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1.1 Statement of the problem

For every human being, communication is the way of expressing their ideas, thoughts, feelings and the like. There are many types of communication, but the most powerful type of it is the oral communication. Our ability to use language to build words, combine these into meaningful sequences and then articulate them through speech that makes us the most powerful communicators on the planet Williamson (2008). Oral communication is an important tool to interact with one another; it is more than just a message been transmitted from a speaker to a listener; the speaker is at the same time both the subject and object of his own message La Forge (1983). In this modern world, people learn foreign languages for different purposes, for instance, to travel abroad, to get a good job, to study a career etc. and when they are learning the second language, the main skill they want to develop is the speaking skill for it is the first aspect of the language they will reproduce and practice. 

Every year, at language academies like Prolingua, Centro Cultural Salvadoreño Americano (CCSA), Centro de Enseñanza de Idiomas de la Universidad de El Salvador (CENIUES) and some other academies, thousands of thousands of people enter to study and learn English as a second language; at first they seem very excited in the learning process. They come to the language academy with a lot of enthusiasm to learn the foreign language as well as developing their skills. At the beginning, some of them arrive to the classroom and practice what they are learning; also they go out of the classroom speaking in English. Moreover, when the teacher makes activities in the class almost everybody likes to take part in them, but there is a time in which students are likely to change their feelings about speaking English. That is the time when evaluated activities such as oral presentations and interviews come or when oral exams arrive. In these situations, students have mentioned that they tend to feel nervous , they  forget the words or  sweat a lot when they are about to have an oral presentation in front of the class or an oral exam with the teacher. Based on those comments, it can be said that it is on the first levels that students tend to experience different situations that make them feel a series of emotions which tend to interfere with their performance and one of them is Foreign Language Anxiety.

The situation mentioned above, really concerns the group of researchers for it is a serious situation happening at CENIUES for it happened once to them as well. Based on their experience and indicators that can be seen in the classrooms such as: sweat, nervousness, forgetting words, stuttering and some others, gave them the motivation to investigate on this situation in the life of the students of English at CENIUES.

Provided that students experience certain degree of fears when learning a second language they can feel more stressful when they are expected to speak in the second language before the fluency is achieved. Krashen, who was interviewed by Young (1992), stated that speaking can cause high anxiety level on students. In the last 10 years, it has been noticed that learners who study an English course at CENIUES have troubles in the speaking area and do poor on it. This has been identified through some indicators that say something is wrong in the learning process. Those indicators are students´ lack of participation in class, bad grades in oral presentation or oral exams and fear when communicating with others in the target language.

In many different countries such as; Honk Kong, China, USA, just to mention a few there has been carried out a lot of research about anxiety. It has been said that Foreign Language Anxiety is a factor which has to be taken into account in the teaching learning course for it blocks the communicative process. In many papers, it has been mention the consequences of the existence of the Foreign Language Anxiety e. g poor development, lack of participation and low grades. Those issues are very important and need to be taken into account, but in order to have an investigation about them, it is necessary to find out its existence before starting to investigate more in deep as it has been done until now. The incidence of this variable in CENIUES is still pending for no previews research has been carried out before about the foreign language anxiety. Indeed, that was the motivation of this research, to find out the existence or lack of it in CENIUES so it can be used in the future for further investigations. However, this project does not underestimate the valuable information provided by the many different other contributions on topics related to it, indeed they were a great help.

The present study pursued to find out if Foreign Language Anxiety is an issue that occurs in CENIUES. Before carrying out this research, a variety of information about Foreign Language Anxiety was collected in order to know important aspects of it on this process. Roughly, it can be said that different learning situations cause a certain degree of anxiety on students. However, what is more valuable and motive this research was to find out the existence or lack of it in CENIUES. Moreover, this research is inspired by previous studies (Tanveer, 2007; Osboe, Fijimuna et all.) on anxiety issues other countries and those researches indicate that anxiety has some positive and negative effects on students’ oral performance.  In addition, even though many research studies have been carried out on anxiety, there is not a specific one that proves if anxiety really exists in CENIUES. Therefore, researching that topic was significant for it will be of great importance to start more in deep investigation related to Foreign Language Anxiety.

1.2. Formulation of the problem

 Does Foreign Language Anxiety exist on students’ oral performance at an Intermediate Intensive English course at CENIUES?
1.3. Objectives 

General Objective
- To determine the existence of Foreign Language Anxiety on students' oral performance.

Specific objectives
- To find out what are the indicators that show that foreign language anxiety occurs on students' oral performance in an Intermediate Intensive English course at CENIUES
- To prove if students face FLA mostly in evaluated speaking activities in an Intermediate Intensive English course at CENIUES

-To find in which circumstances students face Foreign Language Anxiety in Intermediate levels at CENIUES

1.4. Rationale of the research

While previous research has been found about foreign language anxiety, they have not shown statistically the existence of it in CENIUES. “Even without empirical proof, the mere awareness of foreign language anxiety is worthy of fuller investigation” (Shams, 2006). Hence contextualizing this to the language academy was indeed useful for having a better understanding about it. Throughout a survey the existence of foreign language anxiety on students of CENIUES at basic intensive courses was set. Furthermore, this project showed the indicators of FLA and finally the present research demonstrated the situations in which students experience the FLA.  In addition, all the findings helped the purpose of having a better understanding and being useful for further investigation.

1.5. Limitations

Limitations of this study were first the lack of research background in the context in which this study was focusing on, that means at CENIUES; in other words, there was not a research available that could have guided us in our topic of anxiety in the English courses at the language academy CENIUES, it would have helped us more when writing the first chapters of this study and also at the time of consulting more sources and authors about anxiety.  A second limitation was the time availability to get the data with the instrument. The period of time needed to get the data was at the end of the first semester, the time to get the data was short in relation to the data being collected and the amount of information processed. Finally, another limitation was the availability of the group that was selected as informants. In this limitation, it is important to mention that not all the participants were likely to participate answering the instrument. This may have affected the results for these students sometimes answer the instrument to finish and sometimes the answers are not for sure true. Moreover, some students may not answer with the true for sometimes they felt ashamed of sharing that kind of information with others. This could have kept the results with bias, but as mention before this is not a factor that could be manageable at all in these cases.

CHAPTER 2: THEORETICAL FRAMEWORK
2.1. Background
A series of studies have been carried out in the field of anxiety and the learning of a second language specifically in the oral performance of students on it. In the last 20 years many researchers have been investigating deeply about the relationship of foreign language anxiety and speaking a second language. They have shown evidence that prove the existence of anxiety during the development of oral performance of a second language. This has been studied during long periods of classes by observing students at the time they perform orally in the second language. Moreover, students answer tests and questionnaires about explaining how they feel when speaking. Researchers expose this information through these data collection techniques that they implement during their investigation.  This section describes the main characteristics related with anxiety and the existence of evidence that is reflected on students’ oral performance when learning a second language. The following 4 articles comprise background research on these fields. 

In 1991 Hee Jung Lee made an investigation on the effect of learner anxiety on oral performance in English as a second language context which took place at the Ohio State University. The purpose of this study was to investigate the effect of learner anxiety of language learning within the context of speaking a second language. The researcher’s intend was to verify if speaking oriented activities in class make students nervous. Moreover, he wanted to research the relationship between anxiety and students oral proficiency. This research collected the data through questionnaire surveys, schedules interviews, and participants’ observation. The sample was drawn from the population who were attending ESL spoken language classes. The participants were originally placed in either English 104 or 105 based on their scores on an audio-tape speaking test. The researcher adapted the two-section questionnaire from the FLCAS instrument by Horwitz et al (1986) and Young`s questionnaire (1989) were used to collect relevant data from the subjects. The students were solicited to take the questionnaire survey at the end of the winter of 1991. After that, the researcher   had some volunteers in a 30 minutes interview conducted in their native language so that they could express themselves freely. In addition to this the researcher attended the English 104 and 105 courses as a participant observer in order to experience and interpret the data meaningfully and correctly. 

In an ordinary university of China on April of 2003, Zhang Xianping researched on the language anxiety and its effects on oral performance. This study lasted two years and the researcher decided to investigate on this topic because he noticed that anxious students usually have problems when communicating in a second language specially those whose native language is not English so he wanted to find out   the effects that language anxiety causes on their oral performance. Zhang Xianping based on the Gregersen and Hortwitz (2002) theories contended that students with communication apprehension, test anxiety and fear of negative evaluation would often demonstrate a mismatch between their mature thoughts and their and immature foreign language proficiency. The researcher took 97 participants who were non-English major students of two groups of an English course in a college in China. The students were between 19-21 years old. They were given the Foreign Language Classroom Anxiety Scale to measure their anxiety degree. An interview was conducted in the classroom with 8 volunteers. The interview was videotaped and transcribed for analyses. They also used the Communication unit which measures the subjects’ language maturity. The results were analyzed in a quantitative way. The author could conclude that there was a high anxiety score so that the result was a lower students’ oral performance in the language. Moreover, EFL learning is a very sophisticated process and language anxiety, as a major learners’ variable, affect the learning process in a very subtle way. 

Hseyook Park and Adam Lee researched in a Korean University during the spring semester of 2004. They made an investigation about the L2 learners' anxiety, self-confidence and oral performance. The researchers took 132 participants who were enrolled in English conversation classes. The main motivation for the investigators was that English education in Korea had been changed to focusing on improving communicative ability. As a result, Korean learners of English were struggling to improve and develop their English communicative skills, in particular, listening and speaking skills. The authors based their findings taking into account studies on anxiety that have reported different effects of it on second or foreign language learning and performance (Aida, 1994; Chastain, 1975; MacIntyre & Gardner, 1989; Philips, 1992).  Moreover Aida’s theory (1994) examined the relationships of foreign language anxiety and students' performance in Japanese learning for native English speakers. She used Horwitz et al.'s construct of foreign language anxiety as a research framework and partially supported the validity of Horwitz et al.'s However, test anxiety, which was Horwitz et al.'s component of foreign language anxiety, was not supported. Based on these findings, she suggested that test anxiety might not be specifically germane to foreign language anxiety. Researchers’ methodology consisted on the questionnaires about confidence and anxiety about English oral performance that were given to the students. The students were informed that the questionnaires were being given in an effort to understand how they think and feel about their English learning and to gain some insights on the more effective teaching procedures for the future students. The questionnaire consisted of 30 items about anxiety and confidence related to English oral performance. The 11 items of self-confidence related to English education were developed on the basis of the previous literature and 19 items of anxiety were adapted from Aida (1994) and Horwitz et al. (1986). Students' oral performance was assessed in terms of IATEFL criteria: Range, ease of speech, attitude, delivery, and interaction. As a result the authors could conclude that learners' anxiety about communication, criticism and examination were the main components of anxiety for Korean learners of English, and learners' anxiety level was negatively related to their oral performance. For self-confidence, L2 learners' situational confidence, communication confidence, language potential confidence, and language ability confidence were the main components of self-confidence. In particular, communication confidence and self-image of language potential were closely correlated with oral performance. 

At the University of Granada during the academic years of 2004 and 2005 Jean T. Stephenson Wilson researched on Anxiety in learning English as a foreign language: It`s associations with students variables, with overall proficiency and with performance on an oral test. The aim of this study was to verify if the hypothesis establish by previous research were well-founded and to clarify as far as possible the complex interplay among anxiety, overall proficiency in English, and achievement in the oral skill in a group of English for specific purposes students. What motivates the researcher to do this work was the negatively influence of anxiety in the linguistic domain level as well as in the oral proficiency. Moreover, the researcher took into account that poor language achievement might arouse even more anxiety. The author based his findings on Morris, Davis and Hutchings’ theories (1981) which states that what constitutes general anxiety it has been considered to comprise worry and emotionality in which worry concerns with cognitive aspects and emotionality concerns with one´s perception of the psychological effective elements of anxiety experience. Moreover, the most common types of anxiety studied in previous researches such as state anxiety and trait anxiety and the situation specific anxiety and the facilitating anxiety and debilitating anxiety theory. For this study there were 40 participants in total. All of them were taking the English course for specific purposes. The researcher applied different instruments to collect the data. The FLCAS instrument, recorded interviews and transcription of them, an oral test, an oral performance criteria, and a written test.  They could conclude that the higher levels of foreign language anxiety the participants experienced, the lower the score they tended to attain on the oral test.  Furthermore, the results of this study are in line with outcomes reported by other researchers who investigate links between performance in the speaking skill and language anxiety.
2.2. Theoretical foundations 

Anxiety is one of the most well documented psychological phenomena. The definition of anxiety ranges from an amalgam of evident behavioral characteristics that can be studied scientifically to introspective feelings that are epistemologically inaccessible (Casado & Dereshiwsky, 2001). Broadly speaking, anxiety is the subjective feeling of tension, apprehension, nervousness, and worry associated with an arousal of the automatic nervous system (Ozcan, 2007). Traditionally, the nature of anxiety has been differentiated into trait anxiety, situational anxiety, and state anxiety. Though no clear delineation between these three categories can be claimed, the differences can roughly be identified on a range from stability to humanity, with trait anxiety related to a generally stable predisposition to be nervous in a wide range of situations on one end, and a moment-to-moment experience of transient emotional state on the other. Situational anxiety falls in the middle of the continuum, representing the probability of becoming anxious in a specific type of situation.
The recent history of studies on anxiety in the language learning area is remarkably influenced by two seminal papers. First, Scovel (1978) identified that early perspectives of anxiety generated very inconsistent results concerning the relationship between anxiety and second language achievement. Scovel attributed the conflicting and mixed results to different anxiety measures and different conceptualizations of anxiety. He claimed that ambiguous experimental results can be resolved if the distinction between facilitating and debilitating anxiety is drawn.

Facilitating anxiety occurs when the difficulty level of the task triggers the proper amount of anxiety. However, although a certain level of anxiety may be beneficial, too much anxiety can lead to a debilitating effect, which may lead to avoidance of work, inefficient work performance and low grades.

Horwitz (1986) paper is also influential. The author clearly articulated the concept of foreign language anxiety. Placing language anxiety in the framework of related concepts of anxiety, the author recognized that language anxiety is a situation-specific anxiety construct, largely independent of the other types of anxiety. One major contribution of their paper is it offers a Foreign Language Classroom Anxiety Scale. This self-report instrument, eliciting responses of anxiety specific to foreign language classroom settings, triggered a large amount of similar studies. The results of these studies demonstrated that language anxiety exerts a debilitating role in the second/foreign language classroom in different contexts. 

The complexity of anxiety is also reflected in the means of its measurement. There are three major ways of measuring anxiety in research, including behavioral observation or rating; physiological assessment such as heart rates or blood pressure tests; and participants’ self-reports, in which internal feelings and reactions are measured (Casado & Dereshiwsky, 2001; Daly, 1991). Participants’ self-reports are utilized most often in examining the anxiety phenomenon in educational studies. Summarizing the above discussions, it is recognized that language anxiety, a type of situational specific psychological phenomenon bearing its own characteristics from language learning contexts, is a relatively distinctive form of anxiety. 

2.3. Definitions
Foreign Language Anxiety: this is defined as the feeling of tension, apprehension and nervousness associated with the learning situation Ozcan (2007). According to Park and Lee (2000), “anxiety is one of the most negatively influential variables, which prevents learners from successfully learning a foreign language. It makes language learners nervous and afraid, which may contribute to poor aural / oral performance and low achievement”. If students feel anxious or they do not, it is an important thing to consider when teaching and learning a second language. When the affective filter of students is up they do poorly in class because that blocks their learning process.
Language anxiety integrates three performance anxieties:

 Communication apprehension: It is a type of shyness characterized by fear of or anxiety about communication with people. This cognitive condition occurs when people communicate in unfamiliar surroundings and people. Although some people desire to communicate with others and see the importance of doing so, they may be impeded by their fear or anxiety so their minds get blank and have no understanding of social cause and effect.
Test anxiety: It is a tendency to become alarmed about the consequences of inadequate performance on a test or other evaluation. It also can be summed up as a condition where in someone emotionally or physically experiences distress at prior, during or after taking an exam. This type of anxiety gets in the way of a person’s performance in school, to the effect of it affecting his / her ability to learn even outside school since it makes people experience mental block or feelings of dread.

CENIUES: Stands for University of El Salvador’s Foreign Language Center. CENIUES is an institution that offers op
en English, French, and Japanese courses divided into either 15 or 20 levels depending on the Language and age. CENIUES is the result of a group in which the main involved people were the professors Sara Lopez, Nicolas Ayala and Pedro Salazar, who belong to the University of El Salvador’s Foreign Language faculty, they had the initiative to offer foreign language courses, which started in the 80’s. However, it was not until the 90’s that CENIUES became an official institution, period in which enough financial resources were assigned. 

This project is considered a self-sustainable one, and is characterized by being permanent. Currently, CENIUES is considered as an excellent Foreign Language Institution. The University of El Salvador’s prestige, faculty, teaching quality, facilities, and legal regulations make it possible. In addition, its great rate of students and popularity in Salvadorian people confirm it. 

Performance: Most people know that academic performance generally refers to how well a student is accomplishing his or her tasks and studies, but there are quite a number of factors that determine the level and quality of students' academic performance: such as; grades, attendance, standardized tests, extracurricular activities and behavior. 

Fear of negative evaluation: It is defined as the apprehension about others’ evaluations or avoidance of evaluative situation and the expectation that others would evaluate one negatively (Watson and Friend 1969). Not everybody likes to be evaluated, for that reason; many of students tend to be scared of speaking in front of their peers or even with the teacher for they think the other person who is listening to them will be evaluating their performance in a negative way.

Self-steem: According to Coopersmith (1967), "self-esteem is a personal judgment of worthiness that is expressed in the attitudes that individuals hold towards themselves. It is a subjective experience which the individual conveys to others by verbal reports and other overt expressive behavior."

Cognitive anxiety: it refers to the mental aspect of anxiety experience including negative expectations, preoccupation with performance and concern about others’ perceptions. It refers to the doubt students have about their abilities to complete a task or in their performance in general, emotions and thoughts are part of this type of anxiety as well. It is important to mention that everybody tends to have concerns about oneself of how good is he /she doing in the learning process of English as foreign language.

Somatic anxiety: which refers to learners’ perceptions of the physiological effects of the anxiety experience as reflected arousal and unpleasant feeling states such as nervousness, upset stomach, pounding heart, sweating, and tension (Morris, Davis and Hutchings 1981). 

Trait anxiety:  is relatively stable personality characteristic, ‘a more permanent predisposition to be anxious’ (Scovel, 1978: cited in Ellis, 1994: 479). While state anxiety is a transient anxiety, responses to a particular anxiety-provoking stimulus such as an important test (Spielberger, 1983: cited in Horwitz, 2001: 113). Trait anxiety reflects a stable tendency to respond with state anxiety in the anticipation of threatening situations. It is closely related to the personality trait of neuroticism. Such anxiety may be conscious or unconscious.
Existential anxiety: It is a more profound type of anxiety that it is inherently built into the language learning process, and touches the core of one`s self-identity and self-image (Foss and Reitzel,1988). The theologian Paul Tillich characterized existential anxiety as "the state in which a being is aware of its possible nonbeing" and he listed three categories for the nonbeing and resulting anxiety: ontic (fate and death), moral (guilt and condemnation), and spiritual (emptiness and meaninglessness).
Facilitative anxiety: Alpert and Harbet (1960) defined it as the more common interpretation stimulates the learner to adopt avoidance behavior.  
Debilitating anxiety: It encourages the learner to handle the new learning task effectively; it is, therefore, consider to be an asset performance ( Kleinmann, 1977: Scovel 1978).

It has been observed that anxiety does not necessarily inhibit performance but in some cases can actually promote it. ‘Worry,’ which is considered the cognitive component of anxiety, has been shown to have a negative impact on performance, whereas the affective component, emotionality, does not necessarily have detrimental effects (Zoltán Dornyei, 2005).
2.4. Hypothesis

Foreign Language Anxiety is an academic issue that occurs on student’s performance in CENIUES.
2.5. Variables
	Variables 
	Dimensions 
	Indicators 

	Foreign Language Anxiety existence
	Students ‘lack of participation in class.

Students´ behavior in class.
	Fear of speaking in front their peers and teacher.

Fear of making mistakes.

Nervousness when speaking in front of the class.

Sweating.

	Oral performance


	Low grades 
	Lack of vocabulary 


CHAPTER 3: METHODOLOGY

3.0. Methodology

This research work aimed at proving the existence of Foreign Language Anxiety in Intermediate English courses at CENIUES. The following research question was addressed in this study: Does Foreign Language Anxiety exist in Intermediate English level at CENIUES in the semester II/ 2012?

The study was conducted at CENIUES at the University of El Salvador. CENIUES is the appropriate setting for researching on anxiety issues and second language learning since English courses are taught in this place and its students come from several academic backgrounds. In spite of any research has been made over the same concern, it is necessary to find out if this issue occurs at CENIUES. And as result the findings of this research will contribute to the understanding of this phenomenon at its time.
3.1 Research level


This investigation project intended to measure the variables involved in students` performance in speaking skills while learning English as a foreign language and its correlation with Foreign Language Anxiety problematic. This problematic includes Foreign Language Anxiety existence and students’oral performance in learning English. Provided that this specific area of learning had not been studied in depth in Salvadorian context, this study has established some parameters for further interventions in the field.

3.2. Research design


This study has followed a quantitative research design to discover how students’ oral performance in speaking activities was related to Foreign Language Anxiety and its existence in the classroom. The purpose of adopting correlation strategy was to demonstrate a correlation among Foreign Language Anxiety existence and oral performance towards the English learning context and performance. Moreover, a questionnaire was administered in order to get the needed data to establish and evidence the existence of those correlations in the indicated context.
3.3. Sample data

The participants were students from CENIUES’ English courses at the University of El Salvador. The study sought the existence of Foreign Language Anxiety in the students of CENIUES’ English courses while they are learning a foreign language. Students from intermediate level were selected. It is important to mention that CENIUES is an institution which offers English courses to children, teenagers and adults. This English program offered by CENIUES has 20 groups divided into three levels: from 1 to 6 Basic, from 7 to 12 Intermediate and from 13 to 20 Advanced.  The intermediate level was chosen because at this level most of the students have had experiences with the language, which attained our topic of investigation. Moreover, intermediate levels are more likely to have settle people whose are sure they are going to continue and finish the English course program. That level had the largest population so the investigation is more reliable in means of participants. The majority of participants’ age was between twenty one to twenty five years. There were 75 participants which represented the 90% of the population.
3.4 Data Collection 

A) Intervention/Materials 

In this case, the intervention consisted of administering a survey to four groups of intermediate students from CENIUES courses. The survey was research- adapted and gathered valuable data to conform three different profiles of the population taken for this research. The first one was about population`s personal information such as age and gender in order to obtain a personal profile from this students. Together with this profile, the type of institution were students come from either a public institution or a private one was taken into account to obtain an academic profile, as an evidence of their proficiency in the language. Lastly, an economic profile was considered by researching if students invest their time just to study, work or both of them. Those variables are relevant to this research in order to get the deeply information of the correlation between learning English as a second language and the existence of foreign language anxiety specifically on speaking performance activities. This correlation was associated to determine the extent to which one of them relates to the other. In the following section the specifications per item are presented. 

B) Measurement/ Instrument

The survey used in this study was adapted from Horwitz’s Foreign Language Classroom Anxiety Scale and it was modified in order to get the data needed and a better understanding from students who took it. The first section covered information of the students’ personal, academic and economic profiles such as age, gender, type of institution they come from and if students work, study or do both.  The second section was subdivided into three sections regarding the existence of anxiety when learning English specifically into speaking activities. The first section regards with physiological indicators of each individual, such as, sweat, nervousness, forgetting words, stuttering, etc. The second section has to be with aspects directly related to the teacher, for instance, teacher’s corrections; students’ participation asked by the teacher, students’ misunderstanding related with teacher’s speaking ability, among others. Finally, the third section involves other factors associated with the environment and interaction with other individuals. Moreover, this section included voluntarily students’ participation, students’ concerns when making mistakes and when talking into the language either in the classroom or with native people among others were approached as well. 

3.5. Data analysis

A) Data Collection


Data were gathered in the following procedure. First, the survey was taken from a standard scale used in some investigation projects before, translated to Spanish, revised and validated so as to have an appropriate instrument to get the data needed. The validation process consisted on having the survey submitted to an analysis so that it could be verified that the items were addressing the correct aspects of this investigation. The validation process for the instrument was like appeared next. The researchers exposed a summary of the project and the survey to CENIUES’s coordinator Lic. Guadalupe Martinez so as to let her know what the investigation intended to study and she gave the approval of it. After that, the researchers distributed a pilot survey to a group of 12 students in a dominical Intermediate English course in CENIUES, in order to check if the students were capable of understanding and answering each item correctly. This pilot helped the real instrument to ensure the validity and reliability it must have in order to get the data. Afterwards, the real survey was programmed and passed to the participants. The surveys were administered the third Sunday of August to the dominical Intermediate courses in CENIUES. The total of the intermediate courses are 4, so the surveys were passed to the four groups. In the four courses the students were provided with a two-paged survey divided into 3 parts that was answered by 75 students.

Students took an approximate of 10 to 15 minutes to answer the survey.

B) Data Analysis Procedure 

This study used quantitative data. For making the data analysis of the survey, descriptive statistics were used. This data was statistically analyzed to guarantee a level of reliability. Results provided clear evidence on how variables related to one another, and are presented below. Both Univariate and Bivariate analyses were made in order to measure the degree of relationship between variables. 
CHAPTER 4
4.1 STATISTICAL ANALYSIS (Univariate)
The following variables were analyzed in the first part of the survey containing information that characterizes the group of individuals in research about the personal data. The analysis begins with the study of the age ranges for individuals.
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It can be observed that the greatest age group is made up by individuals who are among twenty to twenty-five years old and  this group represents46.7% of the study population, then there is a downward tren dover the age of individuals which indicates that the older they are the fewer amount of individuals in the group. Moreover, individuals aged from 15 to20 covers17.3% ranking the third place in number of individuals per group.
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In this case as it was expected the numbers of female students in this level is greater since it covers 56% of the study population while the masculine gender only covers 44%. However, the difference is not so great as in most of the cases where the number of female students double or triple the male population, whereas in this case only exceeded by 12%. Therefore, the data shows that the data gap is slight.
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Then we analyze the type of institution which individuals come from, considering the modalities of public and private education, it is known that the teaching of English in the private sector is mandatory since the first years of academic education and in some cases since kinder garden, whereas the public sector is mandatory since seventh grade; therefore, it will be interesting to observe that differences found between the two groups of individuals with respect to their level of anxiety. 
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As shown in the graphic, from the 75 surveyed students thirty-six only study, nine only work and thirty individuals do both activities at the same time, meaning that there are thirty-nine people working and therefore, it probably suits them more to study on Sunday.

A block is then analyzed by the results of the items with emphasis on those most relevant results obtained.

BLOCK ANALYSIS I.  Physiological indicators.
The first aspect studied is physiological in which the individual holds if trembles when he knows he will be called to participate in the class and the results are shown below:
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It can be observed that most individuals manifest to experience this feeling rarely; however, there are twenty-two who experience it almost always and seven who experience it always which is alarming because class participation is a very common activity in these courses so the student should already be familiar with this situation.

BLOCK ANALYSIS II. Factors directly related to the teacher.
This second part of the survey contained aspects related to the interaction among students and teachers and it shows if this factor causes anxiety in students. The first question mentions if students get nervous when he does not understand what the teacher is saying, the obtained results are shown as follows:
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In this case, it can be observed that only eight people do not feel worried to understand what the teacher says that means that just 10.7 % of them understand perfectly the instructions of the teacher. It is important to mention that there are 15 individuals that do not understand what the teacher says so that means that they cannot get the rhythm and pace of the class very well.

BLOCK ANALYSIS III. Factors related to the environment in which the students interact.
The analysis of this part includes those aspects related to the interaction of the student and his environment in class and outside the classroom and how this environment can be a factor of producing anxiety to the student.
[image: image6.png]I am not nervous when conversing
with native speakers.

B Frecuencia

Always 11
Almost always 20
Rarely 37

Never 7





In this case, thirty- seven of the students rarely do not feel nervous to interact with native speakers of English, the rest of the students do not feel comfortable in this situation; therefore, such a scenario does generate anxiety in the majority of the students.

[image: image7.png]| feel confident when | speak in my
English class.

" Seriesl

No answer 1

Always 11

Almostalways ‘30
Rarely ‘30

Never 3





This item shows that only three students never expressed feel confident when speaking in English while the rest said to feel uncomfortable. As a result, oral activities generate discomfort in at least 55.45% of the individuals.
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It is shown a total of fifty-nine of the students who experience insecurity at the time of speaking in the class. Hence, this is clear evidence that shows that anxiety exists mostly in oral activities.
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It can be observed that only nine students feel they are able to have a fluent conversation in English but the rest do feel worry about that. As a result, fluency will be always an important factor in students ‘anxiety when participating in oral activities.
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It is shown that ten students always feel overwhelmed in the oral activities while sixteen almost always. On the other hand, only eighteen never feel overwhelmed in the oral activities. In general, for fifty-six students, English rules represent an obstacle at the time of developing an oral activity.

4.2 Bivariate analysis of the most relevant question, BLOCK I.

Firstly, it is analyzed whether students demonstrate panic and is related to their profession in order to see whether there is any relationship between these two factors.

Contingency table:  I_feel_panic_when_speak_without_been_prepared *Current Profession 

	
	Current profession
	Total

	
	Student
	Employed
	Both
	

	I_feel_

panic_when_

speak_without_

been_prepared
	Never
	4
	1
	3
	8

	
	Rarely
	16
	7
	15
	38

	
	Almost Always
	14
	1
	7
	22

	
	Always 
	2
	0
	5
	7

	Total
	36
	9
	30
	75


It is observed that those who never panic are the ones that are students only; it's probably because they have more time to be prepared for class. On the contrary it happens in the case of those who always panic because they are those who study and work at the same time; it is probably associated with the problem of time to prepare that arose earlier. Also paradoxically the group which almost always feels panic also is represented by those who are only students. 

Then we analyze the existence of panic about gender:

Contingency table: I_feel_panic_when_speak_without_been_prepared *Gender

	
	Gender
	Total

	
	Male
	Female
	Masculino

	I_feel_panic_when_speak_without_been_prepared
	Never
	6
	2
	8

	
	Rarely
	16
	21
	37

	
	Almost Always
	7
	14
	21

	
	Always 
	3
	3
	6

	Total
	32
	40
	72


In general, it is observed that women are the ones who most often manifest panic since in this category it double the number of male individuals.

Bivariate analysis of the most relevant question, BLOCK II.

In this case, the first question was the most important, it concerns with the idea that student says they are worried when they do not understand what the teacher is saying in English. The results reflect higher frequencies in the categories rarely, almost always and always the ones that show a minor degree in the existence of anxiety associated with teaching. 

Contingency table: I_do_not_understand_what_the_teacher_is_saying *Gender

	
	Gender
	Total

	
	Male
	Female
	

	I_do_not_understand_what_the_teacher_is_saying
	Never
	4
	4
	8

	
	Rarely
	12
	15
	27

	
	Almost Always
	9
	14
	23

	
	Always 
	7
	7
	14

	Total
	32
	40
	72


In this case, it is observed that gender groups are well balanced, so that the fear to not understand the teacher it is similarly manifested equally in men and women. This is probably related with students misunderstanding what the teacher says which is a key factor in the overall performance of the student in class time.

Bivariate analysis result with the variable current profession it is shown below:

Contingency table:  I_do_not_understand_what_the_teacher_is_saying *current profession 

	
	Current profession
	Total

	
	Student
	Employed
	Both
	Estudiante

	I_do_not_understand_what_the_teacher_is_saying
	Never
	5
	1
	2
	8

	
	Rarely
	13
	1
	14
	28

	
	Almost Always
	9
	4
	11
	24

	
	Always 
	9
	3
	3
	15

	Total
	36
	9
	30
	75


It is generally seen that the group who are employed are those who experience less fear of not understanding the teacher. On the contrary, those who study and perform both activities are those that show greater fear; between these categories scale a similar percentage is shown. In the case of students this fear could be associated with the lack of experience and lack of trust that they can manifest; but in the case of the ones that perform both activities they may have little time to devote to their English courses. 

Bivariate analysis of the most relevant question, BLOCK III.

To continue it is presented the analysis of individuals’ behavior by gender and profession in relation of each variable in this block.

It is developed the first analysis about the reaction in having conversations with natives according to gender:

Contingency table: I_would_not_be​_nervous_speaking_the_foreign​_language_with​_native_speakers *Gender
	
	Gender
	Total

	
	Male
	Female
	

	I_would_not_be​_nervous_speaking_the_foreign​_language_with​_native           speakers 
	Never
	4
	3
	7

	
	Rarely
	15
	20
	35

	
	Almost Always
	9
	11
	20

	
	Always 
	4
	6
	10

	Total
	32
	40
	72


In general the groups by gender are really balanced; next it is evaluated if the same happens in relation to current profession and individuals.

Contingency table:  I_would_not_be​_nervous_speaking_the_foreign​_language_with​_native_speakers* Current Profession
	
	CurrentProfession
	Total

	
	Student
	Employed
	Both
	Estudiante

	I_would_not_be​_nervous_speaking_the_foreign​_language_with​_native           speakers 
	Never
	3
	1
	3
	7

	
	Rarely
	18
	6
	13
	37

	
	Almost Always
	11
	1
	8
	20

	
	Always 
	4
	1
	6
	11

	Total
	36
	9
	30
	75


In general the ones that feel more nervous are students and the ones that do both at the same time, because these groups are the ones who present highest frequency in the categories of almost always and always.
To continue it is analyzed if the student feels overwhelmed by the rules in relation to gender: 

Contingency table: Overwhelmed_by_rules_when_speaking*Gender

	
	Gender
	Total

	
	Male
	Female
	

	Overwhelmed_by_rules_when_speaking
	Never
	10
	8
	18

	
	Rarely
	14
	15
	29

	
	Almost Always
	4
	14
	15

	
	Always 
	4
	5
	9

	Total
	32
	39
	71


Generally the rules overwhelmed the female individual gender doubling the quantity of the male individual gender in the cumuli frequency among the categories of almost always and always. 

Next it is evaluated the same variable according to individuals’ current profession.
Contingency table: Overwhelmed_by_rules_when_speaking * Current Profession
	
	CurrentProfession
	Total

	
	Student
	Employed
	Both
	Estudiante

	Overwhelmed_by_rules_when_speaking
	Never
	9
	1
	8
	18

	
	Rarely
	18
	4
	8
	30

	
	Almost Always
	6
	2
	8
	16

	
	Always 
	3
	2
	5
	10

	Total
	36
	9
	29
	74


In general though the small difference the rules overwhelmed more the people who study and work at the same time, this probably is associated to the little time they have to study and memorize the necessary rules to employ and have a fluent conversation.

The last variable analyzed by gender and current profession is referred to students who feel worried not being able to have a fluent conversation. The results by gender are shown next. 
Contingency table: I_am_worried_about_not_having_a_fluid_conversation*Gender
	
	Gender
	Total

	
	Male
	Female
	

	I_am_worried_about_not_having_a_fluid_conversation
	Never
	6
	3
	9

	
	Rarely
	11
	11
	22

	
	Almost Always
	10
	18
	28

	
	Always 
	4
	8
	12

	Total
	31
	40
	71


In general the fluency in conversations worries more the individuals of the female gender due to this represent the higher frequency in the options of almost always and always in the scale. 

In means of current profession we observe the following: 

Contingency table: I_am_worried_about_not_having_a_fluid_conversation*Current Profession 
	
	CurrentProfession
	Total

	
	Student
	Employed
	Both
	Estudiante

	I_am_worried_about_not_having_a_fluid_conversation
	Never
	6
	0
	3
	9

	
	Rarely
	13
	3
	6
	22

	
	Almost Always
	12
	4
	14
	30

	
	Always 
	5
	2
	6
	13

	Total
	36
	9
	29
	74


The groups have very similar answers, so being fluent in conversations is relevant for the individuals despite the profession they have by the moment.

The analysis of the three blocks shows as a result that the most important factors which point anxiety in the oral activities are:
· The student panics when speaking in the English class.

· The student feels worried when he/she does not understand when the teacher speaks in English.

· The student feels nervous having conversations with native speakers.

· The student does not feel self-conscious when speaking English in the class.

· The student feels their partners are better than him/her.

· The student feels worried not being able to have a fluid conversation.

· The student feels overwhelmed of the number of rules he/she has to learn to speak English.
CHAPTER 5 
CONCLUSIONS
· It was found that Foreign Language Anxiety does exist in students from intermediate English courses in oral speaking activities.

· On the other hand, in each block analysis was possible to notice that there were two principal factors important to highlight. The first one is related directly to the teacher and the second followed by the environment in which the students interact, being those the most important factors.
·  Moreover, the existence of anxiety is no showed in the same amount for all the individuals for everybody react to any stimuli in a very different form.

· There was no dominant gender in the studied population, having 56% of female and 44% of male participants. It was not expected to find that minimal difference in gender since generally there are more women in the classroom.

RECOMMENDATIONS

· To take native speakers to English class so that students are exposed to real situations of the language. In that way, students will not only share experiences from other cultures, but also use the language being learned.
· To train and teach English teachers how to deal with anxiety situations in the classroom so that they can control it and decrease students’ anxiety when learning a second language.
· To motivate teachers  to have a good rapport with students in order to help them feel more comfortable when using the target language specially in speaking activities. 
· To have teachers interact more in depth with students for getting a better idea on how every student of the class feels when learning the foreign language so that teachers might be able to know how each learner reacts when feeling anxious. 
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 Trabajo de investigación sobre la existencia de ansiedad en las actividades orales en el aprendizaje del idioma inglés, en los alumnos del curso de inglés intermedio de CENIUES de la Universidad de El Salvador.
Objetivo: la presente encuesta está diseñada para colectar la opinión  de los estudiantes de CENIUES acerca de situaciones que ellos enfrentan relacionadas con la ansiedad durante su curso de inglés, para evidenciar la incidencia de este factor en las actividades orales  en  el aprendizaje de dicho idioma.

Instrucción: Lea detenidamente cada ítem y responda con  sinceridad cada una de las interrogantes  utilizando tinta azul. Cualquier duda se la aclararemos con gusto. 
Gracias por su colaboración.
I. Datos personales
1. Edad 
15 -20 


26-30 


36 -  mas
21-25 


             31-35

2. Género
M:    

F: 

3.  Tipo de institución  donde recibió  educación básica
Pública: 
   privada: 

4. Profesión actual:
Estudiante:     
empleado:       
ambos: 

    II.  Test sobre aspectos que evidencian  ansiedad en los estudiantes.
 Indicación: Marque con una  X la opción con la que se sienta más identificado según su experiencia personal  en su curso de inglés, respecto a cada uno de los aspectos que se numeran a continuación.

La escala se define de la siguiente manera: N: “Nunca”, PV: “Pocas veces”, CS: “Casi siempre”,
S: “Siempre”.
	BLOQUE I.  Indicadores Fisiológicos.

	Descripción 
	Nunca
	Pocas
Veces
	Casi
Siempre
	Siempre

	1. Tiemblo cuando sé que voy a ser llamado a participar en la clase. 
	
	
	
	

	2. Durante la clase, me doy cuenta que estoy pensando en cosas que nada tienen que ver con el curso. 
	
	
	
	

	3. Comienzo a sentir pánico cuando tengo que hablar en la clase  sin prepararme.
	
	
	
	

	4. En la clase  me puedo poner tan nervioso  que olvido las cosas que ya aprendí.  
	
	
	
	

	5. Aunque me sienta muy preparado para la clase, me pongo  nervioso  o ansioso en la clase. 
	
	
	
	

	6. A menudo me siento sin ánimos de ir  a clases.
	
	
	
	

	7. Siento que mi corazón palpita con fuerza cuando siento que seré mencionado en la clase. 
	
	
	
	

	BLOQUE II. Factores relacionados con el docente

	Descripción.
	Nunca
	Pocas
Veces
	Casi
Siempre
	Siempre

	8. Me preocupa cuando no entiendo lo que el maestro está diciendo en inglés.
	
	
	
	

	9. Me molesta cuando no entiendo las correcciones que el maestro hace en la clase.
	
	
	
	

	10. Siento temor que mi profesor  este listo para corregir todos los errores que cometa. 
	
	
	
	

	11. Me pongo nervioso cuando no entiendo cada palabra que mi maestro dice. 
	
	
	
	

	12. Me pongo nervioso cuando el maestro hace preguntas de temas que no he estudiado.
	
	
	
	

	BLOQUE III. Otros Factores relacionados con el entorno e interacción de los individuos.

	Descripción.
	Nunca
	Pocas
Veces
	Casi
Siempre
	Siempre

	13. Me apena ser voluntario para responder y participar en la clase.  
	
	
	
	

	14. No me siento nervioso  al conversar con personas nativas del idioma. 
	
	
	
	

	15. Me siento muy seguro de mí mismo cuando estoy hablando en mi clase . 
	
	
	
	

	16. No me preocupo por cometer errores en la clase.  
	
	
	
	

	17 No me molesta en absoluto llevar más cursos de inglés.
	
	
	
	

	18. Me siento seguro cuando hablo en la clase.
	
	
	
	

	19. Por lo general me siento a gusto durante las evaluaciones en mi clase. 
	
	
	
	

	20. No siento presión alguna de estudiar antes para la clase de inglés. 
	
	
	
	

	21. Siempre siento que los demás estudiantes hablan inglés mejor que yo.
	
	
	
	

	22. Me siento preocupado de no ser capaz de tener una conversación fluida.
	
	
	
	

	23. Me siento nervioso y confundido cuando hablo o participo en mi clase.
	
	
	
	

	24. Me siento seguro y relajado cuando voy para mi clase.
	
	
	
	

	25. Me preocupan las consecuencias de  reprobar . 
	
	
	
	

	26. Me siento abrumado por el número de reglas que debo aprender para hablar inglés.
	
	
	
	

	27. Temo que los otros estudiantes se reirán de mí cuando hable en  inglés.
	
	
	
	


Foreign Language Classrrom Anxiety Scale from Elaine Horwitz .

Horwitz, E. K., Horwitz, M. B., & Cope, J. (1986). Foreign language classroom anxiety. The Modern Language Journal, 70(2), 125‐132.
1. I never feel quite sure of myself when I am speaking in my foreign language class.  

2. I don't worry about making mistakes in language class. 

3. I tremble when I know that I'm going to be called on in language class. 
4. It frightens me when I don't understand what the teacher is saying in the foreign language. 
5.  It wouldn't bother me at all to take more foreign language classes. 
6. During language class, I find myself thinking about things that have nothing to do with the course.

7. I keep thinking that the other students are better at languages than I am.

8. I am usually at ease during tests in my language class. 

9. I start to panic when I have to speak without preparation in language class. 

10. I worry about the consequences of failing my foreign language class. 

11. I don't understand why some people get so upset over foreign language classes. 

12. In language class, I can get so nervous I forget things I know. 

13. It embarrasses me to volunteer answers in my language class. 

14. I would not be nervous speaking the foreign language with native speakers. 

15. I get upset when I don't understand what the teacher is correcting. 

16. Even if I am well prepared for language class, I feel anxious about it.

17. I often feel like not going to my language class. 

18. I feel confident when I speak in foreign language class. 

19. I am afraid that my language teacher is ready to correct every mistake I make. 

20. I can feel my heart pounding when I'm going to be called on in language class.

21. The more I study for a language test, the more confused I get. 

22. I don't feel pressure to prepare very well for language class. 

23. I always feel that the other students speak the foreign language better than I do. 

24. I feel very self‐conscious about speaking the foreign language in front of other students. 

25. Language class moves so quickly I worry about getting left behind. 

26. I feel more tense and nervous in my language class than in my other classes.
27. I get nervous and confused when I am speaking in my language class. 

28. When I'm on my way to language class, I feel very sure and relaxed. 

29. I get nervous when I don't understand every word the language teacher says. 

30. I feel overwhelmed by the number of rules you have to learn to speak a foreign language. 

31. I am afraid that the other students will laugh at me when I speak the foreign language. 

32. I would probably feel comfortable around native speakers of the foreign language.  

33. I get nervous when the language teacher asks questions which I haven't prepared in advance.
STATISTICAL ANALYSIS
PART 2: CHART 1. VARIABLES

	Variable
	Valid
	Non valid

	Age
	75
	0

	Gender
	72
	3

	Type of school attended
	75
	0

	Current profession
	75
	0

	I tremble when I know that I'm going to be called on in English class
	75
	0

	During the English class, I find myself thinking about things that have nothing to do with the course.
	75
	0

	I start to panic when I have to speak without preparation in English in class.
	75
	0

	In English class, I can get so nervous I forget things I know.
	75
	0

	Even if I am well prepared for the English class, I feel anxious about it.
	75
	0

	I often feel like not going to my English class. 


	75
	0

	I can feel my heart pounding when I'm going to be called on in the English class
	75
	0

	I worry about not being able to catch up
	74
	1

	I get upset when I don't understand what the teacher is correcting
	74
	1

	I am afraid that my English teacher is ready to correct every mistake I make.
	75
	0

	It frightens me when I don't understand what the teacher is saying in English.
	75
	0

	I get nervous when the English teacher asks questions which I haven't prepared in advance
	75
	0

	It embarrasses me to volunteer answers in my English class.
	75
	0

	I am not nervous when conversing with native speakers.
	75
	0

	I feel confident when I speak in my English class. 
	74
	1

	I don't worry about making mistakes in English class
	75
	0

	It wouldn't bother me at all to take more English classes
	75
	0

	I feel very self-conscious when I use English in front of other students. 
	74
	1

	I am usually at ease during tests in my English class
	75
	0

	I don't feel pressure to prepare very well for English class
	75
	0

	I always feel that the other students speak the English language better than I do
	74
	1

	I am worried about not having a fluid conversation. 
	74
	1

	I get nervous and confused when I am speaking in my English class
	75
	0

	When I'm on my way to the English class, I feel very sure and relaxed
	75
	0

	I worry about the consequences of failing my English class
	75
	0

	I feel overwhelmed by the number of rules I have to learn to speak English.
	74
	1

	I am afraid that the other students will laugh at me when I speak the foreign language
	75
	0


Part 3: UNIVARIATE ANALYSIS OF QUESTIONS IN THE INSTRUMENT
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BLOCK ANALYSIS II. Factors directly related to the teacher.

I get nervous when I don´t understand every word that the language teacher says 
	 
	Frequency
	Percentage
	Valid percentage
	Cumulative percentage

	Valid
	Never
	19
	25.3
	25.3
	25.3

	 
	Rarely
	34
	45.3
	45.3
	70.7

	 
	Almost always
	19
	25.3
	25.3
	96.0

	 
	Always
	3
	4.0
	4.0
	100.0

	 
	Total
	75
	100.0
	100.0
	 


 I am afraid that my English teacher is ready to correct every mistake I make

	
	Frequency
	Percentage
	Valid percentage
	Cumulative percentage

	Valid     Never

              Rarely

              Almost

always

              Total
	43

21

11

75


	57.3

28.0

14.7

100.0
	57.3

28.0

14.7

100.0
	57.3

85.3

100.0


It frightens me when I don't understand what the teacher is saying in English.
	
	Frequency
	Percentage
	Valid percentage
	Cumulative percentage

	Valid     Never

              Rarely

              Almost always

              Always

              Total
	19
34

19

3

75


	25.3

45.3

25.3

4.0

100.0
	25.3

45.3

25.3

4.0

100.0
	25.3

70.7

96.0

100.0


 I get nervous when the English teacher asks questions which I haven't prepared in advance
	
	Frequency
	Percentage
	Valid percentage
	Cumulative percentage

	Valid     Never

              Rarely

              Almost always

              Always

              Total
	9

34

25

7

75
	12.0

45.3

33.3

9.3

100.0
	12.0

45.3

33.3

9.3

100.0
	12.0

57.3

90.7

100.0


It embarrasses me to volunteer answers in my English class.
	
	Frequency
	Percentage
	Valid percentage
	Cumulative percentage

	Valid     Never

              Rarely

              Almost always

              Always

              Total
	 26

34

12

3

75
	 34.7

45.3

16.0

4.0

100.0
	34.7

45.3
16.0

4.0

100.0
	34.7

80.0
96.0

100.0


 I am not nervous when conversing with native speakers.
	
	Frequency
	Percentage
	Valid percentage
	Cumulative percentage

	Valid     Never

              Rarely

              Almost always

              Always

               Total
	7

37

20

11
75
	9.3

49.3

26.7
14.7
100.0


	9.3

49.3

26.7

14.7
100.0

	9.3

58.7

85.3

100.0


I feel confident when I speak in my English class.
	
	Frequency
	Percentage
	Valid percentage
	Cumulative percentage

	Valid     Never

              Rarely

              Almost always

              Always

              System

               Total
	3

30

30

11

74

1

75
	4.0

40.0

40.0

14.7

98.7

1.3

100.0
	4.1

40.5

40.5

14.9

100.0
	4.1

44.6

85.1

100.0


I don't worry about making mistakes in English class.
	
	Frequency
	Percentage
	Valid percentage
	Cumulative percentage

	Valid     Never

              Rarely

              Almost always

              Always

               Total
	21

31

18

5

75
	28.0

41.3

24.0

6.7

100.0
	28.0

41.3

24.0

6.7

100.0
	28.0

69.3

93.3

100.0
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Part 5: CONTINGENCY TABLES REGARDING THE VARIABLES

OF INTEREST
	I feel

panic when
speak without
been prepared

                Total
	Current Profession
	Total

	
	
	Student
	Employed
	Both
	

	
	Never
	4
	1
	3
	8

	
	Rarely
	16
	7
	15
	38

	
	Almost Always
	14
	1
	7
	22

	
	Always
	2
	0
	5
	7

	
	
	36
	9
	30
	75


	I feel

panic when
speak without
been prepared

Total
	Gender
	Total

	
	
	Male
	Female
	

	
	Never
	6
	2
	8

	
	Rarely
	16
	21
	37

	
	Almost Always
	7
	14
	21

	
	Always
	3
	3
	6

	
	
	32
	40
	72


	I do not understand what the teacher is saying

Total
	Gender
	Total

	
	
	Male
	Female
	

	
	Never
	4
	4
	8

	
	Rarely
	12
	15
	27

	
	Almost Always
	9
	14
	23

	
	Always
	7
	7
	14

	
	
	32
	40
	72


	I do not understand what the teacher is saying

                Total
	Current Profession
	Total

	
	
	Student
	Employed
	Both
	

	
	Never
	5
	1
	2
	8

	
	Rarely
	13
	1
	14
	28

	
	Almost Always
	9
	4
	11
	24

	
	Always
	9
	3
	3
	15

	
	
	36
	9
	30
	75


	I would not be​ nervous speaking the foreign​ language with​ native           speakers
Total
	Gender
	Total

	
	
	Male
	Female
	

	
	Never
	4
	3
	7

	
	Rarely
	15
	20
	35

	
	Almost Always
	9
	11
	20

	
	Always
	4
	6
	10

	
	
	32
	40
	72


	I would not be​ nervous speaking the foreign​ language with​ native           speakers  

                Total
	Current Profession
	Total

	
	
	Student
	Employed
	Both
	

	
	Never
	3
	1
	3
	7

	
	Rarely
	18
	6
	13
	37

	
	Almost Always
	11
	1
	8
	20

	
	Always
	4
	1
	6
	11

	
	
	36
	9
	30
	75


	I am worried about not having a fluid conversation
Total
	Gender
	Total

	
	
	Male
	Female
	

	
	Never
	6
	3
	9

	
	Rarely
	11
	11
	22

	
	Almost Always
	10
	18
	28

	
	Always
	4
	8
	12

	
	
	31
	40
	71


	I am worried about not having a fluid conversation
                Total
	Current Profession
	Total

	
	
	Student
	Employed
	Both
	

	
	Never
	6
	0
	3
	9

	
	Rarely
	13
	3
	6
	22

	
	Almost Always
	12
	4
	14
	30

	
	Always
	5
	2
	6
	13

	
	
	36
	9
	29
	74
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I start to panic when I have to speak without preparation in English in class.
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In language class, I can get so nervous I forget the things I know                   
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I often feel like not going to my language class
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I get upset when I don´t understand what  the teacher is correcting
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I`m afraid that my language teacher is ready to correct every mistake that I make
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It wouldn't bother me at all to take more foreign language classes.
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I feel confident when I speak in foreign language class.
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I am usually at ease during tests in my language class.
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I don't feel pressure to prepare very well for language class.
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I always feel that the other students speak the foreign language better than I do.
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Language class moves so quickly I worry about getting left behind.
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I feel more tense and nervous when I am speaking in my language class.
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When I'm on my way to language class, I feel very sure and relaxed.
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