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introduction
Latin America is facing many new economic and social challenges that have pushed countries in the region to make profound transformations. Central America has been working to consolidate regional strategies to fulfill excellence in education. And El Salvador has not escaped to these defies; consequently, many areas such as the education system have undergone reforms. Since 1999, the processes in higher education institutions are being evaluated every year, based on quality assurance criteria proposed by the Ministry of Education (MINED). Words such us institutional mission and vision, accreditation and other concepts related to quality have become a faddy lexicon. 
In the last quarter of this year, foreign language education has been on the spot of Salvadorian society due to a new plan initiated by the government, through MINED. The so called “plan 2021” aims at implementing the teaching of English as a foreign language from primary school so that at the end of high school, students master the language. The moment the 2021 Plan began, teachers of English working in public schools have been on the spot. Periodically, articles talking about the low quality of teachers’ formation have been published by the national newspapers. The results of the last evaluation held on November to public teachers of English was distressing, due that 50 percent of active teachers of English working in public school show lack of proficiency in the domain of the language. But what upsets the most is that among these teachers, many Bachelors and Teachers graduated in the English Teaching Field from Salvadorian universities are part of that 50%. Of course many might be the causes of these results; facing this reality, the questions to be addressed are: what is higher education doing at this respect? How prepared are the foreign language departments from the universities studied to the formation of these professionals to cope with this situation? What is the qualification of faculty responsible for educating most of the foreign language professionals in the country?  
This research has been carried out with the purpose of establishing a scientific panorama on faculty quality in six universities holding majors in English and English Teaching. Since the concept of quality has various connotations, based on the literature reviewed, certain criteria have been chosen to focus on those elements that contribute to attain quality. Among these elements, research, teaching and community service/outreach will be the ones guiding the discussion. As every aspect is developed, the readers will figure out some of the internal and external factors that influence quality, as well as polices used in the universities to maintain and achieve quality. 

The paper is divided into three chapters. In the first chapter, the reader is introduced with plenty of literature providing the basis to support the inquiry. The second chapter holds a brief description on the procedural aspects for designing the instruments, choosing the research target and collecting data. The third part of the paper encloses the nucleus of the investigation. This chapter presents a detailed analysis on the criteria previously mentioned. The analysis is supported by both, the information provided in the literature review and the data provided by the sample studied. Finally, this third chapter describes the findings about the foreign language faculty quality in the six universities being targeted.

Through this research project, the audience finds a wide view of the situation in higher education, specifically that of the English Language Faculty and Departments. Faculty strengths and weaknesses are brought to light as to provide elements that contribute to improve or assure quality (
GLOSSARY
Accreditation: System official approval of an organization, worker, or course of study: The school received accreditation from the national board in 1952.

Achievement: A particular thing that you have achieved: his many achievements a remarkable achievement a. the fact of achieving something: achievement of: They are having a party to celebrate the achievement of their first year’s goals.

Sense of achievement: It was hard work, but the sense of achievement is huge. b. the fact of achieving or succeeding at things in general, by being determined or working hard

Administration: 1 the activities involved in managing a business, organization, or institution: Too much is spent on administration, and not enough on patient care. 1a. the process of being responsible for managing a business, organization, or institution: He is not involved in the administration of the program. 1b. The people responsible for managing a business, organization, or institution. 2 the government of a country: The Clinton administration created over one million new jobs. 2a. the activity of governing a country or region: the administration of the rural counties. 2b. a department of the U.S. government: the Federal Aviation Administration. 3 the action of giving someone a drug
B.A.: Bachelor of Arts: a first degree in a subject such as languages or history from a college or university. A first degree in a scientific subject is a B.S.:

Jen has a B.A. in literature.

a. used after someone’s name for showing that they have earned a B.A. degree

CINDA: Interuniversity Development Center
CSCA:  Central American Higher Educational Council

CSUCA Consejo Superior Universitario Centroamericano

Commitment: 1 A promise to do something; 2 strong belief in something; 3 enthusiasm; 4 duty/responsibility; 5 use of money etc. 1. A promise to do something: Commitment to: I want to honor my father’s commitment to the people who have been farming here. Honor/fulfill/meet a commitment: He’s a man who believes in honoring his commitments. Make a commitment (to do something): We’ve made a commitment to help, and we will. 2. A strong belief that something is good and that you should support it: commitment to: The government has failed to demonstrate its commitment to the environment. 3 Enthusiasm for something and a determination to work hard at it: I am delighted with the level of commitment you have all shown. Lack of commitment: Her laziness and lack of commitment are appalling. 4 A duty or responsibility that you have accepted: I can’t do this job right now because of other commitments. Financial commitments: He may have a large income, but he also has huge financial commitments. Family/work/teaching etc. commitments: He couldn’t join the class because of work commitments. 5 The use of money, people, or time for a particular purpose.

Education: 1 the activity of educating people in schools, colleges, and universities, and all the policies and arrangements concerning this: the state’s record on education and training the Secretary of Education 1a Someone’s experience of learning or being taught: I came to Canada to complete my education. The responsibility of parents in the education of their children have/get an education: He wants his children to have a good education. A college education: She was the first in her family to get a college education; 1b. relating to education: the government’s education policies; 1c. the activity of teaching about a particular subject: religious/science/sex education: education in art and design; 2. The process of providing people with information about an important issue:

public education about legal problems the development of a health education policy be an education (to/for someone) used for saying that an experience makes someone change or develop their ideas: Seeing India firsthand was a real education for me.

Evaluate: to think carefully about something before making a judgment about its value, importance, or quality:

The performance of each employee is evaluated once a year.

The study will evaluate the long-term effects of exposure to radiation.

Excellence: Something in which a person or thing excels; anything highly laudable meritorious, or virtuous in persons, or valuable and esteemed in things.

Faculty: 1 A department or group of departments in a university: the Faculty of Medicine, the Law Faculty. 2 AMERICAN all the teachers in a university, college, or school: a meeting for students, faculty, and administrators 

Faculty Outlet: Is a review of the quality assurance in the quality consult procedures of an institution that includes a sampling process to see if the procedures are working.

Globalization: the idea that the world is developing a single economy and culture as a result of improved technology and communications and the influence of very large MULTINATIONAL corporations: the globalization of western culture anti-capitalists opposed to globalization

HEQAS: Higher Education Quality Assurance System

Higher Education: education at a university or at a college of a similar level. Education at colleges that train people for particular jobs is further education.

MINED: Ministry of Education.
OEA: Organización de Estados Iberoamericanos para la educación, la ciencia y la cultura.

Performance: 1. The act of performing a play, dance, or other form of entertainment: performance of: The first performance of the opera was in 1936 give a performance: The school drama society will give a performance of Hamlet.

1a. the way a person or group of people performs a piece of music or other entertainment: She gave the greatest performance of her career. The quality of the performances was poor.

2. FORMAL the process of doing a job or action: performance of: a charge of hindering the police in the performance of their duty

3. SPOKEN something that is difficult or complicated to do:

Getting everything into the car was quite a performance.

4. The speed and effectiveness of a machine or vehicle: an exciting car with outstanding performance

4a. The standard to which someone does something such as job or examination: Teachers have to measure students’ performance against specific objectives. The report said the performance of the museum staff was outstanding. 4b. The degree of success of an INVESTMENT in making money for you: Before deciding on a pension, consider its past performance.

Ph.D.: Doctor of Philosophy: the highest university degree

a. used after someone’s name for showing that they have a Ph.D.

b. someone who has a Ph.D. degree

Private Education: education that the child’s parents pay the school for directly

Productivity: The rate at which goods are produced, especially in relation to the time, money, and workers needed to produce them: a campaign to increase productivity

Quality: 1 A feature of a substance or material: the addictive qualities of tobacco. 1a. a feature of a person’s character, especially when it is a positive one such as honesty, kindness, or a special ability: What is the quality you most admire in others? 1a Leadership qualities (=the ability to be a good leader): a woman with strong leadership qualities. 1b. a feature of a place: a city of unique qualities. 2 the quality of something is how good or bad it is: This cut in funding will adversely affect the quality of education in our schools. High/good/top quality: The food is top quality/poor/bad quality: poor-quality workmanship 2a a high standard: a company with a reputation for quality and reliability. 2b Any character or characteristic which may make an object good or bad, commendable or reprehensible; the degree of excellence which a thing possesses. 3 Conformance to mission specification and goal achievement –within publicly accepted standards of accountability and integrity (E. Grady Bogue and Robert L. Saunders. The Evidence for Quality 1992) 4 The word quality has different meaning but the one use in this report defines institutional educational quality as the institution’s meeting the goals seating set force in its institutional mission (Green 1994)

Quality Assurance: the methods that a company uses to check that the standard of its services or goods is high enough.

Quality Control: 1.the regular tests that are done in a factory to make sure that its products are good enough to sell. a The department of a factory responsible for checking the quality of its products. 2. A system for maintaining desired standards in production or in a product, specially by inspecting samples of the product.

Quality Time: time that you spend with someone, usually your child, doing enjoyable things together so that your relationship remains strong

Research: 1.someone who does research, especially someone who works for a television or movie company to collect relevant facts and ideas. 2. The detailed study of something in order to discover new facts, especially in a university or scientific institution: e.g. Recent research shows that babies in the womb can be influenced by music.
She teaches a lot of classes and doesn’t have much time for her own research. Medical/historical/linguistic research.

Research and development: BUSINESS the work that companies do when they are developing new products, services, or methods. Research and development is often simply called R and D.

Salary a particular amount of money that you earn each month or year from your job: an annual salary of $45,000; be on salary (=earn a salary): Are you on salary or do you get paid by the hour?

SICEVAES: Central American Higher Education Evaluation and Accreditation System.
Technology: advanced scientific knowledge used for practical purposes, especially in industry: computer/software/military technology the development of new technologies and new branches of science. Advanced machines and equipment developed using technology

Teaching: 1 the job of a teacher: A career in teaching. Go into teaching (=become a teacher): I’d like to go into teaching. Language/English/history etc. teaching: Museums and historic buildings are important resources for history teaching. 1a. relating to teaching: teaching methods/aids/materials members of the teaching profession. 2 The ideas or principles of a religious, political, or moral system of a particular person or group.

Teaching Assistance: a university student who teaches courses
UNESCO: the United Nations Educational, Scientific, and Cultural Organization: an international organization that provides support in education, science, and culture, especially for poorer countries

UCA: Universidad José Simeón Cañas 

UDB: Don Bosco University

UES: University de El Salvador

UFG: Universidad Francisco Gavidia
UPES: Universidad Pedagógica de El Salvador

UTEC: Universidad Tecnológica
Chapter 1

Theoretical Framework
1.1 Brief History of Higher Education
This chapter discusses different theoretical approaches about higher education, quality in higher education and faculty quality. As well, some procedures which have been followed in order to achieve quality in different countries are explained as a mean of providing a framework for further discussion. 

1.1.1 Higher Education in Latin America.

Since its beginnings, university has played a fundamental role in the development of societies and the Latin American one is not an exception. The first universities in the region emerged in the colonial period, they were introduced by Spain. There were different reasons that motivated that country to bring higher education into the New World, but maybe one of the most remarkable reasons was religion. They needed to provide instruction to people from different religious congregations from Latin American countries, especially Catholicism. In fact, during this period most universities were directed by religious people. Some of these universities were administered by religious congregations and some others by loyalty. Among the universities built in the colonials period it can be named: the University of Santo Domingo (which was the first university in the region founded in 1538), the Universities in Lima and Mexico (founded in 1551 and maybe the most important at that time), the university of San Carlos in Guatemala (The first one involved in the regional issues of Central American Reality).

The decay of Colonial Universities began in the XVII century. It is said that they are responsible for the scientific drawback of our continent because of the memorizing schemes they used in their education system. Some critics describe the colonial universities as units educating people for a single purpose: Serving God.

When the colonial period ended and the process of independence started, liberal and conservative people started different discussions about methodologies for university management. As a result of these discussions, Latin America made the decision of adopting the French University scheme created by Napoleon Bonaparte. This decision did not promote any attempt to satisfy regional expectancies and it became a cultural borrowing which did not fulfill the Latin American necessities. The French scheme brought a lot of changes yet they did not contribute to the development of higher education; on the contrary, it substituted the universities by professional schools and through it, scientific research was separated from universities. However, the new scheme provided opportunities to study technical careers (probably necessary in Latin America at that time); but it did not take into account the possibility to promote science by itself. These events were the beginning of cultural alienation, which has been a characteristic in the current efforts for university changes. (Tünnerman, 1998). 

In sum, higher education in Latin America has been affected by many different situations along history. In the colonial period it was really difficult to have access to university education. University was created just for an elite group of people. Luckily, this situation has been changing, now university education is becoming more accessible for different groups of the society. But even when Tünnerman declares that higher education has had a certain expansion (from 270,000 students in 1950 to 81000,000 in 1992), there has not been a deep effort to find a balance between quantity and quality. Hence, there is a lack of satisfaction about the deterioration of academic quality in higher education in Latin America. Various are the elements influencing quality in higher education. One of them is the detriment of economic resources, and higher education is greatly affected due to this. The following quotation from a research paper by Fernando Reimers (1995) helps to illustrate better this idea.

“At the tertiary level, Latin America spends on average less per student than any other region in the world. Countries in Sub-Saharan Africa spend 3 times as much per student at this level. The U.S and Canada spend 14 times as much at this level. Asian countries of comparable income levels spend 50% more per student in higher education than countries in Latin America”.

This situation causes negative effects in the development of Latin American countries, since governments do not consider higher education as a tool for solving economic problems. According to different analysts, Africa and Latin America are the regions with the greatest disadvantage facing the process of globalization, and not enough inversion to educational development worsens the situation.

According to Tünnermann (1998), another weakness Latin America is facing is “the emergence of a high number of universities”. In Latin America there is a large number of institutions of higher education, but most of them do not have the required level to fulfill students expectancies. It has become a market, offering their services to different prices but as well with a big variety of quality among institutions. In most of the cases education has become just an economic source, instead of being an institution to prepare competent professionals. Related to this point, Fernando Reimers (1995) argues that: 

“The education system at all levels seems to be doing a better job at providing credentials than at developing basic skills, critical thinking, citizenship, entrepreneurial abilities, talent or social responsibility.”

Tünnerman (1998) also states that: “another element that influences this quality is the academic level of the faculty”. You can not give what you do not have, and quality on education depends as well on the capacity, knowledge and pedagogical formation of the faculty. If a teacher has a low capacity and knowledge that is what he/she will offer to his/her students, and that is what they will acquire. All the elements mentioned above (The detriment of economic resources, the emergence of a high number of universities, and the academic level of the faculty) must be improved in order to have an adequate quality in higher education.

1.1.2 Higher Education in El Salvador.
The first university in El Salvador (University of El Salvador) was created in 1841. The first legal step for higher education in the country was the Higher Educational Law that was enforced in 1951. By 1965, the First Law for private universities was created and emerged in El Salvador Jose Simeon Cañas (first private university). 

 As a consequence of the social and political problems in El Salvador, a civil war started between the years 1979 and 1980. During that period of time, there were cases of murders, kidnaps, missing people, disturbs, etc. These events had as a result a high level of desertion of students and professors from the public university to such an extend academic activities were held in the exile due that professors and students were titled guerrilla and therefore persecuted. Throughout these two years, it did not appear any new university. Besides, the University of El Salvador was closed and taken by the military in the 80’s This situation created the necessity of new higher education institutions. 

In the earliest 90’s more than 40 institutions were functioning as “universities” in El Salvador. This growth made education authorities to pay deeper attention to the problem of quality at the university level and to look for mechanisms to assure the level of education quality in the universities of the country. As a consequence the Ministry of Education started an evaluation to tertiary education institutions, thus 16 universities were closed in 1998. This evaluation revealed that the closed universities did not fulfill the minimum requirements of infrastructure, equipment and libraries. 

Other aspects the MINED took into account for the evaluation were students enrollment in each institution and the number of students granted to teachers, which according to the Higher Education Law, it should not be more than 35 students per teacher (average of number of students in an institution versus number of faculty) and 72 students per fulltime teacher. 

The 2001 evaluation to tertiary education institutions showed that there are 41 higher education institutions in the country, which are divided as follows:

· 1 public university (Located in 4 different areas: San Salvador,

         San Vicente, San Miguel and Santa Ana)

· 25 private universities.

· 1 public specialization institute. 

· 5 private specialization institutes.

· 5 public technological institutes

· 4 Private Technological Institutes

The results of the 2002 Higher Education Evaluation showed that there were 109,238 students in higher education, which are divided as follows:

· 102,495 university students.

· 1,306 students at specialized higher education institutions.

· 5,337 students at technological higher education institutions.

1.2 Concept of Quality in Higher Education

Nowadays, the concept of quality is conceived as one of the vital approaches for excellence. Concerning this topic, “the most noted contributors to the development and popularization of the quality approach are Walter Shewhart, W. Edwards Deming, Joseph Juran, and Phillip Crosby”. (Ralph G. Lewis, 1994) In this respect, Walter Shewhart is considered as the father of the quality approach. He was also, in charge of the development of theories and techniques for preventing inconsistency in manufacturing processes through statistical controls. On the other hand, “W. Edward Deming, colleague of Shewhart, extended, popularized, and applied the quality control perspective and perhaps he is best known for his contributions to Japanese industry in which he served as an advisor as a part of the post-war reconstruction effort. His impact was substantial, and the Japanese named their most prestigious award the Deming Prize in his honor”. (Brent D Ruben, 1995) As well, Lewis and Smith (1994) argued that Joseph Juran is very well known for his contribution related to the emphasis that quality can be achieved by taking into consideration the importance of continuous improvement and attention to customers. In the same respect, Phillip Crosby also played an important role in the popularization of quality since, he introduced the name Quality College in 1980, where an estimated five million people have attended courses.

Therefore, by seeking into different books, comments and articles, it is essential to determine that throughout the time, quality has changed its connotation since history registered quality as a technical activity where a product is conceived by a strict process which is specifically emphasized in the clients’ necessities in order to satisfy their exigencies. The clients not only play an important role in the development of quality but also, they are the ones who determine the quality of a specific product. 

In addition, Orlando Albornoz (1998) regards that Higher Education and specially, universities, teaching, administration and research processes in relation to learning have comparable productivity, achievement, competitiveness and performance levels which can be qualified and compared, as well as verified. In other words, “quality is a tangible and a measurable product, but evidently it is a concept which is difficult to explain and clarify in all its diverse circumstances, because even absolute measurements have to be considered in relative terms” (Orlando Albornoz, 1998). Hence, depending on natural resources, technological development, poverty, economic and political stability among other aspects, El Salvador or any other country in the Latin American region will perceive quality relatively to their own necessities or situations.

Besides, a general or common concept of quality is conceived as a degree of excellence which a thing possesses or any character or characteristic which may make an object good or bad (Cambridge Dictionary, 1986). In here, quality is seen as perfection, as something without mistake and, depending on the “quality culture”, individuals can reach this perfection or simply not. A quality culture means that “everyone in the organization is equally responsible for the final product, and not those who are in charge of controlling quality” (Crosby,1986).This point of view considers faculty commitment  as a special tool to reach their mission or vision but, depending on the individual’s responsibility, exceptional results will be achieved.

However, this important point of view cannot take place in Latin American region since, a high percentage of professionals dealing with Higher Education used to refuse changes or innovations in their institutional settings. As stated by Rolando Albornoz (1998), “the academic quality of the professors and researchers working in public universities are those who accept with a higher degree of interest stemming from an institutional obligation, academic productive criteria, whereas the private universities are generally oriented exclusively towards the teaching model, except when they are institutions attached to the business world” 
There is no a single way to define the parameters that describe quality in higher education. Therefore, it is possible to encounter different points of view about quality, According to the “Higher Educational Law” (Ley de Educación Superior) in El Salvador, universities or institutions in charge of higher education are free to create their own policies, mission or vision among other particular aspects. As a matter of fact, Eduardo Gonzalez (1996) states that, “quality in higher education should be seen as the maintenance and improvement of standards in the design and content of teaching programs and their validation procedures”. In other words, higher education entities should reach competence to deal with the standards established by elites, governmental and non governmental organization or committees that deal with curricular reforms, accreditations and evaluation procedures. 

In addition, some global important efforts had been done in order to improve quality in Higher Education; that is the case of the Central American higher education evaluation and accreditation system (SICEVAES) a body proposed by the Central American Higher Educational Council (CSCA), as a regional, collective agency that evaluates and accredits the quality of Higher Education in Central America. According to CSCA (1998), SICEVAES “propitiates the improvement of the quality of programs and institutions as well as, provides reliable information to users of the Higher Education services and consequently, makes possible a flexible exercise of university professions among the countries of the region”. At a glance, this body is playing an important role in the improvement of quality in higher education but, the question in here must be Does Central America region really exploit this important entity or Is SICEVAES reaching their objectives in the region?
Also, higher educations around the World and as stated by Astin, (1985) quality education will be reflected in the “final product”, that means the cognitive flexibility that students must experiment through their learning process, presumably enrich them and therefore enlarge their knowledge. In other words, “this transformation measures quality while the educational experience increases the knowledge, abilities and skills of the students”. (HM Government 1991) Thus, and as stated by Brent D Ruben (1995) “a high quality institution would be the one which enriches its transformation”. This point of view should involve students in the decision-making process in their own transformation. On the contrary, “the transformation itself provides the opportunity for self-strengthening with positive consequences in the decision-making process itself” (Eduardo Gonzalez, 1996). The ideal parameters indicate that at the end of the learning process students will be immersed into their society in order to contribute in its progress and modernization if and only if, faculty quality in higher education is seen as a maintenance and improvement of academic standards. This is not only related to Teaching and Research but also to community service as well as self and institutional commitment. 

1.3 Faculty Quality in Developing Countries

According to The Task Force on Higher Education in Society (2000), there should be a top development priority for developing countries to expand quality and moreover, the quality of higher education. This is due to the new challenges that all sectors of the world economy face nowadays. For instance, they suggest that there is a need for higher education to increase the number of students with specialized skills, especially those from disadvantage background, so that they cope with the economy demands. Furthermore, these developing countries also need to teach students not just what is currently known but also to keep their knowledge up to date. And besides that, they have to increase the amounts and quality in-country research. This will allow the developing world to select, absorb, and create new and more efficiency knowledge compared to what it has been done until now.

In addition, according to the Inter-American Development Bank’s Facing up to Inequality in Latin America, cited in The Task Force (2000), the benefits of education are substantial. For instance, in Latin America as a whole, a person with six years of education earns 50 percent more than someone who has not attended school. Moreover, this fact increases to 120 percent for those with twelve years of education (completing secondary School) and exceeds 200 percent for those with seventeen years of education (completing a university diploma). These benefits are private. However, there are also some public benefits like raising tax streams, better healthcare, improve institutional capital and so forth.

Therefore, it can be stated that the impact of education in society is really strong not only for those private benefits mentioned above, but also because of the macroeconomic success due to the higher enrollment rates of people and years of schooling in global markets. These facts make economy more dynamic and competitive for the coming challenges. Otherwise, as the Task force points out “countries that are only weakly connected to the rapidly emerging global knowledge system will find themselves increasingly at a disadvantage unless the corresponding gaps in knowledge and access of knowledge between Industrial and developing countries are successfully addressed”. (Peril and Promises, Implications for developing countries, 2000 page 34).

Moreover, the task force points out that the success of higher education institutions depends on high quality faculty committed, well prepared students and sufficient resources. As a matter of fact, as found in Higher Education in the XXI Century in Latin America and Caribbean (2001) the Cuban Higher Education is one of the systems that works hard to support and maintain the quality and essential characteristics needed to produce the type of professionals expected for the society. On the threshold of the third millennium, knowledge has become the main element for development and Cuban higher education rely on a system which is continuously and permanently evaluated in order to maintain a high level of excellence. Moreover, the Interuniversity Development Center (CINDA from its abbreviation in Spanish) has adopted a flexible model to evaluate and measure quality in higher education institutions. This model includes six dimensions which are Relevance, Effectiveness, Availability of resources, Efficiency, Efficacy and Processes that systematize and give a guideline for evaluating and measuring the institutions.

However, research done in Latin America has shown that most of the faculty in universities in developing countries has little if any graduated training. Unfortunately, the higher education faculty in El Salvador is not an exception of this reality. The statistics from the 2002 evaluation held on tertiary education institutions shows that there are only 112 PhD’s (1.53%),  1,088 master’s (14.84%), 3,686 Bachelors (50.28%), 71 teachers (0.97%) and the rest of the percentage (32.38%) is formed out of medical doctors, architects, engineers and technicians who are teaching in the different university fields. Following is a diagram that helps illustrate better this data. Downsizing on the academic degree, of the foreign language faculty, similar findings are depicted in the next chapter. 

Another imperative component universities must have is a strong research system in order to open the possibility for professional development of faculty as well as the generation of new knowledge. UNESCO (1995) states that each university must be “fully dedicated to research, the creation and dissemination of knowledge, the progress of science, and it must participate in the development of technological innovations and inventions.”

Exchanges of both, faculty and advanced learners should be included in international conferences and research projects. The Cuban education system believes that the development and maintenance of excellence in teaching assures the development of a nation and, at the same time, reinforces the professionals as a result of the involvement of professors and students in research. It is socially impossible to have a real education system without investigation. In other words, through research, countries can satisfy fully and efficiently their economy and education, training and improving the higher education phenomenon.
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Diagram 1 : Academic Level of Faculty in Higher Education in El Salvador.

 

Unfortunately, according to Brunner (1998) just about 10% of the whole Latin American faculty do research projects as well as work in post graduated area because they give priority on teaching than research. For instance, in Venezuela the motivation of a high percentage of people who go through master’s studies (70.3%), is to expand their knowledge in their field. Moreover, the 59.3% of the population do that to develop their professional abilities, the 48.1% to improve their job’s performance as well as their academical status and that just the 37% would study a master degree to learn how to do research. (Hurtado, 1999)
	Reasons why people go

through master’s studies
	Frequency
	Percentage

	· Expand knowledge.

· Develop professional abilities.

· Improve job’s performance and

        academical status.

· Learn how to do research.
	19

16

23

10
	10.3%

59.2%

48.1%

37.0%


Table 1: Reasons why people go through master’s studies; Jacqueline Hurtado, (1999)

Nations must also give important attention and remove political restrictions for funding to investigation purposes. However, unfortunately in El Salvador higher education institutions in general invest only 2.81 percentage of their budgets to research. For instance, according to the Ministry of Education, Isaac Newton University is the one which invests the higher percentage for it (14.30%), Besides, Técnica Latino Americana and Don Bosco Universities allot  12.39% and 5.61% respectively. On the other side, Politécnica and Masferrer Universities do not invest anything from their budgets on research.

1.4 Steps to Higher Education Quality Assurance

      in El Salvador

The life line of quality in higher education in El Salvador started in 1989, with the Education System Reform, which according to the Ministry of Education, among other goals, attempts to achieve quality at all educational levels.
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Diagram 2: Line of Higher Education Quality Assurance in El Salvador.
This reform brought about the establishment, in 1995 of the Higher Education Law and its General Regulation, which was stated publicly in 1996. According to the Ministry of Education, The Higher Educational Law contributed greatly to establish the basis for the organization and functioning of both, private and national higher education institutions. Additionally, thanks to the educational law other processes, organizational systems and committees to assure quality in higher education have been created.

The Higher Education Quality Assurance System is one of the products derived from the Higher Educational Law.  This Supervision System was created in June 1997, consequently The Higher Education Council whose duty is to grade annually the tertiary education institutions was established. The Quality Assurance System comprises three big areas such us grading, assessment and accreditation. The schema presented below, summarizes the description of the main constituents of each area of The Quality Assurance System in El Salvador. 

After reviewing the documents from the Salvadorian Ministry of Education (MINED), and the literature about institutional evaluation models of  France, Holland, England, The United States and Chile and comparing it with the Salvadorian approach of evaluation, it can be inferred that the way MINED carries out the quality assurance system, combines elements from every model.
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Ranks the academic quality, infrastructure, costs and entering requisites of an institution.
· [image: image26.emf]39

79

100

44

9

0

20

40

60

80

100

120

BA's Master's PhD

Degree

yes

no

Qualitative, compulsory 

· Carried out every alternating year.
· Verifies the fulfillment of a given assessment criteria

· Self-study, peer evaluation, Report of visiting committee (peers). 

· An exercise of free will.

· Institution’s compromise of keeping quality assurance mechanisms.

· Based on the results from the grading and assessment processes.
· Adoption on a system of assessment criteria.

Diagram 3: Main constituent of Higher Education Quality Assurance System in El Salvador
For example, the fact of being evaluated by a governmental entity (the Ministry of Education) resembles the English Ranking model. Even though, the Ministry of Education denies using this model of evaluation, there is an annual report that presents statistics containing detailed information describing every university. From all the models mentioned above, the Dutch model has a greater influence. The self-study, the visit committee (peer evaluation), the report of visiting committee and the government supervising the whole process are characteristics belonging to the Dutch model.

The Quality Assurance System has caused a revolution in higher education institutions due that as Ana L. Rodriguez from the Dirección Nacional de Educación Superior says, “In El Salvador there is little evaluation culture” (Institutional Evaluation Report, 2001). Despite of this, MINED is optimistic and sees the evaluation as one of the permanent tools that would drive higher education towards quality assurance. They believe in the process and ground their success in the positive attitude shown by most of the national higher education institutions that are voluntarily applying for accreditation( 

Chapter 2

Methodological Framework

This chapter describes the procedure followed for the collection of data. Aspects such as the description of the research target and the idea behind the selection of the sample are fully described here. Additionally, it includes a complete delineation of the instruments and the field work process.

2.1. Sample

The subjects of this study were the foreign language faculty from six universities in the Metropolitan Area of San Salvador. The whole population working in the chosen units represents a total of 90 teachers distributed as follows.  40 in The University of El Salvador (UES), 22 in Tecnológica (UTEC), 8 in Don Bosco (UDB), 8 in Francisco Gavidia (UFG), 8 in Pedagógica (UPES), and 4 in Jose Simeon Cañas University (UCA). Before moving ahead in the description of the sample, it is a must to highlight the issue of the existing organization in which the individuals are immersed, which is illustrated in the following chart.

	UNIVERSITY
	FACULTY
	DEPARTMENTS/SCHOOLS
	AREAS

	UES
	Arts and Sciences
	Foreign Language Department
	

	UCA
	Arts and Sciences
	Education Department
	English

	UDB
	Arts and Sciences
	School of Languages
	

	UTEC
	Social Science
	School of Languages
	

	UPES
	Social Science
	
	English

	UFG
	Social Science
	
	English


Table 2: Organization of the Studied Units
Table three illustrates that the sample studied from UES, UDB and UTEC are immersed in a Department or School of Languages, which in a hierarchical manner proceed, the former two from the Arts and Science Faculty whereas the latter from the Social Science Faculty. Swapping to the individuals from UCA, UPES and UFG, the table displays that in these universities there exist no departments, instead foreign language teachers belong to an English Area. In UCA the English area derives from the Education Department whereas the English Area in UPES and UFG belongs to the Social Science Faculty. In these three universities, the area of English is aimed mostly at teaching courses of the English majors. 

The sample studied from UES, UDB and UPES is entitled to serve courses belonging to more than one major. The Language Department at UES serves two Bachelor degrees, a Teaching degree and a Master’s degree. Whereas, UDB and UPES serve a Bachelor and a Teaching degree. On the other hand, the universities UCA, Gavidia and Tecnológica serve only one major. The first one offers an English Teaching Degree and the last two offer a Bachelors of Arts whose main core is English, opposed to English Teaching.

The research target was chosen under two criteria. The first criterion was based on the fact that according to the Salvadorian Ministry of Education, four of the universities in study (UES, UTEC, UCA and UFG) are the ones with the largest student enrolment (Ministry of Education, 2002 Higher Education Evaluation Report, November 2003). The other two universities were chosen due that one of them was the first university accredited in El Salvador (UDB), so it was considered important to find out what is happening in the processes hold at this university. Finally, the UPES was chosen for it is exclusively devoted to the formation of educators. The second criterion was considering that the six foreign language departments/schools/areas from the universities being inquired are responsible for educating or producing most of the foreign language teachers in the country, additionally, the professors who participated in the study are the ones directly guiding the learning processes of the future English Bachelors and teachers.

It is essential to clarify that within these 90 particulars, which as explained before form the target population, six of them are part of the foreign language faculty in two institutions within the ones participating in the inquiry. Therefore, they were addressed in the institution where they spend most of the time. This with the intention to gather information from the whole population, nevertheless, not all of them were willing to cooperate. Some of them simply did not want to answer the survey, some others took the questionnaire and even though the team members approached them many times, they excused themselves explaining about their lack of time to answer it. At the end, 73 out of the 90 distributed questionnaires were collected. The final sample was composed out of 28 women and 44 men whose age ranks between 69 and 29 years old. The following table shows the relation between the potential target versus the actual individuals surveyed.

	University
	Subjects
	Percentage Studied

	
	Expected Number
	Actual Number
	

	UES
	40
	29
	72.5 %

	UCA
	4
	4
	100 %

	UDB
	8
	8
	100 %

	UTEC
	22
	20
	90.1 %

	UPES
	8
	6
	75 %

	UFG
	8
	6
	75 %

	Total
	90
	73
	81.1%


Table 3: Expected target Vs. Actual number of participants.

A remarkable issue displayed in table 3 is that 19 percent of the foreknown individuals stay out of the sample. As explained before most of them denied cooperation. The most salient numbers are those at UES in which 11 (28%) of the subjects did not participate in the sample, following are 25 percent from UPES and UFG. 

2.2 Field work

2.2.1 Research Team

The research team is composed out of 4 members: Brenda Moreno, Danelia Morán, Mauricio Gonzalez and Sandra Duran. The field work lasted six months. It started in July and Ended up in November 2004.

2.3 Data Collection 

2.3.1 Questionnaire

Data was gathered through a questionnaire addressed to the foreign language faculty and an elite interview to the head or coordinator of every unit. The questionnaire was designed by looking up different kinds of resources such us books on faculty quality, sample questionnaires designed to survey different aspects on faculty matters. In addition, many web sites on faculty quality were consulted through navigating on the Internet. All these means provided an essential help to strengthen the elaboration of the instruments that in the long term added to the fulfillment of the objective of the research. The final instrument was carefully revised to make sure that the content matched not only to the topic in study but also, the context in which the study took place. Before the final product, an average of four different designs were made and carefully piloted. The questionnaire comprised 62 items, distributed into the following sections. (See the complete questionnaire in appendix 4).

· Personal Information. This section encloses five items which served to gather socio-demographic information such us age, sex, academic degree, etc.

· Nature of employment. This section was designed to collect data about the current job situation of the faculty. It comprises nine items regarding rank, type of contract, main activities, additional jobs hold by the individuals, etc. 

· Academic Professional Background. The questions in this section were aimed at exploring the faculty’s professional development which is one of the cores for the analysis of this inquiry. This section includes four items related to awards, publications, professional goals, among others.

· Institutional Responsibilities and Workload. This part of the questionnaire was thought of with the idea of being a resource that provided elements to analyze the influence of the academic burden over the quality. It has sixteen items referring to work time, number of course, responsibilities, etc. 

· Research. The figures in this section would help to describe one of the most important components of higher education to assure and maintain quality. 9 items were used to gather information about research experience, trainings among other aspects.

· Instruction. This part was included with the idea of collecting elements that helped contrast the teaching methodologies with quality as well as the use of instructional technology that influence the teaching process. It enclosed 4 main parts related with class materials, tools, class activities and assessment instruments.

· Job Satisfaction Issues. This section collects data that gives reference in relation to the professional commitment of quality to each higher education institution. It has 15 items with reference to commitment, satisfaction in different aspects of their job, etc.

 The questionnaire was designed to be completed by fulltime, part-time and hourly paid faculty in the foreign language departments mentioned above. Each part of the questionnaire aimed at gathering information that would later contribute to answer widely the following research questions: What is the current situation of faculty quality in the foreign language departments? What are the internal and external factors influencing faculty quality in the six universities participating in the study? What are the mechanisms, policies, practices and processes use to achieve and maintain quality in the departments? How related is professional commitment of the faculty with quality? All of these questions will contribute to explore the Faculty Quality in the Foreign Language Departments in the six target units.

2.3.2 Interview

Besides, the questionnaire, an elite interview was made to heads of Foreign Language Schools/Departments from the six universities in study. The interviews were thought to support the information collected in the questionnaires. In this way, it was attained elite points of view about faculty quality, evaluation, accreditations, opinion about important institutional aspects, research projects, quality assurance, institutional policies for hiring faculty and professional development. (In appendix X, the reader can access to the interview format).

2.4 Methodological Procedure

In order to contact the subjects, previous visits were made to the six universities in study. A letter was addressed to the Directors of the Foreign Language Department/Schools in order to let them know about the thesis topic and in this way, ask them for permission to run the research by administering questionnaires to their faculty specifically the ones teaching Foreign Language Majors. All the directors, kindly provided a list of the entire faculty with the name of courses, schedule and room numbers where faculty teach. From this list the researcher learned about the 90 professors. After having this information, the field work started. The inquirers proceeded to look for the faculty in their classrooms, especially to those hourly-paid or to meet them in their offices when dealing with full and part-time teachers.

After all the subjects were located, the universities were divided among the researchers, in order to administrate much faster the questionnaires. Even when it was kind of difficult to contact some of the teachers, because they were busy, have different schedules, and teach in different buildings or rooms, most of them were really kind to answer the survey. However, due to the length of the instrument, just a few of the professors complete it in the moment. In most of the cases it was necessary to go back more than once to pick them up.

The collection of data took about 4 weeks. Even when the objective was to obtain information from the whole population, only 73 questionnaires were collected, which means 85% of the total sample. Unfortunately, the lasting 15% could not be collected for different reasons. Notwithstanding these 73 individuals provided enough information that led the investigators towards the accomplishment of the inquiry objectives(
Chapter 3
DATA ANALISIS

This chapter encloses the main core of the inquiry. The discussion has been organized into five main constituents. In the first one, an analysis of the faculty academic qualification and job related issues is made. The second component presents an analysis of the number of students per teacher and the implications that this may have on academic quality. A third element describes important findings about the teaching role of the inquired units. The fourth constituent portrays aspects related with the subjects’ commitment to their institutions’ mission. The discussion ends up by sneaking into one of the most discussed roles of higher education duties; the research component.
3.1 Faculty Qualification and Contract

It was quoted in chapter one that faculty in developing countries had little graduated training. It was previewed as well, that the foreign language faculty was not an exception to this statement. In fact, the figures from the inquiry evidenced that there are 44 BA’s, who represent the 60% of the total population; 24 master’s (33%), two undergraduate teachers (2.7%), 1 person with teaching degree (1.4%) and amazingly there is only one PhD (1.4%). This information is illustrated below. 

Regarding the type of contract, the figures show that the Foreign Language Department at the University of El Salvador has 25 full-time professors (86% out of their total faculty), 4 part-time (14%) and no hourly paid. Regarding UCA, its entire foreign language faculty -four teachers- has full time contract. As for UDB, there are five full-time (62%), 1 part time (12.5%) and 2 hourly paid (25%) professors. In addition, at UTEC there are 6 full time teachers (30%), 4 part time (20%) and 10 hourly paid (50%). At UPES, there is 1 full time teacher (16.5%), another one with a part time contract (16.5%) and 4 hourly paid (67%). Finally, at UFG there is 1 full time teacher (17%), and the last 5 have hourly paid contracts(83%).


Diagram 4: Academic level of foreign language faculty in the six studied units 

The following description corresponds to the foreign language faculty holding a bachelors degree as they are compared to the type of contract. In the public university 82.3% of the bachelors have full time contract whereas 17.7% hold part time position. Moreover, in relation to the contract of the masters, it can be said that 91.6% work fulltime. On the other hand, the data shows that in private universities, 9 bachelors work as full time teachers and the 18 have an hourly paid or part time contract. Making reference to the masters, 4 of them work full time and 8 work part time or hourly paid. The following chart shows in more detail the information provided here. 

	Universities
	Contract
	Total

	
	Full-time
	Part-time
	Hourly paid
	

	UES
	Career

 
	Licenciatura
	14
	3
	
	17

	
	
	Masters
	11
	1
	
	12

	
	Total
	 
	25
	4
	
	29

	UCA
	Career

 
	Undergraduate
	1
	
	
	1

	
	
	Licenciatura
	1
	
	
	1

	
	
	Masters 
	2
	
	
	2

	
	Total
	 
	4
	
	
	4

	UDB
	Career

 
	NR
	1
	
	
	1

	
	
	Undergraduate
	1
	
	
	1

	
	
	Licenciatura
	2
	
	1
	3

	
	
	Masters
	
	1
	1
	2

	
	
	PhD
	1
	
	
	1

	
	Total
	 
	5
	1
	2
	8

	UTEC
	Career

 
	Licenciatura
	4
	3
	7
	14

	
	
	Masters
	2
	1
	3
	6

	
	Total
	
	6
	4
	10
	20

	UPES
	Carrier
	Licenciatura
	1
	
	3
	4

	
	
	Masters
	
	1
	1
	2

	
	Total
	
	1
	1
	4
	6

	
	
	
	
	
	
	

	UFG
	Carrier
	Profesorado
	1
	
	1
	1

	
	
	Licenciatura
	1
	
	4
	5

	
	Total
	
	2
	
	5
	6


Table 4: universities * career * contract Cross tabulation

Snooping through data, advantage is observed in those foreign language units holding the great majority of full time teachers; basically the only university with this privilege is the public one. Due that from the 44 teachers working in private universities, only 17 of them have a full time contract. This may have different implications in the educational process. For example, if most of the faculty has a part-time or hourly paid contract, it implies “less time for participating in research projects, attending academic needs from their students or participating in the institution service outreach” (MINED, 2003). Besides, teachers working in a part time or hourly paid basis can not be completely committed to the different activities, processes and goals the university has. 

3.2 Number of Students 

The amount of students posed on teachers is very important for faculty quality. According to the Ministry of Education there should not be more than 75 students per every full time teacher. This issue is also appointed in the Higher Education Law. The instrument used to collect data refers to elements concerning the number of courses and number of students granted to a teacher. The data showed that in private universities 9.1% of teachers have academic burdens with more than 75 students. And approximately 31% of the full time professors showed overpopulated classrooms in the public university sector. 

In addition, the Higher Education Law states that there should not be more than 35 students for a part time or hourly paid teacher. Concerning this issue,  the data showed that in private universities 43.2% of hourly paid and part-time teachers face a number beyond 35 students and in the public university,  13.7% of part time teachers have more than the established quantity.

The amount of students in classrooms is a remarkable element that may determine quality. If a teacher is in charge of a high number of students, it implies less time for advising, doing research or professional development. The results obtained in this research may be affected by a series of situations. For example, it is determinant to establish the quantity of students that each department/ school has. If there exists fewer students, the balance of students- Teacher will decrease in relation to a department with more abundant number of scholars. In most cases the advanced or specialized subjects register less number of students than those of the basic-skills development area whose enrollment is higher in all the studied units. Whatever the case, the situation deeply affects the educational process. It may even reach out the stage of evaluation process; managing a small number of students is not at any means the same as administering a large one. First attempts should be done for solving this drawback for the sake of improving teacher quality on their instructional process.

3.3 Teaching

As pointed out in chapter one, teaching plays a significant role in society, however, in order to consolidate this role, teachers in charge of higher education should integrate different strategies to further develop and maintain students in research and service/outreach improvement. The former  deals with finding  out new systematic knowledge and contributing not only to scientific but also, to social issues, the latter is a way of integrating academic aspects with society for the sake of  incorporating not only to students but also to teachers in a complete learning process. Thus, both individuals will encounter the chances to put into practice the theory previously learned. (Higher Education Law, 1995) 
After having taken the previous point of view into consideration and having undergone research on books related to quality in higher education, it is possible to highlight distinguishing aspects for measuring faculty quality as a contribution to education, research and social outreach. This argument is also supported by the Higher Education Law (1995), which on its second statement  establishes that the tertiary education overlaps in three main functions: teaching, scientific research, and extension or service/outreach. Unfortunately, the three functions appointed by the Education Law are not completely present in the six foreign language units where this research has been developed. 

By snooping through data gathered from the survey carried out to the faculty of six universities that deal with foreign language majors, it was found that 83.6% of the inquired individuals is completely involved in teaching. Activities such as Research, extension and Social Service/Outreach, are not part of the faculty’s academic daily life. This information is better illustrated in chart below.

	Main Activities
	Frequency
	Percent

	Valid
	Teaching
	61
	83.6

	
	Research
	1
	1.4

	
	Administration
	2
	2.7

	
	Public Service
	9
	12.3

	Total
	
	73
	100.0


Table 5: Faculty distribution of time (teaching, research, administration and service outreach)

It was observed that the great majority of the faculty (81% from private universities and 72% from the public sector) is mostly immersed in the exercise of teaching in the area of skill Development, meanwhile the rest of staff is involved in the administration of related subjects such as Grammar, Teaching Practice and Didactics.

According to surveyed directors from foreign language departments, a meaningful factor that relies for serious consideration for the assignment of courses is the faculty experience on teaching.  It is argued that junior faculty has to show competence in the field before winning the post for being appointed to courses. 

By the remarks appointed by directors,   it can be inferred that experience emerges as a determinant issue opposed to a particular teacher’s academic qualification. For instance, 87% of Master Degrees accounted in the research target, teach specialized courses; likewise, 60% of Bachelors are also involved in that kind of subject matters. This point suggests that holding a Master or a bachelor does not imply in a different scenario in terms of academic assignments.

In addition, regarding the place where the faculty in study graduated, it can be said that 54 teachers (who represent the 74%) got their major from different universities of the country. Besides, 17 (who represent the 26% of the data) graduated from different foreign universities. 

On the other hand, the faculty in study has expressed its intention to be updated. It means that if they could have the opportunity to continue studying, they would do it. However, based on this data, it can be stated that 17% of teachers from public university would study didactics and other 14% would like to go on an educational one. The rest are divided into other different kind of studies such as Research, Grammar, Educational Administration, etc.

Besides this information, regarding the faculty from the private universities in study, only 14% of them would choose Translation. The rest of the teachers (25%) are dispersed in any other advanced study. However, it is important to remark that 34% of this faculty skipped answering this question. Though, it can be stated that faculty in general has the enthusiasm to continue their studies if they had the opportunity. 

Consequently, it can be inferred that most teachers would choose a field closely related to teaching such as literature, grammar, didactics, linguistics etc. And just a few of them would study a major which does not have any relationship to the teaching-learning process such as computing, laws, communication, business among others. 

3.3.1 Instructional Technology.

Instructional technology plays a significant role in teaching quality and the learning process. Based on this premise, the questionnaire included items to measure the frequency of use of technology. The results exhibited that in private universities some of the most frequently used tools are devices such as   computer-aided instruction, overhead projector, DVD, Internet, virtual groups and some others. It was also set in consideration a relation between faculty degree versus the frequency of using of these tools. The findings accounted that 75% of B.As and 91.7% of Masters make a frequent use of computer- aided instruction. Additionally, 71.7% of BAs and 91.7% of masters use DVD in their instruction. When it comes to Internet, it was found that 89.3% of BAs and 91.6% of Masters use this resource in a frequent agenda.  

Likewise, in the public university sector it was found that only 29.4% of BAs and the 41.6% of Masters use computer- aided instruction. Furthermore, 7.4 of BAs claimed that they use DVD in their instruction. In spite of that, it was found that professors with a Master’s degree do not use this particular equipment in their classes. The last tool that was estimated was the resource of the Internet.

On this regard, it was encountered that 46.8% of BAs use this means and 75% of Masters use this technology in their classes.

According to this data, it was observed that in most cases, the ones who use more technology during classes are Masters. It is noteworthy to mention that a considerable number of faculty members do not use this technology. It certainly poses a query on the issue if they do not use it because it is not available or because they prefer not to use it. 

As it is stated by Rafael Portaencasa (1998), Internet was created by the American government two and a half decades ago and it was originally conceived as a tool for research. Nowadays, it has become a tool for communication, research, teaching, and subsequent uses. Consequently, if teachers do not account this resource it hinders opportunities for being career outdated.  In a selfsame manner, it would mean that they are not applying updated material on their students. Technology provides a variety of activities in the teaching –learning process, and even when it is not a synonym for quality, it plays an important role for attaining this goal. 

Because of technology importance, it was considered relevant to query teachers about the satisfaction they feel concerning to some technology aspects. Private university teachers stated that most of them are satisfied about the personal computers they have in their universities; therefore, only 11.3% of them cited dissatisfaction. Moreover, they pondered the computer lab as a facility in good conditions and available service. Teachers from the public university stated that 41.4% of them feel dissatisfied about the personal computers they have in their campus. Their opinion about the computer lab availability was good because only 17.2% of them feel dissatisfied about access to it. Even when these results refer just to availability of personal and lab computers, it could explain the reason why some teachers use or do not use technology in instruction. 

3.4 Community Service/Outreach

Community service/outreach can be considered as an essential way to measure the university role, not only in society but also, in the professors workplace. Through community service, university departments can put into practice ideas, theories and strategies to improve their scientific experience as well as provide services to different communities or any other institution that asked for its professional service. However, this higher education function is not completely applied in the six Foreign Language Departments/Schools and in order to go deeper into this point of view, it is necessary to take into consideration the following ideas of “Service Mandatory Criteria” (Terry Sutton, 1991).
The first criterion deals with the attendance of international, national or state professional meetings. The data collected shows that 70% of the inquired individuals participate in attending conferences, workshops and committee meetings. But, 90% and 82% of the entire participants do not belong to any national or international organization respectively. As well, administrative department/school activities misbalanced this data since 45.2% of the individuals spend only 10%-20% of their entire time in service or attendance in department or school board and committee meetings. In this respect, it is possible to say that the lack of motivation to participate in this kind of administrative activities does not help to conceive a complete commitment in the six foreign language departments/schools studied.

A second criterion in Terry Sutton’s approach is related with the regular service or other non-teaching activities such as: consulting to non or governmental organizations. In this respect the data shows that 67% of the sample studied is not involved in this kind of service.

As previously mentioned, 86.3% of the research target assist in the development of courses outside the university (for public or private schools, own business, among others). According to Terry Sutton (2001), this kind of service is also important for the maintenance of community service. However, individuals of the foreign language faculty do not contribute successfully in this perspective since, most of them have got not community service but, extra job. The possibility for this argument is related to different aspects, probably the most remarkable is concerned with the inconformity individuals have with their incomes, this socio-economic problem will be considered in the following subheading

3.4.1 Salary

At a first sight, it was possible to argue that the dissatisfaction of salary system contributes to decrease the quality of the foreign language personnel work. However, by looking at the data collected and trying to find out the main reasons why the 34% and 53% of the total surveyed are dissatisfied as well as somewhat dissatisfied with their incomes respectively, it is necessary to consider 
	MERIT PAY PSYCHOLOGICAL THEORIES
	IMPLICATIONS

	Expectancy Theory

It is based on the person’s belief that a given level of work will result in a certain level of performance, and a certain level will produce a certain outcome as well as attractiveness of it. If these perceptions have zero value to the individual, the motivation to act is zero.
	1. Performance is accurately measured.

2. Increased pay is a valued outcome.

3. The performance and pay relationship is

             clearly defined.

4. Opportunities to improve performance exist

	Reinforcement Theory

As a general idea and based on Burrhus. Frederic Skinner’s behaviorism, Kohn, (1993) stated that “the best way to get something done is to provide a reward to people when they act the way we want them to”
	1. Desired improvements in performance must

             be clearly delineated.

2. The reward must be contingent on the

             desired improvement in performance.

3. The size of the reward should be

             chronologically close to the improvement in

             performance.

4. The granting of the rewards should be

             chronologically close to the improvement in

             performance.

	Equity Theory

This theory assumes that people compare their own outcomes (financial and other forms of rewards) to inputs to the outcomes/input ratio of others. If the individuals feels under rewarded relatively better, the individual feels under rewarded or vise versa.
	1. Individual decisions about merit pay are not

             independent of those of others.

2. The factors that determine rewards for

             performance must be clearly delineated.

3. Details of merit plants must be clearly

             communicated to employees.

4. Employees’ perceptions of the relationship

             between performance and reward are just as

             the actual relationship

	Goal Setting Theory

This argument outlines the characteristics of goals used in a merit compensation system. Goals should be challenging but not impossible, specific not general, and everyone should accept the goals.
	1. Merits rewards should be based on specific

              goals.

2. The size of the reward should be based on

             the level of the goal’s difficulty as well as

             achievement of the goal.

3. Both goals and rewards should be discussed

             simultaneously.


  Table 6: Summary of Psychological Theories Supporting Merit Pay. By Terry P. Sutton (2001)

some Terry P. Sutton’s characteristics about the support of individuals’ merit payment to motivate workers, summarized in 
table 6. 

By looking at the chart, it can be perceived that disproportion affects in a way, the different faculty job satisfaction in the foreign language departments/schools. However, this perception must be seen as subjective matter since, some teachers that are conscious about their low salary, are not necessarily the ones who take away the quality of their departments/schools. On the contrary, some of them bring a masterly contribution to their students.

At least, 37% of the total subjects are completely satisfied with their job, no matter the different difficulties they can encounter in aspects such as, their classroom and office space, library holdings, stationary, salary system, etcetera. It can be stated that everybody is flexible about their higher institutional necessities. It means, it exists 
consciousness or conformity with the premise that El Salvador is part of under developed countries where politics, poverty, lack of technology, among other socio-economic problems affect the balance of an integral tertiary education.

Nevertheless, the lack of resources, tools or money should not be an inducement for justifying their performance. On the contrary, universal examples should be considered in order to improve with creativity and flexibility, day by day.

3.4.2 Commitment
For the purpose of this analysis, specific aspects will be considered in order to stay closer as much as possible to Faculty Commitment. In this respect, Gerald Gailler (1998) states that quality and faculty commitment are directly proportional since “it is best maintained and enhanced through the professional commitment of the faculty, not through quality assurance systems, controls or legislation”. Taking this point of view into consideration, it is possible to say that this approach is somewhat reflected in some of the answers given by the subjects of this inquiry, since as it is previously mentioned, a significant difference among public and private universities can be recognized. 

To begin with, it is important to remark that extra-curricular activities contribute to increase the knowledge of an individual (staff, pupils, or society). From the faculty point of view, they are 86.3% involved in the extra-curricular activities of their institutions. Nevertheless, most of the directors’ interviewed expressed not being completely satisfied about the teacher’s commitment since faculty do not engage fully in the activities promoted by the institution. In other words, the data collected reveals an attitude of It is not my job or They are not going to pay me for that and if this idea continues and nobody breaks the rule, the foreign language departments at the university level in El Salvador are and will be in serious problems. The answer for this argument can be divided in the following aspects:

· First of all, it is essential to highlight that the six foreign language faculty do not have a clear vision to create alliances for improving and fulfill Salvadorian necessities in this specific field. 

· In addition, the recent project in which the Ministry of Education (MINED) considered necessary to spend $381,000 in the first phase of a pilot plan executed to 12,000 teachers in order to fulfill the inefficiencies of the 50% of 3,854 teachers working in primary and elementary schools, shows a problem that should have a solution in order to be competitive in the globalized world. (See Appendix 3)

However, faculty in private universities work for another place, the data colleted indicates that 84% of them always stay at their work longer than it is required. Curiously, the public university demonstrates that the 66% of its faculty sometimes do it.

As well, communication among students, administrative staff, personnel, and every single person that contribute in an institutional operation or receive the service, must be closely related to maintain what Brent Ruben (1995) states as “essential to the creation of a culture and spirit of teamwork that is necessary to support and maintain a service orientation, collaboration, and overall organizational quality”. This point of view is also shared by the director of the Foreign Language School at Don Bosco University, Licenciada Rosy de Rodriguez, who argues that in order to maintain quality in an institution, a good environment as well as good interpersonal relationships among the faculty should play an important role for achieving excellence in all the activities established by the team.

3.5 Research

3.5.1 Research Training and Experience 

The records evidence that professors with higher degrees are the ones carrying the major research experience (see appendix 1). Yet, there is still a noteworthy number of faculty to be pondered in this subject matter to enhance research. Given that 50% of the faculty working in private universities and45% in the public university admits not having research experience. Even when these figures are not very dramatic, this percentage of faculty lacking knowledge in research affects the quality of instruction for it hinders the learners’ own research practice.

Another worthy element to pin point is that of research training. Private university teachers, exactly 57% express having no training in investigation. The situation in the public university seems to be better due that 65% of the professors express having research training. However, crossing this information with the answers provided on the kind of training subjects have undergone, it has been found out that most of their research training has been that of the courses they have taken as undergraduate students (see table 7 below). This aspect does not turn to be favorable due that undergraduate courses do not provide all the tools a student needs to be considered a researcher. 

	Type of Training
	Frequency
	Percentage

	NR
	9
	        12.3%

	Undergraduate Courses
	14
	         19.2%

	Master’s Degree
	5
	        6.8 % 

	Certificates
	6
	      8.2 %

	Other
	5
	        6.6 %

	No Training
	34
	       47 %

	Total
	73
	        100%


Table 7: Faculty research training
3.5.2 Research and Publications
Sutton, and Bergerson depict that many empirical studies on faculty compensation have evidenced a straight relationship between research and publication as an aspect that “significantly affect faculty member’s compensation level” (2001). As a matter of fact, Tuckman and Tuckman, cited in, Sutton and Bergerson, itemize articles publication a second major factor affecting compensation among faculty in the United States. The whole point here wants to drive the reader to a statement found in the same book that faculty compensation turns into quality of an educational institution. 

Now, analyzing the relationship between publications as a product of research in this study on faculty quality, it was found that only 6 percent of the subjects studied in private universities and 7 percent in the public declared having from 2 to 3 publications among articles, research papers and books. Contrasting this findings with the 77 percent in private institutions and 73 in the public one who said to have zero publications and the 6.8 (private) and 13.8 (public) percent who avoided answering this item, it can be inferred that either departments do not have strong polices to encourage faculty to engage in research projects to further publish their findings or there is little training and motivational factors to enhance research.. Amazingly all the universities participating in the study have internal magazines and even some of these are to the public. However, based on declarations from the heads of these units, foreign language faculty’s works are scarce. 

3.5.3 Faculty Academic Degree versus 
         Research Time
This paragraph discusses the relation between the time subjects allot to research versus their academic degree. The data illustrates that independently of academic status, foreign language professors devote little time to research. For example, 66% of BA’s and Masters who work in foreign language departments in private universities confer less than 10% of their time to research activity.  There may exist diverse antecedents that incite this tendency in private universities. Some of these reasons might be that some of them have no experience in research and some others might consider research unimportant. Furthermore, from the data, it is evident to point out the fact that 61% of the faculty in these universities has an hourly paid contract and 86.4% of these teachers work for other institutions as well. Additionally, more than 40% hold contracts in more than two institutions. In a precise manner, 26.2% of the subjects inquired admit to hold a convention with two institutions apart from the university where they were inquired by the research team. Eventually, 15% expressed to maintain a professional link with even three more institutions. 

Regarding the public university sector on the same issue of time percentage allotted to research, it was found that similarly to their counterparts in private universities, the great majority of public faculty commits less than 10% of their time for investigation. To encounter this low percentage confides a triggering query, provided that 86% of the sample work fulltime characterized by teachers who hold between one and two courses. By maintaining fulltime contracts it does not seem to match the following quotation; “A high percentage of full time teachers grant more availability to field research and professional service to favor the mass quality” (Free translation by the authors) (“Indicadores de Calidad Académica para Calificación” MINED: Higher Education Council, 2000) Ideally, fulltime professors are the ones entailed to do research, however in the public university division 76% of the surveyed subjects work on an hourly paid basis in other institutions. Previously made studies on this issue assert that this fact of teachers’ multi place work is linked to low payment(
Chapter 4

SUMMARY OF FINDINGS

Now that the scenery of faculty quality in the six Language Departments has been overviewed. Let us summarize the findings of this research as we go through the three main roles of higher education: teaching, research and community service.

 If this study would have taken teaching as the sole parameter to measure quality, the findings would have granted good news for the foreign language teaching in higher education, due that 83.6% of the studied faculty devotes itself to the role of teaching. In addition, most of the findings provided evidence that foreign language faculty is frequently engaged in activities aimed at improving the role of teaching. For example, teachers often take on trainings and seminars in the role of speakers or participants.  Notwithstanding, there are still some factors related to teaching that claim for improvement. Among these, aspects such as the fact of  mass attendance  classrooms, limited time for students’ counseling, scarce full time positions (especially in private universities), limited opportunities for professional development (61 % of the active professors have no postgraduate studies) are still a challenge for foreign faculty in most of the measured academic entities. 

Changing the focus to the other two roles: research and community service, the panorama turns less encouraging. Illustrating this statement, only 1.4% of the faculty is fully engaged into the role of research. Furthermore, the great majority admitted having insufficient research training; hence they showed little research experience. As a consequence, faculty is adverse to research; this is shown in their little time allotted to research (less than 10%). As stated above, higher education in foreign language departments face the great challenge of empowering its faculty into such an imperative role. 

The role of research in higher education evolves into a third function which is also a must to all higher education systems: community service or outreach. Regarding this topic, it was found out that in El Salvador there is a common tendency of relating outreach to a broad set of activities closely related to social service. In this Research, Elliott & Ryan’s definition of faculty outreach was taken as the guiding element to analyze foreign language faculty. In their definition, faculty public outreach is understood as “the professional related service which comprises such aspects as service or participation in professional associations where the university or department is represented, serving as a consultant to non/governmental associations, assisting in developing courses outside the university (for public or private schools, community organizations, public service groups), consultation service, cooperative teaching with other departments, assists in developing interdisciplinary course in university…”(Sutton Terry,2001, p.73). The findings in Salvadoran faculty reality showed that there is very little time for these activities due that most faculty -even that working on a full time basis- has to work two or more jobs. Nonetheless, there is a nine percent of faculty who stated allotting ten percent of their time to professional service. 

The quality of faculty in Foreign Language Departments in Salvadoran Universities is strengthened by its teaching role and it has the challenge of developing the other two functions: research and outreach (
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Appendix 2: article related to the “2021 Plan”


Appendix 3: Interview Format 
GENERAL OBJECTIVE
To explore the Faculty Quality in the Foreign Language Departments in seven universities in El Salvador

SPECIFIC OBJECTIVES

1. To describe the current situation of faculty quality in the foreign language departments.

2. To find out internal and external factors to achieve faculty quality in the seven universities studied.

3. To look at the mechanisms, policies, practices, processes, and activities that the universities use to achieve and maintain quality in their departments. 

4. To relate professional commitment of the faculty with quality.

INTERVIEWEES 
School Language Department Directors 
UES- Mti. Edgar Nicolás Ayala

UCA- MA. Rolando Labrador

UFG- Rosario de Varela (Decana)

UPES- Lic. Narciso Velásquez

UTEC- Mauricio Alvarado

INTERVIEW QUESTIONS

1. ¿Cual es el perfil que se toman en cuenta para la contratación de docentes en este departamento?

2. Cuantos profesores en su Escuela/departamento tienen estudios de postgrado? ¿Han sido estos estudios realizados en el extranjero o dentro del país?

3. ¿Hay profesores de esta escuela/ departamento realizando estudios de postgrado? ¿Cuantos? ¿Dentro o fuera del país? Que tipo de estudio (Licenciatura, diplomado, maestría o doctorado) 

4. ¿Que tipo de incentivos ofrece este departamento para motivar a su planta docente a mejorar su desarrollo profesional?

5. ¿Cómo relaciona su departamento/escuela la docencia, investigación y proyección social? ¿En que forma están organizados para que se de esta relación?

6. ¿Como percibe la identificación de los docentes para con el departamento?

7. ¿Cómo evalúa la participación de los docentes en las diferentes actividades del departamento, en especial los docentes horas clases?

Appendix 4: Sample Questionnaire
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