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In the field of second language teaching there are implicit many views of what writing is and what facilitates its learning. There is a variety of elements that enclose students to become good writers. One of these elements is the importance of learning how to write correctly in one’s first language. 


In the major of “Licenciatura en Idioma Inglés: Opción Enseñanza” of the Foreign Language Department there exists a subject, “Redacción en Español”, whose objective is to teach students how to write with coherence, cohesion and unity in Spanish before they start writing in English when they take the subjects English Composition I and II.

However, it has been observed that the subject “Redacción en Español” does not facilitate the development of the ability of writing with cohesion, coherence and unity in Spanish, since the objectives, contents and activities established in the current syllabus of the class are not focused on exercising and practicing this skill.

But before getting to this problem, it is important to have some points clear. First of all, why is it necessary to learn to write correctly? What characteristics are involved in good writing? Is the Foreign Language Department aware of the necessity of teaching students how to write well in English? Why is it useful to learn to write well in one’s first language to develop this skill in a second language? And finally, is the subject “Redacción en Español” helping students to develop this ability in Spanish?

These important points will be explained throughout this essay. Let us consider the first one, why is it indispensable to learn to write properly?

The importance of learning to write correctly

Communicating implies the capacity to convey a message. When we talk about communicating a message, we could limit ourselves to think that this refers mainly to the activity of speaking, or oral communication. However, written communication is also very important, and learning how to write is necessary to communicate.

 
According to Alderson and Bachman (2002) “Writing has become an essential tool for people of all walks of life in today’s global community. Whether used in reporting analyses of current events for newspapers or web pages, composing academic essays, business reports, letters, or e-mail messages, the ability to write effectively allows individuals from different cultures and backgrounds to communicate. Furthermore, it is now widely recognized that writing plays a vital role not only in conveying information, but also in transforming knowledge to create new knowledge.” Alderson and Bachman affirm that the ability of writing is indispensable for communicating, especially in this globalized world.

As R. Nash (1976) says: “Writing has been called the greatest invention of modern man. It is so much a part of our daily lives that we cannot imagine being without it. Spoken word is ephemeral; it vanishes into the air as soon as it is uttered. The written word is permanent; we can refer to it again and again. When we want to be sure of remembering something, we write it down. We also write down laws, contracts, treaties, wills, sales agreements, and other documents that will guide future actions. Without written language there would be no libraries, no books of literature or poetry, no science, no schools, no mails, no telephone directories, no maps, no way of keeping track of facts and figures. The burden of memory would be crushing if society had to depend only on speech to function”. 

The ability of writing is then of great importance. However, it is necessary not only to learn to write but to learn to write well. What characteristics are involved in good writing? What factors are implied in this ability? What aspects do people need to develop in order to write well?

Characteristics of good writing

According to Will Barratt (2004), “good writing reflects good thinking and good thinking is reflected in good writing.” In other words, writing well implies the ability to convey a clear message, to make your reader understand the meaning of your words. As Marianne Celce-Murcia & Elite Olshtain (2000) affirm: “A writer has the responsibility to compose a written text that will be understood by an intended reader who is distant in time and place from the writing process, but who nevertheless will be able to comprehend the text. The writer, in other words, communicates his/her ideas in the form of a written text from which a known or unknown reader will eventually extract the ideas and their meanings.”

We write so that someone else can read and comprehend our message. This means that we need to find the way to write with precision and accuracy. How can we achieve this? There are at least three essential aspects that need to be studied and learned to write clearly and effectively: Coherence, Cohesion and Unity. Let us now consider some relevant characteristics of each one of them.

Coherence

Coherence is the trait that makes the paragraph easily understandable to a reader. Literally, the word means "to stick together." Coherence in writing means that all the ideas in a paragraph flow smoothly from one sentence to the next sentence because they are arranged in a clear, logical order and they are related like links in a chain. With coherence, the reader has an easy time understanding the ideas that the writer wishes to express because all the sentences and details fit together clearly. 

How can coherence be achieved? Coherence is a product of many different factors, which combine to make every paragraph, every sentence, and every phrase contribute to the meaning of the whole piece. Coherence in writing is much more difficult to sustain than coherence in speech simply because writers have no verbal response from the readers to find out if their message is clear or not. Therefore, writers must make their patterns of coherence much more explicit and much more carefully planned. After jotting down ideas but before writing the paragraph, the writer should decide which ideas to discuss first, which second, which third, and so on, according to a logical order. 

A writer can help create coherence in paragraphs by creating logical bridges and verbal bridges. Logical bridges are created when the same idea of a topic is carried over from sentence to sentence and when successive sentences can be constructed in parallel form. To create verbal bridges the writer can repeat key words in several sentences, use synonymous words in a number of sentences, employ pronouns to refer to nouns in previous sentences and use transition words to link ideas from different sentences. 

It is also important to learn how to structure paragraphs and essays according to some established patterns, for example writing from general to particular, particular to general, whole to parts, question to answer, effect to cause, etc.

Besides, it is important to remember that a paragraph should have enough sentences so that the main idea of the topic sentence is completely developed. Generalizations should be supported with examples or illustrations. Also, using details and descriptions is important to help the reader see what the writer means and to understand what he intends to express. A good writer should not assume that the reader can read his mind, so he has to be specific and thorough.

Now, let us see the second important characteristic to be developed for good writing.

Cohesion

Cohesion is the glue that holds a piece of writing together. In other words, if a paper is cohesive, it sticks together from sentence to sentence and from paragraph to paragraph. It is the link of one sentence to the next. Cohesive devices certainly include transitional words and phrases that clarify for readers the relationship among ideas in a piece of writing.

Making the writing cohesive means to make clear the relation between the parts of a sentence, between sentences, or between paragraphs. Readers are confused when a text lacks cohesion: readers cannot easily follow from one part to another, cannot tell which ideas are most important, and cannot determine how ideas are related.

How can cohesion be achieved? Sentences or paragraphs can be tied together by repeating certain key words from one sentence to the next or from one paragraph to the next. This repetition of key words also helps to emphasize the main idea of a piece of writing.

Let us consider now the last one of the three important factors to write well. 

Unity

Unity is a very important characteristic of good paragraph writing. Paragraph unity means that one paragraph is about only one main topic. That is, all the sentences –   the topic sentence, supporting sentences, the detail sentences, and the concluding sentence – are all telling the reader about one main topic. If a paragraph contains a sentence or some sentences that are not related to the main topic, then we say that the paragraph "lacks unity," or that the sentence is "off-topic." 

Unity refers to whether or not the text is on topic. Having unity is important at both the paragraph level and the essay level. A paragraph is unified when all of its sentences work towards the same end. Each phrase and sentence should illustrate, clarify, explain, support and/or address the idea that the topic sentence puts forward. An essay is unified when all of the paragraphs illustrate, clarify, explain, support and/or address the idea expressed in the essay's thesis statement.

There may, of course, be more than one idea in a paragraph or an essay, but all are focused on one overall theme. The entire paragraph should concern itself with a single focus. If it begins with one focus or major point of discussion, it should not end with another or wander within different ideas.

How can unity be achieved? To achieve paragraph unity, a writer must ensure two things only. First, the paragraph must have a single generalization that serves as the focus of attention, that is, a topic sentence. Secondly, a writer must control the content of every other sentence in the paragraph's body so that it contains more specific information than the topic sentence and it maintains the same focus of attention as the topic sentence.

  When these three aspects are taken into account for writing, the results are effective paragraphs. An effective paragraph might look like this: 

It is commonly recognized that dogs have an extreme antagonism toward cats. This enmity between these two species can be traced back to the time of the early Egyptian dynasties. Archaeologists in recent years have discovered Egyptian texts in which there are detailed accounts of canines brutally mauling felines. Today this type of cruelty between these two domestic pets can be witnessed in regions as close as your own neighborhood. For example, when dogs are walked by their masters, and they happen to catch sight of a stray cat, they will pull with all their strength on their leash until the master is forced to yield; the typical result is that a feline is chased up a tree. The hatred between dogs and cats has lasted for so many centuries; it is unlikely that this conflict will ever end. 

This paragraph is effective for the following reasons:

1. The paragraph shows coherence. There is a flow of thoughts and ideas among the sentences in this paragraph and good transitions are employed. The ideas are presented in order and that makes it easy to follow them.

2. The paragraph shows unity. All the sentences relate back to the topic sentence at the beginning of the paragraph. 

3. The paragraph shows cohesion. The sentences in the paragraph stick together and the key words are repeated using different techniques.

The three aspects that have been described: coherence, cohesion and unity, are linked together and complement each other. They are essential to write logical sentences, paragraphs, compositions and essays. 

It is thus of great importance that students of “Licenciatura en Idioma Inglés: Opción Enseñanza” develop the capacity to write with coherence, cohesion and unity from the moment they start the major, so that when they get to an intermediate level of their major, it will be common for them to deal with this skill.

The case of the Foreign Language Department

Aware of the importance of teaching students how to write correctly, the Foreign Language Department of the University of El Salvador has always included in the curriculum of “Licenciatura en Idioma Inglés. Opción: Enseñanza” different subjects related directly to the area of writing in English.

For example, in the 1993 Innovated Plan, the subject “Reading and Writing” was included to introduce students to a certain extent to the area of writing, but in the 1999 Innovated Plan, two subjects were focused specifically on the area of writing in English, the subjects English Composition I and English Composition II. According to the 1999 Plan (Document “Descripción de Asignaturas del Plan de Estudios de la Licenciatura en la Enseñanza del Idioma Inglés”, pages 5 & 7) “COMPOSICIÓN INGLESA I has the aim of training the student in the written expression of the English language.” And “COMPOSICIÓN INGLESA II is to reinforce the topics studied in Composition I and to teach writing styles such as descriptions, cause and effect, comparison and contrast, opinion, spatial order, chronological order and others.”

According to the document “Plan Modificado de la Carrera de Licenciatura para la Enseñanza del Idioma Ingles” (1999), these two courses were added to the curriculum “because they were necessary to complement the students’ learning of English and to reaffirm their ability to write.” 

As it can be observed, the objective of these two subjects was not to actually teach students how to write, but to reiterate their ability of writing, and reinforce it in order to perfect it. This means that by the time students take English Composition I, they should be able to write well. However, the teachers who have dealt with this subject have found out that most students have no idea of the principles of writing and cannot manage to write logically. 

According to Lic. Mauricio Contreras, professor of the Foreign Language Department, many of the students that have taken his “Composition I” class, have revealed to have trouble writing in a logical way because they do not know how to organize and connect their ideas. That means that they do not know how to write with coherence, cohesion and unity.

Since managing these aspects is very important to write well, some of the professors that teach the subject “English Composition I” have included these aspects in the subject’s syllabus, or have integrated the topic in their classes when they observe the students’ deficiencies, even when they were not supposed to be included as a main topic.

Lic. Mateo Alvarado, a Foreign Language Department professor who has a vast experience teaching this subject, decided to start including these topics in the syllabus years ago because he considered most students lacked understanding of these skills. That is why he changed the objectives of the syllabus he used to apply and now he includes the objective of “writing compositions on topics assigned by the instructors exhibiting coherence, cohesion and unity”.

But why are students having these problems when writing in English? One reason is that they do not know how to write with coherence, cohesion and unity in Spanish, their first language, and this affects their ability to organize their ideas when writing in English. 

The helpfulness of writing correctly in the first language

Terence Odlin (1989), who wrote the book Language Transfer: Cross-linguistic Influence in Language Learning, expressed that “many recent studies support the view that cross-linguistic influences can have an important impact on second language acquisition”.

According to Marianne Celce-Murcia and Elite Olshtain (2000) “There is good reason to believe that having a good foundation in writing in one’s first language can help one eventually become a good writer in a second language.”

Sasaki and Hirose (1996) did a research that consisted of looking at Japanese university students writing in English as a foreign language, and found out that while good and weaker writers had both carried out two basic writing activities in their first language in high school – kansoubun (personal impressions of material read) and shoronbun (short expository papers) – the better writers had also done a considerable amount of summary writing and paraphrasing of materials that they read.

This proves that exercising the ability of writing in the person’s first language helps to develop this ability more easily in any second language. 

Marianne Celce-Murcia and Elite Olshtain (2000) say that “one normally becomes a literate writer in one’s own language by being exposed to and reading a great variety of texts in one’s first or dominant language, and, of course, by writing in that language.”

This might seem not probable for many second language teachers because they consider that the second language that students are learning has nothing to do with their mother tongue and that they should keep these two as separated from each other as possible. Many believe that the influence of one’s first language is negative.

However, different researches that have been done about this topic show the opposite. For example H. Douglas Brown (1987) wrote about four language learning processes: transfer, interference, generalization and overgeneralization. He explains that people tend to confuse these terms and think of them as separate processes; however, he says that “they are several manifestations of one principle of learning: the interaction of previously learned material with a present learning event. Human beings approach any new problem with an existing set of cognitive structures and, through insight, logical thinking, and various forms of hypothesis testing, call upon whatever prior experiences they have had and whatever cognitive structures they possess to attempt a solution.” Here are presented the main points of what Brown wrote about these four processes (pg. 81-83) .

Transfer is a general term describing the carryover of previous performance or knowledge to subsequent learning. Positive transfer occurs when the prior knowledge benefits the learning task – that is, when a previous item is correctly applied to present subject matter. Negative transfer occurs when the previous performance disrupts the performance on a second task. The latter can be referred to as interference, and it happens when previously learned material interferes with subsequent material – a previous item is incorrectly associated with an item to be learned. For example, a French native speaker might say in English “I am in New York since January”, a perfectly logical transfer of the comparable French sentence “Je suis á New York depuis janvier”; because of the negative transfer of the French verb form to English, the French system has, in this case, interfered with the person’s production of a correct English form.  

Generalization is a crucially important and pervading strategy in human learning. To generalize means to infer or derive a law, rule or conclusion, usually from the observation of particular instances. Generalization is, in fact, meaningful learning and is a process used by humans since their early childhood. Overgeneralization is a process that occurs as the second language learner acts within the target language, generalizing a particular rule or item in the second language usually resulting in a confusion of such rule or item. An example of this would be an expression like “John doesn’t can study”, where the learner generalizes the rule of using the auxiliary “do” to form a negative sentence. This overgeneralization is committed by learners of English from almost any native language background.

The concepts of interference and overgeneralization could make some people believe that using the prior knowledge of their native language generally affects their learning process in a negative way. However, Brown explains that interference and overgeneralization are the negative counterparts of transfer and generalization, but they represent fundamental and interrelated components of all human learning, and when applied to second language acquisition, are simply extensions of general psychological principles. Interference of the first language in the second one is simply a form of generalizing that takes prior first language experiences and applies them incorrectly. Overgeneralization is the incorrect application – negative transfer – of previously learned second language material to a present second language context. All generalizing involves transfer, and all transfer involves generalizing.

Brown states that “it is exceedingly important to remember, however, that the native language of a second learner is often positively transferred, in which case the learner benefits from the facilitating effects of the first language. It is clear from learning theory that a person will use whatever previous experience he or she has had with language in order to facilitate the second language learning process”.

Paul Shoebottom (2001), who is a coordinator of an English as a Second Language (ESL) school in Germany, wrote articles for parents who want to know how they can help their children learn English as quickly and effectively as possible. Shoebottom states (http://esl.fis.edu/parents/advice/intro.htm) : “ESL students in international schools learn English more quickly and effectively if they maintain and develop their proficiency in the mother tongue. How does the mother tongue help the learning of English? Research has shown that many skills acquired in the first language can be transferred to the second language. So, for example, if your child has developed good reading skills in Korean, he/she is likely to be able to apply these skills when reading English. For this reason, it helps if you can encourage your child to read in his/her own language. Similarly, the skills of being able to plan out a piece of writing or develop an argument in a persuasive essay can be applied in the second language once they have been learned in the first one. It is for sure that your child will learn English much more effectively if he/she continues to develop his/her first language at the same time.”



Another article about cross language transfer (http://www. edgateway.net/pub/ docs/pel/early_language.htm) mentions this: “Research has shown that children can transfer language and literacy skills from one language to the other. In the case when the child’s home language has the same writing conventions as English, for example one reads from left to right and top to bottom, the child will most likely apply these principles to reading in the second language. The stronger the language and literacy skills in the home language, the more likely the child will transfer these skills successfully to his or her second language.” 

Although these articles were focused on the learning process of children, the principles remain the same for young adults when we refer to literacy skills. A good foundation in writing in the first language is useful for anyone who wants to learn to write well in a second language.

Different teachers of the Foreign Language Department agree that Spanish is useful. For example, Lic. Luis Martínez, a teacher of the subject “Redacción en Español”, said that “if a person does not know how to write in Spanish, he/she cannot write in English and vice versa”.

Lic. Mauricio Contreras said about learning to write first in Spanish: “I think it is useful because when you know something in your language, you can just take it to the other language, to the language that you are learning. It is really helpful, if you write logically in Spanish, of course your English writing will be logical, if you know how to make your essays coherent in Spanish, of course you are going to know how to make them coherent in English.”

Lic. Alexander Landaverde said that “it would be useful for students to know how to write in Spanish because fundamentally the principles are the same.”

Based on all the information that has been presented, it is clear that there is a  necessity of teaching students of the “Licenciatura en Idioma Inglés: Opción Enseñanza” (BA in English Teaching), how to write paragraphs, compositions and essays with coherence, cohesion and unity in Spanish in order to write in an organized way in English too. 

The role of the subject “Redacción en Español”

With the purpose of teaching students how to write correctly in Spanish, in the 1999 Innovated Plan for “Licenciatura en Idioma Inglés: Opción Enseñanza” was added a subject that could reinforce this ability in students. This subject was “Redacción en Español” (Spanish Composition), and together with “Gramática Española” (Spanish Grammar), they were included in the study plan of the major in English as part of the Language and Skills Development Area. Why are these two subjects included in this area?

According to the current Head of the Foreign Language Department, Mti. Edgar Nicolás Ayala, these subjects were integrated in the curriculum as part of the general education that students must receive. However, the purpose goes beyond a mere general formation. Lic. Ayala says: “The subjects ‘Gramática Española’ and ‘Redacción en Español’ were conceived as remedial courses. The idea was that, after receiving these subjects, students would transfer their knowledge to the English area; for instance, if we taught them to write well in Spanish they would subsequently write well in English”. In fact, these subjects are supposed to be taken by students during their freshman year.

So, this gives us the idea that “Redacción en Español” should basically teach students how to write sentences, paragraphs and compositions with coherence, cohesion and unity in Spanish, so that students can build a strong base in this area and use it in their learning process of a second language when taking the subject English Composition I and II. 

However, as it was stated at the beginning of this essay, it has been observed that the subject “Redacción en Español” does not facilitate the development of the ability of writing in Spanish, since the objectives, contents and activities established in the current syllabus of the class are not focused on exercising and practicing this skill.

It is, therefore, important to examine the objectives and contents included in the syllabus of  “Redacción en Español” as well as the activities that are developed in class to see if they are impelling students to write in Spanish. It is also necessary to compare these objectives, contents and abilities to the ones of “English Composition I” and “English Composition II” to observe if “Redacción en Español” is really helping students to be prepared to take these two subjects.

First of all, it is important to remember that the original objective for the one this subject was included in the study plan was to help students to develop the ability of writing in Spanish. We are now going to consider the objectives that are presented by the teachers of this subject in the syllabus that they prepare for their classes. 

Here are presented the general objectives of “Redacción en Español”: 

- Study the grammar rules that are essential for writing and the written expression of ideas.

- Study different literary genres to develop ability and competency of writing, analysis and reading comprehension. 

- Put into practice different grammar and writing rules in a specific research work.

The specific objectives included in the syllabus are:

- To know basic foundation of Spanish accentuation, in order to apply it in writing assignments.

- To know the essential principles of punctuation; and put them into practice in every academic, personal and professional activity.

- To apply the acquired knowledge in the final research project of this subject. 


On the other hand, the general objectives of both English Composition I and II are: 

- The students will be able to write academic English with precision and detail to pursue further academic and professional goals. 

And the specific objectives are: 

- At the end of the course, the students will be able to use pre-writing and rewriting techniques in all composing activities they engage in. 

- At the end of the course, the students will be able to write compositions on topics assigned by the instructors exhibiting coherence, cohesion and unity.


As it can be observed, the objectives of these subjects are very different. While English Composition I and II focus directly on developing the ability of writing, “Redacción en Español” diverges with topics related to grammar, literary genre, and accentuation. 

It is true that the objectives of “Redacción en Español” are, in one way or another, related to writing, but they do not encourage to actually do any writing during class. Students just study aspects that eventually would lead them to write, but they are not encouraged to write from the moment they start their class.

What about the contents of the class? Differences among these subjects are also obvious when the contents taught in class are observed. Here is presented a table containing the topics that are included in the syllabus of the subjects. 

	Contents studied in Redacción en Español
	Contents studied in 

English Composition I
	Contents studied in 

English Composition II

	Accentuation

Word classification according to its stress.

Diphthong and trip thong

Accentuation of Compound Words 

“Tilde Diacrítica”

Capital letters 

Accentuation 

Punctuation 

End Marks, Period

Comma

Colon

Parenthesis

Hyphen

Dots

Question mark

Exclamation mark

Quotation marks

Basic Grammar Norms for paragraph construction, 

Linking Elements

Compound Sentences

Coordinate Sentences

Juxtaposed Sentences

Subordinate Sentences 

The paragraph

Text Construction and Literary Genre Form

Qualities of good writing

Elements of Narration

Types of narration

Elements of Description

Types of Description


	Introduction to the paragraph

What is a paragraph?

The topic sentence

The topic of a paragraph

Support

Unity

Coherence

The Narrative Paragraph

Present Narration coherence: adverbials of time sequence

Past Narration coherence; adverbials clauses of time 

The Descriptive Paragraph

Description of a place coherence: adverbs of place modification: specific details

Description of a person coherence adjective clauses

The Expository Paragraph

Support of generalization

Specific details

Examples

Illustrations and anecdotes

Coherence organization of details and examples

Transitional words and phrases

Introduction to the Essay

The essay

The thesis statement

The introduction

The developmental paragraphs

The conclusion

The outline


	Exploring the writing process 
The writing process, Subject, audience and purpose

Generating Ideas 
Brainstorming; Clustering

Asking questions; Keeping a journal

The Process of Writing Paragraphs 
Defining and looking at the paragraph

Narrowing the topic and writing the topic sentence

Generating ideas for the body

Selecting and Dropping ideas

Arranging Ideas in a plan or outline

Writing and revising the paragraph

Achieving coherence 
Coherence through order

Coherence through related sentences

The Illustration Paragraph 

Topic Sentence; Paragraph and plan

Transitional expressions; Checklist Practice

The Narration Paragraph
Topic Sentence; Paragraph and plan

Transitional expressions; Checklist Practice

The Description Paragraph 
Topic Sentence; Paragraph and plan

Transitional expressions; Checklist Practice

The Process Paragraph 
Topic Sentence; Paragraph and plan

Transitional expressions; Checklist Practice

The Comparison and Contrast Paragraph 
Topic Sentence; Paragraph and plan

Transitional expressions; Checklist Practice

The Classification Paragraph 
Topic Sentence; Paragraph and plan

Transitional expressions; Checklist Practice

The Persuasion Paragraph 
Topic Sentence; Paragraph and plan

Transitional expressions; Checklist Practice

Revising for Consistency and Parallelism 
Consistent Tense; Consistent Number and Person; Parallelism; Consistent Quotations

Revising for Sentence Variety 
Mixing long and short sentences

Using a Question, Command and Quotation

Varying the beginning of sentences

Varying methods of joining sentences

Review and Practice

Introduction to the Essay 
Looking at the Essay

Writing a Thesis Statement

Generating Ideas for the Body

Ordering and linking paragraphs in the essay

Writing and revising short essays


As it can be seen, “Redacción en Español” includes just a few topics related to the actual activity of writing, but most topics are about accentuation and punctuation. Although these aspects are important, it would be useful if at least they were studied in context, but the table of contents suggests the teaching of the theory of accentuation and punctuation, and not actually the putting into practice of these aspects. 

Meanwhile, English Composition I and II present a lot of topics related to writing and encourage the practice of this ability. Writing is obviously the main focus of English Composition I and II.

The third aspect to be considered is the activities that take place during “Redacción en Español” classes. In order to find out what activities are developed during class by the teachers, four class groups taking these courses, during the second term of the year 2006, were observed twice a week for about eight weeks. 

The observations showed that, during class, the activities performed by the teachers were based on traditional teaching methods. The teachers usually took control of the class with activities such as asking students to complete grammar exercises and correcting some sentences written on board. 

The activities in general were not focused on developing the ability of writing in Spanish. For example, in at least four class sessions, the students received the visit of poets who spent the entire class hour talking about their books and poetry analysis. Besides that, one of the teachers arranged the presentation of a play, acted out by a group of university students. Also, students had to make many oral presentations about different topics assigned by the teachers, such as punctuation, types of sentences, etc. These presentations lasted at least three weeks in one of the observed groups. In general, the researchers did not observe activities in which students were directly involved in writing.

The results of some questionnaires passed to students of “Redacción en Español” were not very positive either. The poll showed that students believed that 97.7% of the class was about learning rules of punctuation, and that most of the class sessions were mainly about Spanish grammar. Students also expressed that the analysis of poems was given more importance in the class than aspects that have to do with writing with cohesion, coherence and unity. When students were asked to write what other topics they had studied during the term, some of the comments were: correct use of speech, bad habits in diction, intonation, painting, art, and literature. 

Although there is no doubt that these activities and topics contribute to students’ formation and knowledge enrichment, the truth is that students have sixteen weeks to get involved and engaged with the skill of writing in their first language. Teachers should take advantage of this time to try to improve the students’ literacy in their mother tongue in order to have them prepared for the subjects where they will have to write in a second language. This would be helpful not only for students, who could teach English or Spanish in the future, but also for the English Composition teachers, who would not have to spend so much time teaching the basic steps of writing in an organized way.

Concerning all the information presented in this essay, there are some significant conclusions that could be mentioned.  As it was stated at the beginning of this work, it is pointed out that the ability of writing is nowadays one of the most basic and important skills that university students need to develop.

Writing correctly implies the ability to organize ideas in a paragraph and/or essay. In order to achieve this, it is necessary to learn to write with coherence, cohesion and unity. 

Learning English as a second language in order to become a teacher is the main focus of the major “Licenciatura para la enseñanza del Idioma Inglés: Opción Enseñanza”. This is why this major tries to form not only speakers, but also writers of this language. 

One of the areas where students show to have problems is writing, especially because they tend to write in a disorganized way. 

One of the reasons why students write like this is because they do not know how to write with coherence, cohesion and unity in their first language, Spanish. 

Research has shown that having a good foundation in the skill of writing in the person’s first language facilitates the development of this skill in a second language.

In the major “Licenciatura en Idioma Inglés: Opción Enseñanza”, the subject “Redacción en Español” was included to strengthen in students the skill of writing in their first language before starting to write in a second language. Sadly, this subject is not being taught following its original objective of preparing students in the field of writing paragraphs, compositions and essays in Spanish so that they can build a strong base in this area before they start writing in English when they take the subjects “English Composition I and II”.

The objectives, contents and activities of “Redacción en Español” are not related with the ones of Composition I and II. Composition I and II give a lot of emphasis to the activity of writing, but “Redacción en Español” focuses more on studying Spanish grammar, reading poetry, and analyzing books. Although this is useful for students, it does not accomplish the objective that this subject was meant for. 

Although the objective of this research was not to find out the reasons why this problem is happening, at least one cause could be identified, and it is that teachers of “Redacción en Español” do not work together with teachers of “English Composition I and II” to set their class objectives, contents and activities. It was unexpected to find out, after asking different teachers form the Foreign Language Department, that neither teachers of “Redacción en Español” knew what topics are studied in “English Composition I and II”, nor teachers of “English Composition I and II” were familiar with the contents taught in “Redacción en Español”. 

So, based on this, here are some suggestions that this group would like to make. First of all, teachers need to start working together in order to unify and harmonize their teaching. 

Besides, teachers of “Redacción en Español” need to strengthen and improve the objectives, contents and activities of this subject, keeping in mind that they are to build a base on the students’ writing skill in Spanish. They have to get students involved in writing and developing sentences, paragraphs and compositions in Spanish.

Finally, this group considers that it is necessary to teach students from this major that they are not supposed to forget about their first language if they want to become experts in the foreign language they are learning. Students need to know that Spanish is important, and that the better their proficiency is in their native language, the easier it will be for them to develop this proficiency in English.

Hopefully, if these suggestions are followed and the information in this essay is taken into account, both students and teachers will benefit, and the Foreign Language Department, as a whole, will gain a lot by improving its teaching.

As Denis Waitley said: “The results you achieve will be in direct proportion to the effort you apply.” So, if a big effort is applied to improve this, the results will be great…  great language teachers. 













