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ABSTRACT 

 
 

The Modern Language major of the Foreign Language Department of the 

University of El Salvador was created by 2001 and launched officially at the end of 

the year 2002 as an institutional project that was supported by the local French 

Embassy. The main objective was to promote French language learning among 

Salvadoran university students to become proficient in French and English 

languages during the whole five-year program as well as giving the option to take 

part in the Spanish teaching- assistant program in France among others. 

By the year 2004, the linguistic assistants of the local French Embassy started 

promoting the exchange among the rising number of students of the Modern 

Language major in order to encourage them to turn out to be successful students 

to be taken into consideration to be part of the selection process to become 

language assistants in France. It is indispensable to mention that the first massive 

participation of the students of the Modern Language major in this exchange took 

place until the year 2005 when about thirteen students were selected to take part in 

the program. In the previous years some students of different majors of the 

University of El Salvador participated in the selection process and later were 

selected as Spanish teacher-assistants to open the path for the students of the 

emerging major. 

As time went by, an increasing number of students presented their application 

form and enrolled in the recruitment process to take part in the exchange. 

Nowadays a considerable number of students of the major have had the invaluable 

opportunity to expand their linguistic and cultural French knowledge thanks to the 
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meaningful immersion that the exchange has given them since the very first step 

on French territory. 

Sorrowfully, the students of the Modern Language major have not shared their 

linguistic and cultural gain with their major classmates significantly to enhance their 

French language proficiency, including a variety of related aspects such as cultural, 

social, geographical, etc, since the very first assistants came back from France. 

Their contribution to the students’ French language learning has been restricted 

due to the lack of an institutional administrative policy that should attach the 

assistants to academic activities to support the learning of French language in the 

Foreign Language Department of the University of El Salvador. 

The following pages contain fundamental information concerning the 

participation of students of the Modern Language major in the Spanish teaching- 

assistant program in France from the second semester of 2005 to the second 

semester of 2012,  the institutional impact that their participation in the international 

exchange may have caused in order to support the learning of French language as 

well and a proposal to overcome the disconnection between the current 

institutional policies and practices that has not permitted to integrate the partakers 

in the exchange to retrievable academic activities to take advantage of the 

assistants’ knowledge to support their peers throughout their French language  

learning process.   

It is expected that the institutional authorities as well as the official external 

institutions such as the “Alliance Française” and the local French Embassy agree 

to support this research venture and its proposal on the way to look forward to 

constructing better and more prepared French language professionals.           
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INTRODUCTION 

 

 The French Ministry of Education through the local French Embassy in El 

Salvador offers approximately 12 Spanish teaching-assistant positions every year 

for Salvadoran university students to teach Spanish in France. This program is 

administrated by the CIEP1 and it aims to strengthen Spanish language instruction 

as well as oral proficiency in French primary and secondary schools by 

establishing a native speaker presence supervised by the Spanish tutor or teacher 

in charge. Besides the meaningful interaction that the teaching-assistants have in 

the school life, they have to interact with other people outside the institution daily 

giving the assistants a great plus to their linguistic skills due to the real day by day 

communicative contact with native French speakers. Furthermore, they have an 

invaluable social immersion that allows them to acquire a tremendous conscience 

of how life goes in a real francophone context during the whole stay. 

The teaching-assistants may conduct all or part of a class, typically leading 

conversations in Spanish. Duties may include serving as a resource person in 

conversation groups or providing small group tutorials. Assignments vary 

depending on the school’s needs, the assistant’s abilities, and the educational level 

to which he or she is assigned. Among the teaching-assistants’ main duties are : 

helping students develop confidence in speaking and understanding, taking part in 

class alongside the teacher, organizing conversation-based activities, assisting 

                                                 
1Centre International d’Études Pédagogiques 
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with other educational activities at school, providing personal tutoring for students, 

taking part in school exchange projects, among others. 

 Students, teachers, and policy-makers alike assume that truly functional 

competence in language requires spending time living in the country where that 

language is spoken. Whatever else our academic programs can accomplish, the 

logic goes, classrooms drills cannot substitute for extended experience 

communicating with native speakers in natural settings about real-life matters. This 

general impression is reinforced by students returning from abroad who frequently 

demonstrate significantly improved language skills and who testify to the value of 

the experience (Richard D. Brecht, Dan Davidson, and Ralph B. Ginsberg, 

Predictors of Foreign Language Gain during Study Abroad, 1993).  According to 

the authors, foreign language students expand their linguistic competence due to 

the communicative experience in a real foreign language context that cannot be 

experienced in a common language classroom easily.  

Since the Spanish teaching-assistant program in France started to be 

promoted in the Foreign Language Department in 2004, a considerable amount of 

students of the Modern Languages major have had the chance to succeed the 

complex selection process to be admitted. The fact of being selected as a 

teaching-assistant also gives the participants the chance to have a legal job 

contract (see job permit annex 7.4 p. 64) and a salary to support their living and 

other expenses during their stay in France. Teaching-assistants receive a monthly 

salary of approximately 960€. Mandatory deductions for health insurance and 

French social security are taken, resulting in a net monthly salary of approximately 

€780 (see payment details annex 7.6 p. 66). The contracts of assistantship are 

 

3 

 



11 

 

scheduled for 12 hours a week, whether in an elementary or in a secondary school. 

They may also be posted to one, two or three schools if requested by the regional 

administrators. 

 This research project aims to propose the creation of an institutional 

administrative policy that allows participants in the Spanish teaching-assistant 

program in France to have a meaningful contribution to French language learning 

in the Modern language major for the coming years. 
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STATEMENT OF THE PROBLEM. 

 
Since its creation, the Modern Language major of the Foreign Language 

Department of the University of El Salvador has granted the means to its students 

to be part of the Spanish teaching-assistant program in France once they have 

completed at least the third year of the major to have a meaningful linguistic, 

cultural and social interaction with French students and teachers in a public French 

high school or college during seven or nine months. Unfortunately, most of the 

students that have experienced such an important socio-linguistic enhancement 

through the participation in this exchange have not participated in academic 

retrievable activities to enhance French language learning. In some countries of 

the region such as Costa Rica, the IFAC2 and other institutions that promote the 

Spanish teaching-assistant program in France encourage University students to 

take part of it to add a plus to their academic and professional background. 

Moreover, these institutions engage the participants to share their experience and 

expertise with their classmates after they have concluded their job in France to 

contribute to French language learning of their peers. 

In our local context, the enormous linguistic and cultural knowledge that the 

Spanish teaching-assistants acquire during the stay has not been taking into 

account to contribute to the improvement of French language learning in the 

Modern Language major. Activities such as conversation clubs, online discussions, 

videoconferences and having the participants in the program as teaching-

assistants in phonetics, speaking, composition, history subjects, etc. would give a 

                                                 
2
 Instituto Francés de América Central. 
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significant and important teaching support to the professors and the students’ 

French language proficiency. Furthermore, these students have a suitable 

command of the French language to be applied in a variety of academic activities 

to help other students have a meaningful learning throughout the major. Although 

more than thirty five students of the Modern Language Major have participated in 

such an important linguistic exchange, their contribution to French language 

learning has been limited to poor class comments. 

None of the documents on the files of the Foreign Language Department for the 

period 2002-2011contains evidence concerning academic activities that have 

enhanced French language learning in the Modern Language major as a result of 

the participation of the Spanish teaching-assistants after they have returned from 

France. 
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1.2. SIGNIFICANCE. 

 
The current research paper contains vital information regarding the Spanish 

teaching-assistant program in France and the contribution that its participants have 

caused to support French language learning in the Modern Language major. This 

data will be fundamental and beneficial for further research since it will become a 

theoretical framework that future researchers will be able to use in upcoming 

studies. It will also be useful for future partakers in such a significant linguistic 

exchange due to its content and accuracy. Moreover, this document will give 

upcoming applicants a better understanding of what being part of the program 

means to their academic and professional development and the great opportunity 

that it gives to help other students to improve their linguistic French proficiency 

through the implementation of retrievable academic activities to share their 

expertise with others. 

In accordance with Lic. Francisco Gutierrez, Director of the International 

Relations’ Office of The University of El Salvador, the trade between the University 

of El Salvador and the French local Embassy signed in 2001 (see annex 7.3 p. 60) 

could be modified to engage participants in the program to take part in a diversity 

of academic activities to support students of the Modern Language major become 

more proficient in French language through the contact with the assistants once 

they have ended their participation in the exchange. Additionally, the design of an 

institutional administrative policy will guarantee an effective preceding and 

subsequent involvement of the assistants in the program to ensure a meaningful 

academic achievement for the Modern Language students from now on.  
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1.3. RATIONALE FOR THE STUDY. 

Every year, an increasing number of students of the Modern Language 

Major of the Foreign Language Department participate in the Spanish teaching-

assistant program in France to stay in that country up to nine months. The 

interaction with French native speakers allows them to acquire an important 

command of French language in different areas such as vocabulary, pronunciation, 

suitable use of grammar structures as well as cultural aspects of the country and 

historical facts that they do not study deeply while taking French classes in the 

University of El Salvador. After their return, the participation of the students that 

have taken part in the program has been limited just to class remarks that have not 

contributed meaningfully to enhance French language learning through the design 

and implementation of a variety of class activities.  

The UGRADE3 program that is promoted by the local American Embassy in El 

Salvador, engages its participants to share their knowledge with their classmates 

after their return. This exchange provides one semester and academic year 

scholarships and non-degree full-time study combined with community service, 

internships and cultural enrichment to outstanding undergraduate students from 

different countries worldwide. This proposal has given a great opportunity to some 

students of the English major to become more proficient in English language. 

According to Lic. Miguel Carranza, English language professor of the Foreign 

Language Department, the English Book Club Project was created by some 

students that took part in the UGRADE program several years ago. Its main 

                                                 
3
 Global Undergraduate Exchange Program 
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objective was to promote and facilitate learning English through reading real life 

literary works for raising awareness on critical thinking. This project was sponsored 

by the United States of America local embassy.  

As it is declared in the statement of the problem section (see p.3), The 

University of El Salvador grants the means to graduated high school students to 

have access to high education thanks to the annual education budget provided by 

the government of  El Salvador through the MINED 4. For the year 2012, the 

educational budget assigned to the University of El Salvador reaches $60,661,280 

(Presupuesto de Nación Ramo Educación). According to the Socio-economic office 

of the University of El Salvador, the average monthly fee for the students of the 

Modern Languages major was established on $9,55. The highest one was set up 

on $48,00 and the lowest one on $4,80. This unique subvention that any other 

university in the country obtains from the national government allows students to 

have access to high education at a low cost that let students of the Modern 

Language major learn two foreign languages at a time and have the invaluable 

opportunity to take part of interchange programs abroad. 

This research project intends to propose the creation of an institutional 

administrative policy that engages the students that participate in the Spanish 

teaching-assistant program in France to enhance French language learning 

through academic activities to contribute to French language learning in the 

Modern Language major and so, teachers can have an additional support and 

students of the major can have the chance to improve their linguistic skills by 

interacting with the assistants. 

                                                 
4
 Ministerio de Educación 
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1.4. DELIMITATION OF THE FOCUS OF THE STUDY. 

As presented in the previous parts, the nonexistence of an institutional policy 

that pursues to engage the participants in the Spanish teaching-assistant program 

in France to get involved in academic activities after they end their participation in 

the exchange has greatly restricted the development of the proficiency of French 

language of the students of the Modern Language major for almost a decade.   

The current research work will be mainly focused on proposing an institutional 

administrative policy that allows participants in the exchange to have a meaningful 

contribution to French language learning in the Modern Language major with the 

intention of having an adjustment of the current academic practices carried at the 

Foreign Language Department.  Moreover, it is hoped that the creation and 

implementation of this new project supports students from the very start of the 

recruitment process to the moment the selected students return from France.  

In other words, the no longer disconnection between the institutional current 

policies and academic practices will get rid of the detachment between the 

partakers in the exchange and the students of the major with the aim of making the 

participants share their knowledge and experience with their peers.   

  It is also expected that the proposal presented at the end of this research 

project is taken into consideration by the University of El Salvador and the Foreign 

Language Department’s authorities to give a significant and vital support to the 

increasing number of students that aim at being part of the Modern Language 

major for the coming years.  
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1.5. OBJECTIVES. 

 

 

 

GENERAL OBJECTIVE: 

 

TO PROPOSE THE CREATION OF AN INSTITUTIONAL ADMINISTRATIVE 

POLICY THAT ALLOWS PARTICIPANTS IN THE SPANISH TEACHING-

ASSISTANT PROGRAM IN FRANCE TO HAVE A MEANINGFUL 

CONTRIBUTION TO FRENCH LANGUAGE LEARNING IN THE MODERN 

LANGUAGE MAJOR AFTER THEIR RETURN. 

 

 

 

SPECIFIC OBJECTIVES: 

 

 

1- TO STUDY THE INSTITUTIONAL IMPACT THAT THE PARTICIPANTS IN 

THE SPANISH-TEACHER ASSISTANT PROGRAM IN FRANCE HAVE 

CAUSED IN THE FOREIGN LANGUAGE DEPARTMENT SINCE 2005. 

 

2- TO IDENTIFY THE MAIN FACTORS IMPEDING THE DEVELOPMENT OF 

RETRIEVABLE ACADEMIC ACTIVITIES OF THE PARTICIPANTS IN THE 

SPANISH TEACHING-ASSISTANT PROGRAM IN FRANCE ONCE THEY 

HAVE RETURNED. 
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2.1. POSING THE RESEARCH QUESTION. 
 

 The Spanish teaching-assistant program in France that has been promoted 

in the Foreign Language Department since 2003 is the result of a cooperation 

trade between the University of El Salvador and the local French Embassy that 

was signed in 2001 in order to support the growth of the new major by then.  

As it is declared in the trade’s article 6 p. 2 (see annex 7.3 p. 61), the trade 

can be modified if a common agreement of the two parts exists at anytime. Once 

the modifications to the trade are accepted by the University’s General Assembly, 

the new policies can be put into practice to enhance academic improvement of the 

students of the Modern Language Major. In that case, what changes should be 

made in order to engage the participants in the program into academic activities to 

have a sensible contribution to French language learning after they have ended 

their participation in the exchange? 

As it is affirmed in the Statement of the problem part (see p. 3), the 

enormous linguistic and cultural knowledge that the Spanish teaching-assistants 

have acquired during the stay in France has not been taken into consideration to 

contribute to the enhancement of French language learning in the Modern 

Language major for years. The modifications of the trade and subsequent design 

and implementation of an institutional administrative policy that supports the 

assistants from the very start of the application until the moment of their return from 

France will conclude in a significant participation of the students in the exchange 

and will grant the way to successful future graduate students of the major.  
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2.2. PURPOSE OF THE STUDY. 

 
 Although the Spanish teaching-assistant program in France started to be 

promoted among the students of the Modern Language major in 2004, any 

previous study regarding the participation of the assistants in retrievable academic 

activities was conducted in the past. This study has no previous background and 

therefore any theory related to the development and implementation of policies and 

practices that could have engaged the assistants to contribute to French language 

learning after they concluded their participation in the exchange. 

To overcome the disconnection between the current policies regarding the 

Spanish teaching-assistant program in France and the academic activities of the 

Foreign Language Department, it is urgent to propose and put into practice 

administrative and academic adjustments that will contribute to the enhancement 

of French language learning in the Modern Language major through the 

involvement of future partakers in the exchange in France with their classmates 

after their return. After having concluded the present research, it is expected that 

the detachment between policies and practices become less significant through the 

design and execution of an institutional administrative policy that involves 

administrative and academic elements of the University of El Salvador to 

guarantee that the students that take part in the exchange are able to carry any 

academic activities that support French language learning from a different 

perspective for the coming years.  
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It is hoped that this research project opens a new perception towards the great 

contribution that the assistants’ linguistic enrichment can bring to the major and to 

their personal and professional development.  
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2.3. SAMPLE. 

 

Even if it were possible, it is not necessary to collect data from everyone in a 

community in order to get valid findings. In qualitative research, only a sample of a 

population is selected for any given study. The objectives of the research and the 

characteristics of the study population (such as size and diversity) determine which 

and how many people to select (Natasha Mack, Cynthia Woodsong, Kathleen M. 

Macqueen, Greg Guest, Emily Namey, Qualitative Research Methods: A data 

collector’ field guide, p 6, 2005). 

All the items under consideration in any field of inquiry constitute a “universe” or 

“population”. A complete enumeration of all the items in the ‘population’ is known 

as a census inquiry. The sample design to be applied in this study is known as 

deliberate sampling. It is also known as purposive or non-probability sampling. This 

sampling method involves purposive or deliberate selection of particular units of 

the universe for constituting a sample which represents the universe. (Research 

Methodology: An Introduction, p.14/15).  

According to the Socio Economico Office of the University of El Salvador, at 

the end of the first semester of 2012, the population of the major reached 836 

students of all levels. The present exploratory research project will consider as 

universe the students of the Modern Language major of the Foreign Language 

Department that participated in the Spanish teaching-assistant program in France 

between 2005 and 2012 which means that about 35 students that took part in the 

exchange in France will be chosen through a nonrandom sampling method. The 

purpose of this technique is to make an explicit choice based on your own 
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judgment about exactly whom to include in your sample (Guijt, I. and J. Woodhill, 

2002). The sample for the study will be determined by 26 students taking part in 

the online survey. It is valuable to mention that the sample was casually divided 

into equal percentages of 50% of female students and 50% of male students. 
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3.1. ESEARCH STRATEGY. 
 

The present research project intends to identify the main factors impeding 

the development of retrievable academic activities of the participants in the 

Spanish teaching-assistant program in France once they have returned. It will also 

contribute to study the institutional impact that the participants in the exchange 

have caused in the foreign language department since it first started to be 

promoted in 2004.   

Due to the nature of the study, the qualitative research method will be applied to 

guide the research process. “Qualitative research is concerned with developing 

explanations of social phenomena.  That is to say, it aims to help us to understand 

the world in which we live and why things are the way they are.  It is concerned 

with the social aspects of our world and seeks to answer questions about: why 

people behave the way they do, how opinions and attitudes are formed, how 

people are affected by the events that go on around them, how and why cultures 

have developed in the way they have, the differences between social groups, etc.” 

(Beverley Hancock, An Introduction to Qualitative Research, p. 2, 1998). 

Since the in progress research has no previous theoretical setting, the 

exploratory research, a type of qualitative research, will let the researchers to 

identify the factors that have obstructed the development of retrievable academic 

activities of the participants in the exchange in France and to find out whether an 

institutional impact of the participants in the program has occurred to enhance 

French language learning in the Modern Language major. This type of research 

serves as a source for developing ideas that are then subjected to further studies. 
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When a researcher has a limited amount of experience with or knowledge about a 

research issue, exploratory research is a useful preliminary step. It helps ensure 

that a more rigorous, conclusive future study will not begin with an inadequate 

understanding of the nature of the problem (Authors?, Beginning Stages of the 

Research Process, Chapter 6, Exploratory research and qualitative analysis, p. 

119, 120). The main aim of exploratory research is to identify the boundaries of the 

environment in which the problems, opportunities or situations of interest are likely 

to reside, and to identify the salient factors or variables that might be found there 

and be of relevance to the research (Dr Brian van Wyk, Research design and 

methods, Part I). 
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3.2. DATA COLLECTION TECHNIQUES. 

 

Qualitative approaches to data collection usually involve direct interaction 

with individuals on a one to one basis or in a group setting.  Data collection 

methods are time consuming and consequently data is collected from smaller 

numbers of people. The benefits of using these approaches include richness of 

data and deeper insight into the phenomena under study (Beverley Hancock, An 

Introduction to Qualitative Research, p. 9, 1998). 

The present research project used a type of interview called structured 

interview that was directed to the coordinators of the Modern Language major at 

the earlier stage of the study to find out about any kind of academic activities that 

the participants in the Spanish teaching-assistant program in France had done 

since the program first started to be promoted in the Foreign Language 

Department (see annex 7.1 p. 56). Structured interviews consist of the interviewer 

asking each respondent the same questions in the same way. A tightly structured 

schedule of questions is used, very much like a questionnaire. The questions may 

even be phrased in such a way that a limited range of responses can be elicited 

(Beverley Hancock, An Introduction to Qualitative Research, p. 9, 1998). 

Afterward, an online survey was administrated to the assistants (sample) to gather 

more specific information concerning their participation in the exchange and the 

fact of having participated in retrievable academic activities in benefit of French 

learners after their return (see annex 7.2 p. 57). Online surveys provide 

convenience in several ways. Respondents can answer at a convenient time for 

themselves. They may take as much time as they need to answer individual 
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questions. As Hogg (2003) notes, instead of being annoyed at an inconvenient 

time with a common survey, a respondent can take it online whenever he or she 

feels it is convenient.  

The online survey that was administrated permitted to reach the assistants easily 

and conveniently due to the advantages of using this type of data collection tool. 

It is worth mentioning that before administrating the online survey to the 

assistants, the same questionnaire was administrated two times to students of the 

Modern Language major in a testing phase of the instrument to determine its 

weakness and potential advantages to gather information and analyze data. The 

students selected for the testing had to be aware of the Spanish teaching-assistant 

program in France current policies and practices and general aspects of its 

potential contribution to French language learning in the Foreign Language 

Department. 
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3.3.    RECORDING AND PROCESSING OF DATA. 

As stated in the previous part, this research project utilized an online survey 

that was provided and supported by a web platform on freeonlinesurveys.com. This 

amazing web site let the research team not only to create, edit, administrate, 

gather and analyze the data regarding the participation of 26 students of the 

Modern Language major in the Spanish teaching-assistant program in France 

easily and effectively but also to reach the assistants wherever they were and 

whenever they were requested to take part in this research project. 

The online survey was divided into six different parts which are described as 

follows: 

1. Socio demographic information (Items 1 to 11) 

This part included information regarding the assistants’ names, age, sex, place of 

birth, level of studies (graduated / undergraduate), work field, job position and level 

of studies at time of application. 

2. Awareness about policies and practices (Questions 12 to 19) 

This section contained information about the assistant’s knowledge of the current 

policies and practices carried out in the University of El Salvador and the Foreign 

Language Department concerning the Spanish teaching-assistant program in 

France. 

3. Retrievable academic activities (Questions 20 to 22) 

This part was dedicated to the fact of having participated in retrievable academic 

activities after the participation in the exchange.  

 

 



34 

 
20 

4. Linguistic improvement (Question 23 to 26) 

The current section contained information about the linguistic improvement that the 

assistants had after the exchange. 

5. Cultural aspects (Questions 27 to 28) 

This part included information regarding the contact with French culture as well as 

geographical issues. 

6. Suggestions (Questions 29 to 30) 

The last part was dedicated to explore the assistants’ suggestions regarding the 

Spanish teaching-assistant program in France.   

Once the two testing phases of the instrument were supervised by the 

research’s advisor, the main phase took place lasting for about one week. Then, as 

every participant filled out the 30-question survey, the gathered data was directed 

individually to the platform in order to be organized and diagramed for the 

researcher to be easy to interpret thanks to the high definition graphs that the web 

site produced including information such as titles, number of answers for each 

item, percentages and even animated diagrams. It is worth mentioning that the 

research team was supported and guided directly by the customer service team of 

the web site due to its complexity. 

Once the online survey was turned off, the whole data could be downloaded in 

formats such as xps, pdf, jpg and png to be managed by the researchers with the 

purpose of incorporating the information obtained from the partakers to be added 

to this research document.  

The research team acknowledges the special support of Mr. David Meagor and 

Ms Emma Duff for their interest to attend any inquiry regarding technical matters. 
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4.1. DESCRIPTION OF GATHERED DATA. 

After having concluded the online survey (see annex 7.2 p. 57) that was 

effectively administrated to 26 participants in the Spanish Teaching-assistants 

Program in France, the results are described as follows: 

Item 1: Name 

The following list contains the names of the exact number of assistants that took 

part in the online survey to support the current research project. 

 

No Assistant’s name Comments 

1 Jacqueline Briones  

2 Karen Rodríguez  

3 RicardoLandaverde  

4 Roger Méndez  

5 Susana Perla  

6 Ana Nieto  

7 Marvin Luna  

8 Geraldina Mejía  

9 Wilber Beltrán  

10 Josimar Ayala  

11 Josue Martínez  

12 Jessica Contreras  

13 Edwin Cornejo  

14 Cristina Gálvez  

15 Heyseell Cortéz  

16 Patricia Mejía  
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17 Daisy Guandique  

18 Fátima Coreas  

19 Sergio Alfaro  

20 Julio Portillo  

21 Isaac Granados  

22 Marvin Moreno  

23 José Valle  

24 Eduardo Bran  

25 Alejandro Urrutia  

26 Odette Rauda  

 
 
Item 2: Age. 

This item outlines that the current age range of the assistants is between 23 and 

31 years old.  

 

 
  

Figure 1 
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Item 3: Sex. 
This item shows an equal sex range of 50% of female assistants and 50% of male 

assistants. 

 

 

 

 

 

 

 

 

Item 4: Place of birth. 

The current item highlights that San Salvador is on the top of place of origin of the 

assistants with 53.85%. Secondly, La Paz with 11.54% and thirdly, La Libertad and 

Usulután with 7.69%. 

Figure 2 

Figure 3 
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Item 5: Graduated. 

This item shows that 57.69% of the assistants are already graduated from the 

University of El Salvador. 

 

 

 

 

 

 

 

 

 

Item 6: Undergraduate 

On the other hand, 42.31% of the assistants have not graduated yet. 

 

Figure 4 

Figure 5 
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Item 7: University monthly tuition. 

The current item outlines that 50% of the assistants have a monthly fee between 

$1.14 and $4.80. Secondly, 11.54% of the assistants have a monthly fee between 

$25.00 and $29.00. Thirdly, 7.69% have a monthly fee between $15.00 and 19.43. 

11.54% of the assistants are exonerated. 

 

 

 

 

 

 

 

Item 8: Main work place. 

This item highlights that 34.62% of the assistants work in different areas such as 

bilingual High schools, business companies, tourism operations, etc. Secondly, 

23.08% work in an Academy. Thirdly, 15.38% of the assistants work in a University 

and 15.38% in a Call Center as well. 

 

 

 

 

 

 

 

Figure 6 

Figure 7 
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Item 9: Work field. 

This item shows that 57.69% of the assistants work in the Education field. 

Secondly, 23.08% work in different areas such as administration, E-commerce, 

public security, etc. Thirdly, 15,38% of the assistants work in the Call Center 

industry. 

 

 
 
 
 
 
 
 
 
 
 
 
 
Item 10: Job possition. 
 
The current item outlines that 34.62% of the assistants work as teachers. 

Secondly, 30.77% have different job positions such as secretary, teacher assistant, 

sales executive, etc. Thirdly, 15.38% of the assistants work as Call Center agents. 

 

 

 

 

 

 

 

 

Figure 8 

Figure 9 
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Item 11: Level of studies at time of application (Year) 

This item reveals that 50% of the assistants applied to the exchange on the 5th 

year of studies. Secondly, 34.62% applied on the 4th year and thirdly, 15.38% of 

the assistants applied on the3rd year of studies. 

 

 

 

 

 

 

 

 

Question 12: Do you know about the existence of a trade's official document 

signed by the University of El Salvador and the local French Embassy that 

supported the creation of the Modern Language major and offers the opportunity to 

its students to take part in the Spanish teaching-assistant program in France? 

The general result shows that only 50% of the assistants know about the existence 

of a trade's official document.  

 

 

 

 

 

Figure 10 

Figure 11 
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Question 13: Who motivated you the most to take part in the Spanish teaching-

assistant program in France? 

The outcome for this question outlines that 38.46% of the assistants was motivated 

by themselves. Secondly, 23.08% was motivated by the French linguistic assistant. 

Thirdly, 19.23% of the assistants were motivated by their classmates. 

 

 

 

 

 

 

 

 

Question 14: Were you well-supported, guided and informed about general and 

specific aspects of the program before you presented your application? 

The responses for this questions show that only 69.23% of the assistants were 

well-supported, guided and informed about general and specific aspects of the 

program before they presented their application. 

 

 

 

 

 

 

Figure 12 

Figure 13 
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Question 15: Which institution supported you the most during the application 

process? 

The results for this question reveal that 55.56% of the assistants were mostly 

supported by the Alliance Française. Secondly, 27.78% were supported by the 

local French Embassy. Thirdly, 16.67% of the assistants were supported by the 

University of El Salvador. 

 

 

 

 

 

 

 

Question 16: Do you consider that a well-designed follow-up program should be 

created by the Modern Language major's coordination in order to support the 

applicants from the time of their application to their return? 

The answers for this question show that 88.46% of the assistants consider that a 

well-designed follow-up program should be created by the Modern Language 

major´s coordination to support the applicants in the whole process. 

  

 

 

 

 

Figure 14 

Figure 15 
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Question 17: Which period did you take part in the exchange? 

The results for this question outlines that 26.96% of the assistants took part in the 

exchange between 2010 and 2011. Secondly, 19.23% between 2011and 2012 and 

19.23% between 2008 and 2009 as well. Thirdly, 11.54% of the assistants took 

part in the program between 2009 and 2010. 

 

 

 

 

 

 

 

Question 18: Do you consider that this kind of programs has to continue to be 

promoted in the Modern Language major? 

The responses for this question reveal that 100% of the assistants consider that 

this kind of programs has to continue to be promoted in the Modern Language 

major. 

 

 

 

 

 

Figure 16 

Figure 17 
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Question 19: Were you informed about the retrievable academic activities that you 

had to implement in benefit of your classmates' French language learning after 

your return? 

The answers for this question outline that only 23.08% of the assistants were 

informed about the retrievable academic activities they had to implement after their 

return. 

 

 

 

 

 

 

Question 20: Did you take part in any academic activity in the Foreign Language 

Department after your return to support your classmates' French language 

learning? 

The results for this question show that only 26.92% of the assistants took part in 

academic activities after they concluded their participation in the program. 

 

 

 

 

 

 

 

Figure 18 

Figure 19 
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Question 21: What kind of academic activities did you take part in? 

The outcome for this question reveals that 33.33% of the assistants took part in 

conversation clubs. Secondly, 22.22% took part in class assistance activities. 

Thirdly, 11.11% of the assistants took part in tutoring activities and 11.11% in 

community service projects as well. 22.22% did not take part in any academic 

activity.  

 

 

 

 

 

 

Question 22:  Which institution encouraged you the most to take part in these 

academic activities? 

 The responses for this question show that 83.33% of the assistants were 

encouraged by the University of El Salvador to take part in academic activities. 

Secondly, 16.67% by the “Allinace Française”. None of the assistants was 

encouraged by the local French Embassy. 

 
  

Figure 20 

Figure 21 
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Question 23: How would you describe the improvement that the Spanish teaching-

assistant program in France gave to your linguistic French competence? 

The answers for this question outline that 80.77% of the assistants considered that 

their linguistic French improvement during the exchange was excellent. 19.23% 

considered that their linguistic improvement was good. 

 

 

 

 

 

 

Question 24: Which of the following linguistic skills do you consider to be stronger 

than before the exchange? 

The outcome for this question reveals that 76.92% of the assistants considered 

that the listening and speaking skills are stronger than before the exchange. 

Secondly, 11.54% considered that only the listening skill is stronger than before. 

Thirdly, 7.69% of the assistants considered that only the speaking skill is stronger 

than before the exchange. 

 

 

 

 

 

Figure 22 

Figure 23 
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Question 25: What aspects of the linguistic immersion do you consider to be 

stronger than before the stay? 

The responses for this question show that 61.54% of the assistants considered that 

the linguistic, social, cultural, geographical and historical aspects of the linguistic 

immersion are stronger than before the stay. Secondly, 23.08% considered that 

only the cultural aspect is stronger than before. Thirdly, 7.69% of the assistants 

considered that only the linguistic aspect is stronger tan before the stay.  

 

 

 

 

 

 

 

Question 26: Do you feel more confident in French language communication than 

before the exchange? 

The answers for this question outline that 100% of the assistants feel more 

confident in French language communication than before the exchange. 

 

 

 

 

 

 

Figure 24 

Figure 25 
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Question 27: What region in France were you assigned to? 

The outcome of this question reveals that 19.23% of the assistants were assigned 

to the Rhône-Alpes region. Secondly, 11.54% was assigned to Provence-Alpes-

Côte d’Azur region and 11.54% to Pays de la Loire as well.  

 

 

 

 

 

 

 

 

Spanish teaching-assistants distribution in French territory (2005-2012) 

 

 
  

Figure 26 

Figure 27 



51 

 
36 

Question 28: How would you describe the interaction with French culture? 

The responses for this question show that 100% of the assistants described their 

interaction with French culture as meaningful. 

 
 
 

 

 

 

 

 

 

Question 29: Do you consider that the assistants' expertise can be useful for 

academic purposes in the Foreign Language Department? 

The answers for this question outline that 100% of the assistants considered that 

the assistants' expertise can be useful for academic purposes in the Foreign 

Language Department. 

  

Figure 28 

Figure 29 
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Question 30: Which of the following suggestions would you give in order to take 

advantage of the assistants' expertise to support French language learning in the 

Modern Language Major? 

The outcome for this question reveals that 50 % of the assistants suggested that 

the assistants were incorporated to a diversity of academic activities such as 

tutoring, professor assistance, etc. Secondly, 19.23% suggested creating 

conversation clubs in which the assistants can share their linguistic experience.  

Thirdly, 15.38% suggested creating a program in which the assistants can support 

upcoming participants in the program. 

 

 

Figure 30 
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4.2. DATA ANALYSIS. 
 
 After having collected and recorded the data regarding the participation of 

26 students of the Modern Language major in the Spanish teaching-assistant 

program in France between 2005 and 2012, it can be assured that the very 

preliminary assumptions hold true. The nonexistence of an institutional 

administrative policy that supports applicants during the selection process and 

enrolls the participants in the exchange into retrievable academic activities after 

their return has not given the assistants the opportunity to have a significant 

contribution on the students’ French language learning since the program started 

to be promoted.   

As shown in figure 5 (Description of gathered data p. 24), 57.69 % of the 

assistants have not graduated from the University of El Salvador yet. This means 

that 15 out of 26 assistants that took part in the exchange are active students at 

the Foreign Language Department at the present time. A considerable amount of 

students that experienced such an important French cultural immersion and a 

linguistic improvement are still available to be incorporated to academic activities to 

support their classmates’ French language learning.  In other words, the linguistic 

and cultural awareness of the active students of the Modern Language major that 

took part in the exchange has not been taking into consideration since its very 

beginning.  

Another important feature to take into consideration is the fact that a 

considerable number of the assistants had access to high education at a low cost. 

As performed in figure 6 (Description of gathered data p. 25), 50% of the assistants 

had a University monthly tuition ranging between $1.14 and $4.80. This outlines 
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that half of the assistants had access to high education having an extremely low 

fee. 11.54% of the assistants were exonerated which means that they did not pay 

any fee during their studies at the University.  

It is evident that even though most of the assistants had a very low monthly tuition 

due to the annual subvention that the University of El Salvador receives from the 

National government, a very high percentage of the students that took part in the 

exchange have not participated in any retrievable academic activities to support 

French language learning of the students of the Modern Language major for a long 

time (see figure 6 and 19 description of gathered data p. 25/31). The assistants 

have to be conscious of the responsibility they have to retrieve what they have 

gained as students of the University of El Salvador and therefore contribute to their 

classmates’ French language learning for the coming years. As widely known, the 

budget that supports the function of the University comes from the taxes that 

people pay. 

 As exposed in figures 7, 8 and 9 (Description of gathered data p. 25/26), the 

highest percentages have a very close relation to educational matters. In other 

words, most of the assistants have experienced a direct tendency to teaching 

languages in different institutions such as academies and universities. This 

professional contact has given the students the opportunity to share their French 

linguistic and cultural knowledge within real classroom contexts back from the stay 

in France. The educational expertise that the participants in the exchange gained 

during the exchange and after their return has not been beneficial to the students 

of the major until now.   
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 With regard to institutional policies and practices, 50% of the assistants 

exposed their ignorance about the existence of a trade's official document signed 

by the University of El Salvador and the local French Embassy (see figure 11 

description of gathered data p. 27). This fact reveals that a considerable number of 

assistants have never been informed about the official document which facilitates 

them, in a certain way,  to be taken into account not only to take part in the 

selection process but also to be selected as assistants to take part in the program 

(see annex 7.3 p. 60). In other words, the nonexistence of an institutional 

administrative policy that let students know and be informed about such an 

important institutional trade can affect the way they perceive the significance of 

taking part in the Spanish teaching-assistant program in France from now on.   

Moreover, only 69.23% of the assistants agreed that they were well-supported, 

guided and informed about general and specific aspects of the program before 

they presented their application to take part in the exchange (see figure 13 

description of gathered data p.28). This outcome exposes that the lack of a policy 

that supports and informs the applicants in the whole recruitment process must 

strongly affect them succeed at the end of the selection process. Additionally, 

55.56% of the assistants expressed that they were mostly supported by the 

Alliance Française during their application phase. On the other hand, 16.67% of 

the assistants agreed that they were mostly supported by the University of El 

Salvador (see figure 14 description of gathered data p.29). This reality put in 

evidence that the assistants have not been adequately supported within their 

institution but from an external institution instead.  
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With regard to retrievable academic activities, 76.92% of the assistants 

declared that they were not informed about the tasks that they had to implement in 

benefit of their classmates' French language learning after their return (see figure 

18 description of gathered data p.31).  This result exposes that the absence of an 

institutional policy that let the applicants be conscious of the academic tasks they 

had to implement after the exchange affects the learning of a considerable amount 

of students of the Modern Language major.  

As presented in figure 19 (Description of gathered data p.31), only 26.92% of the 

assistants took part in academic activities.  Such activities were conversation 

clubs, class assistance, tutoring and community service projects. 22.22% of the 

assistants did not take part in any academic activity to support your classmates' 

French language learning (see figure 20 description of gathered data p.32).  

In discrepancy with the support that the assistants mostly received from the 

Alliance Française on the way of the application process, The University of El 

Salvador encouraged 83.33% of the assistants to take part in academic activities. 

(see figure 21 description of gathered data p.32). 

As stated in the introduction , Richard D. Brecht, Dan Davidson, and Ralph B. 

Ginsberg, Predictors of Foreign Language Gain during Study Abroad, 1993, affirm 

that students, teachers, and policy-makers alike assume that truly functional 

competence in language requires spending time living in the country where that 

language is spoken. Whatever else our academic programs can accomplish, the 

logic goes, classrooms drills cannot substitute for extended experience 

communicating with native speakers in natural settings about real-life matters. This 

general impression is reinforced by students returning from abroad who frequently 

 

3 
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demonstrate significantly improved language skills and who testify the value of the 

experience. This valid conjecture is supported by the assistants’ response to the 

question regarding the improvement that the Spanish teaching-assistant program 

in France gave to their linguistic French competence. 

As presented in figure 22 (Description of gathered data p.33), 80.77% of the 

assistance considered that their linguistic French improvement during the 

exchange was excellent. More specifically, 76.92% of the assistants considered 

that the listening and speaking skills are stronger than before the exchange (see 

figure 23 description of gathered data p.33). As shown in figure 24 (description of 

gathered data p. 34), 61.54% of the assistants considered that the linguistic, social, 

cultural, geographical and historical aspects of the linguistic immersion are 

stronger than before the stay. More deeply, 100% of the assistants feel more 

confident in French language communication than before the exchange (see figure 

25 description of gathered data p. 34).  The preceding information highlights that 

the general linguistic French language improvement that the assistants 

experienced during the stay in France was significant. It is evident that this 

advance has not been taken into consideration to support French language 

learning in the Modern language major for many years.  

Another important aspect of the benefits that the Spanish teaching-assistant 

program in France gives to the participants in it is the fact of cultural interaction 

within the French territory. As it is performed in figure 27 (Description of gathered 

data p. 35), the assistants between 2005 and 2012 were casually distributed to a 

considerable number of regions in France. This outlines that not only the 

assistants’ linguistic competence was increased but also their knowledge and 
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conscience of social, cultural, geographical and historical aspects. This reveals that 

the strong knowledge of French language and culture that the assistants obtained 

from the exchange has not been meaningful to the students of the Modern 

Language major due to the lack of a proposal that let the assistants share their 

experience and expertise with other students of the major in a meaningful manner. 
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CHAPTER V: 

 



60 

 

44 

5.1. CONCLUSIONS. 

 
 

At the end of the current research project it can be concluded that:  
 
 

1. The impact that the participants in the Spanish teaching-assistant program 

in France may have caused in favor of French language learning of the 

students of the Modern Lange major has not been significant due to the lack 

of an institutional administrative policy that engages students to share their 

experience with their peers.  

2. The linguistic improvement that the assistants had during the exchange has 

not been taken into consideration to be incorporated to a diversity of 

academic activities to help the students of the Modern Language Major 

improve their command of French language.  

3. The University of El Salvador has not gotten any benefits from the partakers 

even though the institution has granted the means for the students to 

become proficient in foreign languages as well as being an important means 

to let students take part in such an important international program.  
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5.2. PROPOSAL. 

 

For many years, the participants in the Spanish teaching-assistant program in 

France have not contributed to the enrichment of French language learning in the 

Foreign Language department. As a result, the huge improvement of linguistic and 

cultural aspects that the partakers have during the exchange has not been 

beneficial to most of the students of the Modern Language major. The 

nonexistence of an institutional administrative policy that supports and engages 

students from the very start of the application process to the end of their 

participation in the program has restricted the involvement of the majority of the 

assistants into academic activities to support French language learning.  

Therefore, it is essential and needed to propose and create an institutional 

administrative policy that: 

 

1. Supports applicants during the selection process through a follow-up 

program with the intention of guiding them effectively to be selected as 

Spanish teaching assistants. Such program should have a professor in 

charge to lead the administrative process within the University of El 

Salvador to inform the students about all the aspects related to the 

international exchange as well as all the documents that are requested 

along the recruitment and institutional policies related to the exchange.  

A written document or booklet containing a general overview of the 

exchange and institutional administrative procedures could be provided 

additionally to inform students taking part in the selection process. In 
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addition, it is essential to inform students that they will have to share their 

experience with their classmates once they have returned.   

2. Allows the professors of the Modern Language major to monitor the 

progress of the recruitment process more closely with the intention of 

informing all the participants that the selected students will have to furnish 

themselves with specialized material and knowledge throughout their stay in 

France to promote what they have learned among the students of the 

Modern Language major more significantly taking this as a compromise with 

the institution and the Salvadoran society.  

3. Engages students to take part in academic activities through the signature 

of an administrative document in which they agree to support their 

classmates’ French language learning once they have ended their 

participation in the program. These activities should include teaching 

assistance in specialized subjects such as French phonetics, speaking, 

Introduction to French Civilization, among others.   

4. Let the authorities of the University of El Salvador and the Foreign 

Language Department monitor the students that take part in the 

international exchange by supervising them narrowly to make sure they will 

carry a meaningful support to reinforce and improve the students´ French 

Language proficiency.  
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5.3.     RECOMMENDATIONS. 
 

After having concluded the current research work, the recommendations 

directed to the University of El Salvador and the Foreign Language Department 

authorities go as follow:  

 

1. To design and implement an institutional administrative policy to take 

advantage of the assistants’ French linguistic and cultural gain after their 

return. 

2. To incorporate future assistants to a diversity of academic activities in order 

to contribute to French language proficiency of the students of the Modern 

Language major once the partakers have ended their participation in the 

program.  

3. To modify the trade signed by the University of El Salvador and the local 

French Embassy through an emendation with the aim of giving legal support 

to the follow up institutional program proposed by the researchers. 

4. To take into consideration the proposal made by the researchers resulting of 

this research work.  
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CHAPTER VI: 
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6.1.    RESOURSES. 

 

No Description Cost 

1 Stationery (Paper, folders, etc) $20,00 

2 Copies $12,00 

3 Printing material $65,00 

4 Fuel $125,00 

5 Transportation $12,00 

6 Snacks $20,00 

7 Online survey payment $45,00 

8 Internet use $80,00 

   

   

   

   

   

   

 Total $379,00 
 

*The previous information has been considered on an approximated rate. 
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6.2. LIMITATIONS. 

 
As expected in every task on a research work, the present venture had a 

number of important limitations that will be listed as follow: 

 

1- Lack of theoretical background. This fact limited, in a certain way, the 

development of the research work. 

2- Unawareness of manipulating online data gathering tools such as online 

surveys. 

3- Difficultness of reaching the selected sample to respond to the online survey 

within the time established by the web platform.  

4- Non interest of the selected assistants to complete the online survey. 

5- Online payment procedures required by the administrators of the web 

platform and local banks. 
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6.3.     Timetable. 

Date Month / Activities  Comments 

July 2012 
 

3 Research project’s start. 
 

  

5 Project presentation to advisor. 
 

 (Preliminary talks) 

6 Interview of Modern Language 
major’s former coordinators. 
 

  

12 Presentation of general aspects 
of the Spanish teaching-assistant 
program in France to advisor. 
 

 (Spanish version) 

19 Planning of the research profile’s 
structure. 
 

  

26 Review of research profile.  
 

 (1st part) 

August 2012 
 

9 Review of research profile. 
 

 (2nd part) 

16 Review of research profile. 
 

 (3rd part) 

23 Research project’s objectives 
review. 
 

 (1st part) 

30 Research project’s objectives 
review. 
 

 (2nd part) 

September 2012 
 

6 Introduction / Statement of the 
problem review. 
 

  

13 Significance / Justification 
Review. 
 

  

20 Delimitation of the focus of the 
study / Posing the research 
question Review. 

  

27 Purpose of the study / Sample /   
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Research strategy Review. 

October 2012 
 

4 Data collection techniques 
Review / Design of data 
gathering instrument.  
 

 (Design of the 
Online survey) 

11 Online survey Review and first 
testing. 
 

  

12 Preliminary results (1st part). 
 

 (Evaluation of 
instrument and 
preliminary results) 

25 Online survey Review and 
second testing. 
 

 (Evaluation of 
instrument and 
preliminary results) 

November 2012 
 

8 Preliminary results (2nd part). 
 

 (Evaluation of 
instrument and 
preliminary results) 

15 Administration of Online Survey 
to sample. 
 

  

22 Review of gathered data. 
 

  

29 Recording and analyzing of data / 
Description of gathered data 
Review. 
 

  

December 2013 
 

6 Data analysis Review. 
 
 

  

13 Conclusions / Recommendations 
Review. 
 
 

  

January 2013 
 

17 Review of conclusions and 
recommendations. 
 
 

 (1st part) 
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18 Review of conclusions and 
recommendations. 

 (2nd  part) 

21 Review of Limitations and 
annexes. 
 
 

 (1st part)  

31 Review of Limitations and 
annexes. 
 

 (2nd  part) 

February 2013 
 

01 Proposal review. 
 
 

  

04 Review of whole paper. 
 
 

  

15 Presentation review. 
 
 

  

22 Presentation rehearsal. 
 
 

 (1st part) 

28 Research rehersal. 
 
 

 (2nd part) 

March 2013 

 
End of research project. 

 
Research project’s presentation: 

 
March 22nd 2013. 
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72 

 
55 

 UES socioeconomico office. 

 French Embassy. 
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ANNEX 7.1 
 

Questions administrated to the coordinators of the Modern Language Major. 

 Do you know since when the Spanish teaching-assistant in France exists in 

the El Salvador?  

 When did it start to be promoted in the University of El Salvador? 

 Do you know how many students of the Foreign Language Department take 

part in the selection process every year? 

 Do you know how many students are selected to become Spanish teaching-

assistants every year? 

 Which institution proposed or started to promote the program in the 

University of El Salvador? 

Key questions to determine the research topic: 

 Are there any obligations among the assistants to implement academic 

activities once they have returned from France to promote French language 

and culture to contribute to the development of the Foreign Language 

Department of the University of El Salvador? 

  If so, have these academic activities taken place in the Foreign Language 

Department? 
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ANNEX 7.2 

Online survey’s questions.   

Item 1: Name. 

Item 2: Age. 

Item 3: Sex. 
 
Item 4: Place of birth. 

Item 5: Graduated. 

Item 6: Undergraduate. 

Item 7: University monthly tuition. 

Item 8: Main work place. 

Item 9: Work field. 

Item 10: Job possition. 
 
Item 11: Level of studies at time of application (Year) 

Question 12: Do you know about the existence of a trade's official document 

signed by the University of El Salvador and the local French Embassy that 

supported the creation of the Modern Language major and offers the opportunity to 

its students to take part in the Spanish teaching-assistant program in France? 

Question 13: Who motivated you the most to take part in the Spanish teaching-

assistant program in France? 

Question 14: Were you well-supported, guided and informed about general and 

specific aspects of the program before you presented your application? 

Question 15: Which institution supported you the most during the application 

process? 
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Question 16: Do you consider that a well-designed follow-up program should be 

created by the Modern Language major's coordination in order to support the 

applicants from the time of their application to their return? 

Question 17: Which period did you take part in the exchange? 

Question 18: Do you consider that this kind of programs has to continue to be 

promoted in the Modern Language major? 

Question 19: Were you informed about the retrievable academic activities that you 

had to implement in benefit of your classmates' French language learning after 

your return? 

Question 20: Did you take part in any academic activity in the Foreign Language 

Department after your return to support your classmates' French language 

learning? 

Question 21: What kind of academic activities did you take part in? 

Question 22:  Which institution encouraged you the most to take part in these 

academic activities? 

Question 23: How would you describe the improvement that the Spanish teaching-

assistant program in France gave to your linguistic French competence? 

Question 24: Which of the following linguistic skills do you consider to be stronger 

than before the exchange? 

Question 25: What aspects of the linguistic immersion do you consider to be 

stronger than before the stay? 

Question 26: Do you feel more confident in French language communication than 

before the exchange? 

Question 27: What region in France were you assigned to? 
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Question 28: How would you describe the interaction with French culture? 

Question 29: Do you consider that the assistants' expertise can be useful for 

academic purposes in the Foreign Language Department? 

Question 30: Which of the following suggestions would you give in order to take 

advantage of the assistants' expertise to support French language learning in the 

Modern Language Major? 
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ANNEX 7.3 

Copy of the official trade document (Spanish/French version) 
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ANNEX 7.4 

Copies of the Spanish teaching-assistant’s job permit. 
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ANNEX 7.5 
Job nomination.  
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ANNEX 7.6. 
Copies of payment details of the Spanish teaching-assistants.  
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ANNEX 7.7. 
Modern Language major’s fees for the year 2012. 

 

 
 

  


