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The Foreign Language Department of the University of El Salvador is one of the institutions that is in charge to form professionals in teaching the English language in the Profesorado en Idioma Inglés, which for being a major of three years and focussed on the English language, seems to be very appealing to the ones who want to study in the University of El Salvador. This major is focused on acquiring or getting the knowledge of the psychopedagogical elements which will be useful when the students become teachers.  

It is important to mention that the 1993 plan of profesorado major came up with excellent results
, the Ministry of Education (MINED) decided to change it in the year 1998. Even though many suggestions to MINED were given on the plan they were implementing, their argument was to wait to see the results. It is mandatory  to revise the plan that is implemented every five years, the current plan has neither been revised nor reformed yet. This plan is very strong in the teaching practice area, containing five courses but it is very poor in the language skills development area of English; students are exposed to around 570 hours of instruction in English including specialized courses such as the two Teaching English  as a Foreign Language (TEFL) courses.
 Among the changes the current plan has had, it can be said that in the year 1998 MINED established the new requirements to get enrolled in this major:  to have the advanced level of English. Also MINED implemented a new curriculum adjustment of the Profesorado en  Idioma Inglés. This curriculum changed the courses, contents, and methodology in English  and Spanish and also increased the number of subjects in Spanish from seven to nine courses. In English the curriculum  eliminated the Intensive Basic English, Intermediate Intensive English I and II, Advanced Intensive English I and II, and Introduction to Linguistics, which were core courses for students to get the mechanism of  the language.
The curriculum implemented five Practice Teaching courses, and the number of credits increased from ninety-six to one-hundred-eight. This present curriculum gives more emphasis to the Spanish and Teaching Practicum courses rather than the English ones.
 According to MINED, the graduates of the former program have a much better grasp of the specialization subjects, but they lacked the psychopedagogical tenets of the teaching profession. That is to say, they were poorly instructed, and they were not exposed to classroom experience to some extent.
That is why MINED implemented more courses in Spanish and added four Practice Teaching  courses so that the future teachers could observe, reflect, and act in  a real teaching-learning situation.

 However, the Foreign Language Department and the students who want to enroll in this major have been involved in the problem that many of them do not have the required level and they are accepted though, and also at the end of their studies they do not get the advanced level of English proficiency for these reasons:

· Most of the undergraduates students of the Profesorado major studied their high school in public schools.

· The program of scholaships at CENIUES (Centro de Idiomas de la Universidad de El Salvador) for students who do not have the required level of English was suspended.

           The undergraduate students of Profesorado en Idioma Inglés para Tercer Ciclo de Educación Básica y Media of The University of El Salvador studied their high school in public schools. According to the high school  for the English subject program that MINED has established only three hours of 45 minutes each one of Basic English  classes are taught through the week, even though the real time of the class is 30 minutes, which are not enough for completing all the tasks that an English class involves. In spite of the fact that the content of this program is very strong, since the authorities of MINED expect that students at the end of their studies can make compositions, also they expect that students have a lot of knowledge about grammar, a wide vocabulary and they can communicate their ideas. The schedule set is not enough for fulfilling all the aspects above mentioned.  Furthermore the number of students in the class is other aspect that affects the teaching learning process since large classes affect the quality of teaching delivered; they can also affect the concentration of the students who are trying to learn in the classes. Besides, in large classes, there are more problems faced by teachers and students. These include students not paying attention to the teacher and some students trying to hide from the teacher's attention.  Often teachers are interrupted by the noises coming from students at the back, who are talking and not paying attention, which can annoy and disturb the teacher. In addition, the age in the acquisition of the English language is an important aspect that students face. Since they have not been involved with the language in a deep way through their childhood and they begin the learning process in their 17 or 18 years old.  Lenneberg (1967) theorized that the acquisition of language is an innate process determined by biological factors which limit the critical period for acquisition of a language from roughly two years of age to puberty. Lenneberg believed that after lateralization (a process by which the two sides of the brain develop specialized functions), the brain loses plasticity. Lenneberg claimed that lateralization of the language function is normally completed at puberty, making post-adolescent language acquisition difficult. Many studies have tested this hypothesis by comparing children to adults in the acquisition of pronunciation. Studies examining subjects' pronunciation after over five years of exposure to the second language consistently find that the large majority of adults retain their accent when the second language is acquired after puberty, whereas children initiating second language acquisition before puberty have little or no foreign accent (Asher and Garcia, 1969; Oyama, 1976; Seliger, Krashen and Ladefoged, 1975; Tahta, Wood and Loewenthal, 1981). Not only the factors above mentioned are obstacles to reach the objectives but also the lack of didactic resources that teachers, who are in charge to teach the subject, face in the whole teaching learning process. For example, the listening material is not always available when they need it; also teachers can not demand text books or other kind of material to the students which are useful for developing the language skills.

In spite of the fact that the level of English proficiency of the students at the end of their high school is very weak some of them decide to study at the University the Profesorado Major without a concrete idea about the requirements for being accepted in the major. As it was explained before the main requirement for entering in the major is to have the advanced level of English. Even though they do not have the required level and they apply to being accepted in the University. 

For all the aspects above mentioned, it is very accurate to say that most of the undergraduate students of the Profesorado en Idioma Inglés para Tercer Ciclo de Educación Básica y Media of UES reach the intermediate high level of English proficiency in the four macro skills ( listening, speaking,reading and writing )

Taking into account that Language Proficiency refers to a somewhat idealized level of competence and performance attainable by experts through extensive instruction,  in the past twenty years, many teachers have come to understand that language proficiency is not a monolithic concept representing an amorphous ideal that the students rarely attain; rather it is comprised of a whole range of abilities that must be described in a graduated fashion in order to be meaningful.

In 1986, Proficiency guidelines were developed by the American Council for the Teaching of Foreign Languages (ACTFL). This proficiency guidelines define and measure language ability in speaking, listening, reading, and writing. Global ratings are assigned by eliciting samples of performance and evaluating those samples using a set of interrelated criteria.
According to this guideline, for the listening skill the undergraduate students are able to understand sentence-length utterances which consist of recombination of learned utterances on a variety of topics. Content continues to refer primarily to basic personal background and needs, listening task not only pertains to spontaneous face to face conversations but also to short routine conversations. Understanding continues to be uneven. Also they are able to sustain understanding over longer stretches of connected discourse on a number of topics containing to different times and places; however understanding is inconsistent due to failure to grasp main ideas and/or details. 

For the speaking skill,  students can create with the language, that is, they can express their own thoughts without relying exclusively on prefabricated or memorized responses to get their meaning. They are capable of asking questions as well as answering them. Intermediate-level speakers answer with longer phrases or full sentences and are capable of holding up their own end of the conversation by making inquiries and offering more elaborate responses. They have at least a minimal level of sociolinguistic competence in that they can handle everyday social encounters (greeting, leave takings, the use of polite formulas, and the like) with some degree of appropriateness. They can handle a simple “survival situation” that one might expect to encounter while lodging, food, transportation, obtaining directions and the like present few problems for an Intermediate-level speakers.  Their discourse is characterized by simple sentences or phrases, normally limited to present time. With little use of cohesive devices of embedded sentence structure. Intermediate-level speech is usually quite inaccurate. Even in basic structures, and vocabulary is quite limited. 

For the reading skill, the undergraduate students are able to understand main ideas and some facts from the simplest connected texts dealing with basic personal and social needs. They can get some main ideas and information from texts at the next higher level featuring description and narration. Structural complexity may interfere with comprehension; for example, basic grammatical relations may be misinterpreted and temporal references may rely primarily on lexical items. The intermediate reader has some difficulty with the cohesive factors in discourse, such as matching pronouns with referents.

 And for the writing skill the undergraduate students can write simple letters, brief synopsis and paraphrases, summaries of biographical data, work and school experience. In those language relying primarily in content words and time expressions to express time, tense, or aspect, some precision is displayed; where tense and/or aspect is expressed through verbal inflections, forms are produced rather consistently, but not always accurately. An ability to describe or narrate in paragraphs is emerging. Rarely uses basic  cohesive elements such as pronominal sustitutiona os synonims in writtten discourse. 

However,  it is noticiable that the undergraduate students do not have the advanced  level, which is demanded by MINED. According to the ACTFL guideline, a student who is placed in the level before mentioned has special habilities for each macro skills. For the listening one he/she is capable of  understand main ideas and most details of connected discourse on a variety of topics beyond the immediacy of the situation.  Comprehension may be uneven due to a variety of linguistic and extralinguistic factors, among which topic familiarity is very prominent. These texts frequently involve description and narration in different time frames or aspects, such as present, nonpast, habitual, or imperfective. Listener is aware of cohesive devices but  may be not be able to use them to follow the sequence of thought in an oral text

Likewise, for the speaking skill students can narrate and describe in major time/aspect frames. In addition, their narrations and descriptions are sustained in longer discourse segments; that is, Advanced-level speakers generally speak in paragraphs rather that in short phrases or sentences.  They can talk about a wide range of concrete topics, including autobiographical details, daily routines at home, school, or at the workplace, current events, and the like. They can participate fully in casual conversations, expressions facts, giving instructions, describing  places, people, and things, reporting on events, and providing narration about past, present and future activities. Advanced-level speakers can get their message across successfully.  They show a greater degree of sociolinguistic competence in their speech, including some sensitive to register and to the appropriateness of certain expressions in a given context. Their discourse competence is also improved as they continue to use longer and more complex sentence structure to express their meaning. There is growing evidence of the ability to use cohesive devices to unify discourse.  Although they still make errors in some basic structures, their control of the grammatical system is much improved over that of Intermediate-level speakers. They still display patters or errors, however, and their linguistic system tends to break down when they are asked to perform functions that are controlled at the next highest level of proficiency.  
For the reading skill students are able to read somewhat longer prose of several paragraphs in length, particularly if presented with a clear underlying structure. The prose is predominantly in familiar sentence patterns. Reader gets the main ideas and facts and misses some details. Comprehension derives not only from situational and subject matter knowledge but from increasing control of the language. 

For the writing skill students are able to write routine social correspondence and join sentences in simple discourse of at least several paragraphs in length on familiar topics. The student can write simple social correspondence, take notes, write cohesive summaries and resumes, as well as narratives and description of a factual nature. The student at this level has sufficient writing vocabulary, good control of the morphology and the most frequently used syntactic structures.
As a result of the situations addressed above, students do not get to reach the required level of proficiency and unfortunately, an Intermediate High Level of English proficiency is not enough, neither for the undergraduate students nor for the University of El Salvador. It is not enough for the University because the Foreign Language Department as part of an institution that is humanist as well as head of good education, has an important role in the society and, in the formation of professionals as the future teachers of El Salvador. The mission and vision affirm that its main commitment is to form competent  professionals able to apply  the knowledge they have gotten  and also develop coherent thinking and capable to express their ideas in an accurate and clear way whether orally or written with a high level of proficiency in the language that is being studied. And obviously an Intermediate Level shows that the students have not gotten the most out of their studies, and  the society needs professionals capable of performing well any task they are asked to. And the Level gotten is not enough for students who are the future English teachers of El Salvador.

 As it was explained before, the Foreign Language Department is neither the responsible nor has the authority to change anything related to the major since it belongs to the MINED; but as an entity pretty sure about its mission of preparing professionals with high quality that fulfil the needs of the society, it would be very accurate that the Foreign Language Department of the University of El Salvador should reinforce the strategies to help students of the Profesorado major, so that most of them reach the advanced level of English proficiency in the four macro skills: Writing, Speaking, Listening, Reading.
On the other hand, the program of scholarships at (CENIUES) for students who do not have the required level of English proficiency was suspended.  During some time the Foreign Language Department gave some scholarships to the freshman of the major Profesorado in English in CENIUES, with the purpose of helping students to reach the required level for the major; with this program many students were benefited due to they did not have enough money to pay extra courses. Eventhough the students sometimes missed classes for different reasons, among these, it can be mentioned the unflexible schedules and also health and familiar problems. These courses were not mandatory for the students but when they did not attend in a 100 % the scholarships were canceled So that students lost a good opportunity for developing their English proficiency . But unfourtunately this program was suspended.

    However, The Foreign Language Department took extra English courses and supporting classes, for these students. These courses are taught by students of the Teaching English Major who are whether in their Practice Teaching or in their Social Service. This resource, in common with the scholarships, has been very profitable but it has not had as many students as the first one since it has lacked motivation on the part of the students and the authorities that promote it. Because of the fact that these courses are optional and they do not have any credits for any of the subjects of the curriculum, many of the students, even when they know they need them, consider this activity requires more time than the one they have available for it.      

For this strategy works or fulfils the objectives, the authorities should look for the methods that prompt the students go continually to these courses for both: the students and the authorities to be benefited with the results that this could produce. The teacher will have students with the required level so he will be able to develop the syllabus and the curriculum designed for MINED; consequently, the students will take advantage of the content taught in classes. Due to students who want to enroll in the profesorado major do not have the required level, but are accepted in it. The extra English courses become an essential part in the development of the students and their proficiency, as well.    In that way, the authorities of the Foreign Language Department have to make extra efforts in order to promote these courses in the best way; for instance, they have to provide tools to the teacher who are in charge of these courses, also they have to encourage students for everyday attendance and the extra English courses must be mandatory; so that students can reach a higher level of proficiency.  

Besides that, there are important reasons why the undergraduate students must reach the advanced level of English:  they have to take the ECAP test and the TOEFL test so senior students are asked to take a test in which they are evaluated pedagogically and academically and also are demanded to get a minimal grade of 7.0 on this test which is called ECAP . The test is taken by students who have graduated from the year 2003 until the present.  The other test that students have to take is oriented to measure the English proficiency of non-native English speakers, this test is called TOEFL and students are asked to get a minimal score of 520 points on it.                                                                                                                                                              

  The ECAP  is divided into two parts: The Test of Academic Competences that has a 60 % of score and it includes the domain of the contents and theories of the discipline as the capacity of the students to design strategies for teaching.. The second part is The Test of Pedagogic Competence with a 40% of the total score, and it refers to the capacity of the student to comprehend the educative system and the role that he/she is to play on it. With this test, students are evaluated the topics on the subjects that were studied during the major.
 . The reason why the ECAP is necessary is evident: the society needs to be sure about the capacity of the future teachers in whose hands the education of the Salvadorian children will be placed. So the ECAP allows those concerned to identify the professional competence of the future teachers thus the teacher will have the security and the trust to give his service as well as to join the working area.     To the institutions that are in charge of forming teachers, the results are also of great utility; because the ECAP gives them the objective information to evaluate their achievements.

 A test like ECAP is part of the updating and information process that needs a competent teacher, to keep a domain of his knowledge and skills as well. And with this to provide a service of the best quality to the society. This test is only one of many that the teacher will have to take as a professional, that is why it is vital that teachers give  the importance it deserves.

                                                                                                                                               
  After having determined the results of the ECAP for the last years (2001-2002) the MINED has lately imposed a new requirement that it was supposed to be implemented since February the 17th , 2003, this is TOEFL Test. This test is designed to measure the level of English fluency among people who do not speak English as their native or primary language and who plan to study at colleges and universities in North America. The TOEFL Test measures the English proficiency of non-native  English speaker. It tests their ability to understand spoken English, recognize correct grammatical construction, identify synonyms, and comprehend reading passages.
 . 

 Based on what MINED said, that the minimal grade of the ECAP test is 570 and in the TOEFL test the minimal score is 520, and taking into account that there is no EFL courses during the Profesorado major students who want to study in the major for enrolling in it must have an advanced level of English; that is, they are able to narrate and describe in major time/aspect frames, speak generally in paragraphs, can talk about a wide range of concrete topics, and the like.


In that way, undergraduate students have to be well prepared in order to be placed in the Superior level. It is well known that the general results of the ECAP during the last two years have not fulfilled the MINED authorities’ expectations; however the students of the profesorado major of the University of El Salvador have gotten the best results, but this does not mean that all of them are placed in the Superior level. The ECAP test has a scale of three levels: From 2300 to 2450 points the Basic Level, from 2450 to 2600 points the Intermediate Level and the Superior one from 2600 to 2700 points. The aim of the undergraduate students must be to reach the Superior level or at least the Intermediate one. If the undergraduate students fail this test, they only have two more opportunities to pass it. The expenses for the second opportunity is covered by the MINED but the third one is paid by the student, so that, seniors have to pass the test the first time. Moreover for determining the grade of the ECAP test, students need to achieve a good average in their CUM (Cúmulo de Unidades de Méritos; by its acronym in Spanish) because the global result of the test is combined by the grade gotten in the ECAP test (70%) with the student’s CUM (30%). Second, students have to take the TOEFL test and they have to get the minimal score of 520 points. If students fail one of these tests they do not obtain their degree as English teachers. That is why senior students have to reach the advanced level of English.          

                                                                                                            

  It is important to mention that students who use extra resources to improve their English get better results; also it is noticeable that the students who did not have the level that MINED requires when they begin their studies had to take extra English courses, of course paid by themselves, so that they could improve their level of proficiency. Also, some students affirm  that some subjects such as Readings and Vocabulary and Didactics were very useful for improving their English. 

Summarizing, it can be said that the undergraduate students’ macro skills can be classified from the best one to the most deficient one. The best developed skill is  Writing
; since some students who took the TOEFL test could get the Advanced Plus  level and other two students could reach the  Advanced one, and the rest of the students could reach the Intermediate Mid and Intermediate High. The next macro skill very well developed by senior students is Reading, because some of them could achieve the Advanced Level and the Intermediate High Level. In addition, the Speaking skill is another one very well developed by the undergraduate students, according to the OPI (Oral Proficiency Interview), some students could get the Advanced Level and the rest of them got the Intermediate Low and the Intermediate High. On the other hand, the most deficient skill that senior students of the profesorado major developed is the Listening one, since some students were placed in the Novice Low and in the Novice High, also other students were placed in the Intermediate Low and in the Intermediate High, and only one student of the sample was placed in the Advanced Level. However, taking into account the four macro skills writing, reading, speaking, and listening all together, it can be said that senior students at the end of their major reach the Intermediate Level. 

This result is a concern not only for the students but also for the authorities of the Foreign Languages Department. In this sense, both students and authorities must pay attention to the result of each macro skill, specially the Listening one; since, is the most deficient. So students of the profesorado major have to look for resources that can help them to improve this skill. They have to attend extra English courses offered by the Foreign Languages Department. Also there are resources that this Department provides them with in order to improve their four macro skills, such as tutoring sessions, and the conversation club where they can improve their speaking skill. Moreover the teachers who are in charge of teaching the subjects of the curriculum have to demand  those students who do not have the required level to take advantage of these benefits. Besides that, the authorities of the Department must provide all the tools related with the process of learning to the teachers that are in charge to promote these projects, so that the students should get higher levels of proficiency.

The Foreign Language Department of the University of El Salvador is one of the institutions that is in charge to form professionals in teaching the English language in the Profesorado en Idioma Inglés, which for being a major of three years and focussed on the English language, seems to be very appealing to the ones who want to study in the University of El Salvador. This major is focused on acquiring or getting the knowledge of the psychopedagogical elements which will be useful when the students become teachers.  
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, the Ministry of Education (MINED) decided to change it in the year 1998. Even though many suggestions to MINED were given on the plan they were implementing, their argument was to wait to see the results. It is mandatory  to revise the plan that is implemented every five years, the current plan has neither been revised nor reformed yet. This plan is very strong in the teaching practice area, containing five courses but it is very poor in the language skills development area of English; students are exposed to around 570 hours of instruction in English including specialized courses such as the two Teaching English  as a Foreign Language (TEFL) courses.
 Among the changes the current plan has had, it can be said that in the year 1998 MINED established the new requirements to get enrolled in this major:  to have the advanced level of English. Also MINED implemented a new curriculum adjustment of the Profesorado en  Idioma Inglés. This curriculum changed the courses, contents, and methodology in English  and Spanish and also increased the number of subjects in Spanish from seven to nine courses. In English the curriculum  eliminated the Intensive Basic English, Intermediate Intensive English I and II, Advanced Intensive English I and II, and Introduction to Linguistics, which were core courses for students to get the mechanism of  the language.
The curriculum implemented five Practice Teaching courses, and the number of credits increased from ninety-six to one-hundred-eight. This present curriculum gives more emphasis to the Spanish and Teaching Practicum courses rather than the English ones.
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For all the aspects above mentioned, it is very accurate to say that most of the undergraduate students of the Profesorado en Idioma Inglés para Tercer Ciclo de Educación Básica y Media of UES reach the intermediate high level of English proficiency in the four macro skills ( listening, speaking,reading and writing )

Taking into account that Language Proficiency refers to a somewhat idealized level of competence and performance attainable by experts through extensive instruction,  in the past twenty years, many teachers have come to understand that language proficiency is not a monolithic concept representing an amorphous ideal that the students rarely attain; rather it is comprised of a whole range of abilities that must be described in a graduated fashion in order to be meaningful.

In 1986, Proficiency guidelines were developed by the American Council for the Teaching of Foreign Languages (ACTFL). This proficiency guidelines define and measure language ability in speaking, listening, reading, and writing. Global ratings are assigned by eliciting samples of performance and evaluating those samples using a set of interrelated criteria.
According to this guideline, for the listening skill the undergraduate students are able to understand sentence-length utterances which consist of recombination of learned utterances on a variety of topics. Content continues to refer primarily to basic personal background and needs, listening task not only pertains to spontaneous face to face conversations but also to short routine conversations. Understanding continues to be uneven. Also they are able to sustain understanding over longer stretches of connected discourse on a number of topics containing to different times and places; however understanding is inconsistent due to failure to grasp main ideas and/or details. 

For the speaking skill,  students can create with the language, that is, they can express their own thoughts without relying exclusively on prefabricated or memorized responses to get their meaning. They are capable of asking questions as well as answering them. Intermediate-level speakers answer with longer phrases or full sentences and are capable of holding up their own end of the conversation by making inquiries and offering more elaborate responses. They have at least a minimal level of sociolinguistic competence in that they can handle everyday social encounters (greeting, leave takings, the use of polite formulas, and the like) with some degree of appropriateness. They can handle a simple “survival situation” that one might expect to encounter while lodging, food, transportation, obtaining directions and the like present few problems for an Intermediate-level speakers.  Their discourse is characterized by simple sentences or phrases, normally limited to present time. With little use of cohesive devices of embedded sentence structure. Intermediate-level speech is usually quite inaccurate. Even in basic structures, and vocabulary is quite limited. 

For the reading skill, the undergraduate students are able to understand main ideas and some facts from the simplest connected texts dealing with basic personal and social needs. They can get some main ideas and information from texts at the next higher level featuring description and narration. Structural complexity may interfere with comprehension; for example, basic grammatical relations may be misinterpreted and temporal references may rely primarily on lexical items. The intermediate reader has some difficulty with the cohesive factors in discourse, such as matching pronouns with referents.

 And for the writing skill the undergraduate students can write simple letters, brief synopsis and paraphrases, summaries of biographical data, work and school experience. In those language relying primarily in content words and time expressions to express time, tense, or aspect, some precision is displayed; where tense and/or aspect is expressed through verbal inflections, forms are produced rather consistently, but not always accurately. An ability to describe or narrate in paragraphs is emerging. Rarely uses basic  cohesive elements such as pronominal sustitutiona os synonims in writtten discourse. 

However,  it is noticiable that the undergraduate students do not have the advanced  level, which is demanded by MINED. According to the ACTFL guideline, a student who is placed in the level before mentioned has special habilities for each macro skills. For the listening one he/she is capable of  understand main ideas and most details of connected discourse on a variety of topics beyond the immediacy of the situation.  Comprehension may be uneven due to a variety of linguistic and extralinguistic factors, among which topic familiarity is very prominent. These texts frequently involve description and narration in different time frames or aspects, such as present, nonpast, habitual, or imperfective. Listener is aware of cohesive devices but  may be not be able to use them to follow the sequence of thought in an oral text

Likewise, for the speaking skill students can narrate and describe in major time/aspect frames. In addition, their narrations and descriptions are sustained in longer discourse segments; that is, Advanced-level speakers generally speak in paragraphs rather that in short phrases or sentences.  They can talk about a wide range of concrete topics, including autobiographical details, daily routines at home, school, or at the workplace, current events, and the like. They can participate fully in casual conversations, expressions facts, giving instructions, describing  places, people, and things, reporting on events, and providing narration about past, present and future activities. Advanced-level speakers can get their message across successfully.  They show a greater degree of sociolinguistic competence in their speech, including some sensitive to register and to the appropriateness of certain expressions in a given context. Their discourse competence is also improved as they continue to use longer and more complex sentence structure to express their meaning. There is growing evidence of the ability to use cohesive devices to unify discourse.  Although they still make errors in some basic structures, their control of the grammatical system is much improved over that of Intermediate-level speakers. They still display patters or errors, however, and their linguistic system tends to break down when they are asked to perform functions that are controlled at the next highest level of proficiency.  
For the reading skill students are able to read somewhat longer prose of several paragraphs in length, particularly if presented with a clear underlying structure. The prose is predominantly in familiar sentence patterns. Reader gets the main ideas and facts and misses some details. Comprehension derives not only from situational and subject matter knowledge but from increasing control of the language. 

For the writing skill students are able to write routine social correspondence and join sentences in simple discourse of at least several paragraphs in length on familiar topics. The student can write simple social correspondence, take notes, write cohesive summaries and resumes, as well as narratives and description of a factual nature. The student at this level has sufficient writing vocabulary, good control of the morphology and the most frequently used syntactic structures.
As a result of the situations addressed above, students do not get to reach the required level of proficiency and unfortunately, an Intermediate High Level of English proficiency is not enough, neither for the undergraduate students nor for the University of El Salvador. It is not enough for the University because the Foreign Language Department as part of an institution that is humanist as well as head of good education, has an important role in the society and, in the formation of professionals as the future teachers of El Salvador. The mission and vision affirm that its main commitment is to form competent  professionals able to apply  the knowledge they have gotten  and also develop coherent thinking and capable to express their ideas in an accurate and clear way whether orally or written with a high level of proficiency in the language that is being studied. And obviously an Intermediate Level shows that the students have not gotten the most out of their studies, and  the society needs professionals capable of performing well any task they are asked to. And the Level gotten is not enough for students who are the future English teachers of El Salvador.

 As it was explained before, the Foreign Language Department is neither the responsible nor has the authority to change anything related to the major since it belongs to the MINED; but as an entity pretty sure about its mission of preparing professionals with high quality that fulfil the needs of the society, it would be very accurate that the Foreign Language Department of the University of El Salvador should reinforce the strategies to help students of the Profesorado major, so that most of them reach the advanced level of English proficiency in the four macro skills: Writing, Speaking, Listening, Reading.
On the other hand, the program of scholarships at (CENIUES) for students who do not have the required level of English proficiency was suspended.  During some time the Foreign Language Department gave some scholarships to the freshman of the major Profesorado in English in CENIUES, with the purpose of helping students to reach the required level for the major; with this program many students were benefited due to they did not have enough money to pay extra courses. Eventhough the students sometimes missed classes for different reasons, among these, it can be mentioned the unflexible schedules and also health and familiar problems. These courses were not mandatory for the students but when they did not attend in a 100 % the scholarships were canceled So that students lost a good opportunity for developing their English proficiency . But unfourtunately this program was suspended.

    However, The Foreign Language Department took extra English courses and supporting classes, for these students. These courses are taught by students of the Teaching English Major who are whether in their Practice Teaching or in their Social Service. This resource, in common with the scholarships, has been very profitable but it has not had as many students as the first one since it has lacked motivation on the part of the students and the authorities that promote it. Because of the fact that these courses are optional and they do not have any credits for any of the subjects of the curriculum, many of the students, even when they know they need them, consider this activity requires more time than the one they have available for it.      

For this strategy works or fulfils the objectives, the authorities should look for the methods that prompt the students go continually to these courses for both: the students and the authorities to be benefited with the results that this could produce. The teacher will have students with the required level so he will be able to develop the syllabus and the curriculum designed for MINED; consequently, the students will take advantage of the content taught in classes. Due to students who want to enroll in the profesorado major do not have the required level, but are accepted in it. The extra English courses become an essential part in the development of the students and their proficiency, as well.    In that way, the authorities of the Foreign Language Department have to make extra efforts in order to promote these courses in the best way; for instance, they have to provide tools to the teacher who are in charge of these courses, also they have to encourage students for everyday attendance and the extra English courses must be mandatory; so that students can reach a higher level of proficiency.  

Besides that, there are important reasons why the undergraduate students must reach the advanced level of English:  they have to take the ECAP test and the TOEFL test so senior students are asked to take a test in which they are evaluated pedagogically and academically and also are demanded to get a minimal grade of 7.0 on this test which is called ECAP . The test is taken by students who have graduated from the year 2003 until the present.  The other test that students have to take is oriented to measure the English proficiency of non-native English speakers, this test is called TOEFL and students are asked to get a minimal score of 520 points on it.                                                                                                                                                              

  The ECAP  is divided into two parts: The Test of Academic Competences that has a 60 % of score and it includes the domain of the contents and theories of the discipline as the capacity of the students to design strategies for teaching.. The second part is The Test of Pedagogic Competence with a 40% of the total score, and it refers to the capacity of the student to comprehend the educative system and the role that he/she is to play on it. With this test, students are evaluated the topics on the subjects that were studied during the major.
 . The reason why the ECAP is necessary is evident: the society needs to be sure about the capacity of the future teachers in whose hands the education of the Salvadorian children will be placed. So the ECAP allows those concerned to identify the professional competence of the future teachers thus the teacher will have the security and the trust to give his service as well as to join the working area.     To the institutions that are in charge of forming teachers, the results are also of great utility; because the ECAP gives them the objective information to evaluate their achievements.

 A test like ECAP is part of the updating and information process that needs a competent teacher, to keep a domain of his knowledge and skills as well. And with this to provide a service of the best quality to the society. This test is only one of many that the teacher will have to take as a professional, that is why it is vital that teachers give  the importance it deserves.

                                                                                                                                               
  After having determined the results of the ECAP for the last years (2001-2002) the MINED has lately imposed a new requirement that it was supposed to be implemented since February the 17th , 2003, this is TOEFL Test. This test is designed to measure the level of English fluency among people who do not speak English as their native or primary language and who plan to study at colleges and universities in North America. The TOEFL Test measures the English proficiency of non-native  English speaker. It tests their ability to understand spoken English, recognize correct grammatical construction, identify synonyms, and comprehend reading passages.
 . 

 Based on what MINED said, that the minimal grade of the ECAP test is 570 and in the TOEFL test the minimal score is 520, and taking into account that there is no EFL courses during the Profesorado major students who want to study in the major for enrolling in it must have an advanced level of English; that is, they are able to narrate and describe in major time/aspect frames, speak generally in paragraphs, can talk about a wide range of concrete topics, and the like.


In that way, undergraduate students have to be well prepared in order to be placed in the Superior level. It is well known that the general results of the ECAP during the last two years have not fulfilled the MINED authorities’ expectations; however the students of the profesorado major of the University of El Salvador have gotten the best results, but this does not mean that all of them are placed in the Superior level. The ECAP test has a scale of three levels: From 2300 to 2450 points the Basic Level, from 2450 to 2600 points the Intermediate Level and the Superior one from 2600 to 2700 points. The aim of the undergraduate students must be to reach the Superior level or at least the Intermediate one. If the undergraduate students fail this test, they only have two more opportunities to pass it. The expenses for the second opportunity is covered by the MINED but the third one is paid by the student, so that, seniors have to pass the test the first time. Moreover for determining the grade of the ECAP test, students need to achieve a good average in their CUM (Cúmulo de Unidades de Méritos; by its acronym in Spanish) because the global result of the test is combined by the grade gotten in the ECAP test (70%) with the student’s CUM (30%). Second, students have to take the TOEFL test and they have to get the minimal score of 520 points. If students fail one of these tests they do not obtain their degree as English teachers. That is why senior students have to reach the advanced level of English.          

                                                                                                            

  It is important to mention that students who use extra resources to improve their English get better results; also it is noticeable that the students who did not have the level that MINED requires when they begin their studies had to take extra English courses, of course paid by themselves, so that they could improve their level of proficiency. Also, some students affirm  that some subjects such as Readings and Vocabulary and Didactics were very useful for improving their English. 

Summarizing, it can be said that the undergraduate students’ macro skills can be classified from the best one to the most deficient one. The best developed skill is  Writing
; since some students who took the TOEFL test could get the Advanced Plus  level and other two students could reach the  Advanced one, and the rest of the students could reach the Intermediate Mid and Intermediate High. The next macro skill very well developed by senior students is Reading, because some of them could achieve the Advanced Level and the Intermediate High Level. In addition, the Speaking skill is another one very well developed by the undergraduate students, according to the OPI (Oral Proficiency Interview), some students could get the Advanced Level and the rest of them got the Intermediate Low and the Intermediate High. On the other hand, the most deficient skill that senior students of the profesorado major developed is the Listening one, since some students were placed in the Novice Low and in the Novice High, also other students were placed in the Intermediate Low and in the Intermediate High, and only one student of the sample was placed in the Advanced Level. However, taking into account the four macro skills writing, reading, speaking, and listening all together, it can be said that senior students at the end of their major reach the Intermediate Level. 

This result is a concern not only for the students but also for the authorities of the Foreign Languages Department. In this sense, both students and authorities must pay attention to the result of each macro skill, specially the Listening one; since, is the most deficient. So students of the profesorado major have to look for resources that can help them to improve this skill. They have to attend extra English courses offered by the Foreign Languages Department. Also there are resources that this Department provides them with in order to improve their four macro skills, such as tutoring sessions, and the conversation club where they can improve their speaking skill. Moreover the teachers who are in charge of teaching the subjects of the curriculum have to demand  those students who do not have the required level to take advantage of these benefits. Besides that, the authorities of the Department must provide all the tools related with the process of learning to the teachers that are in charge to promote these projects, so that the students should get higher levels of proficiency.
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