UNIVERSITY OF EL SALVADOR

SCHOOL OF ARTS AND SCIENCES

FOREIGN LANGUAGES DEPARTMENT

[image: image1.png]Universidad de El Salvador

Hacia la libertad por la cultura





GRADUATION WORK:

 “THE EFFECTIVENESS THAT LANGUAGE LEARNING STRATEGIES HAVE ON ENGLISH INTERMEDIATE I STUDENTS’ PERFORMANCE ON THE TARGET LANGUAGE AT THE FLD AT THE UNIVERSITY OF EL SALVADOR.”
TO OBTAIN THE DEGREE OF: 

LICENCIATURA EN IDIOMA INGLÉS OPCIÓN ENSEÑANZA

PRESENTED BY:

NELSON BLADIMIR ESCOBAR LOPEZ 

GLENDA MARGARITA MARROQUÍN GÁLVEZ

GABRIELA MARGARITA MENA OSORIO

ADVISOR: 

MTI. PEDRO ANTONIO SALAZAR MURCIA

APRIL 30th, 2007

SAN SALVADOR, EL SALVADOR, CENTRO AMÉRICA
Globalization is currently fading away the barriers people used to find around the world. These old time barriers were languages, commerce and culture. But, nowadays, even the farthest countries and their cultures are exposed worldwide. Besides, these countries get to be known by other peoples, races and cultures easier than ever. Today, languages are not longer a major barrier for countries to communicate with one another. In fact, by using one of the most spoken languages on Earth, English, the world becomes more and more universal for everyone every day.  


Due to the globalization process the world is involved in, methodological instruction imparted at institutions of superior education is a must for these barriers to be overcome. Colleges and Universities around the world, provide students with every possible tool to master their majors. As a consequence, students become productive and competent. They need all this in order to face the challenges they would encounter when they make their way out into the globalized societies as professionals.


Since the University of El Salvador was founded back in 1841, its purpose as a social institution in charge of the superior education in the Republic of El Salvador has been to provide society with competent professionals who contribute to the development of the country. In other words, by means of the systematical instruction given at the University of EL Salvador (UES), graduated students obtain the necessary skills to face the ever changing roles that a professional must have in order to be competitive. More than ever, this is vital for every professional to become part of this new demanding society.   


As a social Institution, the University of El Salvador is providing the new generations with the tools to become an active and productive part of the new society immersed in continuous expansion of its cultural and commercial trades. In this respect, studying a foreign language, especially English has become a necessity in El Salvador, since English is the language being used around the world. Nowadays, people in El Salvador are required to speak English in order to get a well-paid-job. That is the reason why many Salvadorans choose English as their Majors. For this reason the School of Arts and Sciences by means of the Foreign Languages Department (FLD) is including the major in English Teaching as part of the University of El Salvador.


Because the University has the solemn compromise of giving its students the best education possible, it is a must that the university becomes the best option for students in the country to learn English. In order to teach this language and to make students really proficient, the FLD has to make use of all the didactical and methodological help available updating itself for its students. Something that has to be highlighted about these students, who start their education at the FLD, is that they bring along a variety of characteristics that make them succeed or fail while they study. For example, there is a diversity of individual learner's cultures, family backgrounds, and socioeconomic levels which affect their learning. The context in which someone grows and develops has an important impact on learning. Among these characteristics, the one which needs to be specially taken into account is the learning styles or preferences each individual has. These beliefs, principles and theories have an important impact on the opportunities for success for every student at the Department.  


One of the didactical supports that language learning theories bring to the classrooms is the concepts of Language Learning Preferences or Styles and Language Learning Strategies. Therefore, in order to be one of the best options in the country to learn this important language, the FLD has to take these theories seriously so that the education it provides can be fully valued. Actually, one of the most important responsibilities the FLD has is to include in formal instruction the Language Learning Strategies, integrating the students’ learning styles due to the following facts and reasons: first, according to theory, each student has their own learning style; second, other national universities are aware of the strategies’ effectiveness and are including them in their course programs; and third, according to practice, the investigation’s results, which was carried out through semester II/2006 at the FLD revealed that when this instruction takes place, students’ learning process becomes more effective. By doing so, the University will assume its social role in this evolving society.

  

Before discussing the reasons why the FLD is responsible for helping students assume their roles as active learners, it is important to overview what learning is and then to proceed with the learning styles and strategies. First of all, it is worth mentioning that for many years the learning process has been the topic of interest for many researches. This is due to its complexity and difficulty. Nonetheless, many insights have been gathered and the findings have set the basis for further investigation and theories. 

So, what is learning? Learning consists of acquiring organized principles through encountering experiences (Jack Richards, Charles Lockhart 1990). Another definition of this process is: An acquiring or getting knowledge about a subject or a skill by study, experience, or instruction (Douglas Brown, 1987). It is also the relatively permanent change in a behavioral tendency and it is the result of reinforced practice (Kimble and Garmezy, 1963). Everyday we undergo this process described as learning through the different things we do and live. Of course, talking about learning a foreign language, as in the case of English at the FLD, the acquiring of the target language is actually a very complex mental process, which can take place by means of instruction and experience that every individual has gotten throughout his or her life which is assimilated in different ways that result in different methods of learning.

 For instance, well‑accepted theories and extensive research have illustrated and documented learning differences. These studies have been made due to the fact that learners bring their own individual approaches, talents and interests to the learning situation. As a result, most educators now can talk about learning differences, whether by the name of learning styles, cognitive styles, psychological type, or multiple intelligences.

In this respect, for example, the Metacognitive Theory suggests that some people reach these results by assigning a meaning to the things they learn. This is called “meaningful learning”. On the other hand, the Cognoscitive Theory is about the particular way students have of learning, storing, transforming and applying the information. Thus, for example, some students assimilate a text more analytically than others, other students see the things from a holistical point of view; whereas others make hypothesis and rush conclusions, while even others are more reflective.      

The Cognitivistic School, in contrast, went inside the head of the learner, this means that the object of study is to create mental connections trying to discover and model these processes during the learning stage. In Cognitive theories, knowledge is viewed as symbolic, as a mental construction in the minds of individuals, and learning becomes the process of bringing these symbolic representations to memory where they may be processed. This theory introduces the students to the field of abilities learning, in the development of capacities to be autonomous and independent in the learning process. In Didactics, this is also called “developing autonomous learning by strategies.” The students have to take advantage of the resources and capacities they have so that their potential is developed. This will occur as long as the students make their own thoughts a useful tool for their learning. 

In fact, the first reason why the FLD is responsible for helping students take upon themselves their roles as active learners is that every individual has his or her own learning style. These styles are the characteristics that serve as relatively stable indicators of how learners perceive, interact with and respond to the learning environment. They can be thought of as predispositions to particular ways of approaching learning and are intimately related to personality types (Jack C. Richards). Differences in people’s cognitive styles reflect the ways people respond to learning situations. These are called learning styles.   


The fact that students all learn in different ways is generally acknowledged. But just how different are the learning styles? Classifications abound which can be brought down to a basic difference in the working of the brain, that is, whether they are left or right hemisphere dominant. Actually, one way of looking at learning styles is to determine the students’ hemispheric dominance.
It is known that the cerebral cortex is the part of the brain that houses rational functions. It is divided into two hemispheres connected by a thick band of nerve fibers (the corpus callosum) which sends messages back and forth between the hemispheres. And while brain research confirms that both sides of the brain are involved in nearly every human activity, it is known that the left side of the brain is the seat of language and processes in a logical and sequential order. An individual with a left-brain access mode will process information in a one-at-a-time way, look at details, to see the logic in everything, and have an interest in syntax and synthesis.

The right side, in contrast, is more visual and processes intuitively, holistically, and randomly. An individual with a right hemisphere access mode will use all-at-once process in to get “the whole” before the parts, understanding the world via connecting cluster of facts. Other classifications have expanded on this basic difference by focusing on social, affective, or motivational aspects. (Gabriel Diaz)


Beginning from this point, is it really important to know the function of the brain hemisphere when talking about language learning? It is remarkable because most people seem to have a dominant side. In addition, a key word in learning is that the dominance is actually a preference, not an absolute. When learning is new, difficult, or stressful, people prefer to learn in a certain way. It seems that the brain goes on autopilot to the preferred side. And while nothing is entirely isolated on one side of the brain or the other, the characteristics commonly attributed to each side of the brain serve as an appropriate guide for ways of learning things more efficiently and ways of reinforcing learning. 


Nonetheless, though it is very interesting to know that humans have a dominant side of their brains, it is not so necessary to determine exactly if the students are biologically right brain or left brain dominant, but that they are more comfortable with the learning styles and therefore with the learning strategies characteristics of one over the other. What students should do is lengthening their list of strategies for learning how to learn and trying to determine what works best for them according to their dominant side. However, they can and must use and develop both sides of the brain. But because the seat of everybody’s preferences probably has more neural connections, learning may occur faster if their styles and own preferences are taken into account and exploited. 

All these aspects have been analyzed and developed in what it is called the “Learning Styles Theory” which encloses and gives practical information on the best way each individual learns taking advantage of their preferences. The term learning style is used to encompass four aspects of the person: cognitive style, i.e., preferred or habitual patterns of mental functioning; patterns of attitudes and interests that affect what an individual will pay most attention to in a learning situation; a tendency to seek situations compatible with one's own learning patterns; and a tendency to use certain learning strategies and avoid others (Lawrence, 1984). Learning style is inherent and pervasive (Willing, 1988) and it is a blend of cognitive, affective, and behavioral elements (Oxford & Ehrman, 1988). Therefore, it is important to point them out because differences in people’s cognitive styles reflect the ways people respond to learning situations. There are about twenty dimensions of learning styles in total, but the most common classification is divided in three major learning styles which are: Auditory, Visual, Kinaesthetic.

Auditory Learners’ Style

learn through listening... 

They learn best through verbal lectures, discussions, talking things through and listening to what others have to say. Auditory learners interpret the underlying meanings of speech through listening to tone of voice, pitch, speed and other nuances. Written information may have little meaning until it is heard. These learners often benefit from reading text aloud and using a tape recorder. They learn best when information is presented auditory in an oral language format. In a classroom setting, they benefit from listening to lecture and participating in group discussions. They also benefit from obtaining information from audio tape. When trying to remember something, they can often "hear" the way someone told them the information, or the way they previously repeated it out loud. They definitely learn in a better way when interacting with others in a listening/ speaking exchange. In other words, the information is processed, and so the learning process takes place until the learner hears it. 
Visual Learners’ Style

learn through seeing...

These learners need to see the teacher’s body language and facial expressions to fully understand the content of a lesson. They tend to prefer sitting at the front of the classroom to avoid visual obstructions (e.g. people’s heads). In a classroom setting, they benefit from instructors who use the blackboard (or overhead projector) to list the essential points of a lecture, or who provide an outline to follow along with during lecture. They benefit from information obtained from textbooks and class notes. They tend to like to study by themselves in a quiet room. They often see information "in your mind's eye" when they are trying to remember something. They may think of pictures and learn best from visual displays including: diagrams, illustrated text books, overhead transparencies, videos, flipcharts and hand-outs. During a lecture or classroom discussion, visual learners often prefer to take detailed notes to absorb the information. It means the learner needs to see the information that will be processed in his or her brain in order for the learning process to occur. 

Kinaesthetic Learners’ Style

learn through , moving, doing and touching...
They learn through moving, doing and touching. Tactile/Kinesthetic persons learn best through a hands-on approach, actively exploring the physical world around them. They may find it hard to sit still for long periods and may become distracted by their need for activity and exploration. They learn best when physically engaged in a "hands on" activity. In the classroom, they benefit from a lab setting where they can manipulate materials to learn new information. They learn best when they can be physically active in the learning environment. They also benefit from instructors who encourage in class demonstrations, “hands on” students learning experiences, and field work outside the classroom. What this means is that learners need real interaction in order to learn. 

How can the students identify their learning style? To know this is exactly one of the many responsibilities of the professors. Students by themselves can find out their learning preference by taking a test. But, why is it so important for teachers to know the type of learners they have in their classrooms? How can this knowledge impact the real classes? Well, if teachers knew the types of learners they have in classes, the activities they develop could take advantage of the students’ styles improving the pupils’ results. The knowledge of these styles then is also important for teachers at the FLD.   Furthermore, by helping students identify their learning style they can also be aware of the best way to address their teaching. 

So, what about the students learning style at the FLD? Well, when a test about Learning Styles was administered in semester II/2006 to a sample group of students of English Intermediate I at the FLD, this revealed that 46% of them were auditory learners, while just 36% of them were visual learners and no one with a kinesthetic learning behavior was found. Another amazing result this study provided is that 18% of students were a combination of the three types of learning styles. Therefore, most of the activities that could be developed in class should be for Auditory Learners because the majority of students at this level need to listen to the language in order to learn and assimilate it better.      

Just as the students have a preferred style of learning, they also develop certain strategies relative to their own styles. But what are these strategies? Language learning strategies are the often-conscious steps or behaviors used by language learners to enhance the acquisition, storage, retention, recall, and use of new information (Rigney, 1978; Oxford, 1990). These are the specific procedures learners use with individual learning tasks. Learning Strategies as stated by Rebecca Oxford are steps taken by students to enhance their own learning. Furthermore, students usually choose their favorite strategy according to their styles. So, Strategies are especially important for language learning because they are tools for active, self-directed involvement, which is essential for developing communicative competence, resulting in improved proficiency and greater self-confidence. 

 Researchers have formally discovered and named language learning strategies only recently, though such strategies have actually been used for thousands of years so far. One well-known example is the mnemonic or memory. Throughout history, the best languages students have used these techniques currently known as strategies. For the first time, learning the strategies is becoming widely recognized throughout education in general. Under various names, such as learning skills, learning to learn skills, thinking skills, and problem solving skills, learning strategies are the way students learn a wide range of subjects, from native language reading to electronic troubleshooting to a new language. 

Within the language instruction field, teachers are starting to discuss learning strategies among themselves. Learning strategies workshops are drawing big crowds to language teachers’ conventions. Researches are identifying, classifying and evaluating language learning strategies, and these efforts are resulting in a steady stream of articles in the topic. Most encouraging of all, an increasing number of language learners are beginning to recognize the power of their own strategies. Due to this fact, the learner can now choose several different ways of completing a task.  Each of these choices or strategies offer particular advantages or disadvantages, and the use of an appropriate learning strategy can enhance success with the learning task. 


There is a large number of language learning strategies altogether though, that is why a classification of them was necessary. So, they have been classified into direct and indirect strategies. It is good to start by understanding what each group involves. Firstly, language learning strategies that directly involve the target language are called direct strategies. All direct strategies require mental processing of the language, but the three groups of direct strategies (memory, cognitive, and compensation) do this processing differently and for different purposes.

Memory strategies, such as grouping or using imagery, have a highly specific function: helping students store and retrieve new information. Learning a language requires developing a good memory skill since there are thousands of new morphemes to be learned. Naturally, it is a hard task to do, but with these strategies, students train themselves to internalize the new vocabulary presented in each lesson by means of tools such as keeping a vocabulary log and so on.  

Cognitive strategies, such as summarizing or reasoning deductively, enable learners to understand and produce new language by many different means. These include using their critical thinking skill. Students have to go beyond what they receive in class. This means taking advantage of the previous knowledge they already have, making drills in order to practice new words, using a dictionary, grammar charts, etc. 

Compensation strategies, like guessing or using synonyms, allow learners to use the language despite their often-large gaps of knowledge. They could also make use of gestures, mimics, or anything they have in mind in order to get their message through.


What do indirect strategies imply? Indirect strategies contribute indirectly but powerfully to learning. These strategies are divided into metacognitive, affective and social. All these strategies are called “indirect” because they support and manage language learning without directly involving the target language. Indirect strategies are useful in virtually all language learning situations and are applicable to all four language skills: listening, reading, speaking, writing.


Meta cognitive strategies allow learners to control their own cognition that is, to coordinate the learning process by using functions such as centering, arranging, planning and evaluating. This means by knowing what these strategies are about, students are able to plan the way they study and to follow it. They are able to self evaluate their progress and based on that, they can change the strategies they regularly use for the ones that work better for them.


Affective strategies help students regulate emotions, motivations, and attitudes. Students learn how to feel more comfortable when they use the target language, how to control their emotions, feelings, and body state in the moment they communicate not only in class but in real life situations. These help students be proficient in the language because they do not let their own emotions betray them at the moment of using the language.


Social strategies help students learn through interaction with others. These strategies on the other hand, help students make use of their environment to their own benefit. For instance, they can ask their listeners to help in a given situation where they will help each other to deliver the messages correctly. 

The effectiveness of these strategies can be observed in the fact that students regularly use strategies despite they have never been in touched with the theory. For example at the FLD, students already know and use strategies such as getting as much practice as they can, the elaboration of semantic maps and summaries. They also recognize the use of dictionaries, reviewing their lessons, underlining, paying attention, watching videos or listening to music as further practice, and so forth. For instance, when a study was carried out all the way through semester II/2006, in order to find out the learning strategies English Intermediate I students use, it was discovered that just 2% of these students were applying certain strategies such as compensation strategies or semantic maps to the topics they were learning through the lessons. While the rest of the students, either with a top or low performance, mentioned that they had other strategies that they were using like listening to a conversation and relating the new sounds to something familiar, creating a mental image, writing meaningful sentences, translating, taking notes, summarizing, switching to the mother tongue, using synonyms, asking for clarification, asking for corrections, paying attention and things like those.
Unfortunately, this study also revealed that not all of the students have heard about the Learning Strategies neither at school nor at the University. And that most of the ones who had previously heard about Learning Strategies, expressed having learned these strategies elsewhere. Just a minimal percentage of students said they had heard about this at the FLD. However, what the FLD does is to include LLS as part of the Didactics’ content. In fact, students study the strategies in a very briefly way, when they are in the process of learning how to teach a good class. In these classes, students just overview LLS as tools that teachers should be aware of in order to give instructions. So, strategies are taught at the FLD in order to teach students how to teach but not as a way of teaching students how to learn.

The paradox is that these students must teach their future students how to learn more effectively, while they themselves do not know how to do that. It is unlikely that the current students of the FLD teach the LLS effectively because they do not have experience in applying these strategies to their own learning process. As a result, the most probable is that students of the FLD will never teach LLS to their future pupils either. Since they do not know if these strategies are really effective, they could think they are just pieces of the great amount of theories of language learning that cannot be applied to the context of the learning process in the country.

However, according to the theory, Language Learning Strategies are tools designed to teach students an effective way to learn. As said before, this is because they provide learners with steps they can follow during their lessons, in order to facilitate the assimilation of new patterns. It means that LLS take the learners into a proven process that helps them, for example, to memorize the components of a new language such as verbs, adjectives and so on. But LLS are not only tools to memorize words; these strategies can teach the learners better and effective ways to understand the grammatical aspects as well. Moreover, they can help pupils overcome the limitations they have when learning a target language, English, for instance, by a systematical way of studying.   

This is especially important in language learning since students go through the whole process of learning how to communicate with others having zero knowledge of the new language. It means learners must study how to write, read, think, listen and specially speak a new language in a completely different way and use other grammatical structures. Besides, by learning this new language students start to conceive life from the perspective of a new language and also from a new culture. Due to this fact, Language Learning Strategies provides the learners with a systematical approach which is vital for their success in mastering a language. Nonetheless, LLS strategies are not good just because they teach more effective ways to deal with the challenges that involve learning a second language but because they respect student’s preferences.
The effectiveness these strategies have when including learners’ preferences, it is not a conjecture, because these strategies were based and designed on each type of learners. Moreover, these strategies are the product of the experience other learners have had while they were studying a foreign language successfully. For this reason, LLS strategies should be part of the instruction of a second language. Nevertheless, the University of El Salvador    at the Foreign Languages Department is not including the Language Learning Strategies in the majors’ curriculum.
In other words, the FLD is not giving their pupils a chance to acquire effective tools for them to learn more effectively. This affects the whole system of instruction at the FLD. Why? Because a great number of the students who are in the different levels of English at the FLD start their education of this language from zero, while others just have a minimal knowledge of English and, in most of the cases they do not know how to learn a second language. Students might just have certain knowledge of how to study subjects in their mother tongue. But the approach to learning a foreign language is completely different from the approach to studying mathematics or sciences which students have developed through the years by studying these subjects at school. 

Being so, foreign language students indeed have a disadvantage when learning English at the FLD. For instance, they do not know effective techniques to remember sentence patterns, verbs tenses, or how to overcome the anxiety when using English. What FLD students do is to put in practice empirical techniques they consider appropriate to face the different tasks in their learning process. The students themselves have developed the techniques or strategies they use, or they have acquired the knowledge of these from other sources. The problem is that not all the strategies used by students have good results because these strategies may not take into account students learning styles or they are inappropriate for a particular learning style. That is one of the reasons why many students at the FLD fail in their English courses, because they are not well prepared to learn a language.

So, the second reason why teachers at the FLD are responsible for student’s learning process is what is happening at other institutions of superior education in El Salvador. Conversely to what occurs at the FLD, Learning Strategies are being taught in other Universities of El Salvador to teach students how to learn. National universities have incorporated learning strategies in their instruction because they have considered them a useful tool to enhance students’ performance. For instance, Central American University Jose Simeon Cañas (UCA) is teaching first-year-students learning strategies (LS) in a subject called “Técnicas de Estudio” as part of a course these students take before they start their curricular subjects. In that way, students can apply LS to subjects they will study in the future. UCA University does so in order to facilitate their students’ learning process by improving their grades. The same can be said about Francisco Gavidia and Don Bosco University, where LS are also being taught in the same kind of inductive course. At Pedagógica University strategies are also instructed in the form of workshops or English conferences students receive when they are taking the basic area subjects.  


Then, the same must be applied when talking about language learning. In this era in which communications are the key to surviving, learning a language has become part of the daily activities of millions of people around the globe. So, something had to be done in order to help people learn a language in a better way. 
As a consequence of all these theories, educators nowadays are becoming more aware of the Learning Styles theory and thus, they do not longer believe that all learners are the same. Furthermore, classifying the strategies into the styles frame is really meaningful for the student’s learning process because their choosing or the use of these strategies depends on the individual styles each student has, and if both theories are used together the results are better. That is why a classification involving both theories was developed as follows:

Direct Strategies

Memory Strategies 

For Visual Learners

Placing new words into a context. This means placing a word or a phrase in a meaningful sentence, conversation or story in order to remember it. For example: students can make acronyms, a little story or rhymes using the new words or writing meaningful sentences.  
Using imagery. Students relate new language information to concepts in memory by means of meaningful visual imagery, either in the mind or in an actual drawing. For instance, students can make drawings of adjectives such as a happy face ( for happy or a sad face ( for sad. They can also make use of symbols to represent abstract words like a heart as a symbol of love.  

Semantic mapping. This strategy works by making an arrangement of words into a picture, which has a key concept at the center or at the top and related words and concepts linked with the key concept by means of lines or arrows.

For auditory learners

Representing sounds in memory. Students represent new language information according to its sounds. This involves linking the new word or sounds from any language. For example: Spanish speakers can relate the word cart with the Spanish word “carta” which has a similar sound. Though the words have different meanings their pronunciation is similar so they can remember the pronunciation of the new one faster by associating the sound to one previously known.  
For kinaesthetic learners

Use physical response or sensations. Use sensations or movements like TPR to relate words. For instance: Students can make use of sensations to learn something better. When learning the irregular verbs they can imagine a sensation of being “cold” and when they practice the regular verbs they could feel them “hot”.  

For the three kinds of learners

Classifying or reclassifying language material into meaningful units. These units are called groups which can be based on types of words. For examples verbs, they can group them in past or past participle, action or statives, etc. And they could write them down according to those classifications. Another word like the weather, they can include words such as foggy, cloudy, hot, cold, and groups like those.  (Kinesthetic, Visual, Auditory)

Associating, Elaborating. The use of this strategy implies relating new language information to concepts already in memory or relating one piece of information to another to create associations in memory. For example: The student knows the general concept of fish but then finds the new word “Swordfish”. He knows what a sword is and he relates it to the new word, placing this new word in memory. (Visual, Auditory, Kinesthetic)

Using keywords. Students remember a new word by using auditory and visual links. Here students associate the new word with a word in Language One or the native language (L1). Then, they picture the new word in connection with the association. For example, when an English speaker is learning Italian, they would learn the word “mosca” for fly. Then they could associate the word mosca with Moscow, and they could picture Moscow being invaded by flies, the new word.  (Auditory and Visual)

Structured Reviewing. This can take place in carefully spaced intervals. Students can review what they learn every day, every week or as often as they need to. (Visual, Auditory, Kinesthetic)

Using mechanical techniques. Using creative but tangible techniques specially involving moving or changing something, which is concrete, in order to remember the new target language information. Using flashcards with the new word written on one side and the definition written on the other are both familiar and useful.  (Kinaesthetic and Visual)

Cognitive Strategies 


For Visual Learners
Recognizing and using formulas or patterns. Being aware of and/or using routine formulas. In other words, learn collocations. For some students it is really useful to see the structure of the new content displayed on the board.

Taking notes. Students can take notes of important things they learn in order to see the things visually on a piece of paper. 

Summarizing.  Students can make summaries for them to have a visual assistant of something they have studied.

Highlighting. This helps them view remarkable things in a different color and this is useful to locate main ideas when reading, etc.

For auditory learners

Repeating. Students can say or do something over and over: listening to something several times; rehearsing; imitating a native speaker.

For the three kinds of learners

Formally practicing with sounds and writing systems. Students practice sounds (pronunciation, intonation, register, etc) in a variety of ways, but not yet in a naturalistic communicative practice; or practicing the new writing system in the target language. (Auditory, Kinesthetic)

A4. Recombining. Students have to combine known elements in new ways to produce a longer sequence, as in linking one phrase with another in a whole sentence. For instance they could write isolated sentences like: I am good. I am as good as you. She is better, and then combine them: I am as good as you but she is better. (Visual, Auditory, Kinesthetic) 
A5. Practicing naturalistically. That means to get as much natural practice as possible, as in participating in a conversation, reading a book or article, listening to a lecture, or writing a letter. (Visual, Auditory, Kinesthetic)

Getting the idea quickly. Pupils can use skimming to determine the main idea or scanning to find specific details of interest. This strategy helps learners understand rapidly what they hear or read in the new language. (Visual, Auditory)

Using resources for receiving and sending messages. Learners can use print or nonprint resources to understand incoming messages and to produce outgoing messages. These tools are dictionaries, grammar charts, word lists, phrase books and alike. (Visual, Auditory, Kinesthetic)

Reasoning deductively. This means using general rules and applying them to new target language situation. In other words, students have to develop logical thinking based on their understanding of Grammar. (Visual, Auditory, Kinesthetic)

 Analyzing Expressions. Students can determine the meaning of a new expression by breaking it into parts. (Visual, Auditory, Kinesthetic)

 Analyzing Contrastively. Students can compare elements (sounds, vocabulary, grammar) of the language with elements of their own language to determine similarities and differences. This means they can use cognates. (Visual, Auditory, Kinesthetic)

Translating. In other words pupils can convert a target language expression into the native language or viceversa. (Visual, Auditory, Kinesthetic)

 Transferring. In other words, they could directly apply previous knowledge from L1 to learn L2 (Target Language) at structural level. (Visual, Auditory, Kinesthetic)

Compensation Strategies  
For Auditory Learners
Using linguistics clues. Seeking and using language based clues in order to guess the meaning of what is heard in the target language by means of recognize sounds, patterns, etc. 

For the three kinds of learners

Using other clues. Seeking and using clues that are not language based in order to guess the meaning of what is heard or read in the target language. This can be done by observing gestures; listen to voice tones, the topic of the conversation, and the context in a conversation. (Auditory, Visual)

 Switching to the mother tongue. In this case, students make use of the mother tongue for an expression without translating it. This strategy may also include adding word endings from the new language onto words from the mother tongue. For example, they can come out with words such as: I want to make a “petition”, for the Spanish word: “petición”. The listener may or may not understand it but they help themselves trying to communicate their ideas. (Visual, Auditory, Kinesthetic)

Getting help. Pupils ask someone for help by hesitation or explicitly asking for the person to provide the missing expression in the target language. They can make descriptions of what they want to say. For example: “What is the word that describes the hair when it is yellow?” Then, they could get the word “blond” as help. (Visual, Auditory, Kinesthetic) 

B3. Miming or making gestures. In this strategy, learners use physical motion, such as miming or making gestures, in place of an expression to indicate the meaning. (Visual, Kinesthetic) 

B4. Avoiding communication partially or totally. Avoid difficult topics. This involves avoiding certain topics, avoiding specific expressions, or abandoning communication in mid-utterance.  (Visual, Auditory, Kinesthetic)

B5. Selecting the topic. Students here chose a topic they feel comfortable with in order to direct the communication to the learner’s own interest of which they might have sufficient vocabulary and grammar to converse. (Visual, Auditory, Kinesthetic)

B6. Adjusting or approximating the message. They have to try to alter the message by omitting some items of information, making ideas simpler or less precise, or saying something slightly different that means almost the same thing, such as saying pencil for pen. (Visual, Auditory, Kinesthetic)

B7. Coining words. Students spontaneously make up new words to communicate the desired idea, such as paper holder for notebook, etc. (Visual, Auditory, Kinesthetic)

B8. Using synonyms. Pupils get the meaning across by describing the concept or by using a synonym. (Visual, Auditory, Kinesthetic)

Indirect Strategies

Metacognitive Strategies 

For visual learners
Overviewing and linking previous knowledge. Students can overview comprehensively a key concept, principle, or set of materials in an upcoming language activity and associating it with what is already known. For instance, first, they overview the reading by skimming it, then, linking the titles to what they already know, finally, proceed to read. 

For Auditory Learners

Delaying speech production to focus on listening. Pupils can delay speech production until listening comprehension skills are better developed. 

For the three kinds of learners
Paying attention. It is good if learners decide in advance to pay attention in general and to ignore distractors. 

 Finding out about language learning. It is a good idea if learners read texts related to language learning. By doing this, they could have a better idea what learning a new language involves.

Organizing the learning. In other words, understanding and using conditions related to optimal learning of the language, organizing their schedule, etc.  
Setting goals and objectives.   They must have clear goals that will help them determine how much they are achieving.

Identifying the purpose of a language task. For example, in an English class if it is a listening exercise the teacher wants you to have, students can try to focus on what they are asked to do: to get the whole idea or to listen for specific details.

Seeking practice opportunities. Briefly, this means to practice as much as they can. 

Self monitoring. Pupils must identify errors in understanding or producing the new language determining which ones are important and tracking the source of such, as well as trying to eliminate them from their vocabulary. 

Self evaluating. Ask students to make a self-evaluation of their own progress in the new language, for instance by checking  to see whether they are reading faster and understanding more, etc.

Affective Strategies 

For visual learners
Using laughter. Students can relax by watching a funny move, reading a humorous book and so on. 

Making positive statements. Pupils can say or write positive statements to themselves in order to feel more confident in learning the target language. 

For auditory learners

Using music. Listen to soothing music, such as a classical concert, as a way to relax. 

For kinaesthetic learners

Using progressive relaxation, deep breathing, or meditation.
For the three kinds of learners

Taking risks wisely. It is a good idea if the learners push themselves to take reasonable risks in a language learning situation, even though there is a chance of making a mistake or looking foolish. 
Rewarding yourself. For example, they could give themselves a valuable reward for a particularly good performance. They could eat something they really like after they have reached an objective.

 Listening to your body. Pay attention to signals given by the body.  
Using a check list. This is useful to discover feelings, attitudes, and motivations concerning language learning in general. For instance they could write a language learning diary. 

Discussing your feelings. Talking with others allow students to discover and express feelings about their concerns of learning. 

Social Strategies 

For auditory learners

Asking for clarification. It is correct if pupils ask the speakers to repeat, paraphrase, explain, slow down or give examples in order to get feedback.
Asking for Corrections. Students can ask a proficient speaker to correct their mistakes in a conversation.

Cooperating with peers. Pupils can work with other language learners enabling them to improve their language skills.
Cooperating with proficient users of the language. Mostly, this can take place outside the classroom but it is a good tool for students’ further practice and time of exposure to the language.

 For the three kinds of learners

Developing cultural understanding. When learning a language it is also important that learners get familiarized with the culture around the language. By having this sort of knowledge students can get a better view of the language and understand better not only the native speakers but also the language itself.

Becoming aware of the others’ thoughts and feelings. This is useful as well to understand the other people’s moods because in a way or the other feelings influence the way people talk.

All these strategies have been classified for the benefit of the students according to their learning preference. Contrastingly, they are useful for the three kinds of learners as well. It is important that they know the whole set of strategies so they can practice and use the ones that work better for them. By using this classification they know the ones addressed to their specific learning styles, but it is good to keep in mind that learners are not purely visual or auditory and these styles are the dominant ones in a learner, therefore, the other strategies might be as useful as the ones directly involved with their dominant learning style.  


Nevertheless, one thing is what the theory frames and another is how the theory works and consequently a third reason why including learning strategies in instruction courses at the FLD is that according to the proven theory, the students’ performance in the target language improves and becomes more effective when applying Language Learning Strategies by formal instruction. And this was proved by teaching the strategies to sample students from the FLD. 


Before giving more details about this specific study, it is remarkable to mention that a similar study on the instruction and application of language learning strategies was carried out at “Instituto Superior Politécnico, José A. Echeverría" in Cuba, in the subject English Intensive I. In this project, two groups of twenty four students each were chosen to receive language learning instruction using Rebecca Oxford’s taxonomy. The results at the end of the study revealed that students by the time the instructional period ended felt more comfortable when learning the target language than before the instruction, because they were using appropriate strategies to learn more effectively. This study also concluded that the teaching of LLS can include information about the learning styles as well, in which students sustain their own selection of strategies and it can highlight the cultural differences, individualities and styles that could coexist in the English classroom. The professor must adequate the training to the real communicative needs of each students’ particular situation.

Following the same line, in the course of semester II/2006, a group of students from the English Intermediate I level was chosen to carry out a study on LLS from the student’s learning styles point of view, and the impact these have on their learning process, and especially to see if the theory can be applied to the context of the FLD with good results for students. Rebecca Oxford’s taxonomy was also used as basis of this study. In this respect, it was necessary to compare a group of students who knew and applied LLS with a group who did not.

 First of all, the English level of the students needed to be measured by means of a standard English test. From this point, the theory could be proved useful or not. The results of this test obviously revealed that at the beginning of the study some of the students were in a higher level and some of them had a very low level of English.  These results were optimum to prove if the LLS including learning styles could improve the student’s results, taking into account that all these students had different proficiency level. 


After that, the sample group was divided in two groups. Students from one of these groups were asked to study and apply LLS in the context of their own English lessons for a period of one moth and a half, while the other students continued with their normal way of study. When this period ended, another test was passed to both groups. This time, the results were amazing. In a month and a half students with the strategy training improved significantly. These students in fact improved by one point or more their scores in the test; in other words, they improved their performance in the use of English, while the ones who did not learn LLS remained almost at the same level or their improvement was minimum or null.  

Moreover, at the end of the LLS training, students were more comfortable using the target language (English) due to the fact that LLS had helped them overcome the anxiety they used to feel and the limitations they had when speaking the language. Therefore, students were more wiling to learn the strategies because they were using the ones also suitable for their learning styles. In general, students who were taught LLS improved not only their performance in their English classes but other subjects. Even some of them expressed that they went from a 7 in their general CUM (Coeficiente de Unidades de Mérito) to an 8 after they learned and applied the LLS.


In sum, concerning the research, the resulting improvement was quite significative because through the instruction and application of LLS despite being short, students with a very low performance in English enhanced their performance and went from low to regular students. At the same time, top students not only improved meaningfully, but they also became excellent students. This means that if these sample students have such an increment in their performance by applying the LLS to their personal learning styles, all students from FLD can be helped as well by the knowledge and application of the strategies including their learning styles, resulting in a noteworthy enhancement on the FLD students’ performance at all levels, making teachers’ work in the classrooms easier. 


In conclusion, after considering what the theory states and how it works at the Department’s environment, it has been established that students who are instructed with the strategies integrating their learning styles at the same time, learn better, faster and more effectively.  Decisively, they become skilled at measuring their own learning; they do not longer lean only on the teachers’ work. Not only do they feel that more responsibility on their part is expected but also they feel they should give more of themselves. This will lead them not to blame the teachers entirely if something goes wrong. As regards teachers, they also feel better because they do not feel the whole load on their shoulders but they know they can share it. 

As a final matter, it has been stated that besides developing the communicative competence of the students, teachers who train students to use language learning strategies can help them become better language learners. Helping students understand good language learning strategies and training them to develop and use such good language learning strategies can be considered to be the appreciated characteristics of a good language teacher (Lessard-Clouston 1997:3). Research into the good language learning strategies revealed a number of positive strategies so that such strategies could also be used by bad language learners trying to become more successful in language learning.

On the other hand, students who are not taught the strategies do not make any significant progress. They learn at a slower pace and they remain passive learners. If they miss a class, they do not know what to do, they cannot instruct themselves, and it is difficult for them to assume bigger responsibilities. To state the matter differently, they depend exclusively on teachers to learn. These students do not know other things than the ones that are taught in classes and they do not learn effectively because they do not know how to process the information in a better way.  

In spite teachers’ knowing the previously mentioned theories, too often, educators continue to treat all learners alike while paying lip service to the principle of diversity. Furthermore, teachers do know that students indeed learn in different ways as the experience in the classroom confirms it every day. Yet visits to schools throughout the world including the FLD might convince people otherwise. This means that though they know what the theory states regarding the learning styles and strategies, some still do not apply these principles to their classrooms. 

Sadly, the success in learning has been focused strictly as a result of teaching since both teachers and students think that the ones responsible for making students develop the necessary skills to master any particular language are the teachers. Nevertheless, the language learning process should also be focused on students in order to improve this process. The learning process can only be achieved if both the teachers and the learners participate actively in the process. Learning comes not only from teaching but also from the students’ efforts on becoming proficient in the language.     

  
This is exactly the situation at the FLD. Teachers do not include the learning of these strategies in their programs as previously stated. However, it is wise to take into account that an important aspect of teaching is to promote learner’s awareness and control of effective learning strategies and discourage the use of ineffective ones. (Jack Richards, 1990)  Students also must be convinced that they can learn to learn and to relearn what was learned previously. In order to gain this objective, students have to self regulate and self monitor their own learning process, to know how they learn individually because in this way they can understand why they sometimes do not learn everything they wish to learn. (Translation done from the book “Cómo aprender a estudiar”, UCA Editores).
Moreover, it is known that the most successful learners tend to use learning strategies that are appropriate to the material, to the task, and to their own goals, needs, and stage of learning according to their learning style. More proficient learners appear to use a wider range of strategies in a greater number of situations; in contrast, less proficient learners use less strategies, but the relationship between strategy use and proficiency is complex. Research indicates that language learners at all levels use strategies (Chamot & Kupper, 1989), but that some or most learners are not fully aware of the strategies they use or the strategies that might be most beneficial to employ. This lack of awareness limits the students performance, in other words, if they were fully aware of the learning strategies they could make a better job.

 
Consequently, as an institution with a social responsibility of providing the best education possible, the University of El Salvador through Foreign Languages Department (FLD) has the duty of searching out the best ways students have to learn. Therefore, the Department should teach either as a subject (see Proposal A) or as part of the English courses (see Proposal B) the Language Learning Strategies respecting and integrating the students’ learning styles in order to make their learning process more effective. Though, it has been confirmed that strategy training is generally more effective when woven into regular classroom activities than when presented as a separate strategy course. 

What things should professors take into account when they get to know the students’ styles and when they are ready for the strategies instruction? Primarily, regarding learning styles, educators must place emphasis on intuition, feeling, sensing, and imagination, in addition to the traditional skills of analysis, reason, and sequential problem solving. They also should design their instruction methods to connect with all four learning styles, using various combinations of experience, reflection, conceptualization, and experimentation. Instructors can introduce a wide variety of experiential elements into the classroom, such as sound, music, visuals, movement, experience, and even talking. Teachers should employ a variety of assessment techniques, focusing on the development of "whole brain" capacity and each of the different learning styles. 


As for the strategies, some of the recommendations for their training are listed as follows:

STRATEGY TRAINING

· The best strategy training not only teaches language learning strategies but also deals with feelings and beliefs about taking on more responsibility and about the role change implied by the use of learning strategies.
· Learners need to learn how to learn, and teachers need to learn how to facilitate the process.
· Strategy training is especially necessary in the area of second and foreign languages. Language learning requires active self-direction on the part of learners; they cannot be spoon-fed if they desire and expect to reach an acceptable level of communicative competence.
· Strategy training should not be abstract and theoretical but should be highly practical and useful for students.
· Learners who receive strategy training generally learn better than those who do not, and certain techniques for such training are more beneficial than others.
· Two issues should be considered as you prepare yourself for conducting strategy training: your knowledge of language learning strategies –the more you know about language learning strategies, the better trainer you will be– and your attitude about role changes –think through your assumptions about the roles of students and teachers, because these roles often undergo change when learners start to take more responsibility for their success in the language classroom.  
STEPS IN THE STRATEGY TRAINING MODEL
1. Determine the learners’ needs and the time available
Consider the needs of the learners and determine the amount of time you have for the activity, also consider how much time you and your students have available for strategy training and when you might do it.
2. Select strategies well
Select strategies which are related to the needs and characteristics of your learning, introduce the new strategies gradually while building on what the learners prefer. Choose more than one kind of strategy to teach. Choose strategies that are generally useful for most learners. Choose some strategies that are very easy to learn, and some strategies that are very valuable but might require a bit more effort. Do not include all easy strategies or all difficult strategies.
3. Consider integration of strategy training

It is most helpful to integrate strategy training with the tasks, objectives, and materials used in the language training program, also link strategy training with the English content they are learning. When strategy training is closely integrated with language learning, learners better understand how the strategies can be used in a significant, meaningful context.

4. Consider motivational issues 
Consider the kind of motivation you will build into your training program. If you explain how using good strategies can make language learning easier, students will be even more interested in participating in strategy training. Let the learners select the language activities or tasks they will use, or let them choose the strategies they will learn. You need to be sensitive to learners’ original strategy preferences and the motivation that propels these preferences.
5. Prepare materials and activities 

You might develop some handouts on when and how to use the strategies you want to focus on -or get the learners to develop a strategy handbook themselves. Choose language activities and materials that are likely to be interesting to the learners –or have the students select their own language activities and materials.

6. Conduct “completely informed training”  

Make a special point to inform the learners about why the strategies are important and how they can be used in new situations. Give learners the explicit opportunity to evaluate the success of their new strategies, exploring the reasons why these strategies might have helped.

7. Evaluate the strategy training 
Possible criteria for evaluating strategy training are task improvement, general skill improvement, maintenance of the new strategy over time, transfer of strategy to other relevant tasks, and improvement in learner attitudes.

8. Revise the strategy training 

The evaluation will suggest possible revision for your materials. This leads to a reconsideration of the characteristics and needs of the learners in light of the cycle of strategy training that has just occurred.  


Conclusively, language learning styles and strategies appear to be among the most important variables influencing performance in a second language acquisition. Much more investigation is necessary to determine the precise role of styles and strategies, but even at this stage in our understanding we can state that teachers need to become more aware of both learning styles and learning strategies through appropriate teacher training. Hence, following the example set by other Universities as well as the previously stated reasons in theory,  and according to this investigation’s results, there are many reasons why teachers at the Foreign Languages Department should  teach the Language Learning Strategies as part of their lessons, designing instruction that meets the needs of individuals with different stylistic preferences and by helping students improve their use of learning strategies. 
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PROGRAMA ACADEMICO

I. INFORMACION GENERAL

1.1 Curso: 

Técnicas de Estudio

1.2 Código: 

TE114

1.3 Prerrequisito: 
Ninguno

1.4 Créditos: 

4

1.5 Licenciatura: 
Licenciatura en Idiomas Ingles, Opción Enseñanza

1.6 Ciclo: 

I

1.7 Nivel y área: 
Primer año académico, Área de desarrollo de habilidades

1.8 Unidad a cargo: 
Departamento de Idiomas Extranjeros

1.9 Facultad: 

Ciencias y Humanidades

1.10 Duración: 
16 semanas

1.11 Numero de horas: 160 horas

1.12 Fecha de acuerdo: (pendiente)

II. DESCRIPCION DEL CURSO:

Técnicas de Estudio es una materia orientada a desarrollar las habilidades de los estudiantes para aprender un segundo idiomas mediante la aplicación sistemática de estrategias de aprendizaje de un idioma al igual que otras disciplinas.

III. OBJETIVO GENERAL:

Orientar a los estudiantes en su proceso de aprendizaje de un idioma extranjero u otras disciplinas.

IV. CONTENIDOS:



Estrategias de memoria



Estrategias Cognitivas



Estrategias Metacognitivas



Estrategias Sociales



Estrategias Afectivas



Estrategias de compensación

V. METODOLOGIA


Este curso esta orientado a proveer a los estudiantes las herramientas necesarias para poder aprender de una forma efectiva un idioma u otras disciplinas. Durante el curso el docente instruirá a los estudiantes de las estrategias que cada uno debe desarrollar para el aprendizaje, tomando en cuenta las necesidades y disponibilidad de los alumnos. El docente debe monitorear muy de cerca el aprendizaje de estas técnicas y como los estudiantes las aplican en sus estudios. Para llevar a cabo la instrucción de dichas estrategias el docente deberá preparar material adecuado como cuadros, material visual, fotocopias, actividades, etc. El maestro proveerá explicaciones teóricas para comprender el por qué de ciertas estrategias y luego usará ejemplos del uso de estrategias que sean constructivos y aplicables a los estudiantes del departamento de idiomas extranjeros. Las actividades se realizarán de acuerdo  a los objetivos a alcanzar, pueden consistir en controles de lectura, resúmenes de lectura, elaboración de glosarios, reflexiones sobre el uso y aplicación de estrategias y otros que el docente estime apropiados a su curso.

VI. EVALUACION



Examen:

35%



Examen Final:

35%



Tareas:


15%



Laboratorios:

15%

VII. POLITICAS DE CLASE


§
Asistencia a clases: La ausencia al 25% o más de las clases automáticamente desaprueba a cualquier alumno como parte del curso.


§
Evaluaciones: Se puede hacer concesión para repetir una evaluación si se presenta un permiso de ausencia justificado.


§
Participación: Queda a discreción del docente si se le hace la petición de abandonar el salón de clases a cualquier alumno que represente un problema de conducta serio.
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UNIVERSITY OF EL SALVADOR

DEPARTMENT OF FOREIGN LANGUAGES
BASIC INTENSIVE ENGLISH

ACADEMIC PROGRAM

I. GENERAL INFORMATION
1.1 Course:                                    Basic Intensive English
1.2 Code:                                        IBI114
1.3 Course prerequisite:            none
1.4 Credits:                                    8
1.5 Major:                                        Licenciatura en Idioma Ingles (Plan Modificado 1999)
1.6 Semester/ Academic year: 1-06
1.7 Level and Area:
              First academic year / macro-skill development area

1.8 Academic unit in charge:    Department of Foreign Languages

1.9 School:
                               Science and Humanities
1.10 Course length:               16 weeks
1.11 Number of working hours and weeks: 16 weeks/160 hours
1.12 Date and agreement of the curricular program of the C.S.U. 70-99-2003 (v-2.8) August

II. COURSE DESCRIPTION

Basic Intensive English is the first of five English Language courses addressed to the students of the Licenciatura in English Teaching, and Modern Languages. Instruction in this course will take students from theoretical no functional ability in English (Novice Low) to the Intermediate Low level as described in the ACT EL (The American Council on the Teaching of Foreign Languages) guidelines. This course will promote the development of the four macro skills: Listening, Speaking, Reading, and Writing. In addition the grammar and pronunciation sub-skills will be promoted in the classroom to make sure effective communication, at the level previously mentioned, is achieved. This effective communication will he reached by giving students the opportunity to   analyze and experience language in use. And by teaching the memory and cognitive language learning strategies bond to the English context and according to the students’ learning styles.

III. GENERAL OBJECTIVES

3.1Concerning Speaking
a) Handle successfully a limited number of interactive, task oriented and social situations.
b) Ask and answer questions.
c) Initiate and respond appropriately to simple statements.
d) Maintain face to face conversations utilizing the contents, contexts, accuracy and functions        dealt with in class.
e) Perform such tasks as introducing self, ordering a meal, asking for directions, making a purchase and the like.

3.2 Concerning Listening
a) Understand sentence length utterances which consist of recombination of learned words, phrases and sentences in a limited number of content areas.
b) Pick up general information and major details from spoken discourse.
c) Listen for specific information to complete a task.
d) Summarize the content of small texts of spoken discourse.

3.3 Concerning Reading
a) Comprehend main ideas and facts from connected texts dealing with personal and social needs.
b) Understand topics and main ideas from texts dealing with everyday topics.
c) Scan authentic texts in search of specific information to complete a task.
3.4 Concerning Writing
a) Meet limited practical needs such as writing postcards, simple notes, short messages, brief summaries, etc. on familiar topics.
b) Write short basic paragraphs with correct punctuation.

3.5 Concerning Strategies

a) To develop useful techniques to improve students’ memory skills in order to learn new vocabulary, spelling, grammatical structures and so on.

b) To develop techniques so that students can analyze, reason, practice and internalize the new language.

IV. CONTENTS

The first part of the course will deal with the development of the students' proficiency up to the Novice High level and it will include the Memory strategies. The second part will deal with the development of this proficiency up to the Intermediate Low  level, according with the ACTFL guidelines and will focus on Cognitive strategies.

V. METHODOLOGY

This is a proficiency oriented English course in which materials, in-class and out-class activities, and error correction will aim at helping students to use the target language for authentic communication. Besides the course materials, the teacher will make use of materials such as magazines, song lyrics, newspapers, videos and others to give students the chance to have contact with real language. In addition, the mastery of grammatical structures will give students the opportunity to make an efficient use of the different language functions that will make the learning of the target language not only meaningful hut also rewarding and effective. The teacher will set real-life-like situations to give students the opportunity to use the language to express their own opinions and share their knowledge and experiences. Activities will range from controlled accuracy-based activities (drills, transformation exercises, fill-in the blanks exercises, scrambled sentences and the like) to fluency-based communicative activities (role plays, problem solving activities, discussions, relaying interaction activities, writing journals, tasks based activities, etc.). Along the same line, errors will be corrected, mainly, during controlled practice activities, where the locus is on accuracy (form), and self-correction or peer-correction techniques should be implemented to encourage students solve their own problems with the new language. Teacher correction should be used only when self-correction and peer-correction techniques do not word. Finally, during the communicative activities teachers should concentrate on what students say (message) and use correction techniques only when the error affects the message the students try to convey.Besides, it will include the strategies according to the students’ needs and monitor alogn the course the student’s use of this strategies.

VI. EVALUATION

The percentages will be assigned as follows:
Mid Term (35%):   Test of Novice High level proficiency 
Final (35%):          Test of Intermediate Low level proficiency
Homework (15%): Home or out of class activities which will be defended in class
Quizze (15%):         Class-based quick tests either written or spoken

VII. CLASS POLICIES

· Class attendance: missing 25% or more of the overall attendance automatically makes any of student ineligible to continue as a student in the course.
· Class participation: At the teacher’s discretion, the students who show disruptive behaviour or refuse to participate in the class activities may be asked to leave the classroom. 
· Missed evaluations: requests presenting a genuine justification for evaluations missed should be made within five calendar days following the evaluation missed.
· Textbook and course materials: It is mandatory for all students to have their own textbook and materials. 
· Beginning of class: The classroom might be closed five minutes after the beginning of the class. Late comers may not be allowed to come in for class. 
· Students who work: students who have a job will comply with all the regulations and policies established for the course. No special concessions will be given.

UNIVERSITY OF EL SALVADOR

SCHOOL OF ARTS AND SCIENCES

DEPARTMENT OF FOREIGN LANGUAGES
INTERMEDIATE INTENSIVE ENGLISH I SYLLABUS

GENERAL INFORMATION
Semester/ Academic year: 11-05
Course prerequisite: BASIC INTENSIVE ENGLISH I
Teachers:
Credits: 8    
Course coordinator:
COURSE DESCRIPTION

Intermediate Intensive English I is the second of five English language courses addressed to Licenciatura in English Teaching and Modern Languages Licenciatura Students. Instruction in this course will take students from the intermediate-mid level ability in English to the intermediate high level as descried in the ACTfL (the American Council on the Teaching of Foreign Languages) guidelines. This course will promote the development of the four macro skills: Listening, Speaking, Reading, and Writing. In addition the grammar and pronunciation sub-skills will be promoted in the classroom to make sure effective communication, at the level previously mentioned, is achieved. This effective communication will be reached by giving students the opportunity to analyze and experience language in use. This will also include the instruction of Compensation and Affective strategies related to the context and to the learner’s styles.

OBJECTIVES
GENERAL

1.   At the end of this course students will have reached the Intermediate-high level of proficiency described in the ACTFL guidelines.

SPECIFIC

At the end of the course students will be able to:

Concerning Speaking
1. Handle successfully most uncomplicated communicative tasks and social situations.

2. Initiate, sustain, and close a general conversation with a number of strategies appropriate to a range of circumstances and topics.

3. Emerge evidence of connected discourse, particularly for simple narration and/or description.

4. Be understood even by interlocutors not accustomed to dealing with speakers at this level.

Concerning Listening
1. Sustain understanding over longer stretches of connected discourse on a number of topics pertaining to different times and places. 

Concerning Reading
1. Read consistently with full understanding simple connected texts dealing with basic personal and social needs about which the reader has personal interest and/or knowledge.

2. Get some main ideas and information from texts at the next higher level featuring description and narration. 

Concerning Writing
1. Meet most practical writing needs and limited social demands.

2. Take notes in some detail on familiar topics and respond in writing to personal questions.

3. Write simple letters, briefs synopses and paraphrases, summaries of biographical data, work and school experience.

4. Begin to describe and narrate in paragraphs.

5. Rarely use basic cohesive elements, such as pronominal substitutions or synonyms in written discourse. 

Concerning Strategies

a) To develop the necessary skills students need to overcome knowledge gaps when communicating using the target language.

b) To help students be able to control their bodies’ physical, psychological and emotional reactions when communicating in the target language in order to improve their performance. 

METHODOLOGY
This is a proficiency oriented English course in which materials, in-class and out-class activities, and error correction will aim at helping students to use the target language for authentic communication. Besides the course materials the teacher will make use of authentic materials such as magazines, lyrics, newspapers videos to give students the chance to have contact with real language. In addition, the mastery of grammatical structures will give students the opportunity to make an efficient use of the different language functions that will make the learning of the target language not only meaningful but also rewarding and effective. The teacher will set real-life-like situations to give students the opportunity to use the language to express their own opinions and share their knowledge and experiences. Activities will range from controlled accuracy-based activities (drills, transformation exercises, fill-in the blanks exercises, scrambled sentences and the like) to fluency-based communicative activities (role plays, problem solving activities, discussions, relaying interaction activities, writing journals, tasks based activities, etc.). Along the same line, errors will be corrected, mainly, during controlled practice activities, where the focus is on accuracy (form), and self-correction or peer-correction techniques should be implemented to encourage students solve their own problems with the new language. Teacher correction should be used only when self- correction and peer-correction techniques do not work. Finally, during the communicative activities teachers should concentrate on what students say (message) and use correction techniques only when the error affects the message the students try to convey.

EVALUATION
Students capacity to manipulate linguistic forms will be evaluated with a quiz at the end of every unit; this discrete-point quizzes will address the different skills and sub skills worked on this course. They will have no percentage from the overall grade.

To check the level of proficiency of the students at the communicative level, holistic or integrative types of evaluation will be used in three major evaluation rounds: two mid-terms which will be carried out after every four units, and a final exam which will cover the 12 units.

The grades students get will be assigned to the different skills students need to develop in order to become proficient users of the target language.

The percentages will be assigned as follows:

SPEAKING (pronunciation) 25%

LISTENING                          20%                         

READING                            15%

WRITING                              20%

GRAMMAR                           20%
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This is a proficiency oriented English course in which materials, in-class and out-class activities, and error correction will aim at helping students to use the target language for authentic communication. Besides the course materials the teacher will make use of authentic materials such as magazines, lyrics, newspapers videos to give students the chance to have contact with real language. In addition, the mastery of grammatical structures will give students the opportunity to make an efficient use of the different language functions that will make the learning of the target language not only meaningful but also rewarding and effective. The teacher will set real-life-like situations to give students the opportunity to use the language to express their own opinions and share their knowledge and experiences. Activities will range from controlled accuracy-based activities (drills, transformation exercises, fill-in the blanks exercises, scrambled sentences and the like) to fluency-based communicative activities (role plays, problem solving activities, discussions, relaying interaction activities, writing journals, tasks based activities, etc.). Along the same line, errors will be corrected, mainly, during controlled practice activities, where the focus is on accuracy (form), and self-correction or peer-correction techniques should be implemented to encourage students solve their own problems with the new language. Teacher correction should be used only when self- correction and peer-correction techniques do not work. Finally, during the communicative activities teachers should concentrate on what students say (message) and use correction techniques only when the error affects the message the students try to convey.
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