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ABSTRACT

This study shows the correlation between personality types and English proficiency levels from a sample group currently taking Didáctica III in their 6th semester of the Licenciatura en Idioma Ingles Opción Enseñanza, at the Foreign Language Department at Universidad de El Salvador.

To carry out this study, the researchers utilized a survey, which asked students about their general information; a predesigned personality test, to determine students’ personality types; and a standardized proficiency test (paper based TOEFL practice test) to discover students’ proficiency level. The data collected was analyzed descriptively for most variables and a correlational study was carried out between personality types and their respective proficiency levels using statistical correspondence analysis.

The sample chosen did not yield any individuals that could be placed in the highest or lowest proficiency levels in the CEF scale, and did not provide the expected 16 personality types. Though 13 different personalities were found among the students in the sample, most of them were underrepresented with only 2 or 3 students from the sample; therefore, to carry out the correlational study 4 predominant personality types were used, which represents 61% of the individuals in the sample.

This study did show a correlation between students’ personality types and their English proficiency level, though the lack of subjects in the highest and lowest proficiency levels made it impossible to determine a specific personality type related to greater success or failure.

1. INTRODUCTION
1.1. Statement of the problem.

Yearly, the University of El Salvador receives thousands of students yearning to be successful graduates after 5 years of hard work. Unfortunately only around half of them are admitted due to a limited capacity of the University’s resources. This being the case it becomes of utter importance for the institution to be able to effectively discriminate between successful and unsuccessful candidates. This importance lies in the fact that students who drop a major have taken the position and opportunity of another student that might have graduated. Some Universities in first world countries like Boston College, DePaul University, Tufts University and even Bristol University in the U.K. include a personality test as part of their admission process. The fact that the University of El Salvador does not include exams of this kind might be the reason why so many students from all majors end up changing their minds at least once while trying to obtain a degree. This indecision is not uncommon in worldwide universities, but the systems are largely different. Students in Universities in the United States can be admitted without having a declared major and dedicate their time to general courses during the first years before deciding upon a specific field. In El Salvador, Universities have fixed curriculums and students need to apply to a specific major in order to be examined and later on admitted. In most cases, if students want to switch majors the classes they have taken in another major will not be transferable to the new one, resulting in what many believe is a “waste of time”. Since this kind of change is so hard for students, choosing the best major in which they are most likely to be successful becomes a crucial issue for both the students and the institution.

1.2 Objectives


General Objective: To find the relationship between personality types and a high linguistic proficiency level among the students in their 4th year of their major in the Foreign Language Department.


Specific Objectives: 

To find which is the most predominant personality type among the students of the Foreign Language Department.

To find the general linguistic proficiency average as measured by TOEFL per personality type.

1.3 Justification

This current research will constitute a first step into finding a relation between personality types and a linguistic proficiency level in a specific major. If such correlation is found, the implications for the admission process in the University of El Salvador would be massive. Studies of this same kind should be carried out in other majors to establish their specific correlations of high linguistic proficiency students and personality types, in which case this present research would become the key stone in such process. The University of El Salvador would greatly benefit by having a complementary test that could potentially make the difference in the admission process and that will aid students in the field that they are most likely to be successful in. Since classes in the University of El Salvador are really hard to transfer if students change their majors, it is of utter importance that they are placed in career paths in which they will be successful and feel whole. 

1.4 Limitations

This current research is based on the idea that people with specific personalities tend to be more successful than others at the time of learning a foreign language. The research will be done with this in mind, but it is also possible that no correlation will be found. Among other limitations is the use of a random sample that will be analyzed as representative of the universe but might as well not represent it completely. Also, the researchers are aware that students and faculty might lack the will to cooperate with the study, in which case the researchers will engage in dialogue with the relevant authorities to make the study as approachable as possible. A final limitation regarding money and analysis resources has also been considered and will be approached with the researchers’ best abilities.

1.5 Definition of Terms 

In order to fully comprehend the research it is necessary to define the two terms which are the center of the investigation. This research contemplates the term personality types, which according to Myer-Briggs, “are the traits preferred by a person when reacting to stimuli” (Healy, C. 2001). This means, that a person would solve a specific situation with a particular approach. This approach constitutes the individual’s personality type. It is also important to define what the researchers understand by linguistic proficiency. This can be defined as “the knowledge that users of a language have internalized to enable them to understand and produce messages in a language.” (Consolo, 2006)

2. THEORETICAL FRAMEWORK
2.1 Literature Review
Learning a foreign language is a process that is influenced by many different factors. One of the factors that has generated controversy among scholars falls in the field of Personality Types and whether these could be determinant in succeeding when learning a language.  For this particular study, the researchers will focus on the learning of one specific language, English, using as subjects students from the Foreign Language Department at the University of El Salvador. However, it is important to mention that no study can be built from the vacuum. For this study, the researchers have compiled a number of articles and previous research that has been made on this topic to illuminate the path that this study will take. 

The fact that personality types have such a big impact in research conducted within the educational field lead to believe that this could, in fact be a crucial topic to discuss. As stated by Erton, “Since 1990s, there has been a growing interest on how personality correlates to the academic performance. An individual's personality can have an effect on to what he is able to achieve with information”. From that date on, the interest in personality types has increased among researchers and teachers that hope to discover a positive correlation to find new ways to aid students in the process of learning a second language or even, enlighten potential students in their path towards a professional career. 

Many beliefs surround the interaction of personality types and learning. According to research done by Myer-Briggs, one of the main authors considered for this research, personality types determine intrinsic characteristics of a person. These characteristics influence a person’s life which lead scholars to believe that a certain type might be more prone to excel at learning English as a foreign language. For example, Carrell (1996), referring to Myer-Briggs’ type inventory, explains how “Extraverts tend to prefer learning situations that afford social interaction, oral performance, and inductive approaches; Introverts tend to prefer learning situations that are more solitary or in small groups, written performance and deductive approaches”. In the same way, Carrell continues to explain the characteristics of the other types proposed by Myer-Briggs, intuitive, sensing, feeling and thinking. 
The Myer-Briggs Type Indicator was developed by Isabel Myers and her mother Katheryn Briggs. It combines different psycologycal theories including Jung’s, Adickes’ Kretschemer’s, Adler’s, Spranger’s and Hippocrates’. Jung believed that people are different in elemental ways, so that even though they all have the same instincts (archetypes), what is really important is their preference for how we “function”. This preference is characteristic and people may be “typed” by this preference; following this train of thought he invented the “function types” or “psychological types” which is one of the fundamental ideas behind the Myer-Briggs Type Indicator. 
Adickes sustained that man is divided into four world views, which he called “dogmatic”, “agnostic”, “traditional” and “innovative”. In later years Kretschemer, Adler and Spranger followed the same basic idea differing only in the names they gave to these four contrastive elements. Five centuries earlier Hippocrates also identified four different temperaments in his attempt to explain human behavior, which he called “choleric”, “phlegmatic”, “melancholic”, and “sanguine”. (Keirsey and Bates, 1984) The Myer-Briggs Type Indicator makes use of this theory and proposed that each of the four temperaments has a mutually exclusive counterpart and each individual has a preference for one or the other, resulting in sixteen different personality types.
The Myer-Briggs Type Indicator forms 4 mutually exclusive pairs of conduct which are defined as follows: “Introverted – Extraverted” determined by “one’s primary direction for mental functioning, either predominately upon the external world as a source of factual material (extraverted) or upon the internal world as a source of ideas and concepts (introverted)” (Carlson, 1985). The second pair is “Sensing – Intuition” in which, for the sensing type, date takes the form of acts or sense impressions through the use of the five senses, whereas for the intuitive type data will tend to rely more on “hunches” or their “sixth sense”. The third type is the “Judging – Perceiving” in which the judging type processes information in a “rational” way and arrive at conclusions while it’s perceiving counterpart will gather information and avoid arriving to a conclusion. Finally, the last pair is called “Thinking – Feeling” in which the thinking type prefers to analyze, synthesize and determine the truth or falseness of information in an impersonal way, while the feeling type evaluates incoming data in terms of their goodness or badness in a subjective and non-analytical way. It is known that everyone has all eight traits in their personality, but they tend to prefer one over the other in each of the pairs, which marks their personality type. However, this does not exclude the fact that in very specific circumstances a preference might change for very precise purposes without altering the overall preference.
Since its first publication in 1962, the Myer-Briggs Type Indicator has been used to assess personality in many areas and with different purposes. It has been used in schools to help students in their choices of higher education; it has also been used as part of work interviews to assess the personality on the candidates, and in religion and mental health settings. The instrument has actually gained popularity and acceptance with the overall population. A study conducted by the National Research Council Committee on Techniques for the Enhancement of Human Performance found that people who completed the MBTI remembered it more than any other instrument and that 84 percent of the test takers found the information they received about their type accurate and helpful. 80 percent of these people felt that taking the MBTI had an impact on their behavior and 74 percent noted that they related to others differently after taking the MBTI. (Evans, 1998)
There is also some criticism associated with the MBTI. One of the strongest one states that it “puts people in boxes” and provides a base to stereotype people. However, the “intent of personality type theory is to offer a broad framework which helps people move towards appreciating individuality” (Bayne, 1995). Any personality test can be perceived as “stereotyping”, but it is the purpose and the goal with which it is used that makes the difference. Another criticism falls in the line of the test being too broad or too positive in the descriptions. While this is true, it is impossible to come with a detailed description of a personality type that will fit the entire population. Each personality type shares the overall traits but individual experience also plays a part, so as with any personality test, only broad descriptions can be offered. The last criticism found was the argument that behavior changes with the situation. This can also said to be true, but research has also demonstrated that behavior is generally consistent and if we know the individual’s preferences (in the MBTI sense) we can predict much of their behavior in different situations.
In terms of research and studies, knowing how different traits influence a person, allowed researchers to speculate, based on the characteristics of learning a language, which personality types would be better at learning a foreign language. Daele et all (2006) explain how many SLA researchers “have traditionally claimed that extraverts are the better [sic] language learners. Extraverts, who tend to be sociable, are more likely to join groups and more inclined to engage in conversations both inside and outside the classroom”. However, in this research they discovered how introverts due to their superior ability to concentrate in a task are the ideal candidates to learn a foreign language. There are contradictory conclusions regarding the topic of personality types, which is one of the reasons why this topic has been researched in the past years. 

According to Cook (1993), who is cited by Erton (2010), "there are three reasons for being interested in personality. They are: first, to gain scientific understanding, second, to access people and next, to change people". Knowing whether personality types can in fact affect the learning of a second language will allow teachers to create methodologies to cope with the variety of personalities found in the classrooms. In a bigger scope, learning how personality affects the performance on a task can help universities to guide students to the best careers for them. Doing this would represent a considerable amount of advantages for both the university and the students because they would save many more resources decreasing the number of withdrawals. 

The attention generated by this topic has been increasing for the last decades, which has taken more and more researchers to take notice on it. Carrell and a group of researchers, attempted to find definite results to this matter by comparing results obtained from the Myer-Briggs type inventory to results from grammar and vocabulary tests administered to a certain number of students, learning a foreign language. The results obtained in this research were not completely conclusive. The researchers were not able to find significant correlations between personality types and learning. However, they did find some relationships that could be influential or take part in the process of learning a language. They discovered that those students that presented perceiving personality performed better in the grammar tests that those students who presented judging personality. Regarding the vocabulary test, they found that Introvert students obtained better results than Extroverts. Though their results are not definite to establish a type that is more prone to learning a foreign a language, they are relevant to the study of personality types and learning. 

While Carrell et al (1996) found some very interesting results on aspects related to learning a language; Erton’s results (2010) were less precise but equally interesting. In his research Erton chose to work with first year students from Bilken University. All of the students were taking the same class, English 101, which means they did not have an ample knowledge of English. Erton was trying to determine a relationship between the most common personality types, introvert and extrovert, and learning a language. However, the relationship found through this study was not strong enough to decide which personality type could excel at learning a foreign language. 

All these studies constituted a major role when researching the topic and guiding the current research to its final course; however, many of them failed to include major factors in their investigations. For example, Carrell (1996) excelled at giving a one-on-one relationship between Judging/Perceiving personalities and grammar performance; he and his group of researchers were also able to find a clear relationship between Introvert/Extravert personalities and vocabulary. However, his own study admits that a different kind of test would have given different results; this fact gives ground for further investigation.  Similar situation is observed  with Daele’s and Erton’s investigations.

Analyzing the work done by previous researchers and taking into account what it was overlooked in them, the researchers decided to aim this study towards linguistic proficiency, understood as a the general ability to use a language properly. Researches of this kind, attempting to find a trend in the relationship between personality types and English proficiency level have been developed before.  As mentioned, the research conducted by Carrell (1996) showed a relation between personality types and grammar and vocabulary proficiency. But this relationship has rarely been linked with the general linguistic proficiency. This persistent gap has caught the researchers’ attention who have decided to turn it into the core of this current research. 

With the information collected through this study, the researchers aim to find a recurring pattern between personality types and linguistic proficiency. Information like this will be priceless at the time on making a formal proposal to change the admission process at the University of El Salvador so that it can follow the models already been set by first world Universities which aid their students into choosing a major that could really match their skills (Tomsho, R. 2009).
For the purpose of this study, the researchers will investigate personality types under the inventory proposed by Myer-Briggs which describes four relatively independent bipolar scales: Extraverted-Introverted (E-I), Sensing-iNtuition (S-N), Thinking-Feeling (T-F), and Judging-Perceiving (J-P). Each individual is said to have a preference for one type among each scale; all four preferences are grouped to form a specific personality type. Following the same pattern, Myer-Briggs Type Inventory yields 16 possible personality types. (Healy, C. 2001)

This research aims at finding the connections between personality types and a high linguistic proficiency among the students in their 4th year of studies in the University on el Salvador. Having specified the definitions this study will consider to classify personality types, the researchers find necessary to also define what will be considered as linguistic proficiency. However, proficiency in the context of foreign language teaching and learning, appears to be obscure in the work of many experts on the subject. Chastain (1989:48) suggests that, ‘The term seems to fall into that category of words that are commonly used without conscious attention to exact meaning.  The result is fuzzy thinking that characterizes our discussions and carries over into our teaching’.  The literature in Australia reveals that terms such as ‘quality’, ‘proficiency’ and ‘competency’ are used almost interchangeably and with imprecise definition.

According to the standard theoretical model, linguistic proficiency is defined as a function of the interaction of three different mechanisms which are: the exposure level to the target language, the economic incentives expected by the learners and the individual efficiency to learn a new language. (van Tubergen, 2010). A different study presents the following definition for linguistic proficiency “A  measure  of  proficiency  is to  be  able  to  use  the  language  confidently  and competently in unpredictable situations,  having the skill and language to get through.” (Norris, 1999). The interaction of these two concepts brings the current research to a given course in which proficiency is seen as the ability to use language confidently and competently in new situations, but which is also dependent on the particular efficiency learners have to acquire a new language. For the purpose of the study this “particular efficiency” will be examined in terms of personality type. 

This research will both evaluate the personality results of students enrolled in Didáctica III from the sixth semester of the major, which were yielded by the MBTI, as well as the results of the paper-based TOEFL practice test used by the Department, which the same students agreed to complete. The study will correlate each personality type with its linguistic proficiency. Through in-depth analysis the researchers will evaluate if there is a mode relating a specific personality with a higher linguistic proficiency. If such relationship is found, it will constitute a major platform to improve universities current admission processes. 
3. DESIGN OF THE STUDY
3.1 Description of Research Design
The current study aims at finding a link between personality types and linguistic proficiency. To comply with this purpose, there are several methodologies that can be used, and in this particular case the researchers favored a correlational study.  According to Waters (2011) a correlational study is a quantitative method of research in which there are 2 or more variables from the same group of subjects. This type of research is often used to look for the relationship between variables and can be done in three different ways: Observational Research, Survey Research and Archival Research.

For this study, the researchers chose Survey Research which collects the information via surveys. It is important to mention that correlational research often focuses on how the relationship is between two or more variables (which can be positive, negative or nonexistent); however, this study does not aim to find this description. This study is not measuring the type of correlation there is between a specific personality type and the linguistic proficiency, but it is purely finding which personalities relate to different proficiency levels. Hence, whether the relationships found are positive, negative or nonexistent will not be discussed. 
In order to collect the data, the researchers will rely on the Myer-Briggs Type Indicator to obtain the first variable. This instrument is to determine the subject’s personality type and it will be filled out and solved by each participant. The second variable (English proficiency) will be obtained through the analysis of students’ results on a practice paper based TOEFL test. These two instruments will be administered with the help of professors currently teaching Didactics III in the Foreign Language Department at the University of El Salvador. 

Correlational research has been extremely important for educational and psychological research. Since the area of the research is within the field of Educational Psychology, the researchers took into consideration how accepted this methodology is among other scholars who have looked into the topic of Personality Types and their relationship to learning a language. Among the articles used as foundation for this research, there are a number of them that have used the same methodology as the one conducted in this study.

The study that resembles the most to the one presented in this paper is the one conducted by Carrell (1996). In this study, Carrell and a group of researchers studied the relationship between the personality types described by Myer-Briggs and language learning proved by final grades from reading comprehension, vocabulary, grammar and writing tests. To do this, the researchers chose a correlational method where they compared the results of both variables from the same group of subjects. 

Another study found about this topic was conducted by Erton (2010) to test the relationship between personality traits, language learning styles and language achievement. In this study, Erton attempted to find a relation between three different variables. To accomplish that, he used two different types of inventories, one to determine personality types created by Eysenk and another one to determine learning styles. The results of these inventories were compared against the final grades obtained by the students to classify them into successful or unsuccessful students. In this case, in spite of being three variables that come into play, Erton decided to use a correlational method to attempt to explain the relations. 

Daele performed a very interesting study to correlate extraversion, one of the most well-known personality types, to oral L2 proficiency. He and his group of researchers tested pupils in two different languages, English and French. They would take pictures to a room and would ask the subjects to tell a story with no preparation whatsoever. In this way, they were able to measure the oral proficiency; whereas, the variable extraversion was taken from the Personality Types Inventory by Eysenk. To find the results to this research, they used “Pearson correlations and regression analysis with repeated measurement tests of fixed effects” (Daele, 2006). 
3.2 Sources of Data
To complete this study the researchers will collect data from a sample taken randomly of students currently taking Didáctica III at the Foreign Language Department. The first step into the research will be to administer the personality test (Myer-Briggs Type Inventory) and to sort students into the sixteen different personality types. This will be done during the first weeks of the semester so that students can fill it consciously without being distracted by the academic pressure of tests and homework. The second step will be to administer the practice paper based TOEFL. The researchers will grade the tests based on the answer sheet provided by the publishers.
For this study, it is of great importance that the tools be reliable and valid, from their design to their administration. The Myer-Briggs type inventory is an extensively used tool around the world. It has been used by many researchers and scholars interested in typifying different personalities within the Educational and Psychological field. The MBTI has proven to be both reliable, for it takes into account the consistency of responses and it has consistency of scores resulting from a participant completing the same assessment at two different times; and valid by showing that results of the assessment relate in a predictable manner to results of other similar measures.  The scores obtained from the TOEFL practice are valid and reliable as well. The instrument is widely known and used to measure the individual’s ability to use and understand the English language in an academic setting in countries where English is a second or foreign language. The answers to the test are all multiple choice, so by using the publisher’s answer sheet the researchers are ruling out any personal misjudge in the participants’ tests. 
The first data to be collected will be the personality instrument along with the survey, allowing the researchers to analyze it previous to obtaining any other variable. During this time a predominant personality type will be found among the students, and in-depth knowledge regarding the personality types present in the group will be gained allowing them a better understanding of the subjects. After this process has been completed, the researchers will administer the practice paper based TOEFL test. The results will be graded and the correlational process will begin. At this same point the researchers will give each participant the results of their tests so that they can get deeper understanding of themselves.

To ensure that the results are valid the students will be given an overview and analysis of their personality type. This will get the subjects interested in the first instrument and they will fill it with great interest. For the practice TOEFL test, taking into account that the instrument takes around two hours to be completed, the researchers will ask the pertinent authorities to approve the use of those results for students’ Practicum, this way the subjects will be motivated to fill the test to the best of their abilities. 
The process that will be followed presents both advantages and disadvantages. One of the advantages is that the researchers will be able to administer the MBTI to the subjects at the start of the semester. By doing so, the participants will have less distractors and pressures from exams and homework. Another advantage of the process of data collection is that the MBTI format that will be used is a self-scorable test, which means that there is no need to have a professional specialized on personality to score the tests and determine the personalities. Regarding the variable of linguistic proficiency, collecting the data will be relatively simple, and the tests will be easily graded by comparing students’ answers to those provided in the answer sheet.

This process also presents certain disadvantages that will have to be overcome. First, finding participants willing to cooperate might be a challenge. The participants will have to share personal and academic information that not everyone might be comfortable sharing. Second, some teachers might not be as willing to grant permission to administer the instruments in their class time, which might represent the need to summon students outside their class period and many of them might have other work-related responsibilities. Finally, quantifying the results might present a bigger challenge. The amount of students that will be part of the study is large, and from each student tow different variables will be collected. This might consume a considerable amount of time from the researchers. 

In spite of the disadvantages that the procedures to collect the data represent, the researchers firmly believe that the methodology to be followed is the most appropriate for the research. As established before, this study aims at finding a relationship between personality types and English proficiency level to make a proposal to change the admission process at the University of El Salvador. In the educational field, the most commonly used research method to find relationships between variables is the correlational approach. The MBTI was chosen among other inventories, because it is widely accepted and it is very accurate, for it does not classify people into two or three categories, but into sixteen different categories. To find the second variable, linguistic proficiency, the researchers chose to administer the practice paper based TOEFL test since it is widely available and has proven to be highly valid and reliable. Every step taken into account for the data collection process has been carefully assessed by the researchers. 
Having defined the methods and explained the procedures, the researchers find necessary to define all the variables that will be taken into account for this research. Following is a detailed description of all the statistical information used to complete this study.

3.3 Sampling Procedures 

In order to complete this research, the target population will be students of Universidad de El Salvador, currently enrolled in Didactics III in the Licenciatura en Idioma Ingles Opcion Enseñanza, which corresponds to the sixth semester in the major at the Foreign Language Department. The researchers requested the exact number of students enrolled in that particular class by submitting a request to the authorities of the Foreign Language Department. The total number of officially enrolled students until this date is reflected in the following table:

	Group 

Number
	Number of

Students 

Enrolled

	01
	47

	02
	44

	03
	22

	04
	27

	TOTAL
	140


It is worth mentioning that for research purposes both instruments will be administered to a sample of the total population selected by random sampling, making sure that it represents over 50% of the enrolled students. 

3.4 Methods and Instruments of Data Gathering 

Through the survey technique, the researchers will employ a questionnaire instrument to collect the data required regarding personality types and some other variables that will characterize them. 
For this research, the questionnaire had two blocks described as follows:

· Identification of the subjects of study

· Standardize test to determine the personality types of the subjects.

The identification of the students was obtained through the following variables:

· Age

· Gender

· Marital Status

· Children

· Failed English Courses

All of which will allow the researchers to get to know, in a descriptive manner, the group of subjects that are being studied. 

The second block of the survey is a standardized test that yields as a result the personality type of the subjects. This test was taken from the Keirsey Temperament Sorter (D. Kiersey, M. Bates, 1984) which consists of 70 questions with two possible options each. The test’s results are expressed using the Myer-Briggs Type Inventory, indicating students which of the 16 types correspond to their personality. 

The second instrument is the paper based TOEFL test, which is widely-known for its effectiveness to measure an individual’s English proficiency levels. This standardized test was taken from The Heinemann Toefl Practice Tests (K. Mahnke, C. Duffy., 1995). This test consists of 140 items divided in three different parts measuring listening, grammar and reading. Each of these three parts consists of multiple choice items that yield results ranging from 310 to 677 points.  
3.5 Description of Variables

From the first block of the questionnaire the researchers obtained five variables which are described as follows:

Age: this is a qualitative variable that for the purposes of the study will be categorized later on into an interval scale to be able to place individuals in subgroups in a more efficient way.

Gender: this is a qualitative variable and it represents a descriptive attribute of the individuals. It can also be used as a comparison parameter between subgroups and since it is known that the female population exceeds the male population, this comparison shall be done through proportions instead of frequencies. 

Marital status: is a qualitative variable and it seeks information regarding the subjects’ living situation. Besides, it provides important information given that if the individuals state to live with a partner, this would imply that those students have other responsibilities aside of their major.

Children: this is a quantitative variable and it investigates if the individuals have children or not, which would also suggest that they have other responsibilities aside of their major.

Failed English courses: this is a qualitative variable which can only have one of two answers and it seeks information regarding students’ academic standing in terms of failing any of the Intensive English courses at this point of their major.

All this variables will be of great help in order to describe the subjects in study and to observe if certain results are shared by groups with the same variables.

The second block of the questionnaire is structured to investigate the factors that determine a personality type. This standardized test allows to place each subject into 16 subgroups which are also the different categories that this variable can take. Each subgroup is defined as follows:

1. ISTJ, describes quiet and serious individuals which make logical decisions and enjoy doing things in an orderly and organized way.

2. ISFJ, describes quiet, friendly and responsible people who remember very specific stuff about people who are important to them

3. INFJ, describes individuals who seek for connections and relationships among everything they come across with. They want to understand what motivates people and are insightful about others. 

4. INTJ, describes individuals who have great drive for implementing their ideas and achieving their goals. They see patterns quickly and develop explanatory perspectives

5. ISTP are tolerant and flexible people, but when a problem appears they act quickly to find workable solutions.

6. ISFP are quiet, sensible, friendly and kind people. They enjoy the present moment and dislike disagreements and conflict.

7. INFP are idealistic, loyal to their values and loyal to people who are important to them. They are curious and are quick to see possibilities.

8. INTP are people who seek to develop logical explanations for everything that interest them. They are adaptable but skeptical and sometimes critical.

9. ESTP are flexible and tolerant, they take a pragmatic approach focused on immediate results. They act energetically to solve the problems.

10. ESFP are outgoing, friendly and accepting people. They love life and love working with others to make things happen.

11. ENFP are enthusiastic and imaginative people. They see life as full of possibilities, and make connections between events and information very quickly.

12. ENTP are quick, ingenious and outspoken people. They are resourceful in solving new and challenging problems but will seldom do the same thing in the same way.

13. ESTJ are practical, realistic and matter-of-fact individuals who organize projects and people to get things done. They focus on getting results in the most efficient way possible.

14. ESFJ are conscientious and cooperative individuals who like to work with others to complete tasks accurately and on time. 

15. ENFJ are empathetic and responsible who find potential in everyone. They normally act as facilitators in the groups they work with.

16. ENTJ are frank, decisive and assume leadership readily. They quickly see illogical and inefficient procedures and develop systems to solve organizational problems.
From the first instrument subjects provide six variables that will be used to describe individuals and to define their personality types. 

The last variable of this study will be obtained through the second instrument and it consists of the grade each individual scored at the paper based practice TOEFL test.

Grade: this is a quantitative variable that, for the purposes of the study, is categorized into 6 different intervals taken from the Common European Framework. These intervals are described as follows:

C2: The capacity to deal with material which is academic or cognitively demanding, and to use language to good effect at a level of performance which may in certain respects be more advanced than that of an average native speaker.

C1: The ability to communicate with the emphasis on how well it is done, in terms of appropriacy, sensitivity and the capacity to deal with unfamiliar topics.

B2: The capacity to achieve most goals and express oneself on a range of topics

B1: The ability to express oneself in a limited way in familiar situations and to deal in a general way with nonroutine information.

A2: ability to deal with simple, straightforward information and begin to express oneself in familiar contexts.

A1: basic ability to communicate and exchange information in a simple way.

3.6 Statistical Treatment.

Once the researchers have all the data available the first step will be to analyze it in a descriptive manner. For the qualitative variables which consist in different categories it will be necessary to know the number of cases in each of the categories, which will also be reflected in the percentage they represent of the total. This will be stated through frequency tables and graphs which will help the understanding of the results.

For the analysis of two categorical variables (or bivariate analysis), it is of the interest of this research to study how they behave according to the categories of each variable. In this case the most important relation will be the one obtained from the personality types and the TOEFL intervals. To find the correlation between these two variables, the researchers will use a correspondence analysis which is a technique which draws relationships based on the association of the variables under analysis. This technique also builds a graph in which the proximity of the points reflects the level of association between the variables. This means that through the use of the graph it will be possible to establish proximity and hence a correlation between the different personality types of the individuals and the grade interval they are normally associated with.

4. ANALYSIS OF DATA 
4.1 Descriptive Analysis.

The descriptive analysis of the variables has been done with a sample of 61.43% of the total population who completed both instruments. However, some subjects left some questions unanswered in the first instrument; those omissions are reflected as follows:

	 
	Age
	Gender
	Marital Status
	Children
	Failed English courses
	Personality Type
	TOEFL intervals

	N
	Valid
	79
	86
	85
	79
	81
	86
	86

	 
	Lost
	7
	0
	1
	7
	5
	0
	0


In this table it can be seen that the largest information lost is regarding the age and children variables, for which 7 people did not provide any answers. This represents only an 8.1% of information lost per question. There is also some information lost in variable which investigates if the subjects have failed any of the Intensive English courses; this question was left unanswered by 5 subjects which represents an information loss of 5.81%. These three questions are the variables which present the highest loss of information, but in any of the cases this loss does not go over 10% which is the highest tolerable loss for a research; therefore, none of the variables present a significant loss of information and they can all be processed with the information available. 

The main objective of a descriptive analysis is to present an accurate picture of the subjects under study, for this reason the researchers will first present their finding of each of the variables of the study.

The first variable is age, which has been categorized into intervals to make it easier to identify. The information regarding this variable is shown below.

Age intervals
	
	Frequency
	Percentage
	Valid 

percentage
	Cumulative percentage

	Valid
	From 18 to 22 
	52
	60.5
	65.8
	65.8

	
	From 23 to 27 
	21
	24.4
	26.6
	92.4

	
	From 28 to 32
	3
	3.5
	3.8
	96.2

	
	Over 32 
	3
	3.5
	3.8
	100.0

	
	Total
	79
	91.9
	100.0
	

	Lost
	
	7
	8.1
	
	

	Total
	86
	100.0
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For the age variable, it can be observed that most of the subjects are among the ages of 18 to 22 years old and this group represents the 60.5% of the sample under study. Following this group there is also a good amount of students whose ages range from 23 to 27 years old and they represent 24.4% of the sample. It can also be observed that in the sample there are 3 subjects over the age of 32. In order to study  these subjects better, the researchers carried an analysis of atypical data for this variable to verify if any of them exceed the expected values.
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In this case it can be observed that only one of the subjects is located over the expected interval. This student is 58 years old and is located significantly over the average of the sample under study.

The next variable to be analyzed is the gender of the subjects in order to determine if there are significant differences among the subjects according to this variable:

	 
	Frequency
	Percentage
	Valid 

percentage
	Cumulative percentage

	Valid
	Male
	37
	43.0
	43.0
	43.0

	 
	Female
	49
	57.0
	57.0
	100.0

	 
	Total
	86
	100.0
	100.0
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The gender variable behaves as expected since there is a clear difference in percentages. The female subjects represent the 57% of the sample overpowering male subjects in 14%. This difference will be considered at the time of comparing results by gender.

The next variable (marital status) defines the status of the subjects in terms of their association with a life partner. The results of this variable are shown below:

	 
	Frequency
	Percentage
	Valid 

percentage
	Cumulative 

Percentage

	Valid
	Single
	81
	94.2
	95.3
	95.3

	 
	Married
	3
	3.5
	3.5
	98.8

	 
	Free Union
	1
	1.2
	1.2
	100.0

	 
	Total
	85
	98.8
	100.0
	 

	Lost
	
	1
	1.2
	 
	 

	Total
	86
	100.0
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For this variable it can be observed that the current situation of the subjects is predominantly single since this group represents 95.3% of the sample under study.

Besides the marital status of the subjects it is also important to determine if they have children. This would suggest that the subjects have affective and economical responsibilities towards their children. The result of this variable is shown as follows:

Children

	 
	Frequency
	Percentage
	Valid percentage
	Cumulative percentage

	Valid
	Yes
	7
	8.1
	8.9
	8.9

	 
	No
	72
	83.7
	91.1
	100.0

	 
	Total
	79
	91.9
	100.0
	 

	Lost
	
	7
	8.1
	 
	 

	Total
	86
	100.0
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In this case it can be observed that there is a correspondence to the marital status variable discussed before, and most of the subjects do not have children while only 8.9% of the sample does.

With all the variables analyzed to this point the subjects can be described as individuals. The subjects of study vary mostly among 18 to 22 years old and are mostly female individuals representing 57% of the sample. They are mostly single and have no children at the moment of this study.

After the analysis of all the variables that describe the subjects it is also necessary to analyze the question which determines if the subjects under study have failed any of the Intensive English courses at this point of their major. The results are shown below:

	 
	Frequency
	Percentage
	Valid percentage
	Cumulative percentage

	Valid
	Yes
	14
	16.3
	17.3
	17.3

	 
	No
	67
	77.9
	82.7
	100.0

	 
	Total
	81
	94.2
	100.0
	 

	Lost
	
	5
	5.8
	 
	 

	Total
	86
	100.0
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For this variable, it can be observed that only 14 of the subjects expressed to have failed any of the Intensive English courses, therefore most of the individuals are at this stage of their major without having failed an Intensive English course. For the sample under study the researchers chose to analyze students currently enrolled in Didáctica III class, which implies that all the students have approved all 5 of the Intensive English Courses (Intensive Basic English, Intensive Intermediate English I, Intensive Intermediate English II, Intensive Advanced English I and Intensive Advanced English II). Since they have all approved the courses mentioned above, it is expected for them to have an advance English level at this point of their major.

The last variable in the first instrument determines the personality type of the subjects which is described as follows:

	Personality type
	Frequency
	Percentage

	ESTJ
	21
	24%

	ISTJ
	17
	20%

	ISFJ
	8
	9%

	ESFJ
	7
	8%

	INTJ
	6
	7%

	ISFP
	5
	6%

	ENTJ
	4
	5%

	INFJ
	3
	3%

	ESTP
	3
	3%

	ESFP
	3
	3%

	ENTP
	3
	3%

	ENFJ
	3
	3%

	ENFP
	1
	1%

	Total
	86
	100%


For this variable, it can be observed that there are only 4 predominant personality types. This personality types represent 61% of the subjects in the sample.  The rest of the personality types found are underrepresented with a minimal amount of individuals in them. For the purposes of this study the researchers will only consider the four predominant personality types mentioned above.

The second instrument retrieves the grade obtained by each subject in the paper based practice TOEFL test. The results obtained are categorized into 4 intervals and are shown in the table below. In order to organize the data collected, the researchers decided to classify the grades obtained in intervals. In order to do so, it was decided to use intervals established by the Common European Framework, which is one of the most widely accepted measures for language competency. CEFR classifies students in six different categories according to the skills they possess in the language. CEFR classifies the levels by letters and numbers (A1-A2, B1-B2 and C1-C2. To accomplish the purpose of this study, a conversion table was used to find equivalents between CEFR and TOEFL scores. In this research, the two first categories that represent the lowest were not found. The other categories are represented in the table that follows: 
	 
	Frequency
	Percentage
	Valid percentage
	Cumulative percentage

	Valid
	B1 337-459
	42
	48.8
	48.8
	48.8

	 
	B2 460-542
	38
	44.2
	44.2
	93.0

	 
	C1 543-626
	5
	5.8
	5.8
	98.8

	 
	C2 627-677
	1
	1.2
	1.2
	100.0

	 
	Total
	86
	100.0
	100.0
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Here it can be observed that most of the individuals can be placed among the B1 and B2 groups. At the same time those groups represent relatively low grades and hence a low English proficiency according to the practice TOEFL test. It can also be said that there is only one subject in the highest grade interval whose grades greatly differ from the rest of the sample. To have a better picture of this individual the researchers carried an atypical data analysis to discover if this student is significantly different from the sample. The graphic result of that analysis can be found below:
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This analysis allowed the researchers to find that this individual is in fact atypical and is placed in position number 72 of the data base and obtained a TOEFL score of 633 points.

It is also important to notice that no one in the sample was placed in the lowest grade interval A1 and A2 which correspond to 310 to 336 points. Since this interval is not represented in the sample it won’t be considered for later analysis and instead the researchers will work with the categories which are represented.

This concludes the analysis of the variables. The researchers will proceed to analyze the correlations of the variables with bivariate analysis.

4.2 Bivariate Analysis

For this analysis the researchers correlated some of the descriptive variables of the group with the results of the TOEFL practice test in order to determine if there are significant differences between the subgroups under study.

The first two variables under analysis is the grade intervals and the ages of the individuals. This correlation is expressed as follows:

TOEFL grade intervals vs. Age intervals

	 
	TOEFL grade intervals
	Total

	 
	B1 337-459
	B2 460-542
	C1 543-626
	C2 627-677
	A2 337-459

	Age 

intervals
	From 18 to 22 
	25
	25
	2
	0
	52

	 
	From 23 to27
	9
	9
	2
	1
	21

	 
	From 28 to 32
	1
	2
	0
	0
	3

	 
	Over 32
	1
	1
	1
	0
	3

	Total
	36
	37
	5
	1
	79


This table helps to identify the atypical subject who belongs to the age group of 23 to 27 years old. In general the distribution of the individuals by age is around the first two groups which were already identified as the largest in size.

The next two variables under study are gender and the TOEFL grade intervals.

Gender vs. TOEFL grade intervals

	
	TOEFL grade intervals
	Total

	 
	B1 337-459
	B2 460-542
	C1 543-626
	C2 627-677
	A2 337-459

	Gender
	Male
	16
	17
	3
	1
	37

	 
	Female
	26
	21
	2
	0
	49

	Total
	42
	38
	5
	1
	86


According to gender it can be observed that both groups are well balanced and they evenly distribute among each of the TOEFL grade intervals. It can also be observed that the atypical subject is a male individual.

Another correlation of interest is among the variables of failed English courses and gender to determine if there are significant differences between the gender groups and their academic performance. Those results are shown as follows:

Gender vs. Failed English courses

	 
	 
	Failed English courses
	Total

	 
	 
	Yes
	No
	Yes

	Gender
	Male
	Frequency
	2
	34
	36

	 
	 
	% de Gender
	5.6%
	94.4%
	100.0%

	 
	Female
	Frequency
	12
	33
	45

	 
	 
	% de Gender
	26.7%
	73.3%
	100.0%

	Total
	Frequency
	14
	67
	81

	 
	% de Gender
	17.3%
	82.7%
	100.0%


This table shows that the failure percentage in proportion of the gender size is bigger for the female group with 26.7% while the failure percentage for the male group is only 5.6% Based on this number it can be said that gender does play a part in the failure rate the individuals present.

Finally the researchers analyzed their personality types and its relation with the TOEFL grade intervals.

Personality Type vs. TOEFL grade intervals

	 
	TOEFL grade intervals
	Total

	 
	B1 337-459
	B2 460-542
	C1 543-626
	C2 627-677
	A2 337-459

	Personality Type
	ISTJ
	8
	9
	0
	0
	17

	 
	ISFJ
	4
	4
	0
	0
	8

	 
	INFJ
	0
	3
	0
	0
	3

	 
	INTJ
	4
	1
	1
	0
	6

	 
	ISFP
	2
	3
	0
	0
	5

	 
	ESTP
	2
	1
	0
	0
	3

	 
	ESFP
	2
	1
	0
	0
	3

	 
	ENFP
	1
	0
	0
	0
	1

	 
	ENTP
	1
	1
	0
	1
	3

	 
	ESTJ
	11
	7
	3
	0
	21

	 
	ESFJ
	5
	2
	0
	0
	7

	 
	ENFJ
	1
	1
	1
	0
	3

	 
	ENTJ
	1
	3
	0
	0
	4

	Total
	42
	36
	5
	1
	84


According to this table, the subjects of personality type ESTJ are the largest personality type under the B1 TOEFL grade interval, which is one of the lowest intervals. This could mean that individuals on this type are likely to obtain low grades on the test. In the grade interval B2 the highest frequency belongs to individuals of personality type ISTJ. In this table it can also be identify the atypical subject which belongs to the personality type ENTP; however, for his particular case, there are other individuals of his personality type that are placed in the lower intervals, so his atypical result could be related to variables other than his personality type.

To have a better understanding of this relation the researchers carried a correspondence analysis taking the TOEFL grade intervals and the four most representative personality types. The other personality types were underrepresented and hence could lead to erroneous relationships between the variables; therefore, the researchers delimited this analysis only to four categories of the tow variables. The result of that analysis is shown below:

Correspondence table

	Personality Type
	TOEFL grade intervals

	 
	B1 337-459
	B2 460-542
	C1 543-626
	C2 627-677
	Total

	ISTJ
	8
	9
	0
	0
	17

	ISFJ
	4
	4
	0
	0
	8

	ESTJ
	11
	7
	3
	0
	21

	ESFJ
	5
	2
	0
	0
	7

	Total
	28
	22
	3
	0
	53
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In the previous graph it can be observed that the subject of personality type ISFJ and ISTJ are more closely related with grade intervals of type B2 therefore an individual of any of these two personality types are more likely to obtain grades among 460 and 542 points in the TOEFL test.

Individuals of personality types ESFJ or ESTJ are more closely related with grade intervals of type B1, therefore they are more likely to obtain grades among 337 and 459 points which also correspond to the second lowest grade interval in the scale.

Additionally, it can be observed that none of the personality types is directly related to the highest or lowest grade intervals of the scale, so this interesting relationship cannot be graphically expressed in this study.

To backup these results the researchers correlated the two variables according to the correspondence analysis, those results are presented in the following table:
	Personality Type
	Correlation

	 PERSONALITIES
	

	ISTJ - B2
	.884

	ISFJ - B2
	.788

	ESTJ - B1
	.592

	ESFJ  - B1
	.620


This table reflects that the correlation of all four cases is over 50% which means that in more than half of the cases individuals of any of those personalities will obtain grades among the intervals with which they are most closely related. The rest of the cases are left as unpredictable since English proficiency also depends on other variables besides personality type.
5. MAJOR FINDINGS
Based on the data analyzed, the researchers can conclude that the personality type of the students does display certain degree of correlation with the results they get from the TOEFL practice test. Although the size of the personality groups represented an incontrollable factor in the investigation and not all 16 types could be properly analyzed, the study did show a tendency in which subjects would score in the intervals expected for their personality types in the four types represented in this research.

Since this study showed that the most common personality types in the Foreign Language Department at Universidad de El Salvador are ESTJ, ISTJ, ISFJ and ESFJ
, the researchers considered relevant to describe these types in more detail due to their great representativeness. 

ESTJ represents the 24% of the students that were part of this research. The ESTJ personality type represents around 13% of the general population and they are said to be responsible, in touch with the external environment, and are very involved with their communities. They are also outstanding at organizing procedures and detail rules and regulations (D. Keirsey, 1984). The same author says the following about them: “ESTJ’s generally are loyal to their institutions, work, and community and make excellent, faithful mates and parents. They see where their duty lies and are not likely to shrink the doing of that duty, even when this requires considerable sacrifice on their part” as a negative side the author also says “ESTJs may not always be responsible to points of view and emotions of others and may have a tendency to jump to conclusions too quickly at times. They may not always be willing to listen patiently to opposing views; they are especially vulnerable to this tendency when in positions of authority. They may need to make special effort to remain open to input from others who are dependent on them”

ISTJ represent the 20% of the sample under study. This personality type represents about 6% of the general population and they are said to be dependable, quiet, serious and extraordinarily persevering. Keirsey (1984) describes this type as people that “can handle difficult, detailed figures and make sense out of them. They communicate a message of reliability and stability, which often makes them excellent supervisors (…)”

On the negative sides the same author describes them as “patient with their work and with procedures within an institution, although not always patient with the individual goals of people in that institution. ISTJs will see to it that resources are delivered when and where they are supposed to be.

ISFJ was represented in a 9% in the researched sample, and it represents 6% of the general population. Keirsey (1984) describes this type like this “ISFJs carry a sense of history, a sense of continuity with past events and relationships. Traditions and the conservation of resources are valued highly. The least hedonistic of all types, ISFJs believe work is good, play must be earned. ISFJs are willing to work long, long hours. When they undertake a task, it will be completed if at all humanly possible. Adhering to an established way of doing thinks and doing them well is valued and respected. The efficiency and effectiveness of an established procedure is not often questioned. Procedures dictated by handbooks are law. If others violate or ignore these standard operating procedures, ISFJs are annoyed and irritated, although the may not always display this reaction”

On the negative side this same author says about this type “ISFJs tend to be devoted and loyal to a boss and tend to indentify personally rather than institutionally. They expect others, including the boss, to follow procedures and are distressed and embarrassed when people do not behave as they are supposed to behave. ISFJs often seem to feel personally responsible for seeing to it that people in an institution or business carry out established rules and routines. They often are aware of status given by titles, environment, offices and the like and can use this to advantage”

Finally ESFJ’s personality type was represented in 8% in the researched sample, while it represents 13% of the general population. They are described as the most sociable of all types and they greatly value harmony. Kiersey (1984) describes this type as “great nurturers of established institutions (…). Wherever they go, they promote harmony and harmonious relationships”. He also adds that this personality type tends to lean toward service occupation in their career selection.

On the negative side the same author says “ ESFJ’s are hurt by indifference and need to be appreciated both for themselves and for the abundance, typically in the form of services, they give to others (…) Values in an ESFJ may take the form of should and should nots and may be freely expressed. Conscientious and orderly. ESFJs may become restless when isolated from people”.

These are the four personality types that represent 61% of the sample studies for this research. All these for personalities come under one same “temperament”, the Epimethean Temperament which, as described by Keirsey (1984), comprises the SJ types and represent around 38% of the general population. 

SJ individuals believe in the hierarchical structure of society, they believe that there should be subordinance and superordinance in order to have a well structured society. SJs also believe in being ready and prepared for all possibilities. They can sometimes be perceived as gloomy or pessimistic but in fact they are just been realistic about error and shortages. To exemplify the SJ type authors normally rely on Aesop’s “The Ant and the Grasshopper”, in this example, the ant that is constantly working and getting ready for winter perfectly portrays how SJ handle themselves through life. 

SJ types also place a great importance in traditions, especially as they get older. They follow well established procedures and value efficiency. They accept changes, and some of them might even see them as necessary, but SJs will resist chance when it happens at the expense of the tried and true, the accepted and approved. They are very responsible people and consider it is their duty to give, serve, and care for everyone. Ironically this tendency to be responsible does not always bring them appreciation, but instead causes people to abuse of their willingness to help without properly acknowledging their help.

In general, given the SJ’s dedication to established social norms and institutions, they tend to gravitate towards service occupations. A high percentage of educators (teachers, administrators and librarians) are SJs. In the United States “over half of the teachers at elementary and secondary levels pursue an SJ style of life. This occupational choice makes sense for SJ teachers, since the school personifies the truly stable and valued institution, committed to the transmission of the values and mores of society to the next generation” (Kiersey, 1984).

According to data collected by the University of Florida, Gainesville, the school personnel in their district is 56% SJ. About teaching styles Kiersey (1984) gives a general overview of the SJ teaching style. “SJ teachers are apt to have well-established classroom routines. Their work is more than likely to be well laid out, planned in advance, sequential in presentation, and clear in articulation. SJ teachers are usually firm and fair disciplinarians who expect students to obey the rules of the classroom and institution. SJs themselves present such a model of comportment.” 

In this research SJ type is represented in 61% of the sample, so it is accurate to say that the distribution of the teacher population is similar to the one found by the University of Florida since all these subjects are studying to become future teachers. 

Now as students Kiersey (1984) also gives us the portrait of SJ and their learning style like this: “The SJ student is conscientious and will attempt to do his best as long as he receives clear directions so that he knows how to proceed with the task (…) The SJ student can do well in a classroom arranged in rows and columns where the main interaction is between teacher and student. He does respond, to some degree, to negative criticism and will try to do better if what he has already done is not up to the teacher’s standards (…) The SJ does not enjoy discussion groups, (…) they would prefer that a question-and-answer session be conducted, led by the teacher. The Socratic method of instruction has appeal for an SJ, and he learns well in this mode”

For this study, the students that were studied had already finished all the Intensive English courses, so they were expected to perform well in the TOEFL practice test. However, the yielded results show that the students, even though they have finished the levels were they learned the language, they have not reached the desired proficiency level yet. The subjects of the study fall into the categories from B1 to C2 (Low Intermediate – Mastery of the language). However, the majority of them are located in the Intermediate levels. 

The first level represented in this research is B1.  Students in this level can understand the main points of clear standard input on familiar matters regularly encountered in work, school, leisure, etc. They can deal with most situations likely to arise whilst in an area where the language is spoken. B1 students can produce simple connected text on topics, which are familiar or of personal interest. They can describe experiences and events, dreams, hopes and ambitions and briefly give reasons and explanations for opinions and plans. 
The second level that is represented in this research is B2. Students at this level can understand the main ideas of complex text on both concrete and abstract topics, including technical discussions in his/her field of specialization. They can interact with a degree of oral fluency and spontaneity that makes regular interaction with native speakers quite possible without strain for either party. B2 students can produce clear, detailed text on a wide range of subjects and explain a viewpoint on a topical issue giving the advantages and disadvantages of various options. 

The level that follows is the C1. Students at this level can understand a wide range of demanding, longer texts and recognize implicit meaning. They can express themselves fluently and spontaneously without much obvious searching for expressions. They can use language flexibly and effectively for social, academic and professional purposes. They can produce clear, well-structured, detailed text on complex subjects, showing controlled use of organizational patterns, connectors and cohesive devices. 

The highest level is the C2. Students at this level can understand with ease virtually everything heard or read. They can summarize information from different spoken and written sources, reconstructing arguments and accounts in a coherent presentation. They can express themselves spontaneously, very fluently and precisely, differentiating finer shades of meaning even in more complex situations. Students in this level have a highly proficient level and would be extremely comfortable engaging in academic activities at all levels. 

In this research only these four categories were found, which means that all the subjects are found between the intermediate and advanced level. These results can be viewed as both positive and negative. The fact that the two lowest levels of CEFR are not represented in the sample under study means that the students who have finished the Intensive English courses have moved from the lowest levels and are able to perform in English. However, the fact that only one subject who turns out to be atypical can be placed in the highest level of CEFR after completing the English courses, leads to think that a study needs to be carried out to see what is missing in the courses to take students to the mastery of the language. 
6. CONCLUSIONS
In general, student at this level of their major are people between 18 and 22 years, who are single, have no children and have a low failure rate. Although, despite this low failure rate, it is female individuals who fail courses more often.

The students also display many different personality types and even though the researchers found the ones that were most represented in the group, having a small sample for the rest of the types made it difficult to study them and their possible correlations with their English proficiency.
Among the sample group studied the most common personality type was ESTJ which represented 24% of the sample. ISTJ was also represented in a good percentage with 20% of the sample.

Most of the students are placed in levels B1 and B2 from the CEFR scale. These levels correspond to intermediate proficiency which was rather unexpected since students in the sample group had already completed the Intensive Advanced levels in their major.
Finally, the personality types of the individuals do play an important part in the results they obtain in the TOEFL practice test. The correlation rate was over 50% in the four predominant personalities of this study.

7. RECOMMENDATIONS FOR FURTHER INVESTIGATION
For future studies in which researchers attempt to replicate or explore in depth this area, it is recommended to select a broader sample that would allow all sixteen personality types to be represented in similar proportions. This could be done with a different sampling technique that could ensure the representativeness of the types allowing the possibility to correlate personality types that have not been deeply analyzed in this study.   
The researchers also recommend a personality test to be administered to the teacher population in the Foreign Language Department to discover their relation with the students and their teaching and learning style. This would allow better teaching practices that could help students get the best of their instructions.
In addition, the researchers believe it would be of great benefit for the department to carry out further studies to discover the reasons why students are not achieving the desired level of English. The fact that students are in the intermediate level despite having completed the advanced courses can be a sign of motivational, economical or instructional deficiencies, each of which should be studied more carefully in order to ensure the quality of professionals the university puts out. 
This study showed a correlation between personality types and English proficiency level. Some personalities were more closely related to low proficiency than others. This should serve as a warning sign for students having those specific personality types. In order to aid students to reach their true potential, the researchers recommend the Foreign Languages Department to carry out personality workshops that can help students understand themselves and their potential weaknesses, so they can have the tools to overcome them.
Finally, the researchers also recommend a personality test to be administered along with the admission instruments. Although a correlation among English proficiency and personality types could not be tested for the highest and lowest proficiency levels, its lack of presence in this study does not mean an absence of the relation and knowing the personality types of the student population in the department would allow teachers to develop better teaching practices and procedures specially targeted to the needs of the students.

REFERENCES
“Myers-Briggs Type Indicator ® Interpretive Report” 2005, Florida, CPP, Inc.

Carlson, J. G. (1985). Recent Assessments of the Myers-Briggs Type Indicator. Journal Of Personality Assessment, 49(4), 356.
Carrell, P. , Prince, M. , & Astika, G. (1996). Personality types and language learning in an efl context.Language Learning V. 46 (March 1996) P. 75-99, 46, 75-99.

Council of Europe, 2007, Council of Europe, Common European Framework of Reference for Languages: Learning, teaching, assessment (CEFR),http://www.coe.int/t/dg4/linguistic/Source/Framework_en.pdf
Daele, S. , Housen, A. , Pierrard, M. , & Debruyn, L. (2006). The effect of extraversion on oral l2 proficiency.EUROSLA Yearbook, 6, 213-236.

Dewaele, J. (2004). “Individual differences in the use of colloquial vocabulary: the effects of sociobiological and psychological factors. In P. Bogaards & B. Laufer (Eds.), Vocabulary in a second language: Selection, acquisition, and testing”.  Amsterdam, the Netherlands: John Benjamins (pages 127 - 153)

Erton, I. (2010). Relations between personality traits, language learning styles and success in foreign language achievement. Hacettepe University Journal of Education, 115-126.

Healy, C, C. (2001) “The Myers Briggs Type Inventory” Alexandria, VA:  National Career Development Association

Johnsson, F. (2009) “Personality measures under focus: The NEO-PI-R and the MBTI” Griffith University Undergraduate Student Psychology Journal, Volume 1, 2009.

Keirsey, D. & Bates, M.  (1984). “Please Understand Me:  Character and temperament types.”  Gnosology Books Ltd. (pages 39-47; 123-154; 155-159; 167-203)
Lawrence, G. (2005) “Profile of Your MBTI® Results” Florida, Center for Applications of Psychological Type, Inc. 

Liskin-Gasparro, J. (2003). The actfl proficiency guidelines and the oral proficiency interview: A brief history and analysis of their survival. Foreign Language Annals V. 36 No. 4 (Winter 2003) P. 483-90, 36(4), 483-490.

Onwuegbuzie, A. , Bailey, P. , & Daley, C. (2000). Cognitive, affective, personality and demographic predictors of foreign-language achievement. Journal of Educational Research, 94(1), 3-15.

Quenk, N, L. (2000) “Essentials of Myers-Briggs type indicator assessment.” New Jersey: John Wiley & Sons..

Richard-Amato, P. (2010). “Making it happen. From Interactive to Participatory Language Teaching: Evolving Theory and Practice”.  Pearson Education, Inc (pages 152 - 173)

van Tubergen, F. (2010). Determinants of Second Language Proficiency among Refugees in the Netherlands. Social Forces, 89(2), 515-534.

ANNEXES

1





2





3





4





Age Intervals





























1





0





-1





-2











1.0





0.5





0.0





-0.5





C1 543-626





B2 460-542





B1 337-459





ESFJ





ESTJ





ISFJ





ISTJ











TOEFL grade intervals





Personality Type














� For more information please refer to page 22





Gráfico2



Gender

Frecuencia	Male	Female	37	49	

Hoja1

		Rangos de edad

		 		 		Frecuencia		Porcentaje		Porcentaje válido		Porcentaje acumulado

		Válidos		De 18 a  22 años		52		60.4651162791		65.8227848101		65.8227848101

				De 23 a 27 años		21		24.4186046512		26.582278481		92.4050632911

				de 28  a 32 años		3		3.488372093		3.7974683544		96.2025316456

				Mas de 32 años		3		3.488372093		3.7974683544		100

		Perdidos		No contestan		7		8.1395348837

		Total		Total		86		100
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		 				Frecuency		Porcentaje válido		Porcentaje acumulado

		Válidos		Yes		14		16.3		17.3		17.3
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TOEFL.
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Failed courses

Frecuency	Yes	No	No answer	14	67	5	

Hoja6

		Personality type		Frecuencia		Porcentaje

		ESTJ		21		24%

		ISTJ		17		20%

		ISFJ		8		9%

		ESFJ		7		8%

		INTJ		6		7%

		ISFP		5		6%

		ENTJ		4		5%

		INFJ		3		3%

		ESTP		3		3%

		ESFP		3		3%

		ENTP		3		3%

		ENFJ		3		3%

		ENFP		1		1%

		No answer		2		2%

		Total		86		100%





Hoja7

		 				Frecuency		Porcentaje válido		Porcentaje acumulado
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		 		Total		86		100		100		 
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