or the first f ew l essnns , ann shnrt a r a t t he ena , whe r e the 

instructor's r~ ine~ experi enc e will Gui ~e him well eneugh . 

The Tenc her's Gui ~u conta i ns spec i a l 0xercis c s which a r e n 0t in-

clu~ed in tha stunent's m8nu81 . These exer cises t enn tn nev el np 

f a st er \{'l r l anr1 sent enc e rerc c-p ti nn, :-: n rl they must b E' s een f nr the 

fir s t time when the t oa cher writes them ()n th E blackbng r d e They are 

f a irly difficult, but if ~resented os o game , s tudents will rise t o 

the challenge and enj ny nn in~ them. 

One of the mn~el s , t aken fr om Ha rris' Exercises consists of 

studyine a line fl f unre l o t ed words a nd then findine the r e l a ti cn ~ne 

of them ha s t o a n ew "tes t \-Tord ", \{ri tt en 1.'1 st a n c1 quickly er ased . 

There a r e ex ereises t 'l d e t ee t synonimity in sent ene es , e ompl ementing 

pa irs, or t o r einforc e v 0cabulary by matching wor ns t e sefiniti ons . 

l~ ll of the " ~a mestl nescricerJ in thG Tea cher' s Gui de a r e manel s 

\'Thich the indi v i duo l t eacher must arlapt 8n <1 us e a cc or ding t o the 

l ess on and t r:> the cla ss . 

Gra dua l Presentat i on 

f, nnther ~oint tha t r1e serves t n be menti 0n ed i s t ha t the 

student ' s manua l mus t not be s () l d - or ~ iven- a ll a t onC E. Inst ead 

t en pa~e l ea fl ets must be studied and finish ed bef~re the next on e 

i s made ava ilable . 
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This res e rva ti nn i s a p r ev ention aG~ inst the t en Aency students 

ha v e shown t o trans18te the passoges word by word 3 8 s onn as they 

lay hnnds nn the materi8l. Whil e sueh enthusiasm is 3 e nmpliment t o 

th e cont ent of th e rea~in~ s e l eetions, wor~ by wor d translation is 

abad habit, a n~ e v ery eff nrt t 0 ~e t the stu~ents t n rea~ th e materia l 

as they a r e b e in~ t3u~ht t o , will be f or cn0~ prnf i t . 



Justificatión 

CHAPTER V 

TESTING THE MANUA L 

The n eed t n use t ea ching methods that focus on the Sa lvado r ean 

student s ' gOn ls, a nd that t Ake int o prim~ ry consirteration the ir c8ck­

gr ound An d limit1t i ons, i 8 feIt i n many of t he course s taucht a t the 

Univer s ity of El Sa lvador . Nowhe r e is this n eed mo r e oppa r ent thAn 

in the servic e courses t a u ght cy the La n gu age Department, s ince the 

goa of the se c ours es is th e ecquisit ion of a v e ry specific acility 

and dema nds an equa lly specific method . In r e c ogniti on of this si­

tuat i on , the s t udy of a method that may fill th e methodo l ogica l vo i d 

and r e sp ond t o the n eed i s un dertake n . 

The manua l prepa r ed was us ed t o t eac h a n introductory cou rS G 

(EngIish 1) in or de r t o find out, first, whe th e r it was a useful t oo l 

a t ea cher c ould us e t o deve l op r ead ing skill, o r mo r e specifically, 

to increase th e l e v e l of t~e student ' s r ead ing compre h ension a nd 

speed: and sec on d , t o de t e ct any defici e nc i es and shorte omings that 

ought t o c e corre cted . 

Limitation 

The circumst8nc e s that cAused th e massive deserti on of students 

a t th e Unive rsity of El Sa l vador during th e fi rst seme ste r of the 

year 1980, a ls o impinged on the experiment a l t es ting of th e ma nual 

that was c e ing carried out during that s eme ster . As c onsequenc e of 

the d e serti on, coth th e experimental group 3nd the cont r ol group 
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we r e r educ ed to e s i zG s o sma ll th ~ t st,tistical treatrnent of th e 

collect ed data W8S n o t f eas i b l e . N~vertheless , th2 s i mpl er study 

present ed i n this work affers sorne objec tive informa ti nn on the 

effec tiveness of , caurse t8ught us ing the manual ns a textbn ok . 

The data sh nw that bo th the l evel of comprehensinn and the rea n i ng 

s peed of th e students increased s i ~n i ficant ly . 

The Universe and the Study Gr nup 

Among nine f. r oups each made up of tbirty five to f~rty 

stud e n ts, who wou l d take En~lish 1, t he study e r oup was c hosen at 

r a nd om 30
• The f, r oup initially numbered tbirty six e l ements 

(student s ), and i t 'ola s considered r epr e s ent a tive of the " uni v e r se" , 

b eca use it hed th e following features which were common t ri al l 

students taking English l . 

l. All students had r ece ived English courses in seconda ry schnol . 

2 . Al l were abou t to begi n studyin~ En~lish in the Genera l Area o f 
the La n guage Depa rtment . 

3 . Sorne of the students had p r obabl e tR l~en additi onal Enr-lish 
c ourses , but their d i s tribution in th e nine ~roups was n o t 
known at r egistration time . 

4. The numb e r of studen t s in each gr aup was appr~x imately the 
sa me , r anfin8 between thi r ty fiv e and fo rty . 

Th e study group was finnlly constituted by twenty five 

students of En glish 1 g r ou-p 03, wh08e nnly for''l;-¡l eont.:tct with 

En~lish had been their secondary schnn l Jess ons, who t ook t h e 

30 The gr oup was simply the one Rssigned t o the instruc to r who 
used t h e manual . The hour a nd c l assroom were a ls o ass i ened by 
th e coordinat or without spec ial r eques ts o ~ a ll owanc es . _ o 
s e l ect i on whatever was used at registrati nn . 

BIBLIOTECA CENTRAL 
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Pre- test and the Post- test, and who a ttended at least 80% of the 

c l asses . 

The information on whether they had received additional En glish 

cours es was r equest ed when the students t oo k the Pre- test . Those 

stud ents wh o answe r ed affirma tive l y were excluded from th e study . 31 

Testing Techniques 

Two checking mechanisms we r e used for the s tudy of the manualg 

the instructo r ' s ocserva ti on , and ocjec tive measuring . 

l. lnst r uctor ' s Ocservation 

Ocservation was continuous throughout the course . lts aim was 

to detect deficiencies in the manual or in the method its e lf . 

Students ' comments were welcomed and encoura ged , and they were 

t aken int o consideration for a l ate r revisi on of th e ma nual o 

Th e deficiencies detec ted a re d i scussed celow . They can ce 

sorted into two kindsg One was the inadequacy of two of the 

reading passages; one was f ound t o ce t oo difficul t while th e 

other lacked appeal . The other , in the method its e l f, was an over-

amcitiou s demand tha t students fin d the c entra l i dea in the passages, 

a task that proved to ce premature for their skil l. The first 

e rror was p r ocac l y due t o over- es timation of the stud ents ' leve l 

of general education, while the second was procacly caused cy 

u n d e r - est i mati on of th e level of compr ehension required cy the task . 

31 Since this was a r egular Engl i sh 1 course , the students exc luded 
f r om t h e study could not ce excluded f r om t he course , and they 
we r e al l owed t o continu e r eceivi ng t he l essons . 
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Tho ·l ev e l ')f r1iff i culty of tFi .; r ,-..,r!il1,· p'lSSé!gco in thc IDémua l 

was planned to increase p,rad ually . Greater diff iculty in each 

passage was r oughly indicated by the l on~e r time employed by the 

student . to r ead the passages twi ce and complete the compr e nhen s i on 

exercises . The usual time was ton to fif t een minutes . 

Anot h er r ou gh index of difficulty was t he amoun ~ of t eachers ' 

he l p requested~ a l ot of r eques t s for h e lp pointed to particularly 

difficult passages s ince students usual l y needed little help t o 

answer comprehension exercis es . 

Based on observation of relAtive time emp l oyed and amount of 

help requested by the students~ one of the passages originally includ­

ed in the manua l was judged t o be t oo difficult f or the read e rs~ 

and therefor e n o t appropriat e for an introductory read ing stage . 

In anewer t o questions a b out the passa ge~ the students remarked tha t 

the d i ff iculty d i d not lay in the structures, but in the c ontent 

of the passa ge . ~hat i s ~ the r eadin g passa ge was t oo philosophical and 

the i d eas were t oo sophist ica t ed for the readers . 

Interest in the r ead ing passages wa s r ou tinely checked by 

asking the students whether they had enj oyed the passage read 

duri n g the l e ss on . On e sel e ction desc ribing En g land 's Prime Minister, 

Ma r garet Thatcher~ wa s decla r ed n o t int e resting . Thi s reading 

selection and th e abov e - mentioned difficult on e we r e omitted fr om 

the r evis ed v e rsion of the manua l. 
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Formulating Central I deas 

Th e d ifficulty experi enced by the students in l ocating the cen-

tral idea of passages was a sour ce of serious concern since this 

ability is c onsid e r ed e s sential f or th e development of eff i ciency 

(unders t and ing plus speed) i n r e ading • . A techniqu e consist ing of 

checking the relationship of each sentence in a para gr aph to the 

suspect ed cent r a l idea was usefu l as it e xp l a ined quite clearly 

the concept of " centra 1 I d e a ", but i t ,ya s time consuming i wha t i s 

more, t he use of this exer c is e demons trated tha t somet imes the 

central i dea i s a surnmary of two of the sent ences in a pa ra graph. 

In cases wh e r e surnmarizing was necessary , the best students were 

ab l e to do it, bu t the core of the gr oup was not o 

A clue and a solution to thi s p r ob lem wa s f ound in an article 

written by Ms. Amy Sonka, a teacher at Boston Univers~ty32 , in wh i ch 

she explained t hat the skill of formulating ma in (central) ideas 

seemed to be above beginners' c a pac ity. Mr . Sonka f oun d i t more 

r easonabl e to concentrate on de t ection of the topic sent ence, and 

po inted ou t tha t "in eighty t o ninety per cent af nan- fiction 

"tVriting the topic sentence of a pa r agraph i s th e first sentence" . 

The suggestion was "tVelc omed and a change was introduced in 

the method , postponing the "tV o r k with central i deas t o the secand 

stage , and having the beginners "tVork in the detec ti on of tapic 

32 Amy Sonka . "Reading Has to Be Taught, Too" . Eng lish Teaching 
For um . Jan. 1979 . Vol . XVII . 



·19 

sentences~ a more app r opriat e demand f or their s~ill level a nd 

al so a good step t0wa r d effic i ent r ead ing . 

2 . Ocjective Measurements 

The Inst rument 

Two pa r amete r s were measured as indica tors of rea d ing 

acilityg compre hensi on a n d speed . Th e mea s urin g instrument was a 

reading exercise used as Pre and Pos t - t es t, and consisting on 

read ing a 295 word passage, and th e n a nswe ring a t e n - item t e st 

tha t showed h ow much of the r ead i ng had ceen understood . 

The read ing passage ..... ras dra 1tln from a n " easy reading" cook in 

Engli s h 33 and it was chosen cecause it conta i ned structures and 

vocaculary which the students a r e e xpect ed t o master at the end 

of the introduc t ory course . 

Th e questions used t o measur e the l e v e l of understand i ng do 

n o t d emand production of l a nguage , only r ecogni ti on of ,.¡ri t ten I 

ideas. 

Measuring Process 

The Compr e hension Test was administ ered once at the ceg inn ing 

of the course (Pre - t est ) to detect the i nitial l evel of acility . 

Then the course was taught using the manual that applies the method . 

33 The Mitchell Family . Collier- MacMillan Lt d ., London . 
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Three days befare the end of the English 1 course, the post - test 

was administered . 

The tim e employed in finishing the Pre - test and Post - test 

was also measur ed, from the minute when they received the command 

to start, to the moment when each student turned in his paper o 



CHAPTER VI 

ANA LYSIS OF DATA 

The lnstrument 

J\ Pre- t est a n d a Post- test were administered t o the stud y 

group t o measu r e their read ing ability before and aft e r they used 

th e ma nual . Two parameter s wer e measur edg r ead ing comprehension 

and speed . Reading comprehension l eve l was indi ca t ed by the numcer 

of correct answe rs t o a ten- item qu iz; speed in reading was 

measured by the total time emp l oyed in the reading exerci se , 

The results fo the Pr e - test we re compa r ed t o the results 

found i n the Post - t es t . The compa ris on i s s h ow in Ta ble l . Even 

without furth e r analysis 9 the d iffe r ence between th e means is a 

c l e a r indication o f a b ig imp rovemen t in thc students ' r eading 

abili ty . 

Compa ris on of means 

TJ\BLE I 

Comparison of means of r esult s in the Pre - t es t a nd the Post-

test in level of compre h en s i on e nd time cmpl oyed . 

, 
Parameter I Pre- te t Pos t - test 

Compre h ension 4 . 20 7. 56 
Time employed 27 . 68 20 . 80 
(in minutes) 
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To conf irm the faet t hat the r e is signifi cant differenee between 

the results found in th e Pre - test an those of the Post - test , those 

da t a were ana l yzed us i ng Student ' s Critical T (Te) , a f ormula 

des i gn ed t o ana l yze s~all f,roups . 

V-:-l 1 

+ 

Whe r e: 

-x l Mean of Pre- test results 

-x 2 Mean of Post - test r esult s 

X2 _ i l = Di fferenee between means 

NI 2 = Number of s t udent s in the gr oup , 

8
2 

= ( Standa r d Deviation)2 

Proe edur e fo r Compr ehension 

Te = 3.3 2 

\j 7 . 30 x 25 \j 1 1 
48 25 + 25 

3 . 32 3 . 32 = 6 .15 
1. 94 x 0 . 28 0. 54 
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Procedure fo r Time 

Te iii 6. 38 

~.46 x 25 V 1 1 
48 25 25 

Tc - 6. 38 6.38 2 .71 
8 . 40 x 0 . 28 2. 35 

The ana lys i s of th e change observed in individual students ' 

l e v el of comprehension i s g iven i n Tab l e 11 . 

The analysis of the cha n ge i n r ead ing speed is g i ven in Tab l e 

111. 

The r esult of the analys i s was as followsg 

Level of Comprehens i on •.••• ...• . .•.•.... Te 6 .1 5 

'r i me Employed •• • 000/1 ... 0001>0000000.000 ••• Tc 2 .71 

Us ing th e percentile t able for di striblltion of T scores 9 it 

was det ermi n ed that~ 

l . J¡ s i gnificant change took p l ace i n reading speed . 

2 . A h i ghly s i gn i f i cant change took p l ace in rea d ing 

comprehension . 

The design used in the research was descri pt i ve? based on 

obse rvation . To add cla rity to this descr i pt i on , two gr aphs have 

been dra wn to illustrate th a changes in read i n g ability o f every 

e l ement o 

BIBLIOTECA CENTRAL 
UNIVEI'tSIDAD DE EL SALVADO. 
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Reading Compr ehension 

T ELE 11 

.N1 / Pre- test .N 2 / Post- Test 

- d d2 - d2 Gr ade xl Grade x 2 d 

1. 7 4 . 2 2 . 8 7 . 84 8 7 . 52 0 . 48 0 . 230 

2. 3 -1. 2 1. 44 6 -1. 52 2 . 31 

3 . 2 - 4 . 2 4 . 84 4 - 3 . 52 12. 39 

4 . 1 - 3 . 2 10 . 24 8 0. 48 0 . 23 

5. 5 1. 2 1. 44 6 -1. 52 2 . 31 

6 . 3 -1. 2 1.44 9 1. 48 2 .19 

7. 6 1. 8 3 . 24 9 1. 48 2.19 

8 . 3 - 1. 2 1. t1-4 6 -1. 52 2 . 31 

9. 4 - 0 . 2 0 . 44 6 -1. 52 2. 31 

10. 2 - 2 . 2 4 . 8 10 2 • .48 6 .15 

11. 5 1. 2 1. 44 7 - 0 . 52 0 . 27 

12. 6 1. 8 3 . 24 8 0 . 48 0 . 23 

13 . 8 3 . 8 14 . 44 9 1. 18 2 .19 

14 . 6 1. 8 3 . 24 9 1. 48 2.19 

1 5 . 4 0 . 2 0 . 04 8 0. 48 0.23 

1 6 . 2 - 2 . 2 4 . 84 5 - 2. 52 6 . 35 

17. 1 - 3 . 2 10 . 24 6 ':"1. 52 2. 31 

18 . 3 -1. 2 1. 44 5 - 2 . 52 6 . 35 

19 . 7 2 . 8 7 . 84 10 2. 48 6 .15 

20 . 9 4 . 8 23 . 04 10 2 . 48 6 .15 

21. 6 1. 8 3 . 24 8 0 . 48 0 . 23 

22 . 4 - 0 . 2 0 . 04 8 0 . 48 0 . 23 

23 . 3 -1. 2 1. 44 8 0 . 48 0 . 23 

24 . 2 - 2 . 2 4 . 84 8 0 . 48 0 . 23 

25 . _3 -1. 2 1. 44 _7 0 . 52 0 . 27 

105 116 . 36 188 66 . 23 
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Time emEloyed 

TABLE 111 

NI / Pre- Test N2 / Post - Test 

Grade x d d2 Gra de x d d2 

l. 36 27 . 68 8 . 32 69 . 22 30 20 . 80 9 . 20 8L! • 6·1 

2. 35 7 . 32 53 . 58 28 7 . 20 51. 84 
3. 38 10 . 32 106. 50 30 9 . 20 84 . 64 

4. 38 10 . 32 106 .50 27 6 . 20 38 . 44 

5 . 36 8 . 32 69 . 22 29 8 . 20 67 . 24 
6 . 20 - 7.68 58 . 98 19 -··1. 80 3. 2/f 

7 . 16 - 11. 68 136 . 42 10 -10 . 80 116. 64 

8 . 35 7 . 32 53 . 58 27 6. 20 38 . 44 

9 . 25 - 2. 68 7 . 18 15 - 5 . 80 33 . 64 
10 . 25 - 2. 68 7.18 21 0 . 20 0 .04 
11. 37 9 . 32 86 . 86 30 9. 20 84 . 64 
12. 27 - 0 . 68 0 . 46 19 - 1.80 3. 24 

13. 32 4 . 32 18. 66 26 5 . 20 27 . 04 

14. 36 8 . 32 69 . 22 24 3. 20 10.24 

15 . 35 7 . 32 53 . 58 30 9 . 20 84 . 64 
16 . 32 4 . 32 18 . 66 24 3. 20 10 . 24 

17. 38 10.32 106 . 50 29 8 . 20 67 . 24 
18 . 18 - 9 . 68 93 . 70 14 6 . 80 67 . 24 
19 . 29 1. 32 1. 74 20 0 . 80 0 . 64 
20 . 1/f - 13 . 68 187 .14 7 - 13.80 190 . 44 
21. 15 - 12.68 160 . 78 5 - 15.80 249 . 64 
22 . 25 - 2. 68 7 . 18 20 - 0 . 80 0 . 64 

23 . 13 - 111 . 68 215. 50 9 -11. 80 139 . 24 
24 . 20 - 7 . 68 58 . 98 14 - 6. 80 46 . 24 

25 . E - 10 . 68 114. 06 14 - 6 . 80 46 . 24 
692 1861 . 38 1525 . 40 
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Lo oking at Fir,ure 2 it can be noticed th8 t 81 1 th e students im­

p r oved their 1eve 1 of comprehension . The im~rovement was quite dr ama ­

t i c in some of the cases . 

F i gur e 1 shows hoiV the time emp10yed in the r ea ding exercise de­

creased i n every case. In o ther wordü 9 a11 the students inc r eased 

thei r reading speed . 

Sorne int e r es ting contras t s be tween th e two figures can be 

obse rved: the hint of a poss i b1e inverse corr e 1a tion between the 

i mprovement or understanding a nd increase in read ing speed . However g 

the study of such a corre1ation i s beyond the scope of thi s work . 

Ne i the r wou1 d the size of the gr oup o r th e t echniques emp10yed in 

th e study a1 1 0w such investigation . The hint s t ands the r e as an 

invitation f o r th e curios ity of 1Rt e r r easea rche rs. 
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CH¡\PTrR VII 

COl'TCLUSlOi'TS 

In this wo r k 9 th e p roblematic s i t u a ti on exper i enced by t he Gen­

eral, or Se r v i ce ~ rea of the Language Depa r tment, has been stud i ed . 

Ever since this a r ea was created the teachers in the ser v ice courses 

have l a bored un~er 8 sever e handicap: tha t of not havin~ a specific 

methodo l ogy t o do the job that was ass i gned to them. 

A ma nua l t ha t of f e rs a so l ut i on t o the p r ob l em ha s been produced , 

a nd it s effec tivity was test d throueh objec tive measur e ment of the 

skill it c l a i ms t o deve l op . The data found by the t e sting is now con­

front ed with the fol l owin g hypotheses . 

Hgo The r e is not a s i rn i f i cant difference be tween the r esult s of 

the Pre-test a n d those of th e Pos t-t es t administ e red t o th e 

students who ut ilized th e manua l 8S a textbook . 

Hsl o There i s n ot a s i gnificant d i ffe r ence be tween the l e v e l o f com­

p r ehen s i on found b~ the Pre-test and the l eve l found by th e 

Post - t es t. 

Hs
2

0 There i s n o t a s i gni ficant d i ffe r enc e be tween the time emp l oyed 

in the completion of the Pre- test and that empl oyed in the com­

pl e ti on of the Post-test . 

Sinc e th e analysis of the da t a s hows a significant difference 

fr om the hypotheses expr es sed aboy e ? these hypotheses are r ejec ted 

a nd the directional on e s pre sented in the statement of th e problem 

are acc epted. 
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Supported by the t e s t o f the hypo thes es and based on the 

stud i es do n e and th e work ca rri ed ou t i n r ega r d t o the prob l em 9 

the foll owing conc l usion s are drawn~ 

l. To produc e deve l opment of r ead in . skill a method spec ifi ca lly 

des i gned f or th e purpose must be used . 

The development of r eading s kill is a separa t e process fr om 

that of speaking skill, and th e use of or a l methods t o teac h 

English does n o t produce the ability t o r ead . It fo ll ows tha t 

unl ess a r ead ing me thod i s ava ila ble, good r esults ca nnot be 

expe c t ed from a r ead ing cour se . 

2 . Th e t eac h ers of th e service courses of the Language Depa rtment 

a t the Un i v e r s ity o f El Sa l vador n ee d Bn adequat e method t o 

teach students to rea d English . 

Th e need f or a me thod t ha t wil l t eac h un i versity students t o r ead 

English h a s been felt by EFL t eac h ers i n many parts of the world . 

At the University o f El Sa lvador, l a ck of such method ha s 

hinde r ed th e efforts of service cours e t ea che rs and r e nd e r ed 

the courses ineff ici ent . I f service courses a r e ~o ing to 

acc ompli sh the ir object i v e , an apnr opria t e r ead ing method has 

t o b e p r ovi ded . 

3. The p r ogress a tt a ined in the fi e l d of t eac hing n on- Engli sh 

spea k e r s t o r ead English p e rmitt e d th e deve l opment of a method 

designed to t ea ch Sa l vado r ea n un i v e r s ity student s t o r ead 

Engl ish f or spec i a l pur poses . 
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The experienc e s of teachers in different countries of the world 

have proved tha feasibility of t eacbin ~ gr oups of students to 

read Engli s h fo r special purp oses within the limited time 

available to unive rsity students . The methods deve loped are 

geared t o the n eeds an d goe ls of tbe students wbo use them . 

~ manual suitabl e f or use at the University of El Salvador was 

produced by making use of thes e experi ences ano research and 

adapting tbero to the charact eristics and needs of Salvadorean 

students . 

4 . The use of this manual in an introductory (Eng lish ' I) cours e 

at the University of El Salvador, resulted in the development 

of significant reading skill. 

Ob ject ive measurement of the l eve l of comprehension and rea ding 

speed showed signficant improvement in both parameters . Based 

on that t est the assert i on is made that the manua l p roduced is 

as adequate instrument for t eaching reading skill at the 

introduc t ory l evel. 

5. ~he exi stenc e of an adequa t e method ana a textbook is boun d to 

fecilitate th e job of teacbers a nd helu tbe students to l earn 

to ree d F.ngli sh more efficiently . 

The l earnin[, proc e ss is influenced by many factors of which the 

textbook is only one . However 9 it stands to reason that a 

tea c h e r who ha s an adequa t e in strument for hi s job will b e able 

t o do be t ter work, end that the students will p r ofit fr om the 

improvement . 



CHl\PTER VIII 

RECOITJlfRND f~ T I ONS 

The execution and wri ting of a graduation thesis enrich the 

theoretica l ann prac ti ca l knowleog _ of the studen t to a previously 

unsuspect ed leve l . Many variations a nd expansions of the work flow 

int o h i s mind; and it seems fitting that they be written for the 

future us e of stu dents who mi ght be int erested i n the same f i eld . 

The first snd second of thes e recommendati ons are concerned 

with use and improvement of the textbook compil ed . 

The third, fourth~ and fifth dea l with further deve lopment of 

the method . The s ixth suggest i on points to statistical research, and 

it mi ght be attractive for the mathematically inc lined language 

student. 

l . ~he manual present ed in this work must be properly test~d. 

As exp l ained in Chapter IV, experimental testing of the model was 

proj ec ted snd carried out . However~ an intervening variable in 

the form of a deteriorating politic8l s ituat i on caused the 

stAtistical death of the sample , so the experiment was void of 

stat i stical meaning . 

When the University of El Sa l vador r e turns to normal, or near­

normal condition~ th e e xp e riment must be attempted again , this 

time choosing a sample that ~overwhe lm ingly representative of 

the population -for example 50%- as a safeguard against the r e ­

occur ence of the same typ e of accident o 



2 . The student ' s manual must ce con tinuously revis e d . 

It must ce kept in mind that the student ' s manual is not 

presented as the final version of a textcook 9 cu t as a model 

of how th e method can ce anplied. Thus the model shou ld ce 

sucject to continuous criticism, ocservation and revision . 

After the manual has ceen used two or three times, the reading 

passages must cegin to ce replac ed cy new ones. This constant 

renewa l vrill permit that ihe students read the material for the 

first time in the gl oca l, non- translating way r equ ired cy the 

method. Care must ce exert ed, however, that th e new passages or 

exercises fill the requirements expounded in the methodol ogy . 

3. Manua l s for the teaching of tha second and third stages oug ht 

to ce produced . 

In the p r oduct i on of these manua l s , the cooperation of the facul ­

ties and departments whe r e Engl ish 11 and 111 student s are 

enrolled , wi l l ce nec essa r y . 

By providing a c i cliogr aphy of ref e r ence cooks in Engl i sh , th e 

staff of those depa r tments can he l p the Language Department 

Staff t o select the passages that are most appropr i ate for 

inclusion in the student ' s manual. Once the manuals are produced , 

they should ~put through the p roces s of ocservati on and 

experimental t est ing . And l ater they 0u~h t to ce cont i nuously 

r evi s ed . 
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4. Communicati on with the r esea r ch cent e rs menti oned in this vT ork 

coul d e i ve the Unive r s i ty o f El Sa l vad or access to new i deas 

and usefu l methodo l ogy and t echniques . 

Correspon denc e wi th ins t itut i on s such a s Unive rsidad de l Vall e 

(Colombi a) , Un ive r s i dad fust r a l (Chi l e ), Univers ity of Chil e~ 

and Bos t on Unive r si ty (U . S . ~ .) , would bring Salvadorean 

t eac he r in t o contac t with t eachers who a r e mak ing ou tstand ing 

contributions to the field of r ead ing En f.l ish for specia l 

pur poses . 

5. A speed- read ing modu l e coul d b e envisioned as stage 4 of the 

r eadin g cours e . 

At t he p r esent moment o Engli s h IV i s r e quired only fo r libra r y 

sc i enc e stud ents; yet, a speed reading cour se could be ve r y 

useful for s tudents i n every fi e ld, inc lud ing Engli s h ma jors . 

Prepa r a ti on of a specia lized cours e like that entails a g r eat 

dea l of r esea r ch , crea tivity , and exp eri ence . For that r eason , 

planning and p r epa r at i on of a cours e in speed- r ead ing ca nnot 

be f or e s een in the n ea r futur e . Ne v e r the l e ss, thi s woul d be the 

t e rmina l accomplishment that closes the r e a d ing course . 

6 . As a futu r e a i d to all r ead ing cour ses , a study coul d be ma de 

of the c orr e l at i on (if any) between speed i n r ead ing and 

und ersta n ding . This p ro j ect appears as a strictly t heore ti ca l 

on e . I ts appli ca tion would p r oba bly be f ound at a l a t er moment o 
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Á P P E N D 1 X E S 



APPEN1HX A 

TRE STUDENT ' S "[I11\NUll L 

INGLES I 

LECCION UNO 

REilDI NG l . DI ALOGUE 

Vocabu l a ry 

Cooking Outside 

Ki tchen I ns i de 

Sunset 

Eill Jenkins opens the door of his h ome . Ris wife Minna is c ooking . 

Eill: 

Minna: 

Minna: 

Eil l : 

Minna ! Where a r e you? 

He l Io , Eill! I am in the k itchen 

Ar e you busy? 

No . 1 am not o Dinner i s a ll r eady . Are you hung ry? 

Well, yes o 1 am , but it is a beautiful afte rno on . Come 

out side for a minute and l ook a t the sunset. 

l . Read the sentences be l ow . Mark T (true) i n the blank if th e sen­

tenc e agre es with the d i a l ogue . Ma rk F ( fa l se ) i f i t contrad icts 

t he dialo gue . Ma rk 1~1 (No t Ment i oned ) if it is n o t me ntioned . 

1. Eill and Mi nna are ma r r i ed 

2 . Eill' s l ast name i s Jenkins 

3. Eill and Minna have a ca r 

4. Bill is th e .... ,ife 

5. It i s a beautiful a ft e rno on 

6 . Minna is busy in th e ktchen 

7. Eill isn ' t hungry today 

8 . Bill and l1i nna are young peopl e 
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11. Read the question a nd ark th e correct anS1-ler 

Wer e i s Bill? 

a . He is at home c . He i s a t wrk 

1:: . He is in 1:: ed d . He is in the F.;a r den 

lihere i s l'Enna? 

a . She is 1::usy c . She is a woman 

1:: . She is marr i ed d . She is i n the kitchen 

\I/ho i s r~ inna ? 

a . She i s Bi ll' s TIlot her c . She i s BD1 ' s wife 

1:: . Sh e is Bi l l' s ist er d . She is Bill ' s f ri end 

lihat time i s it? 

a . It ' s five o ' c l ock c . It ' s three o' c l oc k 

1:: . lt ' s twelve o ' c l ock d . lt' s nine o ' c l ock 

GRANl'1AR 

l. Los Pr onom1::res Sujetos 

Est os pr on0m1::res sustituyen a l os sustAntivos, n om1::res de l sujeto 

de la or aci6n . 

Ej . Mr . Jenkins i s hungry 

Minna i s tired 

Minna and Bill are ma rri ed 

You and l a r e in c l as s 

The house i s new 

Exercise 

He is hungry 

She is tired 

They are married 

We a r e in class 

lt i s ne1-l 

l. Read eac h sentence, th en underline the su1::ject and copy each 

s ent enc e su1::stituting the name of the sucjec t f or the appr opr i a te 

pronoun . 
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l. Bill i sn 't hunp,ry today 

2 . Robe rt a nd Jim live in Sa n Francisco 

3. You and 1 ar e l ate fo r c l ass 

4. Ma r y i s in sc hool today 

5. The children are at home 

11. El Verto TO BE 

a) El verto ~O BE tiene los si e nificados que SER y ES~AR tie­

n e n en español. 

Ej . Minna is in th e ktchen 

Bill i s a g ood man 

The sunset is teau tifu l 

Dinne r i s ready 

Este verto tiene tres forma s en present eg 

I AM 

SARA I 8 

PETER 18 HUNGRY 

TRE BOY8 ARE 

YOU ARE 

- Cuál es la forma qu e se usa e n p lura l ? 

- Cuál forma se usa con "1"? 

- Cuá l se us a con una tercera persona? 

- Cuál se usa con "you "? 
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Las Contracciones 

Al hatlar se usan contracciones constantemente, pero en el inglés 

e scrito se usan mucho menos . 

e) La oración negativft 

Se agreea la llalaera NOT para hacer la forma negativa. 

Ej. Bill is hun~ry 

1 am tusy 

They are married 

o) Int erroga tivas 

Bill is not hUDr,ry 

1 am n o t eusy 

They are not married 

El vereo TO BE, en la f orma apropiada, colocado antes del suje­

t o indica que la oración es una pregunta 

Ej . Are you hungry? 

Is it late? 

Are Bill and Hinna happy? 

Si hay pregunta uS:'lndo las palatras "where" , "what", "who fl
, 

~stas se colocan antes del vereo . 

Ej . Where 8 r e you? 

What i s your name? 

Who is in the car? 
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Resumen 

Afirmativa The man i s at h ome 

Negativa The man i s not at home 

I nterroga tiva lIs th e man at home ? 

I n t er . - Negat . I I sn ' t the man at home ? 
¡ 

Exer c i ses: 

1. Complete with 18, AREv AM , as appr opriate o 

Thes e desk s not n ew -------------------
Minna in th e ktchen -------------------
1 a v e r y good student 

My crother a s.tudent t oo 

th os e chi l dren ready? 

11 . Put a qu es ti on mark a t the end of the quest i ons and a period 

a t the end of statements . 

Eil l i s hungry 

Is Ei ll hungr y 

Ar e the students happy t oda y 

8 h e is not a very good g i r l 

Ar en ' t y ou Mrs . J e nk i ns 

1 am not marri ed 

Th i s i s n o t a smal l r oom 

I s t ha t righ t 
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READING 11 

Building 

La r ge 

Next to 

Four story 

Vocabulary 

Bill 

There is 

Lovely 

The Jenki ns live in An apa rtment . The partment is no t very l arge , 

cut it i s new and comfortable . It has a larg balcony next to th e 

living room. Then there i s th e kitchen, two sma ll bedrooms, and a 

bathrooID. The apa rtment is o n the second floor of a building, and 

the building i s on a hill, so th e Jenkins have a l ove ly view from 

the balcony . They like that . 

Comprehens i on Exercise 

Match every fragment on th e l ef t with fr a Bment on th e right that 

completes it correct ly. 

l. The two bedrooms a. the view from the balcony 

2 . The bui l ding is b . is next to the livin g ro om 

3. The Jenkins like c. are smal l 

4. The kitchen d. on the second floor 

5. The apa rtment e . is comfortable 

f. on a hil l 

GRAMi'1AR - .A rtículos 

Los a rtíc u l os son seña l adores de sustantivos ~ Señalan l os nombres 

de cosas , personas, anima les, e ideas. 

THE - marca el nombre de a l go que ya es conocido o que se va a 
especifica r. Tiene só l o una forma, sirve para s ingular o 
plural. 

Ej. The bui lding is on a hill (ya sabemos cual) . 
The g irl s in tha t car a r e l ooking at you . 

!, AN - marcan sustantivos que no son espec ífic os . 

Ej . There is a cat in the tree (no conocemos al gato) . 
There is an o ld man s itting o n a bench (un hombre descono ­
cido). 
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Obse rve l a diferenciag 

Th e cat is i n the three (ya sabemos cua l ga to) . 
The o l d man i s s h ort and thin (un hombre con ocido ). 

A Y AN - s i gn i f i can l o mismo . Se usa A con pa l abr as que emp i ezan con 
sonido consonante y "'N con l a s que emp i ezan con soni do v o­
cal . 

Exercise l. Complet e with A or AN. 

Bill and his wife l ive i n ---- apa rtment . 

l'1:rs . Vilson i s good nurs e . 

Th e r e is thea t e r near her house . 

We have apa rtment with vi ew . -------- ---------
Thi s is easy e x e r c i se . 

Exerc ise 2 . CONplete with A, Al' , or THE: 

Ther e i s house a t th e corner o 

Thi s i s hous e wheFe Daniel live s o 

'I'here are nand a n d woman in the living r oom . 

Rosie is ---- ~irl in the white dress . 

P lural s 

En i ng lés s ól o l os sustantivos tienen forma ~lural. Ni l os adjetivos , 
ni lo s a rtí cul os dan indicación de número . Por eso , a l encontrar 
una palabra que es tá en fo r ma plura l, podemos p r edeci r que es un 
sustant i vo . Si además e stá p r eced ida po r un a rtículo, ya tenemos 
dob l e ind i cación . 

El plural se forma en i nglés de la mi sma manera que e n españolg 
agr e ga n do ' s ' o ' es l • 

Ej . bedr oom 
vi e,,! 

bedr ooms 
views 

dre ss 
kiss 

d r esses 
kiss es 

Sin embargo, l as pa l abras t e r minada s en 1ft o 'fe ' , cambian l a I f l 
po r ' V i. 

Ej . wife - wive s l eaf lea ves 

BIBLIOTECA CENTRAL 
U"IYEIUIIDAD DE EL .Al.VADaa 



RF.AD1NG 111 

is 26 years ol d 

already 

strong 

sma ll 

s l ender 

bri de 

Vocabulary 

bri ght 

week 

l ate r 

she f li es 

season 

s hi r t 
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Ther e i s a bri ght s t ar in the Salvadorean ba ll et . Her name i s 

Martha Cañas . She is 26 years old and she i s a lready an experi enced 

ball erina . 1t i 8 d i ff icult t o describe Martha because she i s so good . 

Her eyes are enormous a nd expre ss i ve . Her l egs are v e ry s trong . She 

i s a small , s l ender girl, but she can dance for hours . 

The mos t s urpri sing thing abou t Martha i 8 he r versatility . One day 

she i s a beauti ful pri ncess in a c l ass i c bal l e t; a month la te r she 

fl i es like a bird in modern da nc e . Th en th e next s eason we see he r as 

the nptive bri de i n a f olkl oric ba lle t . Onc e 1 saw Ma rtha dancing 

at a Christmas festival . She WAS in blue jea Ds 8nd a r ed s hirt, and 

she was danc i ng jazz . She is 8n exc e l l en t jazz dancer t oo . 

Comprehension Exercis e 

Read the scnt ences be l ow . Mark T ( true ) if the sentence a Br ees 

with the r ead ing passage ¡ Mark F (fals e ) if it contrad i cts th e 

passage . 1\1a rk "[I.'1V1 i f it i s not mentioned . 

l. Marta Cañas i s a dencer. 

2 . Mi ss Caña s i 8 t wenty yea r s ol d . 

3. Ma rtha i s a l a r ga woman . 

4 . Her eye s a re bl ac k . 

5 . She can da nc e fo r hou r s . 

6 . Martha i s very s l ende r . 

7 . She c an da nce onl y c l ass i c ba ll e t . 

8 . Her l egs a r e ve ry pretty. 



LECCION DOS 

REf¡ DI NG 1 

D IJ\ V.I GUE 

Husband 

vlife 

aunt 

uncle 

Vocabulary 

n e i ghbor ____________ __ 

stran ger 

maybe 

friend ly 

noisy 

'Ni lson ' s house 

Nrs . 1~Tils on 

Mr . \V"i l son 

There is a young man at the door of Da iel ' s house . He is talking to 

Dani e l . The young stranger is asking questions . 

Youn g man~ Excuse me . 
ls th i s Mrs. wil son ' s house? 

Daniel~ No , i t i sn ' t 
Maybe that yel l ow hous ~ i s t he Wilsons ' 

Young man~ The large yel l ow house ? 

Dani el: ~o, the small house at the corner o 
l s Nrs . Wils on a nurse? 

Young man ~ Yes, she is 
She is a short, pretty woman 
He r husband is very tall 

Dani e l: Yes, that i s th e ri gh t house 
The man i s ta ll and the l ady is very p r et t y 
~ re they your friends? 

Young ma n: They a r e my aunt and unc l e 
1 am go ing to live in their house 
1 am a student 

Daniel: Well , that family i s nice and friend ly 
But they are very no i sy 
Th e Wils ons haya four children 
~ nd th e ir children are no i sy 
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Compreh en sion Exercise 

Underline the sentence that agr ees with the reading . 

l. Mr . Wils on i s sin~l e 

Mr . Wilson i s short 
Ris wife is a nurse 

2. Mrs • Wi l snn is a teacher 
The Wil sons are Dani e l's nei ~hbdrs 
They are not fr i endly 
Their children are very qu i et 

3. The stranp'er i s a student 
Dani e l i8 an o l d man 
Nr s . F il son i s a t a 11 ':lOma n 

What happens in this dialoRue? 

A stranee r is askine questions 
Dani e l i s standin~ a t th e doo r of his house 
The il son fa mily is nic e a n d noisy 

GRM1MA R 

Modifiers (~djetivo s Calif i cat ivos ). Son las palabras que expresa n 

cualidadesg tama ño, f o rma 9 co l or , calidad, t emperatura, etc . 

Ej. b i f- horse, round table, three fat worms 

En l a oraci6n l os mo d ificadores siempre van junto al sustantivo 

(noun) y l o preceden . Puede habe r dos o tres modificadores, uno 

det r.t:fá de l otro . 

Ej . a biR brown ho r se, the new yell ow house, a tall Rr een lemon tree . 

Exerc i s e . Rewrite these s8otonc e s placine the modif i ers before the 
noun . 

That apa rtment is for rent (small) 

Mr. fIason always has i dea s (clever) 

There i s a movi e a t tbe Vieytez (funny) 
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Agreement (Concordé'incia) 

En Inp,lés l os modifi cador es son invariab l es . No dan información acer­

ca del géner o ni del ndmero del nombr e que modifican . 

Ej . : the early bird , three early b irds, a thousand early birds 

Exe r cise . Underline thc correct form: 

1. a) She has l onr: l ef s el 
I She ha s le,o:s long; 

b) She has l onp,s le ,,?s d) She has l ep' s lon,o,s 

2 . a) The b edro om smalls c) Th e small bedrooms 

b) Th e sma ll s bcdrooms d ) Tl1e b edrooms smalls 

Se l ect ivity (Res tric c i6n Select i va) 

Observe que cada modificador se combina bien con c ierta clase de sus ­
tantivos . Por ejempl o , e l modificador ithunfry" sólo se comb i na bi en 
con nombre s de cosas animadas . Se puede decir "a hun,ary lion" , o "8 

hungry man", pero no "a hungry rock ". Estas restricciones a yudan a 
adivi nar e l sip,nificado de las palabr as nuevas . 

~ 

Exer c i se . Underline the noun that combines with the modifier. 

noisy [:::ht 

d i stance 

youne, r ~::: 
L~Op. 

(

fruit 

marri ed le s s on 

woma n 

happy [ ::;Cil 

umbrella 

Subraye la cU81 id~d que neces it~ t ener un nombre para combinarse con 

estos modificadores . 

Ex . ~ married 

hnppy 

youn{\ 

hu man, concre te, an i mate 

human , concret e , anima t e 

human, concre te, animate 
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Agreement (Concordancia) 

En Inf, lés l os modificadores son i nvariables . No dan información acer­

ca del géner o ni del número del nombre que modifican . 

E· . ~ the ea rly b ird , three early b irds , a thousand early birds 

Exercise . Underline thc correct form: 

1. a) She has lonr; lef's c) She has lep;s lon~ 

b) 8 h e has l on,c;s l eps d) She has lep-s lon.o;s 

2 . a) The bedroom smalls c) The small bedrooms 

b) The smalls bcdrooms ri) Tl1e b edroams smalls 

Select ivity (Res tricci n Selectiva) 

Observe que cao8 modificador se combina bien con cierta clase de sus ­
tantivos . Por ejemplo , e l modificador Ifhunp'ry" sólo se comcina bien 
con nombres de cosas animadas . Se puede decir "a huniYry li on" , o "a 
hungry man" , pero no "a hungry rock ". Estas restri cciones ayud8n a 
adivinar e l sip,nificado de la s palabras nuevas ~ 

"' Exerc i se . Underline the noun that combines with the modifier . 

n oisy [~::ht 
distance 

younp, r:::: 
L~Of-

[

fruit 

married lesson 

Homan 

happy [ ::;Cil 

umcrel l a 

Sucraye la cualidad que necesita tener un nomcre para combinarse con 

estos modificadores . 

Ex . ~ ma rri ed 

h;:¡ppy 

youn~ 

human, concrete, animate 

human, concrete, anima te 

human, concrete, 3nimate 



READING 11 

crowded 

sitting 

running 

singing 

laugh ing 

crying 

A Page from a Diary 

Vocabulary 

t o find 

try to do 

hide and seek 

everybody 

cehind 

cous ins 

somecody 
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It is impossicle t o study in this house! It is crowded and there is 

too much noise. There is always somecody running in and out of rooms 9 

or sing ing 9 o r laughing 9 or crying . Sometimes 1 t r y to do my lessons 

in the living r oom 9 cut my aunt i s watchinR television there 9 and i f 

1 go to the yard 9 1 find roy cousins playi ng footeall. Yesterday 1 

was in t he ga ra ge sitting cehind a cig cox 9 then a li tt l e g irl dec i ded 

to p la y hide and seek with me . 

Comprehens i on Exe r c i se 

Complete the sentence with the appropriate expre ss ion. 

l. The people in my house a r e v ery ---------------------
a o rude e . sick c . noisy d . f r iendly 

2 . Who is usually watching TV in the living room? -----------------
a . my aunt e . my uncle c. my cous ins d o everycody 

3. There is no way to s~udy in this house ceca use 

a • th e children are to o little 

b . the hous e is crowded 

c . roy aunt is often angry 

d. 1 am cehind a cox 



80 

4 . Whe r e do my cousins play f oo tball? -------------------
a . i n the ga rden c . in the park 

b . i n the kitchen d . in the yard 

5 . The top ic of this passage i s ----------------------
a . My cousins like f oo tball 

b . 1 can not study in thi s h ou s e 

c . My house is too sma ll 

GRAJVIM.A R 

THERE lS i s used for "HAY" before a singula r n oun . 

THERE ARE i s us e d for "HAY" befor e a plura l. 

S ingular For m 

There is a big box 

l s there a b i g box 

there i s no t a big box 

P l u r a l Form 

in 

i n 

in 

Ther e are seven ch i ldren 

Are there seven chi ldren 

t he r e a r e not seven children 

the gara g e 

Jühe gara g e? 

the gara ge 

in the house 

i n the fam i ly? 

i n t he family 
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READING 111 

Vocaculary 

tall 

da rk 

curly 

l ucky 

still 

play 

AMan Ha r d to Forge t 

to gamc l e 

a gamcler 

to forget 

to r ememcer 

t o make money 

to lose money 

Ha rry Liveright i s not aman who peopl e fo r ge t . He i s tall and dark 

with a l ong nose and a lot of curly white ha ir i cut what peopl e remem-

ce r most a r e h i s enormous clack eyes . When he was young~ Harry was 

a gamcler, and now he is fifty years ol d and st ill a gamcl er . He 

gamc l es his money on ideas, manuscripts, and people . Harry ' s work is 

to produce p l ays . When he i s l ucky the plays are good and he makes 

money , cut some p l ays are cad, then Harry l oses money . Harry has many 

fr i ends and he is a good friend, cut to hi s enemies he is a dangerous 

enemy •. 

Comprehension Ques tions 

Answer these quest i ons in short answers . 

l. l s Harry Liveright a youn g man? -------------------------
2 . Are his eyes large or sma ll? 

3. 18 Liveright a good friend? -------------------------------
4. Are the plays always good? --------------------------------
5. 18 Ha rry a cad enemy? 

BIBLIOTECA CENTRAL 
UNIVEI'!!lIDAD DE EL 
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GRAMJI1AR. Pos esivos 

Sirven para asociar un nombre con ot r o expresando relación de propie­
dad o parentezco . Sólo dan infor~aci6n socre quien es el poseedor? no 
expresan ni género ni número de la c osa pose í da • . 

Ej: My shirt i s clean and ~ s hoes are clean too , 
Your sister i s a friendly gir1 9 cut your six crothers are rude. 

Poseedor Singular 

1 - By hands and feet a r e cig . 
YOU - Xour fingers are long . 
HE - Peter 2nd hi s crother are here . 
SHE - Helen is l ooking at her neighcor . 
IT - The h orse is eating its food. 

EXERCISE 

Poseedores Plurales 

I'TE - Our teacher is acsent 
today. 

YOU - Please, ch ildren , wash 
your hands . 

TREY - Tom and Dick l ove their 
ca ro 

Complete the sentences with the possessive that refers to the 
underlined noun . 

lo My aunt laves noisy children . 

2 . Bill and Minna are cleaning ,-----------------home today . 

3 . Dann;y: and 1 wil l r eceive salaries next month. ----------------
4. Harry is good to friends and cad to enemi es . ---------------- ------------
5. Mayee you can suty in ________________ room today . 

Cuand o los posesivos van so lo s porque el ocjeto ya fue mencionado 
anteriorment e , tienen una "s " a l fina l, excepto my - mine . 

Ej. : That pencil is not mine , it is yours . 

Sally is using my pen cecause hers i s broken . 

Ou r classroom is large, cut theirs is small . 

Forma Pos esiva de los Nomcr es 

Para indi ca r relación de poses ión entre dos nomcres , se menciona e l 
nomcre del poseedor y se l e agre ga ' s . El nomcre del ob jeto poseído 
se coloca inmediatamente des~ués . También puede indicarse así, la re ­
lación de parentezco . 

Ej.: The man ' s car; the man ' s fat h e r. 

Bill' s apa rtment is small; Bill ' s wife is at home . 



83 

Exercise 

Estaclish a possessive r elationship cetween these pa irs . 

Ex .: Sarah - huscand 

Alice - cat 

My aunt - garden 

Nicky - fin~ ers 

Sarah ' s huscand 

El nomcre que va en segundo lugar es el verdadero sustantivo . El que 

l l eva e l apostrofe ( ' s) funciona como modificador . 

Ej . : The worker ' s shoes are old . (En asta or ación descric i mos los 
zapatos 9 no al trabajador) 

Exercise. Underline the sucject of the sentence . 

Boc ' s grandfather is seventy y ears o l d ~ 

Harry ' s friends are lucky. 

Sa lly ' s pen is c r oken . 

Alexander ' s army was stationed in Persia . 

Cuando e l nomcre del poseedor termina en s sólo se escri be el apos ­

trofe. 

Ej . : We r ememcer Charles ' curly c la ck hair . 

The gir l s ' room is n ot very clea n . 



84 

LECCION TRES 

READING 1 

Vocabulary 

Full became 

place aga inst 

controversial fe"T 

"Tanted also 

was born later 

Alberto Masferrer was a controversial Salvadorean v/ri ter . His 

articles and books were full of critic i sm and protest aga ins t the 

social injustices of his time . Some people were offended by the 

criticism, and so Masferrer had many anemies . However, he was not 

attacking any particular people . He was a utopian and he wanted his 

country to be a good and just place . 

Masferrer was born in 1864, when this country was very youn g . He went 

to school for a few years, but he was not happy in schoo l ~ Then he 

worked as a teacher f or many years . Later he became a writer and a 

poet . He visited Honduras and Nicaragua and he l ived in Belgi um as 

th e consul of El Salvador in Europe . 

Alberto Masferrer ' s greatest ambition was to write The Life of Jesus . 

But th e book was never finished . He was very sick and old when he 

publi shed the first part o It was his last book . 

Compr ehension Exercise 

l/rite T in the blank if the sentence agrees with the rea ding . 

Write F if it contradicts the reading . 

1.Jri te NM if i t is not mentioned in the reading . 

l. Masferrer was born in Alegria ---------------------
2 . He was a teacher , a poet 9 and a diplomat ---------------
3. Masferrer was a terrible enemy 

4 . He 1..ras born in nineteen sixty four _________ _ 

5. Masferr r was a good student ------------
6 . "The Vita l lIÍinimun" was his main work 
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Exercise 2 . Select the correct altern8tive . 

7. Masferrer was the consul of El Salvador in 

a . Honduras c . Europe 

b . Ni caragua d . many countries 

8 . When he was an adolescent Masferrer was 

a . a popular boy c . a religious young man 

b . a rebel d . a quiet young man 

9 . Sorne people were Masferrer enemies because 

a. his artic le s were sarcastical 

b . His books ."ere very critica 1 

c . he was very unjust 

d . He was not a good consul 

10 . The cook he wanted to write was 

a . never finished c. very popular 

b . controvers ial d o a very sad book 

11. The wri ter ' books were 

a . not practical c . hypocritical 

b . full of protest d . sarcast ic 

1 2 . Itlh en Masferrer \>'aS born this country was 

a . a very rich country c . a co l ony of Spain 

b . a very poor cOlntry d . a ne." country 

GRA~mAR . Pasado del verbo TO BE . 

El pasado del verbo TO BE tiene dos formas, WAS que se usa con todos 
l os sujetos s ingulares y DRE que S8 usa con l os plurales . YOU se 
ma neja siempre como plura l . Ejemplog 
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Present Past 

1 am in the University now. 1 was i n high school l ast year . 

Diane is twenty years old. She was nineteen last yea r. 

Henry ' s ch ildren are we ll today . They were sick last week. 

You are here todaY9 cut you were 
not here yesterday. 

Al i gual que en las formas de presente 9 la negativa se forma i ntrodu­
ciendo l a pa l aera NOT después de "was" o de "were"o En las preguntas 
el vereo se coloca antes de l sujeto . 

Di nner was ready at six o ' clock 

Dí nner ¡,ras not ready at six o ' clock 

Was dinner r eady at six o'clock? 

Si la p r egunta contiene \ffiAT 9 "IHERE 9 IHEN, e tc. 9 é sa es l a pa l aera 

que se usa primero . 

Ejemplo: 

\iTHEN was dinner r eady? 

1.ITHERE were you last night? 

Exercise . Change these sentences to the past o 

Ex.: The house i s on a hill 

l. The dancer' s legs are strone 

2 . Nic ky is a clever gameler 

3. 1 am a good swimmer 

4. Are the men p l aying cards? 

5. Where i s your son today? 

The house was on a hill 
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6 . Are you sick ? 

7. That i s not a good place to study 

8 . Ellen and Norah aren ' t sisters 

9 . There is a bus at the bus stop 

10 . 'T'here are too many people in the room 

Choose the correct answer.. 

Example: Wer e you here on time today? Yes, Iwas/Yes, 1 were/~o9 1 
wasn 't 

lo 1¡[ere you born in San Sa lvador? 

2 . 1,'Ía s you r mother at home th i s morning? 

3 . Were you in c l ass yesterda y? 

4. Wa s your brother sick? 

READ I NG 11 

the tr i a l 

th e 'vorld 

the n e i ghbor s 

b8st friend 

Vocabul ary 

Ye s , 1 was/No , 1 v18 sn ' t / ~ o, 
1 we ren ' t 
Yes, she 'vas/No, sh e wasn ' t 

Yes, '-le w;:¡s/Yes, we 'vere/No 9 
we vle r en ' t 

Yes, he was/Yes, he were 

blank 

sa id 

thought ______________ __ 

Paul ' s tr i al occupied les s than fifteen minut es . Hi s case was ver y . 

c l ea r and he was sentenced to three yea r s in the Sta t e Peni tentiary . 

George, Pa ul ' s best friend, sa i ~ ~oobye to him and r eturned to work . 

George was very sad . The worl d was ~oing to be very di ffe r ent wi thou t 

Paul, he thought . 

George was very busy from Ma r ch to June , and that was very good for 

him . There was a l ot of work at the off i ce, and his wife and nei~hbo rs 

played ca rds wi th him in the evening . He went a l ot to the movies , 

bu t th e days we r e bl ank and si l ent e 



Comprehension Exer cise 

Choose and ~a rk the correct alternative . 

l. Pa ul ' s tri a l ias 

a ", very l ong c . ve r y short 
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b . spectacular and t r agic d . not very interest ing 

2 . ',Thy wa s Geor ge sad? 

a • Ge or ge ' s best friend was dead 

b . Geor ge ' s best friend was i n prison 

c . His "ri fe vla S dead 

d . He was in pri son 

What kind of peop l e \ATere Geor ge ' s ne i ghbors? 

a. They ,.¡ere k i nd a nd friend l y 

b. 'rhey "Te r e ga mblers 

c . 'T'hey "Tere not fr iendly 

d . They \ATe r e noisy a nd rude 

4. Was Geor ge marri ed or s ingl e? 

G RAMJI'lA R • Las pa l abr as terminada s en "y" . 

Hucha s de l as palabra s que terminan en "y " son a djet ivos . Est o es 
as í por que l a manera más corriente de formar adjet ivos es agrega r 
"y " a l final de n sustant i vo . 

Ejd luck lucky dus t dusty 
rain r ainy dirt d irty 

Tote la desapa ri c i n de la "e" muda . 

no is e noisy wave - wavy 

No t e la duplicación de consonante 

mud TT1uddy sun sunny 

Est os cambios no alteran e l significado . Só l o sirven pa ra ind i ca r 
l a pronunc i ación . 



• 

89 

Exerc i se l . Change the noun to adject i ve . 

ha ir fun 

oil s kin 

sex chat 

Exe r c i se 2 . Complete the sent ence 

unde r lined noun . 

You have sal t i n 

You have sand in 

You have mud Dn 

You have g r ea s e 

RBADI NG 111 

Mu s i ca l comedy 

rnat inee 

ma na ger 

a l most 

ac r oss the st r eet 

your shoup . 

you r ha i r . 

your shoes . 

on you r hand s . 

Vocacu l a r y 

nose 

r ose 

g r ea se _____ _ _ 

with an adject i ve f r om t h e 

Your soup i s 

You r ha ir i s 

Your shoes ar e 

You r hands a r e 

asked 

fin e 

worried 

\vorried acout 

1 am a f r a i d 

In 1948 a gr oup of acto r s was foing to present a mus i ca l comedy i n 

th e ~a t i ona l Thea t er, but one of t h e act r esses was not happy at all. 

She was worri ed acout the theater a nd f inally announc ed , "Thi s i s 

a fi n e t h e a ter, cu t ,.re can ' t u s e i t " • 

Th e ma nage r was ver y su r prised . It was i mpossic l e to c hange 

th ea t e rs . "What a r e you ta l k i ng acout?" - he ask ed . 

"L ook!" - sa i n the lady , "across t h e s t r eet t hey a r e ceginning t h e 

c onstruc t i on of a n ew ca nk cui l ding¡ they a r e excavat in g n ow . I t i s 

go ing to ce ve r y d i ff i cult to come to t h e t heat er, and on Wedn esday 

a f t e rnoon, wh en we have a mat ineee, it will c e impo s s icl e wi th a ll 

t h e no i se " . 

BIBLIOTECA CENTRAL 
UNIVERI!IIDAD DE EL aALVADa a 
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"1 am afraid th e re i s nothing we ca n do" , the manager explained . 

"Ther e is onl y on e gOOc1 theater in Sa n Salvador" o 

Comprehension Exercise 

Choose and mark the correct answer. 

l . Why wa s th e actress worr i e d? 

a) The theater was too small for her 

b) There were too many peopl e i n the s h ow 

c) The st r eet was narrow a n d d irty 

d) There W8S a const r uct i on go ing on across the street 

2 ~ Was the bui l d ing a l most f ini shed ? 

a) No ~ t hey wer e working c) No , they were excavating 

b) Yes, they were beginninp' d) Yes, they we r e starting 

3 . Wh en ,,,a s there a day show? 

a ) On Sunday c) On Friday 

b) On Saturday d) On 'ílTedn esday 

4 . 'tia s it possible to change theaters? 

a) N0 9 it was i mpossib l e e) Yes, i t was poss ibl e 

b) Ho , th e mana g er was n o t interested d) Yes, but it was 
d i fficult 

What is the st o r y about? 

GR.l\MMAR o Las Formas Progr es i vas . 

Las formas progresivas indican que l a oraC l on está ocurri endo o que 
es ta ba ocurri e n do en un tiempo limitado . E jempl o: 



Gra ndmother is cookine dinner (right now) 

1 am list ening to the news (now) 

John was walking down the street when .. . 

What were you doinf a t a i ght o ' c lock l as t night? 
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La ora c ión en forma progresiva tiene s i empr e la s i gu i ente estructura~ 

SUJETO VERBO TO BE V1i::RBO I NG CONPLEMENTO 

Grandmother is cooking dinne r 

Sharon was smiling at me 

Forma ING de los Verbos 

El participio presente, o forma "nrG I1 de los verbo s , se forma agre­
gando e l sufijo (terminación) ing a la forma base de cualquier ver­
bo . 

Note la desapa ri ción de la "e" mu da e n come - coming , take - taking, 
y la duplicación de consonante s de run - running , stop - stopping . 

Estos cambios se hacen por r azones de pronunciación y n o alteran el 
s i gnificado de la palabra . 

El participio p r esent e se c omb ina con e l verbo TO BE e n cualquiera 
de sus formas . TO BE es e l auxiliar y da la información sobre t i empo 
y persona y el verbo en la forma ing indica cua l está ocurriendo . 

Ejemp l o: 

Ma rtha is playing in the yard 

Ma rtha and Pet e r are p l a y ing in the yard 

They were playing in the ya r d 

El presente progres ivo no se encuentra mucho en l a lit eratura cien­
t í f i ca e n ing lés ; e l pasado progres i vo aparace casi siempre en 
or aciones complejas acoplado con una oraci6n e n pasado s i mp l e . 
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Exercise l . Read the f ollowing s entences , then change the subjects 

and verbs to plura l. 

Example: The actress is working . The a c tresses a r e work i n g . 

l. Th e worker i 8 making nois e . 

2. A little b ird· i 8 s inp,ing in t h e tree ---------------------------
3. He i 8 not feeling well 

4. 1 an not doing a nyt hing 

Exercis e 2 . Answer these q u est i ons . Us e short answers . 

Example : Are you lea rning? Yes, 1 am 

l . ls your neighbor l ooking at you? 

2 . Were you s l eeping at 5 o ! c lock this mornin g? 

3. I s your teacher sitting or standing? 

4. What a r e the g irls doing ri g ht now? 

REA DING IV 

Vocabu l ary 

nice 

matter 

----------------------

good looking 

c harming ------------------

My Brilliant Future 

1 am go ing t o b e frank with you . 1 want to live well . Right nOif 1 am 

good l ooking, cha rming, and only twenty yea rs o l d . 1 am go ing to go 

to lots of pa rti es and 1 am go ing to meet many rich girls. One of 

them i s " oing te like me a nd then 1 am go ing t e be v e rY9 very nic e 

to her. 1!m net ge ing t o smok e , or dr ink, or look at other g irl s 

unti l we get marri ed . Aft e rward s it will be a different matter . Af ter 

1 have al l that beaut ifu l money in my hands 1 will be the biggest 

p layboy in the c ity . Brilliant, don!t you think? 
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Cornpre hensi on Exercise 

Select the correct alternative and rnark it . 

l. What i s this m8n like? 

a . Young and attractive 

c . Poor cut good 

2 . Ris plans for t he futur e a r e 

a . To ce a good coy 

c . To marry a ri ch g irl 

3 . How long i s he go ing to be good? 

a . He is good n ow 

b . He will c e good ten years 

c . Rich cu t cad 

d . Stu~id and conceited 

c . To c e cha r ming fo rever 

d . To d rink and smoke until 
he marries 

c . He is go ing to be a good 
husband 

d. He i s go ing to ce good 
nntil he gets rnarried 

4. Wha t i s y ou r imp r ess ion of th e man who speaks in the rea din g ? 

Is h e a ~oral or a n i mmo r a l rnan? 

Read i ng 1 

echo 

bat 

shriek 

pitch 

----------------------------------

LECCI ON CUATRO 

Vocabulary 

qu it e 

tie 

crash 

l ose 

hit 
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Echoes can be a subs titute for vision o Blind peop l e often find echoes 

useful as a eu i de to judge their distance from a wall . Bats also make 

an int eresting use of ec ho es as guides . They live in completely dark 

caves where their eyes are useless 9 and yet they fly about in these 

caves and never hit the walls . The se ret i s this~ while they f l y in 

the dark 9 the bats emit shri eks . The pi tch of these shri eks is so high 

that human ea r s can ' t hear them, but the bats hear them quite well . 

Wh en sounds a r e reflected from the walls of the cave 9 the bats can 

also hear the echo es . In this way they can judge their distance 9 and 

so t hey keep on a safe direction. If the mouth of a bat is tied shut 9 

the bat can ' t make a ny sound 9 so it immediate ly loses its ability to 

" see" in the dark and crash int o the walls . 

Comprehen sion Exe r c i se 

A. Questions 

l. Bats and blind people are simi l ar in one way 

a. they live in caves c . they shr i ek 

b . they don 't hear well d . their eyes are useless 

2 . Bats don ' t see because 

a . they live i n the dark c . they don 't have eyes 

b . the i r eyes are too weak d . they use their wings 

3. A bat whose mouth is tied shut 

a . 1,.Tí 11 nevar fly again in'his life 

be l oses its sense of direction in the da r k 

c . will become lind and deaf 

d . emits terribl e shrieks and tites 
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B. ~ind the expression on the right that completes correctly a 

fr8gment on t~e 1eft and wr ite its letter on the blank . 

4. A man ,,,ho is bl iud a . don ' t hear 

5, Bats usually do n ' t b. use echoes as a gu i de 

6. l ,le don't hear the shrieks c . live in da r k caves 

7. Blind people and ba ts d . v¡hen they hear the echo 

8 . Bats calculate distances e . can ' t see 

f. crash into walls 

g . because their pilch is 
t oo high 

'the ·'opie eentehee in thle pEls~age is 

~ '. Echocs ::n b, USGd tr, " s G" in the d~nk 

b . Bats live in dark caves 

c . Scient i st know th e secret of bats 

d . Some times men catch bats and ti e their mouths 

GRAMMAR . El Presente Simp l e 

Es t e tiempo expr esa una accion que ocurre habitualmente permanente­
mente . En las oraciones afirmat ivas el presente simp l e ti ene dos 
formas . 

1) Se usa l a forma sencilla del verbo cuando el sujeto es plura 1 9 

1 o You . 

1 

You 

Ve come to school 

They 

Exampl e~ Bats fly quite well in the dark . 

We eat three times a day. 

You work in the hospital. 

1 have a lot of books in my c loset . 

on time 
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2 ) Cuando e l sujeto es singular (excev to 1 o You) , la forma sencilla 
adquiere us " s " a l f ina l. 

He 

She comes to schoo l on t i me 

It 

Examp l eg Pe t e r lives in a small house 

He eats l unch at the uni versity 

Th e doc t or works in a hos pita l 

Th e p l ane fl i es ove r th e mountain s 

Note e l camcio de orto gr af í a de "fly" a "flies ". Esto s uc ede s i empre 
que l a "y" va p r ecedida de consonante . 

Exampl e~ I c r y , he cr i es ; I ca rry , h e ca rries . 

Cuando l a última l et ra de la forma sen c il la es s icilante (s, sh, x, 
ch), e l verco t e r mina en "es" . 

Example g Peter kiss es his ch ildren; he was h ed his fac e and ha n ds . 

Fo rma Nega tiva 

En l as negaciones s i empre se usa el aux i l iar "DO" o su forma "DOES ". 
El verc o de acción se mant i ene en l a f orma senc illa y e l auxiliar 
l l eva l a n egación (do not, don 't ) y t amc ién acsorce l a "s" pa r a con­
cordar con l os sujetos s i n gulares (does not, doesn ' t) . 

Example~ 

1 
You do not 
1¡fe ha ve ffinny fr i e nds 
Th ey do n ' t 

He 
She does not have many f ri ends 
It does n ' t 

Peopl e d on ' t see well in th e darkne ss . 

1 do n ' t need any money . 

Alice doean' t live her e anymor e . 

The caby doesn 't eat mea to 

BIBLlOTFC 
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En l a f orma i n t e rroga t iva l as prefuntas c omi e n zan s i empre con e l au ­
xilia r DO pa r a l os suje to s plura l es 9 YOU y Ii DOES para l os singu l a ­
r es . El vereo de acc i ón se men t i ne en forma s i mp l e y da s61a mente 
i dea de l a a c c i ón . 

you 
Do 1 run to the bus stop? 

they 

he 
Does she run t o t he eus stop? 

Exampl e~ 

i t 

Do you like i ce cream? 

Do doctnrs work very hard ? 

Does An i ta hurry to the eu s stop? 

Does she catch the eus? 

Resumen 

P lur a l es 

' ¡ You s ee your 

Do yo u see you r -
You do no t see I your ! 

Singul a r es 

I 
Ma r k 

t 
s ee 

Does :rvla r k s e e 

r Ma rk does no t see 

Vere o s Irregul a r e s 

fr i ends 

fri ends? 

fri e nds 

hi s enemi e s 

h i s enem i es ? 

hi s e n emi e s 

Solament e hay t r es ve r eos que t i enen irregul a ridad en e l nr e s ent e~ 

Do - does ; have - has; go - goe s 
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Exer c i se . Underline t he vert in each sentence . Then change al l 

sentences to th e negative . 

Eng ineers tuild hou ses . 

- We g e t up at f i ve o ' c l ock . 

- 1 have time to ta l k now . 

- Newspapers a l ways t e l l th e truth . ------------------------------
- Pet e r carries a I arge tag . 

- The p l ane fl i es ove r the mount a ins . --------------------------
- A ma iIman de Iive r s ma il . 

- Chang washes hi s car eve r y day . -----------------------------
2 . Compl e t e the f ollowing questions with DO or DOES . 

the toys in this c l ass smiIe a Iot? 

you teIi eve i n God? 

a deaf man hear quite wel l? 

your t r o ther unde r stand Engli sh? 

Linda's toy fri e nd drink t oo much? 

What __________________ you do on Sundays ? 

Wh e r e Mr . J enkins Iive? .------------
vlhen _________ you study? 

How much miIk ~ taty dr i nk every day? 

REA DI FG 11 

Bill Jenkins is a mailman . He a Iways wears a t Iue uniform and earri es 

a cag on his caek . Hi s cag i s ve r y heavy t oday cecause there i s a Iot 

of ma il in i t . It i s Chr i stmas t i me, cut Christmas isn ' t the cest 

time for Mr . Jenkins and the ot her ma iImen . 

Today Mr . J enkins i s l a te . He a lways Iea ves h i s home at e i ght o ' cIoek , 

cut this morning i t i s e i ght - twenty wh en h e I eaves . He ki sses hi s 

wi f e and ehiIdren, a nd hurries to the cus stop . The cus i s a lready 

coming , so he runs and t rie s t o ea t eh it, tut he misses it. He has t o 

wait for the next cus . " Oh", eri es r1r o Jenkins , "what a c a d l uek!" . 
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Comprehensi on Exercise 

What i s the f irst pa ra graph about? Underline th e sentence . 

8 . Mr. Jenk ins ' s bag i 8 ve ry heavy . 

b . Mr. Jankins i s a mai l man . 

c . Jenkins wears 8 b l ue unifor mo 

d . Jenkins has t o deliver a l ot of ma il . 

Unde rline th e sentenc e tha t t e ll s what the st or y i s about . 

a . Jenkins i s lat e today . 

b . He alw oys leaves a t e ight o ' c l ock . 

c . Jen~ins has to wa i t fo r a n o th er bus . 

d . Mr. Jenk ins a lwDYs runs to th e bus stop . 

Answe r the following quest i ons . Use s h ort answe r s . 

l. What is Mr . J enk i n ' s job? 

2 . What daes he do e v e ry day? 

3. \.¡hat is his tag like t oday? 

4. Why i s hi s tag so today? 

5. l s Chr i stma s a happy time for ma ilmen? 

6. ls Bil l Jenkins on t i me today? 

7. Wha t t i me does he usua lly l eave home? 

8 . Why does h e run today? ______________________________________ __ 

Sustantivos Te r minados en "ER" 

Se pued e construir sustantivos a gregando el sufij o " e r" a un v e r tog 
work 9 worker; drink 9 dr inker . Est e nomtre ind i ca a l a per sona qu e 
ejecuta 18 acci6n d e l yerto . Ej ., Ama n who drives i8 a driver . A 
man wh o read s ie a r eader. Aman who dances i s a da nc er. 

Exe r cise 

l. Construya sus t antivos a partir de l os verb os siguientesg 

speak 

pa int 

make 

sing 

swim 

p l ay 

fi gh t 

think 

• 
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A menudo la cosa que sufre l a ac ción de l verbo apa r ece preee~iendo 
al sustantivo, en l a posici6n de un adje tivo. 

Examples A taxi drive r i s aman that d rives a taxi. 

A football playe r i s aman who plays footba ll. 

A thy~hoid carrier i s a person who carries thyphoid 

fev 2r germs. 

Exe r cise . Complete las or aciones siguientes: 

A person who s ings is a 

- Aman who smokes is a and one who drinks is a ---------------- --------
A machine that mixes is a and one that light -----------------
c i garettes i s a ------------------

Answer the fol l owing que s tions: 

- VTha t does a dancer do? 

- What do es a boxer do? 

- \'Ihat does a worker do? 

- What does a b iolo gy teacher do? 

READING 111 

Vocabul ary 

feeds 

c l eans 

has a beer 

chats 

by himself 

pen s 

hard liquo r 

go a l ong 

twice 

Josh Wil son has a chicken farm and he i s always busy . He ge ts up at 

five o ' clock, feeds the chickens, coll ec ts the eggs, and c leans the 

pens . The farm is small, but Josh and his two helpers work very hard 

t o ge t ever ything done a 
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Josh goes to tOim tvlice a week . cut he seldom goes by himself . The 

whol e fam i ly usually goes along . Once in a whil e 9 however 9 Josh 

declares that he cannot take them. and he goes to town a l one . Then 

he spends sorne time at the ba rbe rsh op c hatting. but he never talks 

about politics . Afterwards he wa lks across the street to the bar 

and has a ce e r; cut he never drink s any hard liquor, and he always 

r eturns home eefore dark . 

Comprehension Exercise 

Underl ine the sentence that t e ll s what this story i s about . 

a . Josh goes t o town twic e a week . 

c . Josh likes to drink beer . 

c . Josh is a busy farmer . 

d . He i s a good family man o 

Exercise . Answer the questions . Choose the appropriate answer. 

l~ How often does Josh go to town? a . Yes. he sometimes goe s 
a lone . 

2 . Does h e usually go by himself? c . No. he never drinks liquor. 

3. "fhere does he sit and chat? c. Two workers help Josh at 

4. Does he talk about politics? __ th e f a rm. 
ever 

5. Does he dr ink hard liquor? d . He n ever ta lk s about 
ever 

pol itics . 
6. "lho helps Josh at th e farro? 

Two times week. e . a 

f. No. h e seldom goes by 
himself . 

g . He manage s his time well . 

h. At the barbershop ~ 

GRM.-:r\L~R . 11'r eguency Ad v e rts. 

Estas pa l abras indican la frecuencia con que la acción ocurr e . Pueden 
ser de fuerza afirmativa o de fuerza negativa . 

Afirmati va t egativa 

always never or not ever 

usually sel dom 

generally rarely 

often some times ever? 
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Se l es enc uentra co locados junto al ve r bo qu e mo d ifican, p r e c edien­
do a todos l os verbos~ excepto a "TO BE ", a l cual s i guen . 

Exampl e ~ Ornar n eve r dr inks any liquor . 

1 a l ways pay by bilIs on time . 

Sa lly doesn ' t usually ~e t up earl y . 

But, 

Heid i i s always r eady at s ix o ' clock . 

Ese es el or den más norma l, p ero en r ea lidad l os adverbios usually, 
generally, often y sometimes, se encuentran a menudo al princ ipi o 
de la or ación y a vec e s a l fina l . 

Examp l e: Sometimes 1 ri d e the 29 bus ft 

Exerc is e . Rewrite the fo llowing i nsert ing a frequency adver b . 

- We go for a wa l k on Sun day . 

- He does his work . 

- Does he p r epare his l e ssons? 

- Girl s don ' t c omb th e ir hair in the s treet. ------
- He i s l ate for class . 

A Game 

Psycholog i sts say that if you d i s like a lot of foods tha t means you 

have abad personality . Liver doesn ' t count of cours e ! 

carr ots 

c he ese 

brains 

milk 

cauliflower 

fi sh 

Aha ! Wha t kind of a person are you? 

GRAI"filiA R . Object Pronouns . 

l et tuce 

pork 

pl een 

kidneys 

yogurt 

spinach 

Ya c onocemos l os p r onombres que sus tituyen a l os hombres de lo s su­
jeto s . Para r epr esenta r un nombre ( s u s tantivo ) que no es e l sujeto 
que hace la acc i ón sino e l objeto a quien l e pasan sucesos se usa ot r o 
juego de p r on ombres : me ~ him ~ her , u s, y them. 



corre sDonde as í : 

Singu l a r 

1 

you 

he 

me 

you 

him 

she her 

we 

you 

they 

Plura l 

us 

you 

them 

Exampl e : He has a sm.a ll farm , two men work for him. 
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They \.¡ant to go t o town; Josh nev e r t a k es them . 

1 wa nt rny money ; wh en wil l you pa y me? 

Exerc ise. Choose the correct form o 

lo 1 often see ( t hey , thern) on the cus. 

2 .• (~re , u s ) a hrays wa lk to schoo l. 

3. 1 a lways speak to (he, him) in English~ 

4. She sits n ea r ( 1, me ) a nd 1 l ook at ( s h e , her) 

5. Rere are sorne l etters for ( s he, her). 

6. (He, him) wants to t a lk to you . 

READING 1 

To hire 

a ge 

marry 

fell in love 

LE GC I ON CINCO 

Vocacula ry 

----------------

Regular Ve rbs 

arrived 

helpe d 

hired 

packe d 

want ed 

BIBLIOTECA CENTR L 
UNIVERSIDAD DE EL LV !JO 
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Irregular Verbs 

said ------------------------
saw 

left ------------------------
let 

One spring day, rnany years a~o, a young man arrived at the farm of 

aman named Taylor. The boy was l ooking for work . Taylor d i d not 

know anything about the man, but the spring is a busy time on farms, 

so he hired him . The new worker'e name was . Kevin and he helped on 

the farro all thr ough the spring and summer . 

Before the end of summer, Kevin fell i n love with one of Taylor ' s 

daughters, a pretty young gir l about his own age . He wanted to roarry 

her f but Taylor said that he did not intend to let his daughter marry 

a young roan without money or profession . Kevin said nothing in answer 

to this, but that night he packed his thin~s and left. No one in that 

va ll ey even saw him again . 

Comprehension Exe rcise 

A. If the sentence agrees with the r ead ing, mark T (true). If it 

contradicts the r ead ing mark F (false )s and if it is not 

mentioned mark NM . 

l. Kevin was Mr . Taylor ' s son . 

2 . Taylor did not know the mano 

3. The man was v e r y handsome . 

4. Kevin didn ' t say ~oodbye to Taylor . 

5. The girl was pretty and young . 

6 . Kevin lived on the farm for ayea r. 

7. This story happened in wint er~ 

8 . Kevin left and never returned . 
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B. Mark the correct a lt ernative . 

T o~ i c of first ~a ragra~h i s~ 

a . Spring i s a cusy time for farmers . 

C . A young stranger carne t o work in a farm . 

c . Ke v i n vlorked in the farm throu gh the spring and s ummer . 

d . Taylor did n ot know anything about the man o 

The maín idea i n the second ~a ra graph i s: 

a . Kevin loved a girl, cut h e had to leave he r. 

C . Taylor did not wa nt his daughte r t o marry a poor man o 

c . Kevin a nd the girl we re acout t h e same age . 

d . Kevi n d id n ot nave any proepec ts for the future. 

El Pa sado de l os Verb os . 

Las f ormas de pasado indican qu e la acc i ón se completó en 

B . Ma rk the correct a lt e rna tive . 

Toni c of f i rst pa ragra~h isg 

a . Spr i ng i s a bu sy time f or farmenr s . 

C . A young strange r carne to work in a farrn ~ 

c . Kevin vlOrked in the fa rm through the spring a n d summer . 

d. Taylor did n o t know anything about th e ma no 

The mein ide a in the s econd pa r agraph i S8 

a . Kevin l oved a girl, cu t he had to lea v e her. 

c . Taylor d id n ot want his daughte r t o ma rry a ~oor man o 

c . Kevin and th e girl we r e abou t the same age . 

d. Kev i n d i d n o t have any prospec ts for th e futu r e . 

GRM'JlvIAR. El Pasado de l os Verbos . 

Las formas de pasado indican que l a 
indefin i do . Pre gunt as y n egat ivas . 
está en el auxiliar DID. El pasado 
l as p re guntas y se comcina con NOT 

acc ión se compl e tó e n un ti empo 
La indicac ión de t i empo pasa do 

de DO, se pone al prinr.i pio de 
pa ra fo rma r la n egat i va . 
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Ej . : Di d Bill catch th e eus? No, he didn ' t . 

ilhy didn ' t he catch the eus ? Because he d i d not run fa st enough . 

Or acion es Afi rmativas 

En l as or aciones afirmativas no hay auxiliar y el vereo de acción se 
modifica pa ra i ndicar tiempo pasado . 

La forma af i rmativa se caracteri za frecuenteme n te por terminar en las 
con sonantes "d" o "t ". To as l as pers ona s usan la mi sma forma . 

Ej.: J im worked very hard at the f a rm . 

The o ther three men worked very hard too . 

J i m packed h i s th i ngs 

J i m did not I)ack hi s things 

Di d Jim pack hi s th ings? 

Contraction : d i d n ot d i dn ' t . 

Vereos Regulares 

En ing lés una vast a mayoría d e los ve rb os s on r egu l ares . Tod os e l los 
fo rman e l pasado agr e ¡za ndo " ed " a l a forma s imple. 

Ej . : was h - washed; count - counted; fill - fil l ed 

Cuando la últ i ma letra d e l a fo rma senc il la es u na "e" muda, so l a ­
mente s e a gr ega l a "d" , y s i la úl tima l et r a es "y " p r eced ida de 
cons ona nt e f esa "y" se came i a a "i" antes de agregar e l sufi jo "ed". 

Ej . : like - liked ; carr y arr i ed; cry - c ri e d; smile ­
smiled 

Exerc i se . Change the fol l owing sentences to th e past o 

Exa mple: Sc ien t i sts don ' t knO\v everything . Scient i s t s didn' t knO\v 
ever yth ing . 

l. Do you hear aeout the proe l ems ? 

2 . The e l ind man does not see t h e r ed light. -------------------------
3. Th e deaf man doesn ' t hear the si r e n . --------------------------------
4. Mr. Jenkins does not catch his bus . --------------------------------
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5. Josh doesn 't drink hard liquor . 

6. Do you ge t t ired quickl y? 

7. Does Daisy l ea v e ea rly . 

8. What do you have in tha t bag? 

9 . HOvT much mo n ey do you spen d fo r bo ok s? ______________ _ 

1 0 . Doesn't he r eal ly have a profession? 

Exerci se . Change th e verbs i n the fo llowing passage t o the past o 

Th ey a r e r eau l a r ve r bs . 

Egyptians bu r y important personages surrounded with their mos t 

prec i ous -possess i on s . Th e probl em is that the ricb cont ents of 

the tombs a t tract robbers . Egyptia n s the n cons truc t pyramids ove r 

the tombs or p l ace them in r emo t e va ll eys . In s -p ite of a l1 tho se p r e ­

caut i ons 9 the r obbers enter the tombs and l oo t them . 

READ ING 11 

wet 

la y 

c limb 

,.,,-h ol e 

Regular v erb s 

sta rt 

c limb 

,.¡alk 

comfort 

continue 

c o ok 

belong 

Vocabulary 

gr ound 

trai l 

lowlands 

on e another --------------------
had seen 

I rregul a r verbs 

have-had 

come - carne 

ma k e - made 

find - found 

f eel-fe lt 

li e-lay 
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Kevin ' s Dr eam 

Kevin and Daisy had a horse , a cow, and three pigs when they started 

up the mountain . They also had a dog and four chickens . 

As they c limbed up the tra i l on the first day , they walked into a 

cloud . They were in that cloud all day . The whole place was wet and 

stran ge . Th3t nieht they la y in one another's arms near the fire and 

comforted one another saying that the next day would be better . 

On the second day they cont inu ed ,.¡a lking a s fast as they could . At 

the top of the climb they carne into sunlight . They were above the 

clouds . It was all as p r et ty as a picture and the finest land that 

they had ever seen . 

That night they made a fire and cooked a piece of fish . The pigs 

found food, and harse faund grass. When darkness came, Kevin and Daisy 

felt that they belonged there . They felt that the troubles of life 

we r e behind them in the l awlands . The ch ickens were sleeping, the cow 

was qui e t, and the dog was content o 

Comprehension Exercise . Mark t~e correct a lt e rnative . 

The story the complete passage tells is: 

a . The mountain was a cold wet place . 

b . The second day Kevin and Da ysi w8re above the clauds . 

c . Two young people were trave ling up a mountain . 

d. The second night was better than th e first one. 

The central idea in the last paragraph i8: 

a . The second night they felt that they belonged there . 

b . The humans ate and the anima ls ate too . 

c. The chi ckens were s l eep in~ 9 the cow was quiet and the dog 

,,,as content . 

d. They made a f ire and cooked a piece of f i sh . 

Now . Why do you think they were climbing? 

a) to live b) for sport e) to sell the animasl 

d) to see the mountain 

r BIBLIOTECA CENTRAL 
I UN,ve;" •• o"o OE EL aALVADa. 
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The correct answer is a) to 1ive and the c1u G i s the anima1s. 

To sel1 9 you take more anima1s and go down the mountain . For sport or 

exploring peop1e don ' t take those k inds of animals; in fact 9 you don 't 

ever take chickens of pigs . So it hAd to ce a colonizing sort of trip e 

Ques tions on Details 

1) The trip the young people were takine was g 

2) 

3) 

4) 

5) 

6) 

a . very difficult c . very ea sy 

b . a l ot of fun d. imposs ibl e to finish 

How many an ima ls d i d Kevin and Daisy have? 

a . thre e b . four C. ten d . five 

v.Jas there a good road to vralk ? 

a • Yes 9 there was c . Yes 9 a good sunny road 

b . N0 9 jus t a trai1 d ~ N0 9 they were lost 

Ho,,¡ did they feel the first night? 

a . strange a nd comforted c . they felt cetter 

b. they fe lt al1 ri ght d . worried and cold 

v.That did Kevin and Daisy find at the top of th e cl imc? 

a. more clouds c . sunlight 

b . a few chickens and p igs d. a river with fish 

,"hen they climced aboye the clouds they saw thatg 

a . the horse was tirad c. the land was ceaut ifu1 

c . there we re nuts on the d. their troucles were cehind 
gr ound 

7) Daisy and Kevin cl i mced tha mount8in • •• 

a . in hro weeks c . in two h ours 

b . in two days d . in two horses 

8) How did they go? 

a. on skis b) riding a horse c) walking d) on a small wa gon 
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GRAMMAR . Vereos Irregu l a re s . 

Son vereos irregul a r es los que no forman su pasado agregando "ed" . 
Estos vereos no son tan irregulares como pa r ecen . En primer luga r, 
no tienen nada de distinto de los regulares en negaciones ni en 
p regunta s ; además tienen al Runas cos a s en común: 

... 
l. Much í simos de el l os terTTl inan en "d" o en "t" . 

2 . Frecuentemente el cameio de forma recae en la vocal centra l de 
la forma simple . 

Ej d s i t feel felt i write wr ote . 

NOTA: Esta c l asificación se casa en son idos, no en escr i tu r a . Se 
puede hacer gr upos de vereos que s i guen un mismo sistema al 
came i ar •. 

Grupo l. Vereos que r etienen la forma sencilla e n pasado . 

cost hurt 

hit 

eet 

fit 

put 

cut eeat y otros menos comunes . 

Exercise . Answer these questions: 

lo Did you eet fo r Al i anza or for Platense? 

2 . Di d this l esson cost thirty or f ifteen cents? ---------------
3. Did t he ea ll hit the window or the door? ------------ -----
4 . Did the eareer cut you r hai r o r your ea r? _____________ _ 

5. Di d Ja msa l beat everyeody or noeody? 

6. Where did you put the tickets? 

7. '/hen did Sonja hurt her kne e? 

8 . How much d i d l e sson 5 cost? 

9. What size fits you, small or medium? 

Grupo 2 . Los vereos forman su pasado cameiando el sonido vocal 

de "i" a " e" . En a lguno s de estos ve r eos la forma s i m­

ple t ermina en " d ". 
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read 

lead 

feed 

el e ed 

meet 

e 

read 

led 

fed 

eled 

met 

-----
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1 r ead 'til twelve o 'clock last ni ght . 

Kevin l e d the anima l s up the mountain. 

~hey fed the p i g s with nuts. 

Tom hurt his nos e and it eled. 

Jim met a cha r ming g irl at the farm . 

Hay ot r os ve r eos qu e además de cameiar de "i" a " e" agregan "t" al 

fina 1. 

i e 

sl eep slept 1 slept onl y five hours l ast ni ght . 

keep kept The farmer kept ch i ckens and p i gs . 

f ee l felt Da isy felt t ire d and afraid . 

mean meant The gir's "mayee i l r eally meant "no" . 

l ea ve l e ft Jenkins l eft hi s hom e at e i g h t. o ' 

h ear heard l,Te h ea rd sbots in the d " t clock . lS ance . 

Exercise . Answe r these questions. Use past tense forms in your 

answers . 

lo Di d Helen i'ee l angry or happy? 

2 . Di d s h e meet a friend o r a st r a nge r? 

3. Did y ou read a eook or a magazine? 

4. Did Kev in feed the hors e or t he cow? 

5. 1¡lhere did you sleep l ast n i gh t? 

6 . What di d Superman keep in t ha t box? 

7. Who l eft thi s umere lla here? 

Expre siones de Tiempo Pasado 

yesterday 

last ni ght 

last month 

la st year 

day cefore l ast 

week eefore l a st 

The Jenkins had a pa rty yesterday . 

Did you sleep well l a st ni ght? 

1 met Alma la st month . 

Last year sugar was cheaper. 
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Not e que estas expr esiones no van prec edidas d e artíeulo . La pre­

senc ia d e "th e " camb i a e l significado de "last " a "último ". 

Ej.: Tha t was t he l a st nigh t we spent in Paris . 

It's the l a st time 1 l e n d you my s hirt! 

Las expr esiones d e ti emp o pasado se encuent r an norma lmente a l final 
de la oraci6n; también s e l es coloca a l p rincip io, pero nunca e nme­
dio de l a ora c i6n . 

AGO se usa para delimitar e l la pso que sepa ra la acci6n del momento 
pres ente. 

Ej .: Sa lly ca ll ed you t e n minutes ago . 

1 me t my wife ten yea r s ego. 

AGO s i empre está ubicad o a l fina l . 

READING 111 

To set 

to approach 

t o wa rn 

to head 

to turn on 

Vocabula r y 

countryside 

smel l 

scene 

well - be ing 

already 

It was just beginning t o get dark when th e Mitchell family a pproached 

the c ity, and sorne drivers had a lre a dy turned on t heir car light s . 

A red sun was setting i n the "Test, a nd the s ky, the clouds 9 and the 

entire country-sid e were co l or ed in p i nk . The ro sy scene and the 

sweet s mell of th e fruit ins i de the c a r compl eted the fami l y ' s s e nse 

of wel l-be i ng . Aft e r a happy weekend in the country they felt r e l axed 

and s leepy . 

At that moment a b l ack car with no li ghts to warn of its approach 9 

carne speeding around a cu r ve and hea d ed stra i ght for the Mitchells 

car o 
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Q,uest i on s 

- Was the family coming to the city or go i ng away from i t? 

- 1,That time of the day was i t? _______________ _ 

- Did they have fruit in the car? _________ ____ __ __ 

- Di d the t1ack car have i~ lights on? ______________ __ 

- Di d they feel happy? _____________________________________ _ 

- What acout the other car? -------------------

Comprehens i on Exe r c i se 

Th e f i rs t paragr aph is acout • • • 

a ) A fam i ly was returning home at sunse t. 

t ) Th e sunset was ceautiful and the sun l ook ed r ed . 

c ) Some dri v e r s had their lights on a 1ready . 

d ) Th e family had f r u i t i n the car a n d it sme11 ed good . 

Study the i mages presented in the fi r s t pa ragra ph ~ 

Exampl e: ~he smel1 of fru i t, the re l a x ed fam i ly , t he co l or fo the 

s ky. 

Are t hese ideas p 1 easant or dange r ous? 

Now study the i mages i n the second one . 

Examp1 e~ The col or of the car , the speed , e t c . 

Ar e the i mages in th e two ~aragra~sh s i mila r or do they contra~t? 

Do you th i nk t h e .rriter did this i ntentional l y ? 
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ri ght 

,.,heel 

ditch 

fri ght 

Re gular Ve rc s 

t o stare 

to tl-lrn 

to steer 

Vocacul ary 

114 

steering whee l ------------------
ups i de down 

tOvTards 

wound 

Irregula r Ve r bs 

fa 11 - fell 

come- came 

send- sent 

sta nd-s tood 

J im react ed instantly, turn ing the steering wheel as hard a s he 

coul d towards the ri ght, cut it was too lat e . The cig car st r uck 

the s ide of the Mitchell' s ca r and s ent it off the roa d ••• The car 

f ell into a ditch, roll ed over and came to a stop upside down . The 

me10ns rol1 ed eve rywh er e and their rich sme11 fi11ed the ai ro 

It all ha ppened so f as t that Jim di d not ha ve time to protect himself . 

His fa ce was cut from the c roken g18ss, cut he wasn ' t cad l y hurta 

Th en Irene cegan t o cry fr om fri ght and shock, cu t he r wound s were 

not ser ious , a 1 though her hands we r e covered wi th clood . 

Sl owly the faMily got out of t he ca r and stood looking at t he 

whee1s turning in the ai ro 

Comprehen s i on Exer c i s e 

l. Wha t happ ened? 

a . The clack ca r r o11ed over o c. Th e c l a ck car hit the 
Mitchel l' s car o 

c . The steering wh ee1 crok e . 

2. How di d the small ca r fa ll? 

a. It fell int o a ditch. 

c. It didn't fall o 

d . Th e Mitc he11' s ca r hit th e 
l:: l ac k caro 

c. I t f e11 int o a river. 

d. It stopp ed under a whe el . 
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3. Who was hurt? 

a . J i m was c .- Jim a n d Irene were hurt o 

b . Nobody d . Th e ch il dr en we r e hurt o 

4. How d i d Irene r eac t? 

a . She stee r ed to the right C . She p r otected her fac e . 

b . She c ri ed f r om the shock d . She ate the me l ons . 

GRA MMA R. Pala bras de Enla ce . 

Las conjunciones " and~ but" y " or ll se usan pa ra enl azar palabr as u 
ora c iones e indican l a r e l aci6n que l as palabra s t i enen en tre s í. 

AND ind i ca af inidad o suma . Ex . : Kevin and Da isy f e l wet and sad . 
They had a f ew chickens and pigs . 
Sonia went t o the dru s gt or e and 
bought t oo thpa ste . 

BUT ind i ca cont r ad i cci6n o contras t e . Sirve en l os casos en que 
en españo l se usan II pero ll ~ " s ino " y " excep to". 

Ex.: The horse wa s old bu t v e ry st r ong . 
Jim was thirsty~ bu t h e d idn' t 
dr ink anyth ing. 
He d i dn 't come t o d rink but to t a lk . 
Everybody but Jim was ha ving bee~. 

OR indica a lt e rnat iva; en or aciones negativas funciona como "and" . 

Ex . : Do you want coffe e o r t ea ? 
~ re you go ing to wa it o r do you 
p r efer to come bac k? 
We didn't see a ny women or childr e n 
in th e streets. 

BEC~USE enlaza dos or ac i on es ind i ca n do que la p rimera e s consecu encia 
de l a segunda. 

Ex. : Irene was c r y ine because s h e was 
fri ,ghtened . 
Taylor hired the boy b ecause he 
n eeded help . 
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Exercis e . COT'lplete the sentences \<!i th AND 9 OR, BUT . 

l . 1 am going to buy a new shirt a new belt . 

2 . Fe r d inand was sick yesterday he \vent t o work . -------
3. r. i ve me liberty -----------give me death ! 

4. 1 loved you then 1 don ' t love you now . 

5 . Jim fell in love with a g irl wanted to ma rry her . -------------
6. The woman d i dn ' t answer looked at me for a long minute . -------

Do s pa la b r as parecidas TO y TOO 

TO es preposic ión y se usa para marcar el destino de un movi miento . 

1 am go ing to Louisia na . 
The man wen~back to his house . 

TOO puesto al final sign i fica " tamb ién" . 

Jim ""la s hurt and Irene \.a s hurt too . 

Puesto antes de una cualidad (adjetivo) too indica exceso . 

The soup is too sa lty . 1 don ' t want i t . 

GET . El Ve rbo Comodfn 

Get es un ve r bo muy v ersát il. Puede servir de auxilia r y fo r ma va ­
rios pa trones con dive r sos sig n i ficados . 

GET + adjet i vo es e l equivalente de "ponerse" + adjetivo . 

GOT + adjet ivo es el equiva l ente de " se puso", "me puse" . 

se "pone furioso 
se alista 
se levantó 

- he gets angry 
- he gets ready 
- she got up 

Exercise . Guess th e meaning of these ¡ 

get s ick get wet ~et better ------------------- ---------------------
get wel l get dressed ----

________________ ge t beh ind ____________________ _ 

BIBLIOTECA CENTRAL 
UNIVEnS I DAD DE EL SALVADa. 



READI NG 1 

'Hedd ing 

clothes 

mass 

Regula r Verbs 

enjoyed 

climbed 

waded 

played 

stri pped 

r a ined 

A Boy' s Hemories 

Vocabu l ary 

ca r t 

horns 
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Irregu l a r Ve r bs 

make- made 

r un- r an 

knO\v- knew 

hear- heard 

s wim- swam 

bi t e - b i t 

Pepe liked Sundays in the va ll ey . Usually h e went to church with h i s 

moth er and sister s . The c hurch always sme ll ed good a nd there were 

b e n ches for people to sit on . Pepe liked to hear th e sing i ng . He d i d 

not know the words, bu t hi s mother did, a nd she sang in a c l ea r 9 

strong vo i ce . Somet i mes the r e was a wedding . Peopl e c a rne fr om nea r 

and fa r d r essed in bri ghtly co l ored clothes and th e c hurc h was f ill ed 

with flowers . Ou tside , th e boys s tood i n gr oups admiring the people 

a nd the h ors es . 

Aft er mass, the boys always stayed and p l ayed on the g r as sy f i e ld s 

around th e c hu r c h . In summer they wa lke d to the river and swam or 

wad ed in th e water. 

Even when h e was a l one in the hous e , Pepe enjoyed many things . He 

playe d in th e ya rd b eh ind the h ous e and made toy carts wi th sma ll 

p i eces of woo d . Or he lay on his etoma ch to watch ants or ca t e r p illa rs. 

Some times it ra i ned , then he stripped off his c l othes and r an i nto 

th e r a in f or a n extra ca th. 

4 
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Farm life had i t s probl ems too . There "er e f a r m anima l s wi th b i g 

horns that l ook ed da ngerous to Pepe; and insect s that bit him. At 

night he wa s a fra i d of the dark, bu t t hen his grandmother was at 

home. Pepe told s tori es t o her, or they climbed in bed together and 

slept. 

Comprehension Exerc i se l. 

Choos e the correct a lt ernative . 

l. On e of the reasons why Pepe liked the church wasg 

a . It was in the va lley c. It smelled good 

b. There wer e hors es inside d . His mother carried him 

2 . When everybody sang, Pepe ••• 

a. Sang in a st rong voic e c . Read the words in a book 

b. List ene d to the s inging d . Watched the horses outside . 

3. {ere there fl o",ers in that little church? 

a . Yes , it was a lways f ull of flowers 

b. Yes, but only for weddings . 

c. No, t hey never put flo wers in the church 

d . No, but there were many in the fields 

4. Wh en did the childr en pl ay together? 

5. 

6 o' 

a o l\ fter ma ss 

b. In the fields 

I\Tha t did Pepe do when he was 

c . They played around the horses 

d . They played toge ther al l the 
time 

a l one? 

a. He pl a y ed by himself nea r the hous e 

b. He watched the horses and cows 

c. He killed ins ect s and little animals 

d. He swam in the river 

Was the child afraid of something? 

a . He ves afraid of the rain c. He ",a s afra i d of darkness 

b. He ',¡as never afraid d. He was afraid of ins ec ts 
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Exercise 2. 

Select the fragment on the ri ght that completed the sente nce 

correctly. Write its l e tt e r on th e blank . 

When it raine d, P ep e a . l ooked big and dangerous 

The horns of the cows b . climbed into b ed and slept 

Pepe and hi s friends c . ,,¡ent to church with her chi ldren 

Pepe 's mother d . t o watch insects 

Pepe liked e. ran into the rain 

Some times the boy f. were afraid 

g . admired the horses 

h. played alone in the yard 

GRA}n~R. Ord en d e los el ementos de las oraciones (syntax). 

El orden de las palabras en l a s oraciones en inglés es muy parecido 
al delespañol. Sin embargo , enespa ñol este orden es muy flexibl e , 
mientras que en inglés es rígido. Esta rigidez es una ventaja para 
predecir el tipo de palabra que encontramos en una lectura. 

Después de un sujeto, sigue un verbo que puede tener adverbios alre­
dedor; después de un verbo sigue e l objeto del verbo, o sea la per­
sona o cosa afectada por la acc i6n. 

Ejemplo: 

S b' t u .lec .Ad ver V b er Ob' t ~ec 

The policeman stopped the car 

He lifted the little boy 

Mr . Mitchell 
J 

always carried his driver' s lic e nse 

Por supuesto hay muchos verbos intransitivos, l a acci6n no recae en 
nada. También hay ora c iones en que e l objeto no aparece mencionado . 
En esos cas os el verbo es seguido por los complementos ( adverbios) 
que explican la s circunstancias que rodean la acción. 
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Ejemplo ~ 

Suejed F. A • . Vere Circumstences (adveres) 

Mr . T-1Ti tchell drove carefully (manner) 

The ch ildre n jumped up and down (pl ace) 

The family went to a f r u it farm 
" 

They usual l.;: r e turn 
home in the af t erno on 
(p lac e and time) 

Las expresiones de ti emp o siempr e apa r ecen a l final o a l princ i pio . 

Verbos de dos Palae r as . 

En inBl~~ existen basta ntes ve r eos formados po r un vereo y una pre­
pos i ci6n , La s dos pala e r as junta s toman un significado nuevo que no 
es el que tienen separadas . Estos ve r eos se deeen ir aprendiendo 
p oco a poc o pues se usan mucho ~ 

Ej .: pick up r ec oge r stand up - ponerse de pie 

turn on enc ender ge t on - sueirse a l • •• (ve -

turn off apa gar 
hícul o) 

try on proearse wake up - despertars e 

Cuando estos vereos son transit i vos es frecuente encontrarlos sepa ­
rado s en dos 9 con e l objeto del verbo c o l ocado ent r e las dos pa l a ­
bras. 

Ej.~ Elizaeeth turned on the l i gh t. 

Elizaee th turned the ligh t ~. 

Pleas e don 't throw a way those papers . (cotar) 

Pl ease don 't throw t h ose paper s svay. 

Exercise. Id entify and und erline the two-wor d veres. 

l. When a r e they go ing to p ick up the packages? 

2 . Juli e turned on a ll the li ghts. 

3. The Japane s e take of f the i r s hoe s at the d oor. 

4. It's col d outside . You ' d eetter put on a swea ter. 
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5. 11 m go i ng t o ge t off t h e bus at the next cornero 

6. Did Linus sit down or stand up on th e bus? 

Now wri t e the first four s entences aga i n p 1 ac i n g the objec t between 

the two word s of the verb o 

l. 

2 . 

READING 11 . PART 1. 

fri ghtening 

bo i1ing 

trade 

Vocabu l a r y 

flat 
n earby __________________ __ 

~bout 500 years ago , me n knew v e ry little about the world around 

them. Most men were afraid to go far away in the sea. They only 

went out to fish or to trad e a t nearby port s . 

Men beli eved some ol d a nd fri gh tening stori es about the s ea. Rere 

are some of them: 

~ round th e eo'ast of j, fric a t he wat er of t he sea wa s bo i1ing hot. 

If a ship S 8 :~ Ad to the South, it wou l d find a terrible darkness 
and would get l ost f or ever. 

Sea monst e r s 1ived in th e mi dd l e o f th e sea, ana at e shipso 

The world was f 1at, and if a ship s a il ed beyond the hori zon , it 
wou l d f a ll int o a horrible a t yss . 

The 1ast story was the wor st . Men might take their chances with 

mons t ers, darkness, or a toiling sea; tut they did not want to 

fa1l off the ea rth. So year after year, and c entury after century, 

men staye d on land and d i d n o t do much exploring. 

BIBLIOTECA CENTRAL 
UNIVE ... IDAD E EL SALVAOO. 
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Comprehension exercise 

Se l eccione y marque l a alternativa correcta . 

La idea tópico de esta l ectura es ~ 

a) In old t i mes men did not know much abou t the world. 

b) In antiquity men b e lieved terrifying stories about the se8 . 

e) Human ima ginati on ean ereate -e ry strange legend s . 

d) One of man I s great est f ea rs is that of falling . 

Questions . Select the correct alte rnative according to the reading . 

l. Five hundre d years ago people sai l ed only ••• 

a . to go fishinB in hfrica c . to tra ne and to fish 

b . to explore the world d. to go fa r away i n the s ea 

2 . One story said that when ships went 

a . a horribl e monster ate them 

b . they sank on the coast 

c . they fell off the world 

d . they could not see and were 
l ost 

3. Men b e li eved the frightening stories because ••• 

a . they didn ' t know ge ography 

b . the stor ies were fascinating 

4. The r esul t of the le gends was • • • 

e. th e monks taught the stories 

d . they waited for ships to 
experience 

a . people did not go fishing any c . the great explorer s did 
more not believe them 

b . sailors were afraid to sail d . some sai l ors disappea r ed 
far away 

REJ\ DING 11. P t\ RT 11. 

Vocabulary 

l ea k far+'he r 

scare f l eet 

Ferdinand Mage l lan did not let the ol d stories stop him. He heard 

that Columbus had found new l ands , and he wa nted to go even farther 

than Columbus . 
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In 1519 Mapellan left a Spanish port with five littl e ships . Bis 

ships sail ed South across the ht lantic Ocean . They were old and 

not very strong, a n d when the starms blew, the water leaked into 

them . 

Soon the sa ilors refused to go farther across the dangerous sea. 

They were hungr y and col d and the old stories scared them. They 

wanted to go back and revolted against their captain, but Magellan 

forced them to go on . 

They r eached the new continent and sai l ed around South America. 

Then the little fleet carne into th e deep , blue Pacific Ocean; 

however, several sh ips were lost and ma ny ~en had died too. 

Magellan himself never returned, but two of his ships did . 

Comprehension Exercise 

If the stat ement agrees with the reading, write T (true) in the 

blank , if it contradicts the reading write F (false), if it is 

not mentioned ",rite NM~ 

l . Magellan ' s trip was earlier than Columbus . 

2 . He started from Spain and returned to Portu gal. 

3. Ma gellan had a brother ",ho finished the trip e 

4. The men rebelled and wanted to go home . 

5 . Five ships started the trip, but thre e were lost. 

6. The trip across the Pacific was the hardest part o 

The central idea of this passsge is~ 

a. Ferdinand Magellan sailed around the world in five ships . 

b. Magellan and his men did not believe old legends . 

c . The fleet that Mage lla n took was not go od enough . 

d . Ma gellan was a brave roan who sailed around South lI merica . 
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GRhMMhR. Más Vereos Ireggulares . 

Group 3. These veres which end in "d" in the simple form, change it 

to "t" t o form th e ir past o 

Example~ 

]3uild - euilt 

eend - eent 

l e nd - l ent 

spend - spent 

The town euilt a new hospital. 

The dancer eent down and touched 
the floor . 

Sa l vador lent me fifteen cents 
for the eus fare . 

I spent all my money on this 
jacket . 

The next two veres change "d" to "t" and also change the vowel 

sound from "u" to "a " (s ounds) 

Exampl e~ 

l ose - lost 

shoot - shot -------

1 ga meled and l ost all my money . 

Daniel Boone shot a eear and kil l ed 
i t . 

Group 4 . These veres take a "d" to make the past , 'cut t h e spe l ling 
is: 

pay - paid (not payed) Your paid too much for that -----
jacket . 

l a y - laid _ ______________ Our hens laid a mil lion eggs 
la s t week . 

say - said (pronounced SED ) ' Pirst he said "no", then he 
- - said "mayee" 

others l ose a consonant: 

make - made 

have - had 

Daisy made her own c lothes, 

He had terriele weather last 
"\oTeek . 

BI BLIOTECA CENTR .... L 
UNIVERSI D A D DE EL SALVADO a 
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Exe r cise . Answer these questions in the past o 

l. Di d the dancer bend her arms or her legs? 

2 . Díd the famí I y spend a week or a month here? -----------------------
3. When díd they bui l d that pa rk? 

4. Where did you lose your umbre lla? -----------------------------------
5. What díd Dani el Boone shoot? 

6. How much d i d Taylor pay J im? 

GRAMMAR. Or den de l as pa l abr as en l as pr eguntas. (Syntax) 

Hay preguntas que piden confi r mación de una i dea . 

Ej. ~ l s the ocean water sa lty? Yes 9 it is. 

Does Mrs . Tha t cher have a l arge family? No , she doesn 't. 

Ot r as p r eguntas son más ab i ertas y s610 p iden informa c i ón . 

Ej. : Wha t did the policeman turn on ? He turned on the si ren. 

v.rhere ca n 1 buy shoe strings? Across the stree t. 

En l as unas y en l as ot r as e l orden de l as pa l abr as es el mismo, 
su jeto primero, ve r bo despu~s y todas necesitan e l auxiliar para 
dar la indic ac ión de tiempo puesto que e l verbo se ma ntiene en la 
forma s i mple . 

Ej . : 1,Jhere do you meet you r friends every day? 

Whe r e d i d you meet you r friends yesterday? 

Where will you meet your friends tomorrow? 

Exc epc ión: Las preguntas c on "wha t" o con "who" que buscan e l suje­
to de l a or ación no l l e van auxiliar y e l verbo da la informac i ón del 
tiempo . (Como si fueran afirmaciones ). 

Ej. : Who s aid that 1 am a mi se r? Sandra sa i d that you are a miser o 

What flies like a b ird and smoke s Iike a man? A ba t f Ii es Iike 

a bird and s mokes like a feol. 
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RE11 DING 111 

Last summer my wife and 1 went to visi t th e littl e town where we 

g rew up . We hoped to find the town a s we r emembe r ed it, but we didn't. 

The town wa s cha n ged . 

First we went t o th e h ous e that my father built f ort y years ago. The 

house was still there, but it was pa inted 3 different color. The 

people who live in the hous e a re my c6us ins a nd they we re g la d t o 

see uso They ask ed us to come in and have lunch with them. Then we 

began t o ask a l ot of questions . 

- What happened to Jan e Webster wh o lived across the street? 

- Jane? She got marri ed . She lives in th e c ity now. 

Do you st ill have the little l emon tree which my mother planted 

in the yard? 

- Oh, sure. There it i s! It ' s a big tre e now. 

- ls the shoe store st ill the r e? 

- N0 9 th e man who made the shoes d i ed 9 and his son closed the stor e . 

Too cad ! They were good shoes . · 

- Who b ou gh t the o l d house whe re the Martins lived? 

- A new family . Th e ir name i s Hunter. They p l a nted a f l ower ga r den 

in ihe front ya rda 

- Where did the Ma r tins move? 

- To th e o the r s ide of town . Th e r e are l ots of modern hou ses there . 

1 don 't know most of th e people who live there ~ 

- Ve saw several n ew build i n gs on Main st r e et . What are they? 

Wel1 9 the r ed brick building is the new Post Off i ce , and the tall 

glass bu ild ing is an office buil d ing . Did you notice a round 

bu ilding nea r the market? That's the new bus station . ~nd we have 

a hospita l now . 

- Goodn e ss 9 c ousin J o sh g this town has changed a lot in fif teen 

years. Somebody said that "You can't g o home ga in". 1 guess i i ' s 

true! 
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Comprehension Exercise 

l. The topic of this passage is: 

a . My wife and 1 visited the town where we grew up . 

b . Somebody said "You canlt go home a gain" . 

e . Th ere are many new houses and buildings . 

d. '!le found our ol d town ve r y ehanged . 

2. Find the fragment on the right that compl etes each sentenc e and 

write its lett er in the blank . 

l. The tree that my mother planted a . a new hospital 

2 . Now the town ha s ••••• 
b . in the house \vhich 

fathe r built 

3. The r ed briek build i ng ., ••• e. is the t r ain station 

4. The Hart ins ••••• d . moved t o the eity 

e. is a big tree now 
5. :rvry r e latives liveo •• ee 

f. is the Pos t Office 

g . so l d their ol d house 

h. in a modern 

Is the tapi e sentenee, th e first or the l ast sentence? 

a. aman 

b . a tm·m 

e. a family 

d. a tree 

tMa gia! Los sustantivos se convierten en adjetivos. 

hou se 

Estudie estas palabras: appl e, shoe, or ange, wine , s ilk, brick. 

Todos son nombr es de cosas , verdad? Son sustantivos. 

Ahora véalas ot r a vez . 

An aPE l e pi e is a p i e made of apples. 

A brick house i s a house made of brick. 

Shoe strings are strings used on shoes. 

A wine gla ss is a gla ss used for ,vine . 

An orange tree i s a tree that has oranges. 

A silk worm is a worm whi ch makes silk. 

now 
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Cuando encontramos dos nombres (sustantivos), uno después del otro, 
e l primero está funcionando como adjetivo y mod ifica al segundo, 
indicando el material de que es tá hecho o e l uso que tiene . Como a ho­
ra son adjetivos estos nombres no tienen forma plur al. 

Ej.~ A peach tree; two peach trees; a hundred peach trees . 

Exercise . Compl ete the 8entences . 

Exampl e: 11 pot used for tea is a t ea pot~ 

l. A po t usad for coffee is a 

2~ 11 glass used for wine is a 

3. 11 shirt made of co tton is a 

4 . 11 dress made of silk is a 

5 . A wall made of stones i s a 

6 . .1 tree tha t p.; ives l emons is a 

7. 11 garden fu ll of flowers is a 

8 . 11 building used for affices is an 

RBADING IV 

Do you remember Josh Williams? ~ell, hi s fa r m i s next to a fore st , 

and every year, when the hunting season comes, the inexperi enced 

hunter s shoot one or anothar of his fa r m a nimals. Last year Jo sh 

dec i ded to take precautions, and in big red lettem he wrote the 

name of each a nima l on th e animal l s s i de: CQW, HORSE, PIG ..... 

HO~Tever, i t didn 't do any good, because one of the hunters shot 

his John Deere tractor. 

Comprehension Exercise 

Did the foolish hunte r shoot the tractor? --------------------------
What a nimal did he want to kil I? ------------------------------------
What kind of a 9~ory i s this? ----------------------------------------
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GRM,n·i1IR. Ora c i ones usadas como adjetivos 

A veces una oración entera sirve pa ra describi r o especifica r un 
nombre. Entonc es son "adjective clauses ", o sea adjetivo ora c ión. 

Estudie estos ejemplos~ 

- \-rhat · house i8 tha t? 
That is the house which my father built. 

- v¡ho i s Sally BrO\m? 
Sally is the girl who lives next door. 

- What is a fore8t? 
j forest i s a place where trees grow. 

Cada una de las oraciones subrayadas sirve para modificar el sustan­
t ivo al cual sigue: house , girl , place, dando más de t al les sacre él. 

Note que las orAciones van conectadas por l as pa l ab r as ",,¡hich ", "that ", 
"who " , "where"; tamb ién pueden usarse "",hose, whom y ,,¡hen" . En e sta 
posición esas palabras no indican pregunta, sólo r e l ac ión . 

Exercise. hnswer these questions us ing c l auses. (Ref. READING 111). 

l. What a man is that? 

Tha t is the man who 

2. Which lemon tree is th is ? 

This i s the tree wh ich 

3. vlhich town did you vis it? 

'l/e visit ed the tm-¡n where 

4. vIho are the :t-'Iart ins? 

They are the f amily ,-¡ho 

REhDI NG V 

own 

claim 

shores 

i s land 

vessel 

Voca bulary; 

cont inenta l shelf 

health 

smuggling 

r i ght 

p ipeline 



RElIDING VI 

l:eneath 

sai1 

gra l: 

prevent 
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The oceans cov e r 71 per cent of our p1ane t ' s surface. Who owns the se 

oceans? By what authority do nations c1aim l a r ge pieces of th e sea 

with their corresponding ma rine resources? Who regu1ates marine 

pollution? 

How can sorne nat i ons deny the o the rs the right to sail th e worl d 

seas and straits? 

Before World War 11 the l aws of the sea were understood and accept e d 

by al l the nat ions: next to the shores of every continent and i sland 

of th e vlorld - the l aws dec l a red- wa s a "terri toria 1 s ea " three miles 

,vide which was the property of th e coastal nation . 

More rec e ntly there wa s a new agreement that a "contiguous zone" 

exist ed. This zone was nine miles wide, and the coastal countries 

owned the fish and minerals inc l uded in it. Tbe country had 

authority to l:oa rd and inspect vesse l s in order to impose health 

regulati ons , and a l so to p revent smuggling and illega l i mmigration . 

But the coastal coun t ry d i d not have a ri gh t t o int e rfere with 

communicati on cal:les o r with p ipe line s . It could not prevent ships 

or p l anes of other na ti ons from navigAting on the sea or beneath 

the sea, and it could n ot p r event planes fr om flying over thes e 

waters. 

The oceans l: eyond t hose 1 2 mile limi ts were "the hi gh seR s" ,.here 

ships of all nat i ons were free to sa il, fish, fly ov e r, explore and 

exploit . Int erference with v es sels in those inte rnational waters 

was an act oí piracy and a r eason for war. 
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Pres i dent Truman of the Un it ed Sta tes was the first to break the 

law. In 1945 he c l a i med jurisdiction over the mineral res ources 

of the continental shelf. Immediate l y othe r count ri es extended 

th eir territ orial seas to distanc e s of twelve , fifty, and even two 

hundred mi l es, and The Great Gr ab for the oceans began . 

Comprehension exercise 

1 think t hat the f i ve statements below are th e t opi c sentenc e~ of 

the five paragraphs which you read, but they are not in order. 

Writ e the number of the paragraph i t corresponds too Al so i f you 

have a d i fferen t op ini on writ e it down and say why. 

REllD I NG 1 

psychic 

stroked 

para normal 

indeed 

so that 

set up 

I n the past nations agreed that the territ oria l 

waters were three mil es wide. 

Beyond twelve miles of distance frorn any coast 

the oceans were free. 

J,fte r the U.S. A. b r oke the r u l es al l countri es 

began to gr ab enorrnous zones of territorial seas . 

Later all countri es a cce~ted a cont i guous 

zone where countri es ha d sorne authorit y . 

The ri ghts over the ocean and seas a r e open 

to questions . 

LECCION SIETE 

Vo cabula ry 

New Irregula r Verbs Used 

s ee - saw 

hold - he ld ------------------

BIBLIOTECA CENTRAL 
UNIVE:".fDAD 81: EL SALVADO. 
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The Magus and the Scientist 

James Rand i, a magician, and hlexis Vallejo, a scientist s went to 

Europe this year. They wanted to study the paranormal faculties of 

"The 1¡Torld Greatest Psychic tl
, Jean Pierre Girard. 

Randi a nd Val l ejo saw e fi l m in which Girard bent a luminum bars 

paranormally . In the film , Girard held the bar in one hand while 

he stroked it with the other. The ba r suddenly appeared to cend 

upward. Án industrial metallurgist who was p resent said that the 

bar had indead bent, but the magician saw something different. To 

Randi it was obvious that Mr . Girard ha d bent the bar earlier and 

held it so that it appeared stra i ght , then rotated it 90 degrees to 

produce the illusion of bending. The investigators examined the fi l m 

once again in close-up detail and saw the same rotation evident from 

the change in position of the thumb and index finger . 

The next day the two invest i gators met Girard in person and they 

set up rul es f or another demonst r at ion . Everybody agreed, but when 

the test came, Girard was not able to produce any paranormal effects 

during a period of four hours. 

Comprehension Exercise 

The main idea in the first paragraph is~ 

a) h magician end a scientist went to Europe 

b) Randi and Val lejo worked top.ether as a team 

c) The two men went to study paranormal phenomena 

d) Jean Pie re Girard is the greatest psychic in the world 

The ma in idea in the secan paragraph is: 

a) Girardls demonstration was in a fi l m 

b) f l metallurgist was also present 

e) The invest i gators examined the film again 

d) 'l'he invest igators discove red a trick 
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What i s the main i dea in the th i rd pa r agra ph? 

Details 

l. The sc ientist and the magician 

a . met in Eur ope c. were s ingle 

b. worked as a team d . work e d independently 

2 . The bar t ha t Mr. Girard bent was made of 

a . st eel b , wood c . iron d. aluminum 

3. The magic i a n's observa ti on W8S that the bar was bent 

a . afterwards c . by mental powe r 

b . beforehand d. by magic 

4. When they made a second test 

a . Girard did not come c . nothing happ ened 

b . Girard moved his fingers d . n obody carne 

GRhMMA R. More Irregul a r Verbs. 

Gr oup 5. The sound "ai" changes to "ault t o make the pasto 

find found 

grind ... gr ound 

b ind bound 

v.T ind \vound 

NOTA: Estas formas de pasado found and wound pueden confundirse 
c on lo s ve r bos re gulares fou nd (fundar) y wound (h erir). Al 
enc ont r a r estas pa l abr as en la lectura, e l c ontexto dará la 
clave del significado . 

Ej. : Mortimer f ound a pot of go l d buri e d in his b ackyard. 

Benjamín Bl oom found ed a chi ldren's hospital. 
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Gr oup 6. In this group the past tense a1ways ends in "OT" 

cuy cought 

fieht fought 

cring crought 

think thought 

catch oaught 

t each taught 

Exercise . Answer these questions in the past tense . 

Di d you grind the corn or the meat? -------------------------------------
Did the woman wind her watch or her c1ock? -----------------------------
Whe r e did Ellen f ind that brooch? ---------------------------------------
Did the mailman cring a l etter or a package? --------------------------
Did the g irl think about love a l1 the time? ----------------------------
Where d i d the dogs fight? ------------------------------------------------
What did Mr . Wlores teach? -----------------------------------------------
How many fish did you c atc h yesterday? ---------------------------------

RE:¡ DHTG 11 

Is it true that cats c an see in the dark? ~n easy way to answer that 

question i s to define "partial darkness" and "complete darkness" . Can 

you think of a night in the country, when there is no moon and the 

stars are behind a cloud? \tlel1, that i8 "partia1 darkness" because 

the r e is • small amount of light to see . On such a ni g ht a cat can 

see better than you . But in a r oom where there is acso1utely no light , 

such as a photogr aphic dark room , a cat seen nothing . No eye can aee 

in complete da rkness. 

The topie sentence in this paragraph i8 

a) Complete darkness is very difficult to get . 

b) Ca ts can not see in complete darkness . 

e) The eyes of cats a re different from people 's ~es. 

d) A dark night in the country i8 part i a1 darkness. 
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Write T (true) if the statement a grees with the reading; F i f it 

contra dicts it and NM if it is not mentioned. 

l. There is complete darkness in a photographic dark room. 

2. Cat's eyes are red in partial da rkness. 

3. It is impossibl e to have complet e darkne ss_ 

4. In total darkness people can Bee better than cats. 

5. h cat can always see in the dark. 

6. There is a littl e light on a night with no moon. 

7. Your eye s can see nothing in complete darkness . 

8. Cats are v e ry diff i cult to study. 

9. Cats see better than people in part i a l darkness. 

GRAMMA R.. Los "~uxil i a res de Modo - CAN. 

El auxiliar de mod6 CAN indica qu e e l sujeto tiene capacidad de 
r ealizar l a acci6n. 

En las construcciones con CAN e l verbo siempre está en forma simple. 

Ejemplo: 

Uri Geller can read people's mind 

Uri Gell e r can not read people's mind 

Can Uri Geller read people's mind? 

can not = can't = cannot. 

Exercise. Complete the sentences with can or can't as appropriat e . 

Example: A baby can sit up, but he cantt talk. 

f BIBLIOTECA CENTRAL 
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l. A kangaroo jump very high, cut it fly. --------- ------------
2. A bat l ay eggs, cut it fly. ---------- -----------
3. Ducks fly and they swim too. ------------ ----------
4. We understand this lesson. lt's very easy . ----------
5. 1 will naver marry a woma n who cook . -----------

Auxiliar de Modo - COULD 

Could se usa para expresar capacida d que existi6 en el pasado. Tam­
ci~n se usa para expresa r una posib l e capacidad en el presente o en 
e l futuro (podría). 

Ex.: \ve could see the mus ic, cut we cou ldn' t see the cand .. 

Once 1 had a dog that could whistle. 

Ex. Potential 

Could you cring your records to the party? 

- Yes, 1 could 

- No, 1 could not 

Tom said that he could bring his records 

Pa ra resolver esta amc i gUedad se usa la forma con "BE ABLE TO ••• " 

Examples~ 

Presente Divers are able to see the world under the water . 

Pasado 

Futuro 

Dive rs are not acle to stay underwater for a long time. 

Divers are unacle to stay unden,¡ater for a long time. 

Divers were able te find ceautiful pearls. 

Costeau was able to swim among the fish. 

He wasn't able to go as far as he wanted 

1 will be able to dive when 1 buy an aqualung 

Yeu wen't able te buy one, you don't have money . 



READING 111 

dive 

sailor 

skin diving 

mask 

fins 

Vocabulary 

---------------------

Irregu lar Verb 

wear ... wore 

brea th~ 

bother 

valve 

remind 

helmet 
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Jacques Costeau was a sailor in the French Navy . He like:J. to go skin 

diving in the clear, warm water of the Mediterranean Sea. He wore a 

glass mask on his face and rubber fin s on his feet. In fact , he l ook­

ed like a big fish with one big eye . 

Costeau almost f elt like a fish . He could swim among the fish and 

even faster than the fish . But one thing reminded him that he was 

a man: he could not breathe water, and beca use of that, he could 

only stay under water only a few minutes. 

This really bothered Costeau . There was a whole world to explore under 

the sea. How could he dive deep enough to find strange she11s, or 

sunken ships? He cou1d wea r a special suit with a he1met and a 

rubb er hose, but he did not like to be tied to a boat. He ne eded to 

carry a ir with him! 

Final1y, with the he1p of an engineer , Costeau found an answer. They 

invented the aqua1ung: - sma11 taks of air with a specia1 va1ve and 

a rubber tube to breathe through. 

In 1943, Jacques Costeau dived into the sea with the first aqua1ung 

tied to his back. This time he did not have to come up for aire He 

stayed under water and breathed as wel1 as aman on dry 1and. And 

he cou1d swim as fr ee1y as a fish. 
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Comprehension questions 

What i s the central idea in the who1e passage? 

Gi ve short answers to thes e ques tionsg 

Was Costeau a so1dier or a sailor? 

Did he wear a mask to dive? 

What else d id he wear? 

Could he go very far underwat e r? 

Coul d he go farther ,.Ji th the aqu'üung? ___________ _ 

Did an astronaut or an engineer he l p Costeau? ------------

Exe r c is e . Copy the second paragraph of REflD I NG 111, changing " could " 

to "was ~le to ••• 11 

READING IV 

utop ians 

prec is e 

speed 

will be done 

chip 

Vocabulary 

Irregular Verb 

do - did - done 

Will the computer revolution make us wis er , healthier and happi er? 

The mic r o- electronic computer promises to simp1ify life in many 

ways that even the utop ians d i d n ot r eam of . fl t home or a t the 

office, routine wi11 b e done with amaz ing efficiency and speed. 

Lei sure time will increas e end public educat i on wi1l be much better. 

Medical care will be more precise and better admin i stered . 

In th i s fantastic futur e lett e r s wi1l never be lost, thanks to the 

improved computer s . It will be safe r to walk in the streets because 

peop1e wi1l not need to carry laree amount s o~ cashJ a1most al1 the 

financi a l transactions will be made b y c ompu ter. fl nd in the micro­

e1ectronic v il1age, the home wi1 l again be the cent e r of society, 

as it was b e fore the Industrial Revol u tion. 
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The computer may appear to be a dehumanizing factor, but in fact, 

it will have the opposite effect . Micro-electronics will lead 

consumers away from mass produced merchan dis e; silicon - chip computers 

will make it possible to have shoes and clothes mane to order in a few 

minutes, and everyeody will be able to buy beautiful objects which 

only the rich can buy now. 

Comprehension Questions 

The main i dea in the passage is 

a ) Th e comnuter revolution will improve life 

b) Business transactions will be made by computer 

e) The home will be the center of society. 

d) Apparently cOMputers will dehumanize life. 

The author of this article predicts that in the future 

l~ Offic e work will be 

a . more difficult c . more efficient 

b. more expensive d . lost forever 

2. Medical care will be 

a. done in a hurry c. unnecessary 

b. better administered d . done at home 

3. Ordinary peopl e will 

a. have to s t ay at home c. be able to buy better things 

b. st8 rt a revolution d. be de~umanized 

4. In the future people will be wiser because 

a. education will improve c ·. they will eat better food 

b . medical care will be cheaper d. letters wonlt get lost 

BIBLIOTECA CENTR L 
UNIVERSIDAD DE FL 
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GRlH·%\R. El ,~ uxiliar de Modo - vlILL 

Salome will wait for us 

Sa lome will not wai t for us 

,üll Salome ,,'ai t f or us? 

Contraccionesg will '11 will not = ,·ron' t 

Will indica futur i dad . Al mismo tiempo indi ca d isposición e inten­
ción. EstAS tres ideas están inseparablemente expresadas en 
est e modo. 

~ 
l want to r e turn 

Ex.: 1 will r e turn l am decid e d to return 
. l p r edict my return in the future 

La forma negat iva de will, will not, indica predicción de que la 
acción no se realizará y además disposición a no hacerla. 

Ex.: How old is your grandmother? - She won't tell me. 

l won't work if you don ' t pay me. 

1JlLL se usa también como sinónimo de Please, o asociado con Please . 

Ex.: Will you have dinner with us? 

Will you please help me with my work? 

Es interesa nte not a r que will como sustantivo significa vo luntad 
y también t e stamento . 

Ex.: Ghand i had great will power. 

We are go ing to read unc1 e Paul's will tomorrow . 

Exercise. Change these sentences to negative formo 

Ex.: l will share my richess with you . 1 won' t share my richess ••• 

l. Many tourists wi11 come to this country. ____________________________ __ 

2. My life \vill be simpler \.J'hen 1 get marr i ed . _____________________ _ 

3. Silicon computers will ce expens i ve . ___________________ _ 

4. Myra will Ce acl e to come o _________________________________________ _ 

50 We'll ce acle to pay for this. _____________________________________ _ 
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GRAMMAR . Repaso de Comparaciones . 

Se puede comparar dos cosas que poseen la misma cualidad modificando 
l os adjetivos. 

l . Para expresar igualdad se pone ~ antes del adje tivo y as de 

nuevo antes del 2º término de la comparaci6n . 

Ex . ! Sarah Jean i s as pr etty as a p i cture . 
1 was as hunf,ry as a wol f yesterday . 
Mort i me r isn ' t as dumb as you think . 

2 . Para expresar super i or i dad se maneja los 8djet ivos de distinta 

manera sep,ún sean largos o cortos . 

a . fl los cortos se l es agre ga "er" y se pone "than" antes del 
segundo término. 

Ex . : short - shorter; fa s t - faste r ; busy - busier, fat- f a tter; 
Dr . Jekyll ,,,as sma rter than Mr. Hyde . 

3. A los largos no s e l es agr ega nada, sino que se les antepone la 
palabra "more" y se pone "than" antes del segundo término . 

Ex . : practical - more practical; effic i ent - more effic i ent . 
Dr. Jekyll was more handsome than Mr. Hyde . 

Exer cise . Answer thes e questions . Make complete sen tences . 

Wh i ch is faster , the hand or the eye ? 

Wh i ch is larger your liver or your spl een? 

\>lh ich is stronger your arm or your l eg? 

Which is more important the brain or the heart ? 

Whi ch is more dangerous a fracture or a wound ? 

READ1NG V 

Once 1 talked to an Eng1ish army colonel who expected to retire soon . 

He said, "1 am going to buy a farm in New Zealand" . 

- \M'hy not a farm in Engl a nd?" 1 a sked. 

- "Eng1and!" he shouted . "Don't you know the Engl ish climate? 

1 was corn in England, 1 fought for England , 1 ,.,ra s wounded for 

England and 1 yIill di e for England if it is necessa r y . But 1 

won ' t live i n England~ Tha t is too much to ask ! " 
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Cc~prehension Questions 

Is the col onel an old man? or a young man? -----------------------------
Did he Brow up in India or in Engl and? ---------------------------------
Prepos i c i ones gue Ind ica n Movimiento 

l. Toward, To, lnto, seña lan l a direcc ión del movimiento . 

Ex.: The plane was flying toward Al aska (in that direc tion) 

The plane was flying t o Nome ( Nome was the dest ina t ion) 

The pla ne f lew into a cloud (it entered the cl oud ). 

Exercise . Compl e t e the sentence with one of the p repo s itions acove . 

The woman was wa lking the corner when she saw Pedro. '----------------
She went -------------------a store and cought something. 

She wanted to go ----------------the movi es , cut she couldn't • 

1 carried the packa g es th e caro ---------------
We'll go ----------------y our house toni ght . 

2 . From, Out of, señalan el ori gen del movimiento. 

Ex .: 1 saw Jos e coming out of a car (he was inside and went ou~sid e) 

He r e i s a l et t e r f r om New Zea l a nd (that's the origin) 

3. Through, indica entrada y salida . 

Ex.: We walked s l owl y through the pa rk. 

Exercise. Compl ete with a preposition. 

The th ieves c r oke a wi ndow and went the house to r oe . ------------
At 10 o ' c lock the children carne the c lassroom a nd went --------------
_______________ the yard . 

Many peopl e like to walk the woods. ---------------
A plane can fly here to Guatema la in fifteen minut es . ----------------



RE1\DING 1 

gift 

stone 

minute 

carat 

LECCION OCHO 

Voca1:::u1ary 

-------------------

we ight ________________ __ 

tycoon 

jewelry 

afford 

unique 

release 
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A diamond ring i s one of the most 1:::eautiful gifts a man can g i ve and 

a woman receive. ~nd the diamond is the most important part of the 

ringo Before you 1:::uy a ring you shou1d know sorne facts a1:::out diamonds 

so that you can 1:::uy the stone that you will 1:::e happiest with. 

All diamonds, no matter how 1:::ig or how sma ll, have four qualities 

which the experts l ook foro These qualities are called the f our C's~ 

color, clarity, carat weight, and cut . 

Most diamonds have a delicate touch of color. The nearer a stone ~e ts 

to 1:::eing a1:::s0 1utely colorleas the most valua1:::1e it is~ 

1\nother factor is clarity. Diamonds contain minute natural imperfec ­

tions, 1:::ut as long as they don't affect the passa ge of light through 

the diamond, they will not affect its 1:::eauty . 1\ diamond without any 

imperfections is very rare and therefore even more precious . 

What is the carat weight? It is the weight of the stone, and i t ís 

usually given i n "points", vlith one hundred points equal to a c;:¡rat . 

You should always know the carat weight of a di amond you are planning 

to 1:::uy. 

Today the diamonds that ge t the most pu1:::licity are the 1::: í g almost 

priceless ones that are 1:::ought 1:::y mov í e stars and tycoons, and 

consequently, a lot of people think that di~mond jewelry costs more 

ihan they can afford . Actually, small diamonds are just as beautiful 

and unique as b i gger ones , 1:::ut they cost 1ess 1:::ecause they are 1ess 

rare. 
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The cut also affects the value of the stone. A diamond is the hardest 

sucstance known and it can only ce cut cy another diamond. When the 

diamond is properly cut its facets will realease the fire and 

cri1liance that no other stone possesses . 

The comcination of these qualities make every diamond unique. There 

are no diamonds in the world that are exactly alike. 

Comprehension Exercise 

l. The main sentence in the first paragraph is 

a . The diamond is the most important part of a ringo 

C. You should know something acout a diamond before you cuy. 

c. Men should give diamond rin~ s to the women they love. 

d. You can cuy the diamond that will make you happy. 

2. Find the main idea of the other paragraphs. 

3. Which of the following titles would be most apprpriate for the 

article? 

a. A diamond is unique. 

b. Things you ' should know about diamonds. 

c. The d iamond that will make a woman happy. 

d. Carats 9 cut 9 and clarity . 

Questions on Details . Select the correct alternative. 

"4. Usually diamonds 

a. are colorless 

b. have a touch of color 

5. h pink panther inside a diamond 

a. is am i mperfect ion 

c. increases the value 

c. are weightless 

d~ have many polnts 

c. the comcinatian 

d. i6 very frequent 

6. The di~monds that get pub1icity are 

a. the cig anes " c. the comcination 

b. the pink ones d. the tycoons 

I BIBLIOTECA CENTRAL 
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7. h diamond with no imperfections 

a. doesn't exist c. affects the c1arity 

b. is f a lse d. is very rare 

8. They way a diamond is cut 

a. is not important c. affects its beauty 

b. dep ends on the jeweler's d. is the hardest part 

GRAMMhR. Superlat ive f,dj ectives. 

Entre va rio s que poseen una cualidad, siempre hay uno que la tiene 
en el más alto grado. Esta situaci6n s e expresa modificando el adjeti­
vo así: 

Superioridad hbsoluta 

- Los adjetivos cortos adqui eren "est" al final. 
Ejemplo: June 21st will be the longest day of the year. 

h diamond is the hardest substance. 

- Los adjetivos largos se encu entran precedidos de "the most". 
Ejemplo: A diamond is the most beautiful gift. 

1 will g ive you the most expensive diamond in the world . 

Exercise. Complete the sentence with the correct form of the 
adjective. 

l. The Concord is the plane in the world. (fast) ----------------
2. Muhamed f,li says that he is fighter. (great) ----------------
3. He also says he is • (beautiful) -----------------------
4. What is present for a girl? (meaningful) ------------------
5. Silicon-chip computers are invention. (new) -------------------
Formas Irregulares 

Los adjet ivos siguientes cambian totalmente: 

GOOD - BETTER es el comparativo. 

Ejemplo: Do you feel better today than yesterday? 
A bird in hand is better than two in the bush. 
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(The) BEST es el superlativo. 

Ejemplo: The ~egean Sea is the best place to dive. 
Ts l8u ghter the best medicine? 

BAD - WORSE es el comparativo. 

Ejemplo: The patient is worse today than he was yesterday. 
The food was ba d? but the coffee wa s "Torse. 

(The) WORST es el superlativo 

Ejemplo: That is the worst restaurant in the city. 
Tt is the worst thing that could happen. 

FAR - El comp8r at ivo es F~R~HER y superlativo THE FARTHEST. 

Comparativos y Superlativos de Cantidad. 

MUCR y Mf,NY (que no Gon adjetivos) tienen estas formas de compara­
tivo y superlativo para ambos. 

MORE es el comparativo. 

Ejemplo: Peopl e wear more c lothes in winter than in summer. 
There are more telephones in San Salvador than in Guatema l a . 

TRE MOST es el superla tivo. 

Ejemplo8 The Bible has sold the most copies of all books. 
You will get the most pleasure from that tripe 

LITTLE (poco) 

LESS es el comparativo. 

Ejemplo: 1,le spent les s money than you did. 
The wound hurts les s today than yesterday. 

THE LEAST es el superlat ivo. 

Ejemplo: No, it does not bother me in the least. 
The least you can do is say "good-bye". 

Exercise. Complete the sentence using the appropriate formo 

l. Last week 1 was eick, but now T am (better/best). 

2. Jeremy i8 the 3tudent in my class (worse/worst). ---------------
3. What is the medicine for hiccup? (better/best) 

4. You are very buey, but 1 have even time (lessiieast)~ ------
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people ride buses et noon that at 3 o'clock. 
------ (more/most) 

6. What place is farthest from the South Pole? • 

READING 11 

research 

brain 

vault 

disease 

pain 

Vocabulary 

------------------

--------------------

still 

stroke 

spinal cord 

bone 

in hopes of 

Dr. Robert White is the director of the Brain Research laboratories 

in Cleveland. Dr. Robert White Bays that it may be possible to 

separate a human brain from its cranial vau1t and keep it 

functioning. White 's work would allow scientists to study all the 

diseases and accidents that occur in the brain - tumor, cancer, 

meningitis, encephalitis, and strokes. Better understanding of how 

and why these things happen could lead to preventive programs and 

more effective treatments. 

On January 17, 1963, a team of doctors isolat ed a monkey's brain 

and placed it on a small paltform of bone, but kept it still 

connected to the body by four major arteries. Then metal tubes were 

ins erted into the carotid arteries and connected to a separate 

circulatory system. The arteries were tied and cut off. Finally the 

spinal cord was cut and the new artificial circulation began. 

Before the operation, the doctors had installed very small electrodes 

in the brain in hopes of detecting electrical activity. There was 

electrical activity , and the signals were so strong that the 

doctors were able to take an encephalograph of the isolated brain. 

The question is: should doctors experiment with a human brain1 A 

human brain cou1d be isolated from the body. It wou1d not die. But 

the idea is shocking to many people. Granted, there would be no 

illBLIOTECA CENTRAL 
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physical pain, but what can we say of mental activities? Would the 

brain think, remember, worry? No one can answer that question. Dr. 

White says that the implications of isolating a human brain must be 

studied carefully, not only for pres ent research, but also for the 

good future generations . 

Comprehension Exercise 

Are the statements below the topic sentenc e s in each of the four 

paragraphs? Write the number of the paragraph next to the sentence 

it corresponds to, or write your comment. 

Details 

Doctors cut a monkey's brain off the body. 

Should scientists experiment with human brains? 

It may be possible to separate a human brain from the 

cranium. 

The doctors were able to take an encephalograph of th e 

isola t ed brain . 

If the sentence agrees with the reading, mark T (true). If it 

contradicts the reading mark F (false). If it is not ment ioned mark 

NM. 

l. The is ol ated brain received very cold blood. 

2. Dr. "rhite says he ca n do the same '7ith a human brain. 

3. There are moral probl ems about working with a human brain. 

4. An encephalograph measured the activi ty of the brain. 

5. Before the operat i on, the doctors killed the monkey. 

6. Dr. White discovered how to cure brain diseases. 

GRA~\R. Auxiliar de Modo - WOULD 

An op era tion ,.,ouId save the patient 

An operation would not save thepatient 

Would an operation save the J?.a tient 
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Would indica que el sujeto tiene dieposici6n hacia la acc ión que 
expresa el verbo , pero que la realizac ión de ~sta es incierta. 

Puede que hay inc onveni entes, o que haya condiciones que cumplir . 

Ejemplo: 1 would lend you th e book , but 1 don 't have it. 
If we had time and money, we would travel . 

Las preguntas con Would int e rroga n sobr e la posibilidad de que l a 
acc ión ocurra . 

Ejemplo: Woul d head transplant eecome frequent ? 

La negativa indica falta de disposición . Cu a ndo se le encuentra 

asociada con ot r a oración en pesado, indica que la acción no se 

hizo por falta de voluntad~ 

Ejemplo: 1 would not ma rry that girl for a million do llars. 
1 ask ed the question, but he woul d not answer. 

e offered help, but they wou ld not accept . 

Woul d como Will, es usado como sinónimo de "please ". 

Ejemplo: Would you please take a message for Mrs . Jemkins? 

Exercise. Ima gine that you are go ing to t a k e a t ri p and answer these 

questions about i t . 

l. Would you go to Europe or to As ia? 

2. Would you go a lone or with a friend? 

3. How would you go? 

4. How long would you stay there ? 

5. What would you ering me? 



READING 111 

to f e ed 

to nourish 

to ch ew 

to lie 

to tamper 

Voc a c u1ary 

alive 

living 

host 

s utured 

thre shold 
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Later Dr. White worke d on a n e v en more audacious experiment: c r a in 

transplant a tion. 

in 1970, h e tra nsfe rre d a monkey ' s living h ead onto a nothe r mo nkey ' s 

headless cody , which wa s k ep t a live by a r e spirator . With the 

vital a rt e ries suture d to ge ther, th e body ' s circulati on nouri s h e d 

the bra in a de qua t e ly. The e xpe riment was r e pea t e d s eve ra l times, 

and in all c a s es the eyes move d , the ears he ard, th e mouths chewed 

food that was pla c e d in thero a nd the f aces grimac e d wh e n the pa in 

n e r ves were stimul a t ed. 

Of cours e the tra nsplanted hea d coul d not control the bost body . 

It coul d not make the cody move . Nocody knows how to r e - unit e the 

n erve ends c But , according to Whit e we could to the same thing 

with a human being . We would have a hea d- on- a - body that would lie 

totally para lized. Proba cly the intelligence, the memory, the 

persona lity a l so would r emain intacto The individual woul d n o t 

ce ab l e to sp eak, but me thods of communic a tion could ce inv ent e d. 

The question again, is, should we do it? And whose head should w e 

preserve? The hea d of a genius coul d ce attached onto the cody 

on an acoident victim, for e xample . Should we do so? 

Ther e are ot her questions: would a genius be more import a nt tha n 

someone we love? Would head transplantation become routine? What 

about the e conomics of th e thing? The cost of maintaining a head-
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on-a-body tor a long time would be enormous. But the most important 

question is a theological one: Jho has the right to say tha t anyone 

should remain in this world or that his time has come: How much 

tampering i s too much. 

Again there are no a nswers. The quest ions are new, the implications 

terrifying , but answers must be found . e are at a threshold~ Should 

we go on? 

Comprehension Exercise 

l. What i s th i s r ead ing about ? 

a. A head can b e t r ansplanted onto a body 

b. The applications of tbe experiment are terrifying 

c. Tbe bead cannot cont r o l tbe bost body 

d. Tbe question i s sbould we do it? 

2. r'la tcb tb e fragments 

a. Dr . Wb i te t r anspl a nted lo s bould we op en that door? 

b . Tbe brain wa s fed 2 . cbew food 

c .• Tbe mouth could 3. tbe bea d of a monkey 

d, Tbe question i s 4. are terrifying 

e . A bead tra n s plantation 5. would be very expensive 

6 . by tb e body circulation 

GRAMMAR. Auxil i ares gu e Indica n Obligaci6n e 

Sbould indica l a conveni encia de que la acci6n se ha ga , sin embargo l a 
rea li zaci6n de es ta acción n o es una necesidad absoluta . 

Ejemplo: You look tired t oday, you sbould ge t more s l eep . 
Aminta s b ould was b ber ba ir more often. 

Must indica l a abs oluta necesidad d e e j e cutar la a cci6n. 

Ejemplo: Tbere a r e sorne tbings we must do. We must not cross the 
street wben a c a r i s coming, we must not bit ea c h otber, 
we must not believe everytbing we bear. 

We must breatbe, if we do not breatbe we will d ie. We must 
drink water, and we must eat. 



Exercise. Complete with must or should as appropriate . 

l. We ___________ pay th e electricity bill. 

2 . I don't usually study on Sundays, but I • ----------------

3~ A lady wear clothes in the street. ------------
4 . In June you ____________ bring an umerella to school. 

READING IV 

smallpox 

chickenpox 

pockma rk 

disease 

illne ss 

Vocaeulary 

th e will 

bull 

to grow - grew 

to come out 
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Inoculation against smallpox was opposed when Edward Jenner introduced 

his great improvement of vaccination . The people who opposed vaccina ~ 

tion said~ "Since smallpox is a punishment from God, man does not 

have a right to int e rfere". At that time smallpox was so frequ ent 

that it was rare to meet a person whose face was not marked by 

smallpox. 

Eventually th e public began to doubt that God desired human b e ing to 

be disfigured, for if He wished them to be so, he would have creat ed 

their faces already marked . The eccles iastic s found another excuse 

to o~pose ~" . · ~~~tion, they said that voluntary introduction of 

disease into a healthy person is en interference with the will of 

God. The year that Jenner published his book "Inquiry into the 

Cause and the Effect of Variola", an 8ntivaccination society was 

formed in England. Its memeers largely consisted of religious persons 

who opposed innovations e ither in religion or civic life. 
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Even doctors were against Jenner . Among his critics were doctors 

Benjami n Mosley and Wi lliam Browledy, who carne ou t with a book 

opposing v8ccinat ion . The i r argument was not of a religios nature , 

but they claimed that persons inocula ted with bovi ne vaccine , took 

bovi ne cha r acteristics . Fo r exampl e, that ha i r grew all over their 

body , or that they bellowed like bulls . 

Comprehension Exercise 

Read the sentences below . If th e sent ence aerees with the re8ding , 

mark T in the space . If it contradicts the r ead ing , mark F; And if it 

is not mentioned, m."l rk NM . 

l . Before vaccination smallpox was a common illness . 

2 . William Jenner's f ace was marked by the disease . 

3. Religious p e ople were against vacc i nation . 

4. All doctors were in favour of vaccination . 

5 . Jenner wrote a book with a long t i tle . 

6 . The ant i vaccina tion society helped Jenner . 

7. Variola is a very fast dance . 

8 . William Bradley had hai r a ll over his body . 

Th i s a rt icle tell s you the story of 

a . The disc overy of smallpox . 

b . The consequences of smallpox . 

o. The discovery of v a ccination . 

d . The opposition to v8ccination . 
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GR.AM.'ttAR. Las palabras Te rminadas en I fuI' o en 'less'. 

Al a gre ga r 'fuI' a un susta ntivo s e forma un Ad j e tivo. La palnbra 
es un mo dificador, e indica qU e el sustantivo que sigu e ti e n e esa 
propiedad . 

Ejemplo: beauty 
c a r e 
c olor 

be,:mtiful 
c a r e f u l 
co l orful 

harm -------------------f ea r -------------------j oy 

Al agr ega r 'l ess ' a un s u s t antivo, l~ pa l abr a indica que no ti ene 
la propiedad . 

Ejemplo: f ea r 
ha r m 
price 

- fe Arl e ss 
- hArmless 

priceless 

c a re 
brain 
weight ________________ __ 

Exercis e . Complete the sentence with an adjective derived from the 

unde rlined noun. 

l. A song full of ~ is a song o 

2. A monkey without él head is a monkey . 

3. A ma n who does not ha v e ha ir i s man o 

4. 1'1 girl who has b ea ut~ is a girl. 

5. A man with ID8ny s ins is a man o 

6. A woman withou t a heart os a woman . 
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AL¡- ¿NDIA B 

T~ACl1Ef, I S GU IDE 

DESChI TI ON OF ThE CuUl,&E 

General Description 

This is an introductory reading course for young adults ",hose 

native language is Spanish éJnd \.ho have learned sorne notions of English 

in secondary school courses. In short, a course to introduce Salv~dorean 

university students to reading English. 

The student 1 s llléJnual consists of eight lessons wh ich become pro-

gressively longer éfnd more complex. The whole course rnay be cornfleted 

in 70 hours of teaching. Assuming four fifty~minute hours a week, that 

will be enough for one s cillesterls \York. 

Approach ;Ind Objective 

Reélding is the skill the course aims to develop, therefore, the 

aprroélch focusses exclusively on understéinding written English . The course 

is not concerned with the sounds of English: neither reading al ou 1 n ... r the pro~ 

duction of speech is included in the pró:ctice" nor is production of written 

English téiught.. If a t the end of the course t he students are caPélble of 

underst3nding the ideas in the longest (300 words) and most complex 

pasSéJges in thz m¡. nual, the objective of the course will hf!ve been <!ttained. 

Contents 

1'he reading pntctice is the backbone of the course. &ch lesson 

contains three or four read ing pé! ss~ges followed by comprehension exer-

cises. Alternc; ting with the readings there are gramrlléJr study sections 

designed to help the students understand éJnd generéJ lize the structures 

used in the composition of the passages. 

1 BIBLIOTECA CE TRAL I UNIVER!!IIDAD DE EL SALVADOR 
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l. hending f'assé·ges 

To lIléJke the reading pré!ctice more meé'ningful, the rZ2ding pass­

é,ges de¡ü with topies r e lé. ted to the students I bé1ckground ?nd interests. 

Their length ;-,nd complexity increél ses gr aduéüly, from the first, short 

lessons ill which the most cO!Jitlonly kn0WU :v o c.é! bulal.'Y and structllre, are 

used, to longer lessons where tt·e structure é'nd vocabulary, although 

still belonging to the core of the language, are not so familiar to the 

university student at the beginning level of English. 

Since language leéJrning is cumul;, tive, tbe vocabulary and the 

structures found in the reading péJSsélges are used again and again. At 

the end of the course, the students should be Hell ac qué,inted with the 

corrml0n core of written English. 

heading is understood é:S the é1bility to grasp the ideas in pL!ra~ 

graph and longer units of writing. The e im of the course goes beyond 

simple und erstanding of the 34 passages in the students l !l'\()nual. These 

re2ding exercises are the ::teans to develop the skill of r~é!ding é!l1Y 

written ill(}terúl in wh ':)se composition this type of V0Cé.; bulary and 

structures are used. 

Vocélbulary Lists 

Each p'lssage is r.receded by [1 short new voc'"' bulary list whose 

translótüm hiJ S b~en purp0sely omitted. The mebning (j f the words must 

be supf lied by the instructor acc " rding to the context in the passage. 

In the case of ,,,ords th .. ,t have more meélnings than the ene used in the 

passnge, thE: faet m.;;y be ca.sually mentioned, but not l'llé!de the subject 

of lengthy exp1anations. CogI1<Jte words are not included in the v 0cabulary 

lists. Students must be trained t o méJ ke inferences from the similélrities 
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of ingIish and Spanish words. Although th.zsc guesst'!s ~ oCcasionally 

Iead to ~rror, t L :y \ViII be succcssful in the mé'j úrity of cases. 

Comprehensivn Exercises 

l!.ach pé.!ssélge is f ::II"::\ved by c ~:!11'r e l- ension exercises. For v«riety's 

s¡.,ke vari-:ms types of ~xercises <,re used. SO!ile are inc ~):aplete st2te.i1ents 

t e be finished with ¿l r hr 2se chúsen fr ut:1 d mu1tip1e ctoice seto ExüOlp1e: 

Less on 3, heéJding 3. Others "re sent~nce fr<lg~l<:mts f or crcss T;lé tching. 

Exmnple: Less Jn 1, heé';ding 2. Some other éJ re 1f1'rue :Jr FD1se 1f rec ':Jgnition 

exercises made m..)re ch¡'llcnging by éj third nlterna tive: NI1 (Not Hentiúned)" 

a fe<.!ture designed t e disc ouruge guessing. ~é:lmple: Less on 1, f t'!éJding 3. 

'l'here are questivns t o be r'nswered from rnuItip1e--ch c:ice sets, and s ume 

questions that require short ans\Vers. In this 1,,· st type, one-word élnswers 

Drc élccepté-Jble. 

These exercises "re designed not Se) much to check understanding 

c!s t o enh2nce it. The students should need litt1e beIp fr''')ffi the instructor 

to answer them, but if they do need it, help !llUSt be given wi1lingIy. It 

is good practice t e) circu1<.! te él!!l')n,e: the students whiIe they are solving 

the comprehcmsion p¡:' rt, since an individual is !llore like1y to re ')uest 

needed heIp when the instructor is nec.r him. ComprehensLm exercises [¡ re 

not tests, f'nd they !I1Ust not be used t o é)ssign gré:des. 

2. Grmnmar TeDching Pé:lrt 

The study of grm:1t."1éIr comp1ements tbe reDding practice. l'hese sections 

deéll with the ch¡. nges in word f orm (morptol ügy), and with the structure 

and étrré1ngement of words in sent'::llC.es (syntr x). Morphol ogy and syntax working 
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in comp1ement2ry f BshLm (¡ re the l11(·in clu~ t o underst<lllding th()t the 

reader hé1s ¡-,v,.ih ble. Th~y must be studied i.. l múst simultaneously wlth 

the reeding practice. 

The eXf,lé:ni" ti':'ns [. re bri~f élnd presented in dÍélgram f ormo The 

structure s ere expl¡,ined in terms of t he fUllction they perf0rm end ho\'! 

they determine t h ,= me t:.: ning of words. Little é,.t tentiun is given t o the 

néfine of the p¡~' tterns: pres~nt c l')ntinuJus, simple pc:st ••• , since t ey 

élre mere l ,¡bels thet identify iJ pttern. 

The priJctice exercises are usuDl1y short f ~r reaS 0ns 0f efficieny. 

'l'hese péltterns h <.:ve be en studied in s ec ondélry schuol; ther"' f ore.1 l ong, 

time-conslmling exercises ,'re nc:t necessélry. Once D p;!ttern hé" s be en 

understood , leéí rning \\'ill pr r.Jceed r ¡.tlLer l'1uickly. Should the cbecking 

'..I f the élnswers show th('¡t tbe core of the group needs more reinf0rcement, 

vddition¡:·l exercises ought t o be prep;, red by t he instruct J r ¿¡nd préJC-

ticed in the f Jllowing session. 

Activities 

~tudent Activities 

3tudents will learn Íi:ster if th ey ¡:·re interested in the 1esson, 

ther.::fore, every effurt must be n¡¡¡de t o keep them p,·rticipi.ting Dctively. 

Cheking of V O C é.! bulary List must be d'Jne by the group and tr;!nslC'l-

tion given ['s requested. The list is reéJd slo\\'ly by the instructor, 

and students are directed t o r c ise their hands every time they find él 

new word. 'I'he tnmslati ::m is immediately given. Eye contéJct between 

teacher and students is desirable. 

BIBLIOTECA CENTRAL 
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Ans\V~rs t o comprehension exercises ~ust be discussed by the whole 

group. Individu~! ls Céi n be c ;:¡ lled te r~"d their answers, then th e ins­

tructor é:lsks f or the eonsensus ,) f the gr oup. l'he <J tmosphere of this 

checking Slll,uld be re1vxed (nd ea Sy, and the students s r:Juld be ene ur­

aged t u discuss points 0f dissent . These mi ght r ev eal ;'1here t he lnck 

of understonding is centered' or ev en p :ünt t i) dé f"ccts in the textb;)ok. 

Te~:m work is mer e fun than individu::: l work. Sturlents c<.n be 

~rcuped in l'élirs~ e~'eh p,lir working i.: S . 'n individuaL This teaming offers 

practical éldv¡;nt ages: it r educes l;:trge cL. sses t o ·,,,If their size, (.nd 

it ¡¡ Is -..J ;,110ws eé:lch member of <: p"ir. t e help the ot lera Thus, each 

student bec(..mes (J t eacher1s pid. 

Instruetür's Activitie s 

'Ihe instructor' s r :.üe is th,1t of él ehair r.lé!n élnd buide during ela ss 

sessi· ns. He st2rts th~ practice by re éJ ding the péJ s s age é1 10ud while 

students f 011')\1 si1ently. Then he allows t he students t o a sk questions 

a bout the meaning. 'l'he seeond reading is d .:me si1ently by the students 

working individua11y or in pa irs, cnd él second questi0n period f o110ws. 

lvh i1e students wnrk 0n t he comprel~ ensi0n questions, the instructor 

sh ou1d circuLte ,;mang t hem. This sti:nu1Gt es th~m t o <1 sk questions Dnd 

el lso t o work f¡.·ster. It is desir¡;lble t o 11l<, inté.!Ín a r apid pace in the 

l~ss on: a mild, friendly pressure f or speed is v ery l.e lpful to ~dntain 

student's interest. 



160 

A1though grarnrnar is ex pl,·ined in the student IS mmuéJI, the ins-

tructor must expl;:¡in it t oo . If possible he should use his mm exam-

pIes t o reinforce the ones in thc textbo0k. The answ~rs t o the gram-

matical exercises must be discussed by the group. 

Visu<.!1 Aids are v cry heIpful. As the student I s mDnu,!1 dc.es not 

cont¿tÍn <iny iIIustrati0ns in its present f orm, thcse must be prc.vided 

by the instructor. Meani ng is gr e;:, tly reinfurced by iIIustn,ti.:ms, élnd 

t he students appreci2te the eff0rt. 

Galne s are r eaIIy a disguise f or r eviews and quick~~ercerticn exer-

cises. Sugges tions f or these gé'me s ¿¡ re given "t the end of this n1é..nu¡::l. 

These gélmes c <. n be used a s wa rm-up t o t b:'l less .::n, or on occ¡,sions when 

ther2 éJr e (; few minutes to be fiIIed é! t t he end of the session. A g2. me 

cé~ n als ,) be used t o breDk th e .onct ;)my when students I ook tired or be,r-

ed. It gives v¿,riety t o the less oJn pnd éivoids ·Jverw:Jrk. 

Each p¡.r agraph is a unit 'Jf thcught {"nd it must be read tS such. 

Students must be encourD ged t ::, infer the Illeaning of thtl unknown terms 

fr om the c:Jntext. 'I'his is f n imp0rtant skill t o be deveIoped. The 

reDder should never stop in mid-pélr<.J gréjph t o check his guesses in él 

dictionary. That checking h~s t o wait until he finishes reading a ~ar-

agraph. 

Visu¡ü perce~tion of words é:md sentences will increase a s stud-

ents prúgress in the course. Their eye movements will gr ow f aster t oo. 

\':lhile speed in reading is not él ltU:lin objective ¡) f tLis intr0duct ory 
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e :mrse, miIel. d'~i1UJnd s in t he f or m of gé mes ,) r suggestiuns wi11 prep.! re 

them f Jr f cster reading deiiJ¿·nded in English. 

Tupie éJnd Te-pie S~nt.~nees 

J..::! c agnizing par8gr t:!¡:h s "nd finding tticir t o¡:ic sen t ence is é' s kill 

th(~ t helrs th0 r eéJder tlnticip~ te t he cünt ent of eaeh P:ré!gréJph. This will 

féleilit¡!t e c0mpr ehensLm <'nd incre¡¡se reDding s f- eed. 

~'very pó r vgra ¡:b has é! t ,:,¡ ·ic. 'rhe é;.lut hor int":!nds t '; SéJy s ():;'1e t hing (x) 

ab,jut é! subject (y); t his (y) is t he t vric. Í'~() r exaffil.ile, in k eading 1, 

Less 'Jn IV, J echúes t is the t .... 1'ic. In 80 h 90% -.J f nün-fietion writing the 

;Juthor I s intenti0n is eX~res sed in t h-z fi rst sentence of the ¡;Iragra ph. Tha t 

is the t t Ul ic s~ntence t. TG1·ic S<'lntenc e and c entr¿¡l idea get inten1Íxed 

in pe.Jple t s mind, élnd thert: is él g'.Jod r ea S0n f or t l,e rnix-up, sinee the 

central id ~ii i s vften eXf..ressed in the t apic s ent~nce. But m;;ny oth er tine s 

it is nJt. A t apie sent ence mentiüns the t apic and t.:l11s Whé t t he é'uthor 

pléins t .. · s ay ab·)ut it. The e t!ntral i dea is [1 c oncise extrélct ::J f wha t tL:; 

éluth or a ctuf. lly writes . For eXé1!nple, in the S éJln-:: r eé.ding ~" ss é!ge , toe first 

sent<!nce: "Bcb úe s Can be él substitute f or visiün", is tr.~ t o:¡:,ic sentence. 

The general idea can be fOrf.1LÜ;lted as:" B¡) ts use echo detection "s é.! 

substitute f ur visi;Jn." They [! r e very cla se, but n::.t i denticDI. 

The p<.Jssages in the student I s m¡. nual hi.ve a t vpic sentence inc1ud­

ed as the first or the l ast sentence vf él pCJragraph. Students sh_ uld be 

directed t ü predict wh¿¡t the [-éi ri! gra¡.h is about befare re<Jding it all., 

and ti'lught t o rely on the t o¡: ic sentence f or their prediction. Le ter 

they will find the same questiun in the c,)mprebension exercise 8nd it 

will leéJd th¿;m t o c i..Jnfirm thcir guesses. 



LE,,::WN 1 . 

HANOLING Uf TH¿ LESSONS 

1 , ' Y;¡ in t he kt echen. 
Are you busy? 
It is ¡. sm;.11 élpé:! rtment. 
N;JrthéJ is 26 yeHs ol d . 
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'ibis is t he e¡:¡sie s t (.nd short \:'! st of t he 1 .::s s 8ns. The first ren(l.-

ing I~ él ssé'ge is ¡ r csent ed in dié.I c;gue f or m t o helI t he stucents ~ t he 

s entences es units. i\e ad i ng 2 i s sh0rt "na siml:I e , but heeding 3 is 

much I ouger. ¡ ·cé'd.:lrs mi gbt be b¡lff I ec by t he l é!st f ew lin~s cuntvining 

p<,st tense s. The instructor m:-y expl , in that th ey él re pi st tens e s élnd 

tré·nsl;:,te t h _m \o,itl:out furthe r ex¡:üm;, ticn 0f gn Ji!lm[; r p<'tterns. 

'I'he gr¿'HI!lJ(¡ticé: l J: ,.rts: é· rticles, t he v~lb To Be, élnd subjcct :¡:.r o-

nouns a re eXl ·ected t o be f é.;mili;.r t e the students, <.!n-3 t l:ey c,.n be cov er-

ed riJt her f ¿: st. It ;n,,'J y be necessór y t o stress t he syntactic ch¡:nges in 

t:r. e interrügé! tive f or mo 

lI .1 here is" éJ;::·pears in this less l.m, but discussion (j f the ¡:;:·ttern 

sh0uld ""élit f ·J r Lesson II. 

LE.s.sÜN II 

Patt <:! rns 

It is él sma ll yellow house. 
Ther e is é' g irl in the living r oom. 

Peter élnd his br ,thcr; helen and her brother. 
HarryT s hair is white. 



The first reading is pr esented in dialogue f orm again, but it is 

not short (130 words). If nece ssary, t he dü·l ogue can be read in two 

pa rts. 

The conce1-t of t t vI-,ic! a lJ¡.,eé,rs f or °t he first time in this l essGn . 

'I'he instructor wi l l hé:;ve t o explt i n wha t t :Jpic is, be f are the co;npre~ 

hension exercise i s answered. 

Hodifiers, t h"ir rúsition ['nd invéJ riéJ bility é< r~ not ec sy f or SPéI-

nish-s I-'eaking stutj ents. Fúr more excmrl e s the dülogue 1!l(J y be read 

;Jga in analyzing t he use ·J f morJ. ifiers. 

Mr., ¡-frs., él nd i{iss should be I,ointed out. They are imrort é1 nt 

f or i dentification élnd 0ft en misrea d. Using ¡. ictures CtJll s ave t he ins~ 

tructor éJ l ú t of words. 

Structures t ha t héve not been studied éJ p~ e ar in the reading PéJ S-

s Dges in this 2nd 0ther lesscns. l10st of tha students will ¡. r obilbly 

recGgnize them. F.Jr t hos e who do not, the instructor sh ould sim¡:. ly 

transl;::t e t hem \áthout goi ng into full eXIlanütion of t he pé' tteru, but 

r elllél rk thet t hey will be studied l ¡:! ter. 

English }: ')ss essiv es 2r e very different fr ::>m Sp::nish ane s. Althcugh 

t hey h<:! ve been studi ed i n seCtJUd" r y school, s t udents CéJ nnot be eXI-ected 

t o go füst in this 1"oint. However, it shuuld not be f or gotten thél t 

re cogniti~n is éJ ll t he students need t 0 learn. 

i2n~h(Jsis ha s been given t o the l:ossessive f urm of nouns <, nd t o 

t he f éJ ct thé!t the second n0un in the serie s is "the re;:· l noun ll , Exam-

pIe: Harry1s ha ir is white . Reinf0rcement of this p~ ttern is f ound 

in previous and f üllowing l essons, s o even if t he stuoents don't rnvster 
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tbe point at once, it eón be lxedicted th¡,t they will eventu;:olly gr ow 

Li!J::;~ON III 

Hasferrer W;-I S él t"ncher émd é.! r..:::et . 
Lis bl.,oks ~e vcry criticéJl. 
1 él m giJing-t-,- bc fra nk. 
Your sh ~es tre muddy. 

'l'hese ¡:'il ssages use f¡ l ot (· f fe", v ucl!buÜ,ry. M.1ny of the new words 

are cognates . Students must be t c; ught t ·,) guess tb\:!ir meaning. Example: 

theater, ~enitentiary. 

lhe student shc.uld notice th ,; contrilst in Ch¿lré.!cter between I\ccd-

ing 1 (sad), and ¡ieading 4 (hUl-:lor ous). 

'I'he gréll11fO¿Jr PéJtterns in this less l.ln éJre ~roba bly fé!m.iliar t o the 

students. \:;ord f wrm;.ticn by suffixes nwy be a surI-rise, and therefore 

i11ustra tcd with many examr les. 

U;SSON IV 

Fatterns 

B<lts live in cnves. 
1 do n Ll t hé've any money. 
~eter kisscs his wife. 
Does él béby drink coffee? 
J osh never drinks any h;lrd liquúr. 
A singer is v ~n. 
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The simple ~resent tense is introduced in two stag~s. Reading 1 

uses only the plural f úrns DO D0N ''1'; while the singulnr DOES - DOiS 

iiO'f ayf-ear in ,eadings 2 élod 3. Fre quency edverbs <,re intr0duced in 

heading 3. 

l'he gr2 nlíii(.' r secti')ns f ,:JlL.w the SélIJe order. This stéJging he1rs 

the stuJents by 1-'resentinf, th~m c.nly t,.¡o cb nges éJ t ú time instead of 

Object ¡;r 0n0Uns exist in .J1-'é'nish, but th ~y are often attached t o 

verbs. Exa.nple: sí8ülo, dame ¡:'¡ln. Because of thc:t t:!nclisis, S{¡anish 

sr e2hers c ün It n.Jtice -,bject pr 'm0uns. Tbe instructúr might ¡:.oint 0ut 

Sp<!nish úbject r r onouns, é'nd then relúte t em to i!:nglish rronouns. 

l'here is ;1 gvme th[.t t C[Jll be used t o reinforce these. 

The silly géll;¡e incluc!ed in Lessun IV is [ln enterti.ining WéJy t o 

teélch I-é.rts of the body: 1iver, s¡:.leen, brc:tins, etc. 

LESS0N V 

P2tterns 

l>ylur did n C'l t knl..;vl the boy. 
he hired the yuung ~n. 
S~lly cólled ten minutes élgO. 

The three f orms of the Fast Tense, ¡:.ffirmative, neg¡:, tive, ¡:¡nd 

interrogative, é.: re used in the reading passé!ges [.nd shown in the dia .... 

grama However, the f~rms are se~ él rat~d f or the practice exercises. 
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:.tuesticns íJ nd negé,tive sentenc~ s, where "n1y th~ é'uxilipry ch;:,nges 

Ci re ~réJcticed in Exercise 1; "lnJ th.:l é! ffir;n;.l tiv~ st¡:·tements, \ .... here the 

nwin v erb té,kes I ed 1, in exercise 2. 

IrreguL .. r verbs "re gr _,u;ed é:cc.)rding t u the way thcy ché'nge . 

Only 2 g r '-,ups " r e stu'lied in this l ess .)n4 ¡'bre will f ol10ws in Les-

sons 6 ¡.;nd 7. 

1he multil-·l e used o f "get" éJS éJn "uxili;:'ry é!re introduced, but 

only one 1.i1ttern is I.Jresented. 

LE;S:.;ON VI 

Fa tterns 

Eliza turned un t he light. 
A tea ¡ot i3 b 10t f ur tea. 
Th¡,t is the h0use rny ff!ther built. 
Irreguler verb gr .:;ul-s: bend, püy. 

'l'here is cc.ntréJst bet\veen heé!ding 4 éJnd h e,!ding 5. Studcnts shúuld 

rec.~gnize t he humür in 4 ¡md c um;;¿;re it t J t he serious essay-type style 

of heading 5. 

~',e lé! tive clé-uses é) re introduced in :t-.eC:ll:Hng 3. Die l ogue f orm ha s be en 

used t u f()vur visu;11 IJercel.tion vf these l ong Stmtences.. n.elative 

chuses are similar, émd fre quently used in English and SpéJnish . They 

are unly cléiuses sturlied in this course. 
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Nouns used iJS él d jectives ;.r e l r ~ s :~nted in this l e sson t oo . 1'here 

is nu e~uivéJlent l·(!ttern in Sp¿;nish, s o the r Cél der might find terms 

like "sea monster" (R. A) or "fé!rm lif~ll (k . 1) ? little confusing . 

In the gr¡:Jilnn;,tical secti .Jn the r eéJcer is 1:r ep¡': red f úr s ,:;mething surris-

ing by th ~ word "1ll<!gia!l1 thé!t i nt r oduces t he I=ctt 3rn. 

LE.:i00H VII 

Patt<!rns 

C~ ts C2n see in the dprk. 
\'/e could he¿Jr the rnusic, but we could not see the b;:, nd . 
Costt é!U was a ble t u swim éJmJng t he fish. 
The home will be th~ c cnter. 
Lett~rs will not be lasto 
Life is simpler in the small t Jwus. 

l\~éJding l.¡:¡ ssage s J f scientific char()cter ere usen in this lesson. 

Once ega in <1 sr rt humorous ~é1SSl!ge is included t o show contrasto Stud-

ents will probé:' bly notice tr~ é! t scÍ<¿:ntific r r vse is easier to r¿é.ld than 

jokes. 

Study of m)di, l éJ uxilúrús begins with "can" é'nd "wilP • Other 

mud;:¡ls will be introduced in f ollO\ving 1essons. They must not be témght 

in p. lunrp a s th[,t ,,,oul-l le;:: d t o c .:>nfusion. 

!IBUOTECA CENTRAL 
UNIVER.IDAD DE EL SALVADO. 
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Patterns 

Diilmonds ¿)re the most eXi:C:l1sive stones. 
A bird in the hand is better théJn two in the bush. 
TIle J .k-'e r t.i tic.n woulc. cost a lote 
¿)r.oudl s cientists eXl:e riment with hUlllC!ns? 

As rcé) uing pDssages bcc0me more scientific, the v0c~ buléry used 

will cont¿!in more cogn('\te t erms. F,eaclers shoulcl n c)t find these sophis~ 

ticated pa ssages ve ry (~ifficult . The i dea o f a head transplant will 

probably f ascinvte young science students. 
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* GA.t'lliS 

'I'he gé;mes I',resented here é~ re m,)rle ls.. The instructor c"n t óke 

these ideé!s élnd éida pt t he!!l t o the !!lél t e ri ét l ¿:; nc the clrlss pe is t eachine; . 

'l'o tell t h e truth , t hc se é',r~ v ery h<.! r d exerei s e s, but students will 

enj0y thcm if t hey are offered il S S I- . .J rt, not \Jork. 

\'lor d F.eeo,e:nition Games 

1. The instructor writ e s él set (j f Lur wor d s in a h '...i ri2icntal r ow éJ nd 

instruets t he IJI .!yers t o study, but nut CG1-'y them. Then () IItest ll wor d 

is written i1 t t h e l e ft. Phyers hlUSt find t he w..:, r d in th~ set th<.lt is 

rclated t u t he new wor d . l'hc gmne Ct,n include f .mr or five lines, ane 

under the Gther, \vith tbe test we r ds written, ,:nd er" sed , ane by ene 

Dfter the students lwve h,ld él chanee t e I Gok a t t he t ot ., l s eto Num-

bers eDn be 2ssifncd t o vertic~ l r )ws. 

;];x¿¡:nple: 
l 2 3 4 

climb h0 up t ¡:, ke h,.!lk go dO\m 

s }. e é! k s e e t- üint t , ·lk r.ore 
t Clm ero\Vd tc:wer building city 

d~l rk we t lightless e ol d e!:lj: t y 

* Ideas f or S (J,"l~ c f t hes.:! ga!!lé:S have be en borrc;\ved fr 0ffi Gertrude Nye 
Dorry. Gc:!me s f or Second kngué' ge Learning . David p. Harris. heéJd~ 
in~ llil1'rove.1lI~nt Bx:ereises. Virginia French Allen. Exercises for 
English as A. F. L. 

B'BLlOTEC~ CENTR~L \ 
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In this particulür set t te r lüyers 2re instructed t0 fina syn~ 

nyms, but t he fra me can be used f or rll·r C)sites, ,,,ord familie s or ¡;é'st 

tenses. 

2. Another v¡:.riant of t his géJ!ne is t 0 vrrite t 't!c lve or sixteen words 

f J nlling él r cctémgl e Jn t ba blé..ckb:." r d . Plé~ yers é)re directed t o find 

related w¡)rc.~s. I n t h0 f 01Iu\·¡ing eXél m:rle they ",ould l )ok f .)r on_osites. 

sm¿lll 

hard 

little 

brave 

l a te 

angry 

Complements 0r OII osites 

short 

hany 

e~pty 

easy 

s oft 

early 

full 

l ong 

large 

rart üf th¿ fun in this g2me is the cLDnting r hythm it hns. The 

exam¡..le is used t o check c crrela tion 0f subject é!ll0 ub ject ¡;r onouns. 

It c <..·uld be used with v~r :;site s, or adverbs c f place • 

.&cample: 

1 s ~e you, éJnd y 'u s ec in.e 

~ve see him, and hz sees 

He s ees h er, anJ she 

She sees me, émd 1 

They see us, é.md 

Yúu see them, and 

us 
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Parts of Speech 

In this g¿:; me tha 1-- l f' yers write. Each ¡.;1r-yer dr iJws [1 rectélngle 

five squ;:: res [! cross (In:! f our squi:'res down like this: 

w a t e h 

NOUNS "'éJter él nt test CDr house 

VEHBS w:>rk '!rrive trv come helt 

AD JECT IVES ",hite Dngrv tGll _c :lol h (\ t 

Any five letter wor d is written .cross the t opo Then the plGyers 

fill each square with a word beginning with the letter at the t op, and 

belonging t o the cléJ SS indicated at the left. 

Cross MéJtching Review 

This exami le wa s used é' fter Lesson VI. To review vaca bult:rry. 

To bring things illegally a. right 

b. health 
vlhen water gets dirty gr ab c. 

A ship d . smuggling 

e. l- i¡.eline 

GOGd condition of your body f. vessel 

g . I' ollutiún 
Take things by force h. foolish 
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Al 12NDI A c.: 

T E S T 

Lea cuidéltl <..i Séillent e: e l p J s ¡ ~ je siguiente. 

Vuca lmlDry: L¡:!ke - h ,-lrnea r 
bmvli nc; - j ug,. r c . .lliche; 7Y)1dinr,~' ll~y - ly.üerélmél . 

trips. 'i'hen Jim Mitchc11 1 S f éJ v (:rite s r ::ort is ' .. ~.\ 1inf. . There éJre scver¡ü 

b::J\üing [J 11eys in t o\>'n. Tbe l_l; ycrs or gé!nize int o t~é!ms ;,nd tbere is a 

"1 h;:¡ve t e; be r, t t I-.¿ uv,,¡ling é lley ;:·t eight t onight" Jim t 'j1d Irene .:.;ne 

ffie rning é: S h~ 1cft f ::;r wJrk~ "1 111 be b ¡:1 ck f '-Jr dinner o t six-thirty". 

1INo I.r ublem" Irene r-..'! l ,lied . "lt wi1l be 0n th c: t G ~le éit six-thirty 

t unight. 1 w¡)nt t :J \vatch the seven-thirty sho", on 'l'. V. 11 

Tha t evening at él qUétrter t o six Jim wélked int0 the kitd·.::n and. c ou1d 

s~e thot dinncr \VilS éllmst re¡:; dy . 1Iyou nre right on ti;ne"" he seid. 

tl Di dn It 1 t~ll y';u S0? " Sél Ü! his wife as sh~ put SLlme ~cta t ~e s in the 

stove t ú b¡:;ke. 

"Oh, 1 i. lm\:'St Í'.:r g;)t" suid Ji.'ll . YJU Id better I-u t in éJn extra l:otDto 

:jr tW0 . At 1eDst t\Yo . ffr éink is él yuunj? fe110w <!nd he }T ;:; t;:.L1y eats 

BIBLIOTECA CENTRAL 
U"'VE".'O". e! EL SALVADO 
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:..:uesti,:ms 

C,jnteste hs siguientes ¡:;r..!gunté' s see ún l o 1,d':1c en el ¡:'éJsaje . 

e) 'y,rherc tlJcr<.: were teélms 

b) :1uring él fishing triJ; d ) in the winter 

2. lJi é! Irene :prJ test él t"Jut the eéJrly hour? 

a) n o, she ar¡;. r ov ed it e) sh~ ex¡.lr inec t!:e r. rJ~lem 

b ) yes, S h8 die. , d) Irene ,J iL: n ' t like the h 'Jur 

3. Di d Jim come út tl: e h : ur thélt h e h ó'.), mentLJned? 

a) he c.'me ( ~ little l¿.ter e) he carne right on time 

b) he Célme él little e co rlier d) he Cé 'Jllc into the kitchen 

4. l~bat dU the r layers dJ é, t th~ L'.:.Hling é,lley; 

él) they r est:::d ¡"!n ~J. lc,ughcG 

b) ti ey ¡:,lé>yed vcry well 

c) tbey plé"ye :1 [:nj tvlked 

d) t hey f 'Jrined te'ms 

he[~ding 2 

lI iJho is Fr a!k? lI, I renJ él skcc. . 

llOh, 1 (.L-n "st í )r g )t t ,:: t c ll y '-'u" , s aid Ji:.a, II l"r <Jnk DiJ lton is the new 

mech,:nic é, t tt. ,,; gé! r;:'ge . he hes j "",ined our b,:;wlinC t2D iU, [¡nd 1 invited 

by himself Dnd •.• 

"Jim!", I r ene interruI;ted. IIY,m invitcd (. strrtllge mé:: n t J dinner and y ,'u 

di dn 't even cé,ll me?1I 

- --- _.-'" 
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"1 di dn 't h¿~vc time . I,'e w;:rt! v -= ry 'msy t :)déJY. lJes i des , 1 just t h ' ught 

(; f it (IS w-= wcr c leéJving t he gé,ra ge . l<'rank is t; ,Jing t ') c ome by <J nd t éJ ke 

me t ú th~ lJ J",ling ¿¡ ll~y, S 0 1 th:.·'ugbt he might a s \Vell come ei.;rlier <:n": 

hélve sUj.l-er with uso He is ~- fine y .. ung !11<·n , ¡:¡ n j 1 é.¡,n sure 

" flut 1 shou1d ehv('Ys kn0w in él Jv¡.ncz! t.'e "re just hé;ving haobur gcrs 

¡JllQ b.:keJ ~ .. -, t (j t oes. TJ:-w t d.ümer is n,)t en ugh t :J s '3rve t e, lJ guest . 

':;s peciCJ l ly t e: S 'J%~ ,-Jne 1 h"vc nevcr met! 11 

~(ercise 

Si l i' <.- fir~l(1c i0!~ coincide c -m l o 1~id0 escri~)a l' ( true) en el esp¡ 'cio 

en b12nc0 ; si 10 c0ntr~d ice, escribe F (fo ls ~) y si n~ está menci~nado , 

~s cribél NH (nc,t menticn-::d) . 

3. Ir~n~ 'v<JS sur::.ris ~r.l pnd unh,:l J. y 

4. Ir.Gne di.J nl~t 1ike t he p0~le éJ t tbe f <;ré.' ge 

5. Fré'nk bJ r, 
c. €,;u:.,1d [11 ;"'ctite 

6. Jim h.:,J i nvitcd Fril nk é.' week oeLre 


