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INTRODUCTION

T

HIS bibliographical argumentative essay describes, analyses, and argues the most relevant learning styles in the learning process.  The learning styles (see gloss for definition) are qualities that human beings possess.  These are characterized or classified as the potential capacities that every learner has.  These learning styles determine the way students develop their abilities in terms that these learners reflect a faster or a slower learning.  Also, these styles allow students to have success and achieve their goals through their own learning pattern.  Firstly, it is good to have in mind that in every learning process, there are internal and external factors, and also aspects that are essential in the students’ learning process.  In addition, these learners have a variety of abilities that are combined all together.  These abilities will permit the students to accomplish their goals.  In this manner, we can say that every student has different ways of learning because they are different from one to another.  It is the reason that we have concentrated on learning styles’ details and those components that deal with them.  Learning styles play on learners a valuable innate ability.  For this significant reason, we have delimited the topic on “Classroom Learning Styles and the Effects They Have on Foreign Language Learners”.  In this sense, if learning styles are developed appropriately and efficiently, they will create success on students.  Besides, the teachers must encourage the learners to work on their own learning styles; also, teachers should implement or apply activities in which students must develop their abilities.  In addition, teachers should help students to guide themselves and create a well developmental process.  Hence, as we know, the learning styles are different in every student.  For this reason, it is good to know how these styles work in each foreign language-learning student.  Moreover, the importance to know how deep the relation is between the students learning styles and the way they learn.  Besides that, by identifying the role that these learning styles play on foreign language learners, we can discover some other factors that are closely connected with these styles.  Also, it is good to know how these learners are characterized by these factors or categories such as personality factors, learning patterns, and multiple intelligences.

We know that this argumentative essay will help students to find out the styles they have.  In this manner, the learners will find themselves capable of learning better and efficiently.  By knowing the innate styles the students have, they will have a wider view in how to learn a foreign or second language.  If the students work out their learning styles appropriately, it is for sure that these will have success in any particular foreign language learning.

THEORETICAL FRAMEWORK

1. LEARNING STYLES

Learning has always presented a challenge for most people, since learning is the process of perceiving, responding and giving value to what learners grasp in their educational life.  Hence, this process lets the students experience a change in behavior toward certain knowledge or abilities.  However, there are so many people that do not experiment such an experience because they do not know or have not identified their tendencies or preferences that allow them to perform well in their studies for reaching out the success in that particular study.  For this reason, there are many students that fail in school or drop out of this process.  Therefore, many researchers have been concerned and have explored about the cognitive, affective and physiological domains in order to understand learning styles, which are essential in the leaning process.
All learners have individual attributes related to their learning processes.  Some people may rely heavily on visual presentation; others may prefer spoken language; still others may respond better to hands-on activities.  It is evident that people learn differently and at different paces because of their biological and physiological differences (Reiff, 1992).

  Naturally, these differences in learning abound in any ESL/EFL setting where students come from different cultural and educational backgrounds (Kang 1999).  A learning style is multidimensional (Kinsella, 1996).  Its elements can be classified into five stimulus categories: environmental elements (sound, light, temperature, and design), emotional elements (motivation, persistence, responsibility), physical elements (perception, intake, time, and mobility), and sociological elements (self, partner, team, mentor, varied), and psychological elements (global/analytical, impulsive/reflective) (Dunn & Dunn, 1972; Reiff, 1992).  Clearly, learning styles not only include the cognitive domain, but also the affective and physiological domains (Oxford, Hollaway, Horton-Murillo, 1992).

a) Assumptions.  

Research on learning styles is based on the assumption that learners receive information through their senses and they prefer some senses to others in specific situations (O’Brien 1989, Oxford and Ehrman 1993, Kroonemberg 1995).  Usually students learn more effectively when they learn through their own initiatives.  When the learning styles are matched with appropriate approaches in teaching, then their motivation, performances and achievements will increase and be enhanced (Brown, 1994).  Thus, researchers and educators try to establish optimal environmental and psychological climates that foster learning by allowing students to learn in accordance with their own preferred learning style. 

b) Research Development

Since the late twentieth century, educators and researchers have developed several instruments to assess students’ learning styles (Dunn 1972).  Dunn and Dunn (1972) developed an instrument to measure learning styles that included eighteen elements related to environment, emotion, and sociology (see page 2 for details).  Later, Dunn, Dunn, and Price (1979) added elements such as hemispheric preference to this instrument.  During the 1970’s several other researchers such as Greg (1979), Hunt (1979), Schmeck, Ribich, Ramanaiah (1979) also developed instruments and techniques to assess students’ learning styles.  Although these instruments differ, they share the goal of identifying the nature of human differences in learning and improving the effectiveness of teaching/learning by providing criteria for individualizing instruction (Ketchum, 1987).  

Research has tested some hypothesis about foreign language learning.  One of the most well researched areas is field independence (FI) / field dependence (FD).  FD/FI refers to how people perceive and memorize information (Chapelle 1995).  The FD individual is a global learner who is socially oriented and extrinsically motivated.  Conversely, the FI individual is an analytic learner who tends to work independently (Ramirez and Price-Williams 1974).

Results tend to show that FI correlates positively and significantly with language success in the classroom (Brown 1994, Chapelle 1995).  Abraham (1985) found that foreign language learners with FI styles were more successful in deductive lessons, while those with FD styles performed better in inductive lessons.  Chapelle and Roberts (1986) also found a correlation between the FI style and language success.  Chapelle and Abraham (1990) provided further data concerning the superiority of FI styles in foreign language learning.  

In addition, learning styles research has examined the effects of tailoring teaching to students’ learning styles (Hansen-Strain 1989).  It has shown that matching learning styles has a positive impact on students’ achievements, interests, and motivation (Smith and Renzulli, 1984).  The results of several investigations of the potential interactions between learning styles and teaching approaches indicate that students’ performances can be enhanced by adapting the instructional methods to individual differences in learning styles (Dunn, Dunn and Price 1979; Wesche 1981; Sein and Robey 1991).

As a result, many educators such as Gagne (1993) and Kinsella (1996) have concluded that some instructional principles may optimize learning.  They argued that identifying a student’s learning styles and providing appropriate instruction contribute to more effective learning (Sims and Sims 1995).

For that reason, teachers should help students to work on their own learning preferences and provide constructive feedback about the advantages and disadvantages of various styles.  Also, teachers should respect the learners’ present preferences and encourage their development, while at the same time creating opportunities for students to experiment with different ways of learning.

2. LEARNING PATTERNS

a) Learning Characteristics 
The MBTI (Myers-Briggs Type Indicator) has been a very useful tool in contributing to our understanding of the role of individual differences in the learning process.  Scores obtain from the MBTI indicate a person’s preference on each of four dichotomous dimensions.  The first two dimensions are particularly helpful in understanding learning styles: “extroversion (E) versus introversion (I) indicates whether a person prefers to direct attention toward the external world of people and things or toward the inner world of concepts and ideas; sensing (S) versus intuition (N) indicates whether a person prefers perceiving the world directly observing the surrounding tangible reality or through impressions and imagining possibilities.

Contrast the sensing learning patterns to those of the intuitive.  They are generally global learners, “big picture” types, who prefer to focus their perceptions on imaginative possibilities rather than on concrete realities.  Intuitive students love the world of concepts, ideas, and abstractions.  Their path to excellence is from theory to practice, and they often prefer open-ended instruction to highly structured instruction.  They usually demonstrate a high degree of autonomy in their learning and value knowledge for its own sake.  Compared to their sensing counterparts, intuitive students prefer diversity in ideas, and learning options are not uncomfortable with ambiguity.  These learning characteristics are quite similar to those of most faculties who value critical thinking, independence, depth and originality of thought, and the ability to grasp abstract ideas.

b) Student Performance

During the past 20 years, a great deal of research utilizing the MBTI has focused on the relationship between psychological type and various aspects of the educational process.  Our understanding of learning pattern differences is further enhanced when the preferences for extroversion/introversion and sensing/intuition are combined to produce the following patterns:

· ES pattern: concrete active

· IS pattern: concrete reflective

· EN pattern: abstract active

· IN pattern: abstract reflective

Concrete active (extroverted sensing) learners are action-oriented realists; the most practical of the four patterns, and learn best when useful applications are obvious.  The concrete reflective (introverted sensing) learners are thoughtful realists, preferring to deal with what is real and factual in a careful, unhurried way.  The abstract active learners (extroverted intuitive) are action-oriented innovators having wide-ranging interests and liking new possibilities as challenges to make something happen.  Finally, the abstract reflective learner (introverted intuitive) is a thoughtful innovator, introspective and scholarly, interested in knowledge for his/her own sake; they value ideas, theory, and depth of understanding.  The concrete active pattern is the most pragmatic and least academic of the four, whereas the abstract reflective pattern is the most academic and least pragmatic.  Not surprisingly, there are significant differences in academic aptitude, interests, and achievement between the four patterns (Schroeder 1993:12).

Kolb describes learning as a process by which one moves from concrete experiences to reflective observations to abstract conceptualization and finally to active experimentation (Swanson 1995).  Drawing upon Kolb’s theory, Swanson describes ways in which people absorb information and make sense of an experience by categorizing learners as divergers, assimilators, convergers, and accommodators.  These definitions reflect McCarthy’s 4-MAT model, which identifies types of learners as concrete, abstract, reflective, and active (Asselin and Mooney 1996), correlating how people absorb information (divergers and assimilators) and how they make sense of experience (convergers and accommodators) (Swanson 1995:5-6):  

Devergers perceive information concretely and process it reflectively.  They are called imaginative learners because they integrate experiences with the self and need to be personally engaged in the learning process.  Assimilators perceive information abstractly and process it actively.  They are pragmatists and place high value on skill development and problem solving.  Convergers perceive information abstractly and process it reflectively.  They learn by sequential thinking, and are attentive to detail.  Accommodators perceive information concretely and process it actively.  They are dynamic learners who relish change, risk-taking and flexibility.

3. PERSONALITY FACTORS

If we were to devise theories of second language acquisition or teaching methods that were based only on cognitive considerations, we would be omitting the most fundamental side of human behavior.  Ernest Hilgard, well known for his study of human learning and cognition, once noted that “purely cognitive theories of learning will be rejected unless a role is assigned to affectivity” (1963:267).  In recent years, there has been an increasing awareness of the necessity in second language research and teaching to examine human personality in order to find solutions to perplexing problems.

The affective domain is difficult to describe within definable limits.  A large number of variables are implied in considering the emotional side of human behavior in the second language learning process.  One problem in striving for affective explanations of language success is presented by the task of subdividing and categorizing the factors of the affective domain.  We are often tempted to use rather sweeping terms as if they were carefully defined.  For example, it is easy enough to say that “culture conflict” accounts for most language learning problems, or that “motivation” is the key to success in a foreign language but it is quite another matter to define such terms with precision.  Psychologists also experience a difficulty in defining terms.  Abstract such as empathy, aggression, extroversion, and other common terms are difficult to define operationally.  Standardized psychological tests often form an empirical definition of such concepts, but constant revisions are evidence of an ongoing struggle for validity.  Nevertheless, the elusive nature of affective and cognitive concepts need not deter us from seeking answers to questions.  Careful, systematic study of the role of personality in second language acquisition has already led to a greater understanding of the language learning process and to improved language teaching methods.

The development of affective states or feelings involves a variety of personality factors, feelings both about us and about others with whom we come into contact.  In second language acquisition learners need to be receptive both to those with whom they are communicating and to the language itself, responsive to persons and to the context of communication, and to place a certain value on the communicative act of interpersonal exchange.

Lest you feel at this point that the affective domain as described by Bloom is just a bit too far removed from the essence of language, it is appropriate to recall that language is inextricably bound up in virtually every aspect of human behavior.  Language is so pervasive, a phenomenon in our humanity that it cannot be separated from the larger whole—from the whole persons that live and breathe and think and feel.

4. MULTIPLE INTELLIGENCES 

In relating intelligence to second language learning, can we say simply that a “smart” person will be capable of learning a second language more successfully because of greater intelligence?  After all, the greatest barrier to second language learning seems to boil down to a matter of memory, in the sense that if you could just remember everything you were ever taught, or you ever heard, you would be a very successful language learner.  Or would you?  It appears that our language-learning “IQs” are much more complicated than that.

Howard Gardner (1983) advanced a controversial theory of intelligence that blows apart our traditional thoughts about IQ.  For instance, by examining the talents of people who display unusual ability in certain areas, psychologist Howard Gardner has suggested that we have seven multiple intelligences, each relatively independent of the others.

Although Gardner illustrates his conceptions of the specific types of intelligence with descriptions of well-known people, it is important to remember that each of us theoretically harbors the same kinds of intelligence.  Moreover, although the seven are represented individually, Gardner suggests that these separate intelligences do not operate in isolation.  Normally, any activity encompasses several kinds of intelligence working together.  Gardner describes seven different forms of knowing which, in his view, give us a much more comprehensive picture of intelligence.  Beyond the usual two forms of  (1) linguistic and (2) logical-mathematical abilities, his list consists of: (3) spatial intelligence (the ability to find your way around an environment, to form mental images of reality, and to transform them readily); (4) musical intelligence (the ability to perceive and create pitch and rhythmic patterns); (5) bodily-kinesthetic intelligence (fine motor movement, athletic prowess); (6) interpersonal intelligence (the ability to understand others, how they feel, what motivates them, how they interact with one another); (7) Intrapersonal intelligence (the ability to see oneself, to develop a sense of self-identity).  Gardner maintains that by looking only at the first two categories, we rule out a great number of the human being’s mental abilities; we only see a portion of the total capacity of the human mind.  Moreover, he shows that our traditional definitions of intelligence are culture-bound.  The “sixth sense” of a hunter in New Guinea or the navigational abilities of a sailor in Micronesia are not accounted for in our westernized definitions of IQ.

In a likewise revolutionary style, Robert Sternberg (1985, 1988) has also been shaking up the world of traditional intelligence measurement.  In his “triarchic” view of intelligence, Sternberg says there are three types of “smartness” (a) componential ability for analytical thinking; (b) experiential ability to engage in creative thinking, combining disparate experiences in insightful ways; and (c) contextual ability, “street smartness” that enables people to “play the game” of manipulating their environment (others, situations, institutions, contexts).  Sternberg contends that too much of psychometric theory is obsessed with mental speed and has therefore dedicated his research to tests that measure insight, real-life problem solving, “common sense,” getting a wider picture of things, and other practical tasks that are closely related to success in the real world.

By broadly defining intelligence as Gardner and Sternberg have done, we can more easily discern a relationship between intelligence and second language learning.  In its definition, intelligence may have little to do with one’s success as a second language learner: people with both high and low IQs have proven to be successful in acquiring a second language.  But Gardner attaches other important attributes to the notion of intelligence, attributes that could be crucial to second language success.  Musical intelligence could explain the relative ease that some learners have in perceiving and producing the intonation patterns of a language.  Bodily-kinesthetic modes have already been discussed in connection with the learning of the phonology of a language.  Interpersonal intelligence is of obvious importance in the communicative process.  One might even be able to speculate on the extent to which spatial intelligence, especially a “sense of direction,” may assist the second culture learner in growing comfortable in new surroundings.  Sternberg’s experiential and contextual abilities further enhance our understanding of the relationship of intelligence to second language learning.

Oller (1981a) suggested, in an eloquent essay, that intelligence may after all be language based.  “Language may not be merely a vital link in the social side of intellectual development, it may be the very foundation of intelligence itself”  (1981a: 466).  While we must not equate speech with language, nevertheless, according to Oller, arguments from genetics and neurology suggest “a deep relationship, perhaps even an identity, between intelligence and language ability” (p. 487).  The implications of Oller’s hypothesis for second language learning are interesting.  Both first and second languages must be closely tied to meaning in its deepest sense.  Effective second language learning thus links surface forms of a language with meaningful.  (Ausubel’s learning theory).  The strength of that link may indeed be a factor of intelligence.

Gardner’s model has led to a number of advances in our understanding of the nature of intelligence.  For example, one outgrowth of the model is the development of test items in which more than one answer can be correct, providing the opportunity for test takers to demonstrate creative thinking.  According to these approaches, then, different kinds of intelligence may produce different ― but equally valid ― responses to the same question (Feldman 1996:301).

There are aspects of language learning that may call upon a conditioning process; other aspects require a meaningful cognitive process; others depend upon the security of supportive fellow learners interacting freely and willingly with one another; still others are related to one’s total intellectual structure.  Each aspect is important, but there is no consistent combination of theories that works for every context of second language.

Each teacher has to adopt a somewhat intuitive process of discerning the best synthesis of theory for the most enlightening analysis of the particular context at hand.  That intuition will be nurtured by an integrated understanding of the appropriateness and of the strings and weaknesses of each theory of learning.

THESIS STATEMENT

I

N LEARNING a foreign language, there are factors that are relevant in the way in which we learn a particular language because in the learning field, there are some students who find this process difficult or easy in comparison to others.  Meanwhile, the success on foreign language students is based on learning styles, which are related to the personality in class development.  Learning styles play an important role in each individual because this innate characteristic allows them to internalize and perform the information they receive in a better way.  However, the teachers’ role is to play a significant part in making students develop in a better way the innate learning styles that these belong to.  In this way, it is good to mention how each learning style influences the way the students learn that foreign language because learning styles are the inborn characteristics that deal with students’ personality factors, multiple intelligence and learning patterns; all of these are in relation to students’ behaviors and actions.  Therefore, researchers have pointed out the most relevant learning styles that determine the way in which students acquire that particular language, based on the styles that these possess. The pupils find the learning process easier if foreign language classes are developed in terms that include students’ preferences related to their styles.  That is why teachers’ role is to play or include different ways to teach a class because in this sense the students will have the chance to learn and find out which method will be or is more appropriate for his or her learning.  For this reason, we can focus out that students’ success on foreign language learning is based on how students develop their learning style and the way they perform their abilities and characteristics in a classroom.
I. CLASSROOM LEARNING STYLES AND THE EFFECT THEY HAVE ON FOREIGN LANGUAGE LEARNERS. 

R

ESEARCH on learning styles reveals that students get the information through their senses and prefer some senses to others according to their interests (O’Brien 1989, Oxford & Ehrman 1993, Kroonemberg 1995).  We can say that everyone has a purpose to learn a foreign language and it is more effective if people learn through their own initiatives.  Before hand, we know that any foreign language learner has his or her innate learning style.  That is why teachers must take into account any single quality of the individual, in order to make the learning process for them successful.  The English Teaching Forum (1999:6, Vol. 37.) states, “When the learning styles are matched with appropriate approaches in teaching, then their motivation, performances and achievements will increase and be enhanced”.  The importance to know to which learning styles we belong to, it is essential.  But sometimes students do not even know to which learning styles they belong.  So, the ones who are in charge of teaching a foreign language should help students to discover the way and areas that are of their preferences.  Teachers must also encourage the students’ learning styles development and assist the learners to detect new fields in order to get out of the routines and find out new forms of learning.  Also, we have faced the learning process in different ways such as attacking one particular topic as the way we found it easier.  That is why we think that students could apply the best way to approach it, not leaving apart the purpose and the goal to reach perfection on learning.  Thus, every learner develops the work according to their abilities and look out for the way in which they learn better.  By giving them freedom to perform the work, the students apply the learning style in a right way and they look for their interest on it.  Besides that, they seek out for the information that it is useful for them in any purpose.  And these styles are argued as follow:

A. LEARNING STYLES

L

EARNING styles are those characteristics that make you different from one person to another and the solution to any situation or problem depends on the styles you have.  (Gregorc 1979:66)  Knowing the way we learn, in general, it is easier to make any particular attack to any problem in order to have language success. So, foreign language students’ styles are determined by the way they internalize their total environment, since that internalization process is involved in the personality type that merges in learning styles.  This means that in order to maximize learning advantages, you must define the type of learner that you have, and cater the lesson to that particular learning style.  That is why it is important to know that there are many different learning styles but not all of them receive the attention in the learning process (O’Brien 1989:73, 85, 89).  But, a few of the possible number of styles have gotten the attention on foreign language researchers in recent years.  The most relevant learning styles are the following ones:  field independence/dependence, left- and right-brain functioning, ambiguity tolerance, reflectivity/impulsivity, kinesthetic, and tactile, visual, and auditory styles.

A . 1 . Field Independence-Dependence Learning Style

T

he students who have the capacity to discover things and events in a “field” of distracting items hinged upon their field-independent style (Brown 1996:106).  This is the characteristic that these types of foreign language learners reflect in the classroom. Because it is noted that in foreign language learning, the students focus the situation according to the styles they have.  Field-dependent/-independent students visualize the topic as a whole or as a part respectively.  In one topic, for example, a field-dependent student likes to focus the matter as one thing and a field-independent student can find the problem or topic as different things. This helps the students to face or attack the situation into different ways in order to get the solution of it.  Nevertheless, students can change into dependence/independence according to the topic or context they are involved because, if these students look for or catch the solution of the problem from the whole, he/she is field dependence.  On the other hand, if he/she needs to take part from the whole situation in order to find the answer or solution of it, he/she is field independence.  For example, in this university, foreign language-learning students who have this field-independent learning style use more conscious attention to forms of language acquisition, if their purpose is to become teachers.  Meanwhile, there are some students that learn to speak a foreign language without knowing grammar rules but they know how to say the sentences grammatically correct in oral production.  Because their purpose is to communicate with others and to work with the foreign language classroom as teachers do.  Conversely, there are some other students that have to know how to write the sentences in order to pronounce them correctly.  This is telling us that learning styles vary among individuals. Field-independent/-dependent students show these characteristics as it is mentioned above.  This is the way in which foreign language-learning students learn and develop the potential of their styles in the learning process and they learn it as best fits to them. As we have observed in our learning process, there are some field-independent students that ask for more details and ways in how a particular sentence is structured or developed. In order to know or have more explanation about something that is not clear enough to them.   On the other hand, field-dependent students are categorized to see the sentence as a unit but have common ways with field-independent students in the sense of learning that foreign language which they are studying.  For example, if topics or contexts do not require too much analysis, they will not concentrate on details because these type of students feel confident of themselves that they are in the right track or just that the topic does not require too much explanation in order to be understood.

We consider that it is quite clear that field-dependent /-independent students are clever enough to see the foreign language in different dimensions and they develop their innate potential of knowledge in terms that they create specific strategies to approach the learning in which they will have success of it.

A . 2 . Left-Right Brain Functioning Learning Style

W

e have considered that it is important to know that all learning styles are worthy in every individual.  Since each style has a specific function on any person in order to reach certain goals in the sense that each style runs according to the personality traits.  The left- and right-brain functioning style is related to field-independent/-dependent style because the left-brain hemisphere is related to cognition (logic, analysis) and the right-brain hemisphere deals with perception (visual, auditory).  And it is a style that creates in a foreign language learner a wider view related to charts, real things and sounds (Levi 1983:40,66,71).  For this reason, we say that this type of students learn better when they are involved with methods that enroll them into their personal characteristics and circumstances that create good environment to them because this type of students like to be into situations that create wider results to what they are expecting for in order to learn easily the topics that are developed. We can say that field independence/dependence is related to the right- and left-brain functioning because both carries the students to solve or find out the solution to any situation almost in the same way.  The left- and right-brain functioning students learn faster when classes are developed with activities such as dialogs, noticing details, etc. because they feel that they learn better in the way they like.   Left-brain functioning students feel that they learn best when topics offer them plenty of explanation and when they are developed by parts in a logical sequence.  That is why we have found out that in the learning process, students who have left-brain functioning develop and achieve a higher level of proficiency in learning languages. These types of students like to deal with others and memorize things anywhere.  So, on the other hand, the right-brain dominant learners see the topic as a unit or as a whole and achieve better results when the environment is adequate. This means that this type of students care in how they are exposed to the language.  In general, left- and right-brain functioning students get better results in any topic when situations are related to their styles or needs. This is the way in which students learn faster and appropriately.  

A . 3 . Reflectivity/Impulsivity Learning Style

T

his type of learners tend to react spontaneously or in a thinking manner from a simple or sophisticated situation in which they are into (Dunn 1984:11,19).  In foreign language classrooms, learners who have the reflective styles and those who belong to the impulsive styles react in different ways toward a topic.  We have noticed that impulsive students have more ability to express their opinion from a simple question.  This impulsive style characterizes the foreign language students in a form that they do not hesitate to respond or give different responses to any question. Also, these students have the opportunity to learn more expressions than reflective students because they show up with their opinions. Besides that, they are provoked to learn faster for they put into practice this new input when necessary.  In fact, these impulsive students have the chance to find the answer faster than those who are not impulsive since they tend to express their ideas.  Furthermore, those students who have these learning styles feel more confidence on their own and they show more capacity to learn.  But, it does not mean that they have more success than reflective students because both of them have the capacity to learn but in different ways such as to express what they think or just think before answering any question.  In addition, we can say that one important thing is that these impulsive students create better explanations on a topic or discussion. On the other side, the students who belong to reflective learning style can slower the rhythm of the class development, and can make the class become boring for those students who are impulsive. Because reflective students think before answering immediately and also, these students are characterized to think before responding by fearing to answer incorrectly.  That is why we can assure that reflective learners can create a boring environment and make the teacher lose more time and classmates can easily get distracted. Therefore, it is good to know that when reflective students participate in classes, they make sure to give right responses and the characteristic of making sure of what they say can help them to participate from time to time in classes and to have good learning results as anyone else can do with this style in the classroom. 

However, no matter how foreign language learners, who have whether an impulsive or reflective style, will deal with participation or cooperation in any particular activity.  Because we can say for example, if their purpose is to get rid of fear, they have to say something right or wrong.

A . 4 . Visual and Auditory Learning Style

A

s we know, it is essential to recognize the style in each student because it is necessary to pay attention to their abilities in order to make them learn better. Thus, learners with visual and auditory styles have the capacity to learn faster when the class development includes readings, visual aids, listening to lecture, etc.  As we have observed, visual learners need a great amount of activities in order to keep them busy in the sense that in this way they do not get distracted and create a good environment. Also, we as teachers must encourage these types of students to seek for information on any specific topic that are of their interest. Because when these types of students receive readings they like, they enjoy and learn more: for example, new vocabulary, discussion about readings, etc.  Besides, when they are assigned to present topics, it is easier for students when charts are included (audiovisual aids) on them.  When topics are explained with charts, drawings and graphics, then the learning becomes successful for them.  In addition, we can say that these students are characterized to learn best by saying, hearing, and seeing words.  It is pretty important to take into consideration the appropriate methodology to teach this kind of students.  Otherwise, the learning turns out more difficult for them.  

We assure that when learning styles stem from the adequate way of teaching, then, the students have success on their learning process.  Therefore, learners who have the auditory style have a great capacity to develop this style when learning involves the students in lectures and listening activities such as conversations, dialogs, audiotapes, movies, etc.  We have noticed that students with visual and auditory style perform better when input is based on their learning styles because they feel that they are learning in the way they like.  Knowing this, we have observed throughout our own experience in the learning process that foreign language acquisition students must be exposed to their preferences and abilities in order to find the learning process more interesting and more useful at the same time.  However, utilizing both the visual and auditory style, it is more successful for learners when they are more open to the input presented in classes.

A . 5 . Kinesthetic and Tactile Learning Style

F

rom the many different factors that learning a foreign language involves, we have the kinesthetic and tactile style that is a style that has important characteristics such those that require actions, physical movement, etc.  It means that this style helps foreign language students to develop better ways of learning.  It is also a fact that these students achieve in a better way their goals on that particular foreign language they are studying.  We can imagine that these types of learners are always on the move, and why not to say that they constantly walk around in the classroom, they have to touch everything, and they use body language to convey their feelings.  Besides that, they would rather play sports or do a craft than sit down and read a book.  It is obvious that these learners need active educational activities.  Also, teachers have to keep students moving, play word games in classes, and have spelling lesson during practicing activities. Because these students are characterized to do more than one thing at a time and it is good to take advantage of that quality. Otherwise, if we as teachers do not apply these types of activities, they will not be comfortable with themselves.  

In addition, we have observed that one of the advantages that these learners have is that they learn better when the teacher develops activities that requires actions such as writing, board games, TPR activities, drama, performance, gestures, miming, and making students to talk when they are participating on classroom discussion or task.

These types of students too often learn best and retain information better when teachers apply in their classes hands-on approaches.  That is why we can say that students who have the kinesthetic/tactile style need to be involved in this kind of situation, if not the learning process will be frustrating for them because they cannot stand still and they can easily get distracted. It is also a fact that these types of learners are good at spelling, and they are characterized to have the ability of breaking down the language into bits and pieces and putting those parts back together into a whole style or form, like scramble sentences, and ordering sentences grammatically correct.  Furthermore, these learners use movement and rhythmic routines in order to learn faster.  Why not then to say that it is important for teachers to get to know the students’ needs just to achieve better results in their students’ learning process.  In this way, the students’ achievement is noticed.  In this sense, we force teachers’ own responsibilities to involve activities that include topics related to the students’ abilities in order to make learners find those activities interesting and feel confident with them.  So, knowing that in every class the students learn in different ways, we say that it is mandatory for teachers to find out the activities that best fit to all of the students in general.  In these terms, foreign language learners find the appropriate manner that helps him or her to assimilate or acquire the language faster.  The kinesthetic and tactile students have to be exposed to the input that identifies them such like in order to learn and have success in a better way.

A . 6 . Tolerance of Ambiguity Learning Style

T

his tolerance of ambiguity is the last of the sixth learning styles that has called the attention in this essay.  We have found out that this learning style has a characteristic, which allows those students to accept more input, and create more interactions among classmates, and it facilitates communication with other students.  No matter what the students’ background is, (i.e., their ideas, opinions, and beliefs), students who belong to this style are more content than others are and even when they internalize contradictory opinions (Chapelle & Roberts 1986:27-45). 

Students who are tolerant of ambiguity are able to be into different kind of situations that permit them to accept and make the learning process more fluid.  We can say that this characteristic facilitates the foreign language students to become proficient and see the language more practical or easier to learn.  Also, to accept the irregularities of language that seem to us as wrong.  Furthermore, these types of learners might be into situations in which they have to tolerate the irregularities that could be against their structure of knowledge, in the sense that these students must be open-minded.   Therefore, they seem not to be affected cognitively not even emotionally when they encounter a situation that could threaten their beliefs or structure of knowledge. The learners who possess a moderate level of tolerance of ambiguity permits, for sure, the students’ participation in classroom activities and the success on them.  But, it is good to know that too much ambiguity tolerance can create a level of agreement in which the student can accept things that may be wrong.  On the contrary, learners must be aware of the reactions that create a high level of intolerance, in the sense that this can facilitate a level of apathy, or reluctance to accept any contradictory proposition, or suggestion that does not agree to students’ point of view.  Otherwise, they can fall into a well that will lead them not to accept different opinions.  As a result, it will disturb the learning process because they may think that other’s opinion or knowledge is not important for them and the result is a lack of success in their learning process.

Why not then to say that the necessity of self-esteem (see page 36) is relevant in the sense that it is related to tolerance of ambiguity because foreign language learners with a normal self-esteem develop a good characteristic of tolerance about confusing situations.  On the other hand, learners who have low self-esteem might be intolerant of ambiguity in language learning classroom because this creates an environment that does not allow the students to show up themselves or work in groups cooperatively.  We have identified that this attitude lets them not to get what they have desired to reach. That is why we have considered that these learners are characterized to be pessimists sometimes.  Hence, teachers must focus the attention on those students with lack of tolerance of ambiguity in order to help them to accept different situations so that these situations can create a good environment for one to another in the foreign language classroom, and also teachers can help learners to accept their incomplete level of proficiency. 

 That is why we have realized that the way in which teachers can detect tolerance or intolerance of ambiguity is by applying different situations in which the students can react in a positive or negative manner.   This is the way in which teachers need to apply some learning strategies like creating discussion, argumentative matters, controversial situations, etc, in order to involve them to keep showing similar attitudes or reactions to improve the way they learn. 

B. LEARNING PATTERNS

W

E HAVE found out that learning patterns play an important role in learning a foreign language.  That is why we have included them in the development of this argumentative essay.  In addition, they are closely related to learning styles in the sense that they are part of the learning process and the students show the characteristics according to the innate learning styles they have (Swanson 1995:5-6).

The learning patterns are qualities that individuals have as part of their intellectual characteristics.  These learning patterns in particular identify the students as those that are capable of choosing their preferences, in the field in which they are more competent to have success.

Charles Schroeder (“New student-new learning styles” in change:  the magazine for higher learning, September/October 1993) has researched the following learning patterns in learning a new language; ES pattern:  concrete active, 50%; IS pattern: concrete reflective, 20%; EN pattern: abstract active, 20%; IN pattern, abstract reflective, 10%. 

Now that we have established the six learning styles, it is important to understand that each student has his or her own learning pattern as well.  These learning patterns are broken down into four main groups as we have mentioned them above and we argue them as follow:

B . 1 . ES (Extroverted Sensing) Pattern       

(Concrete Active)

T

he ES (Extroverted Sensing) pattern, which refers to the Concrete Active students,  represents the 50% of high school seniors (Schroeder 1993:12).  We can say that it is a fact that students who fall into the ES category learn best from concrete experiences that engage the students’ senses.  They have success in their activities when they begin with practice and end with theory.  Moreover, these types of learners seem to be the most practical of the four learning patterns, yet, we have realized that students who fall into this category learn best when the information presented to them is quite obvious.  Besides that, these learners are action-oriented realists because they are extroverted and they prefer activities, which do not require too much effort.  In addition to that, these learners tend to have better qualities when they have to deal with English topics that involve business discussions, and medicine discussions, etc.  That is why we say that these students major with success the career of business, nursing and allied health.

B . 2 . IS (Introverted Sensing) Pattern 

(Concrete Reflective)

I

t is good to know that concrete reflective students represent the 20% of high school seniors in Schroeder’s research.  All these IS (Introverted Sensing) learners seem to be thoughtful realistic, and prefer to deal with what is real, and factual.  We have observed that they learn best when we as teachers give them time to work things through.  Also, we could say that learners with these characteristics are more independent.  That is why they tend to major in sciences and engineering, and they prefer to learn at their own speed because they feel more secure and comfortable by doing so.  

B . 3 . EN (Extroverted Intuitive) Pattern 

(Abstract Active)

W

e have noticed that the abstract active learners are those EN (extroverted intuitive) students and this EN pattern represents the 20% of high school seniors in the research done by Schroeder 1993.  We have observed that these types of students are the ones that have a variety of interests and enjoy new obstacles and challenges when achieving their goals.  

B . 4 .  IN (Introverted Intuitive) Pattern 

(Abstract Reflective)

T

his IN (Introverted Intuitive) pattern stands for  the abstract reflective students, and it represents only the 10% of High School Seniors (Schroeder 1993).  Moreover, it seems to be the least frequent of the four because it just represents the 10 %.  Furthermore, we could notice that, these particular students enjoy learning and are interested in gaining knowledge for themselves, not for the sake of others.  Besides that, these students learn best when they are engaged in seeking to understand.  In addition, these types of learners tend to major in arts and sciences because they have particular imaginations that lead them to discover and experiment new things by themselves.  Hence, we say it is good to know that students with different learning patterns, they often choose to enroll in different academic major and school, in terms to achieve their goals and have success in their new language or career.  

C. PERSONALITY FACTORS

T

HESE personality factors are cognitive characteristics that human beings possess. They are essential in the learning process, and in this particular case, in foreign language learners.  Due to the fact that, foreign language learners deal or suffer changes in the state of mood or mind and in the way they behave, we have related these personality factors with the influence they have on students’ success because they are factors that determine the success or failure in their learning process.  For this reason, we have to take into account the most relevant personality factors in learning a foreign language, which are the following ones:  motivation, risk-taking, cooperation and competition, and self-esteem.

C . 1 . Motivation

F
oreign language acquisition is not only related to the students’ learning styles but also to different factors such as motivation, risk-taking, cooperation and competition, and self-esteem.  Some authors have defined motivation as “the choices people make as to what experiences or goals they will approach or avoid, and the degree of effort they will exert in that respect” (Keller 1983:389); another defines motivation simply as “motivation refers to certain moods or drives” (Ausubel 1968:368-379).  

Motivation plays an important role in learning a foreign language because students who are closely related in learning a foreign language create an adequate environment and this leads the learner to become more interested in that particular language. Thus, motivation is required in order to facilitate learning.  There are different goals on each student but the goal of everyone is to achieve the level of proficiency on the new language that is studied.  For example, if the purpose of learning is to communicate, the learner needs to apply the integrative motivation (It is employed when learners wish to integrate themselves within the culture of the second language group to identify themselves with and become a part of that society, Brown 1994:154) because in this person there is a desire to be part of that particular community.  Thus, this integrative motivation is pushing the need to facilitate the learning not only in this student but also to others.  But, the purpose can vary according to the students’ need because the students can be enrolled into different purposes and may need an instrumental motivation which refers to motivation to acquire a language as means for attaining instrumental goal: furthering a career, reading technical material, translation, and so forth, (Brown 1994:153) like learning English to qualify into a job position if the demand is to learn English for utilitarian purposes such as getting a job as well. As we know, motivation creates a wider view on learners and facilitates them to find out the like on that particular foreign language.  We can define motivation as a good way that implements a well class development in the learning process no matter what’s the need or the purpose of reaching out the perfection on that language.  It is important to know that too little motivation is not enough to achieve the proficiency on the foreign language because the students can easily get disappointed, frustrated, get distracted, lose control, and also, lose interest.  On the other side of the coin, too much motivation can reflect a level of freedom and make the learner be interested in different topics and this can cause an environment that fosters the learning on other students who have lost interest in reaching educational goals.  Nevertheless, learners with high level of motivation can be more independent because students can create an environment that permits the success on that particular foreign language. Even though, there are situations that can affect learners to have a normal motivation. And we can mention some factors that affect or help the pupil; these factors depend on the students: the learner’s motives for studying such a language and the needs that motivate these students. Also, the learner’s background that helps to engage the attitudes towards their interests, and the emotional state that this one carries on.

C . 2 . Risk-Taking

A

ll foreign language learners need to develop abilities that permit them to have success.  The way they feel confident, and able to learn any particular language depends on the risks they take.  The importance of developing abilities to find themselves into the learning process is essential in order to count on some risks that help them to learn and get familiar with others.  Risk-taking is a factor that permits students to make assertive or wrong guesses (Beebe 1983:40).  But this is not all, since the students have risks while the topic is presented, this creates an interest on some other students and make more advantages on them because the learners who take risks, in some way, push those students who do not participate at all to do it.  The students, who take risks with the wrong or right ideas, in some ways, create discussions that involve the whole class and help those students who do not participate to take part of it.  

The risk-taking students have more possibilities and advantages to learn faster and also to speak more fluently than those who do not take risks because by taking risks, the students catch more ideas from teachers’ explanations and they have the chance to argue or discuss.  This allows the learners to talk more and also they are aware if they are in the right track or not.  On the other hand, low risk-taking learners expect to have a hint or an answer to any situation in order to find themselves in the right track.  Therefore, it is necessary to control the level of taking risks in the sense that topics that teachers present must encourage students’ participation.  This situation permits and gives good explanations from teachers when a student is wrong in his or her opinion.  Hence, it is good to mention that risk-taking students are interrelated with field-independent students (see page 17) because they look for different aspects from one single topic.  However, it is good to lean on some authors that support these arguments as Rebecca (1990) cited: “students who fear the frequency of ambiguities of language learning often suffer reduced risk-taking abilities.  In language classes, it is essential to take moderate and intelligent risks such as guessing meaning.  Because, speaking up despite the possibility of making occasional mistakes.”

C . 3 . Cooperation and Competition

W

e have analyzed another important aspect that has to do with learning styles and this is  cooperation and competition.  It is significant to interchange information within students because this permits either mutual aid or challenge within each other.  In this way, communication is more efficient and learners have the opportunity to make opinions.  Also, cooperative learning involves the cooperation with the teacher and among classmates and with native speakers of the language and with those native speakers who are not connected with the classroom situation (Nattinger, James R. 1984:391-407).

Our own experience on learning a foreign language tells us that interaction in class development is mandatory in order to perform satisfactorily in oral production.  It is known that cooperation in learning a foreign language creates opportunities on more language practice, more feedback from other students and self-error correction.  Also, students have the opportunity to interchange and help each other and construct a habit that permits them to become more responsible in such particular case.  Besides, it provides opportunities to gain experience; also, to be capable of defending themselves in a real situation that they will face.  In addition, cooperation permits the development of fluent classes and teachers are forced to prepare classes with a great level of capacity.  Because, when cooperation exists in a classroom, the students and the teacher have the chance to discuss or argue in terms that participation of both is permitted.

That is why we can say that if cooperation does not exist in a foreign language classroom, teachers must encourage learners to become cooperative learners and let them know about the benefits that they get if they become one of those.  Some of these benefits that students have is the satisfaction on their learning results.  For example, confidence, enjoyment and more respect from classmates to classmates and from teachers to classmates and vice versa; and also more rapid achievement in their learning.  Besides, it creates a comfortable classroom environment.  Slavin (1983), Kagan (1986), Kohn (1987) affirm: “cooperative learning group fosters a sense of positive interdependence and mutual support.  On the other hand, competition can often block progress or it can lower students’ self-esteem and decrease class development”.  Competition can allow students to lose motivation and enthusiasm, and it can create rivalries among students and the worst of all can create a level of suicide and mental illness that arises directly from the severe stress of academic competition.  Nevertheless, competition can have positive results in terms of the desire to improve performance.  It is important that teachers should promote a cooperative learning instead of competition in the learning process that foreign-language classroom students are enrolled in.

C . 4 . Self-esteem

S

ince the learning process has many trails to trace in order to learn something, we can assure that self-esteem plays an important role in this process.  Nobody knows exactly the way we learn things, but human beings have the capacity that permits to achieve such an important fact.  In foreign language learning, self-esteem deals with the value that every learner gives to himself or herself (Coopersmith 1967:4-5).  Having a normal level of self-esteem is very indispensable to feel sure on everything that we do because this could help learners to achieve and be proficient and have success in reaching their goals.  The foreign language learner can easily feel shy, insecure, discriminated on saying something on his or her new language if he or she does not have a normal level of self-esteem.  That is why this personality factor has to do with the students’ background in the sense that there are some students with low self-esteem caused by life’s consequences.  

It is good to mention that there are some students who are assessed by the world in an indifferent way. This creates a state of incapacity in these learners.  In the classroom, teachers can discourage students by not taking the students as someone capable of achieving or assimilating any content development.  As a consequence, these learners can easily feel frustrated.  However, when students’ self-esteem is damaged, there is a lack of capacity and interest in those topics in which these learners should express the enthusiasm to achieve better results in their goals.  Robert White (1976:101) states that: “The self-judgment of worth or value based on feelings and efficacy –a sense of interacting effectively with one’s own environment- are characteristics that round the success on foreign language learners”.  

Self-esteem is linked with the students’ motivation, attitudes, interest, needs, etc.  This reveals that learners with a normal of this cognitive factor (self-esteem) have academic success.  Our own experience that we have gotten through the learning of a foreign language has created a model or pattern that is vital in every student’s success.  Therefore, we emphasize how important it is to have a good or moderate level of self-esteem through the learning process in order to achieve and develop in a better way the style that we have.  Meanwhile, having low self-esteem reflects troubles on learning; also, in being involved in circumstances that push them to participate or have direct contact on those demanding activities that need cooperation to be developed.  On the other side, it is important for teachers to encourage or help students with low self-esteem in simple ways, for example, giving them opportunities to interact with others, to think positively toward their goals and making them capable of reaching out what they have set on their mind.  Besides that, teachers can help students to lose the taboo of being less or ignored by others.
D. EIGHT MULTIPLE INTELLIGENCES THAT PLAY AN IMPORTANT ROLE ON INDIVIDUAL’S LEARNING STYLES

I

N every style, there are different terms that are categorized as primary.  They seem to be the most important in the learning process.  Nevertheless, in this argumentative essay, we have focused this research paper to examine those learning styles that have a deep influence in learning a new language.  These learning styles are correlative with personality factors as it is argued above; also, with learning patterns and the theory of multiple intelligences in relation to students in the classroom. 

Aside from that, it is necessary to understand and explore each individual learning style, because if we analyze the students’ particular learning style, it can foster and benefit the learners and enable them to become more attentive pupils; also, to have better educational success.  Finding out the students’ learning style, it permits the teacher to lead, in a better way, the pupil to determine his or her own personal strengths and weaknesses, and what the students will learn from their qualities.  As soon as the students discover the way in which he and she learn better, they overcome any obstacle.  In this way, the pupil feels more secure and prepared to take on the learning challenge.  In addition to the innate (inborn) learning styles that a student possesses, there are some other intellectual abilities that deal and demonstrate to be essential in the students’ learning process.  This is what is called the famous multiple intelligences defines by Dr. Howard Gardner in his books: “Frames of Mind” 1983 & “Intelligence Reframed” 1999.  

This intellectual ability plays a valuable role in learning a foreign language.  Dr. Howard Gardner describes the eight individual intelligences that exist in different dimensions in every foreign language learning student, and these are the following ones:  the first of the eight multiple intelligences is visual/spatial intelligence, the second of these eight multiple intelligences is verbal/linguistic intelligence, the third is logical/mathematical intelligence, the fourth one is bodily/kinesthetic intelligence, the fifth is musical/rhythmic intelligence, the number six is interpersonal intelligence, the seventh of these eight multiple intelligences is intrapersonal intelligence, and the last of these eight multiple intelligences is naturalist intelligence.

Now that we have mentioned the eight different kinds of multiple intelligences that are the essential part of the intellectual ability that human beings possess, we can say that in this special case, foreign language learners must demonstrate those special abilities that characterize them as those that become proficient, have success and reach the new language for any purpose they desire or need.

D . 1 . Visual/Spatial Intelligence

T

he first of this eight multiple intelligences as it is mentioned above is visual/spatial intelligence  which characterizes the students as those that have the ability to perceive and visualize the way the language is written and broken down into bits and pieces.  Also, this type of foreign language learners can deal with the evolution of different terms in space and time.  Besides that, the way in which the students see the language as a whole is one of their main characteristics.  

It is for sure that it is good for learners to make use of charts, pictures, and generate mental images because what these students like is watching movies and things related to vision.  These learners have better success when classes include visual works such as reading, writing, and working with constructive objects, puzzles buildings and so forth.  

Moreover, we have identified these learners to be good at detecting mistakes in spelling, too.  Besides all of this, it is good to bear in mind that this kind of multiple intelligences is closely related to visual learning style (see page 21) and when these two ones work together, the enthusiasm and interest of having success in learning increase.  One might wonder what to do in the learning classroom: we have identified them as the visualizers’ learners because they spend most of the day dreaming, watching movies, and staying as far away from reality as possible.  When you as teacher see these students particularly down do not hesitate of asking them to draw a picture because it will get you much further into the nature of the problem, then asking them to tell about it (Bellanca 1997:116).  It will be such a good idea not to forget to allow them to develop their senses and their natural artistic abilities.  Keep into account that they are very good at working with colors and pictures, and using mind’s eye.  On the other hand, it is hard for this kind of students to work thinking about a particular problem, but yet, it is easy for them to put it on paper.

D . 2 . Verbal/Linguistic Intelligence
T

he second of these eight multiple intelligences is verbal/linguistic intelligence.  The learners who have this type of intelligence have the capacity to understand and use the words and languages. (Bellanca 1997:2)

In one of our classroom observations, we detected that students with this cleverness have greatly established acoustic skill.  Also, they are usually good speakers and they prefer to think in words instead of in pictures.  These learners are excellent listeners, composers, poets, storytellers and also excellent teachers because they show the capacity to do so in the classroom.  Sometimes, these types of learners reflect to be quite jovial; besides that, they feel a particular capacity to convince others on their point of view. (Bellanca 1997:2).

When these learners consider themselves to be verbal/linguistic, they should think about becoming lectures, comedians, talk show conductors, interpreters, storytellers, novelists, teachers, poets, lawyers and so forth because it is quite obvious that they have success in this field.  However, it is important for these learners to take into account the capacity to evoke their learning style in order to match with their intellectual qualities they have, if not they face troubles in the learning process and find it difficult, specially, to learn a foreign language.  Aside from that, these types of learners are characterized as follow: they love to read, write, and tell stories.  

Furthermore, they tend to memorize places, dates, names and trivia very easily.  In classes, they show a remarkable ability to repeat back everything you have ever told them, word by word.  In fact, these students learn best by saying, hearing and seeing words.  You as teacher never forget to encourage them to participate in spelling bees and in creative writing courses.  

D . 3 . Logical/Mathematical Intelligence

T

he third of the eight multiple intelligences is logical/mathematical intelligence as it is mentioned above.   Such learners have a deep sense to analyze and think logically and also they stand out in numerical forms (good at numbers), (Bellanca 1997:62).  These learners show a capacity to have analytical manners about the total environment that surrounds them because in foreign language acquisition, they are good at thinking about those possibilities that can create troubles in their new language and find out different solutions to those inconveniences in order to have success in their studies.  We can make a comparison among these with tactile and kinesthetic learners (See page 23) because they are good at hands-on activities such as writing, drawing charts and they are also good at exploring with curiosity the world around them.  Thus, these pupils, as we have observed, like to ask a lot of questions in the sense to expand their knowledge and they enjoy being involved in different challenges and experiments just like abstract/active learners (see page 29).  In addition, we can say that they master problem/solving activities and also, these types of students learn best when they are engaged in categorizing, classifying, and working with abstract patterns or relationships.  There is no doubt that when the teacher asks them to make a chart or to show relationships between different items, they perform better in their learning.  For example, if students are asked: What kind of effect has “dollarization” created in El Salvador?  They will not only come up with an answer, but they will be able to explain the process and developmental stages of the relationship.

In Felder, Soloman’s (2002) analysis: “students with this logical/mathematical intelligence should consider becoming language researchers, and use their reasoning why languages are different in their components that make foreign language distinct from others and also why languages have differences”.

Finally, it is important to know that these types of learners are characterized to have abilities to become civil engineers, physicists, math’s teachers, astronauts, etc. 

D . 4 .     Bodily/kinesthetic Intelligence
T

he fourth of the eight multiple intelligences is bodily/kinesthetic intelligence.  These types of learners like to deal with objects because they have a great ability in developing hands-on activities as it was written in kinesthetic and tactile learning style, (See page 23).  Besides that, it is good to allow these types of students to use all of their extra energy in learning.  It is important that you as teacher must remember to incorporate sense development and interaction activities with space during your lessons.  Also, keep in mind to give directions on each lesson down to a minimum of 10-20 minutes depending on age, and change subjects frequently.  Otherwise, these students feel bored or distracted, etc.  Meanwhile, we can say that interdisciplinary lessons are very successful with these types of learners. “These learners have better success on foreign language achievement when they are exposed and taught with action activities as are described above. They also have good sense of balance and eye-hand coordination and think to express themselves through movement (Felder, Soloman, 2002)”.  Since we give input that exposes these learners to develop these abilities, teachers should know that these students have better achievements in foreign language learning when bodily and kinesthetic students are taught through their own way of learning.  In addition to that, according to researchers such as Felder and Soloman, students who fall into this category should consider becoming athletes, physical education teachers, dancers, actors, painters, sculptors, and firefighters, etc. 

D . 5 . Musical/Rhythmic Intelligence

T

he fifth of the eight multiple intelligences is musical/rhythmic intelligence.  These learners show a great capacity in classrooms when they make and admire the beauty of sounds (music).

Besides that, these learners feel comfortable when topics force them to think in rhythmical sounds, beats, and phonetic sounds of the language as well (Bellanca 1997:214).  Therefore, these students like to criticize or agree of what they hear.  For example, if words are pronounced as the way it is or just as native-like speaking.  Moreover, these students are conscious of the sounds going on around them, not only with those sounds that have to do with the language or music but also in general as well.  As we can see, these students can have success when they concentrate in becoming musicians, disc jockeys, composers, or teachers of English.  In addition, these learners reflect to be good at oral production of the new language because they can easily detect the right way of saying the words of the foreign language.  So, they tend to put into practice the language, and take advantage of this particular ability they possess.  Therefore, these types of learners are excellent at keeping tune, and are adept at tuning the abstract into concrete objects.  They learn best when teachers introduce classes with rhythm, melody, and music.  For memorization techniques, it is essential to ask them to write a song about the lesson: like rapping works well as a narrative, or teach them a song.  You as teacher do not forget to encourage their natural love of music, and try to incorporate music into as many lessons as possible in order to facilitate the way they learn.

D . 6 . Interpersonal Intelligence

T

he sixth of the eight multiple intelligences is interpersonal intelligence.  This type of intelligence reveals the relationship that learners have among others in order to interchange and understand them.  These learners show great attitude to be social learners and they can easily create good environment in foreign language classrooms because they have the ability to sense feelings, intentions, and motivation on others.

These students have the chance to find out different solutions to problems because they show up with different points of view and opinions.  When these students are developing any kind of discussion, they express their feelings and solutions to situations that concern to them.  In some occasions, when these types of learners perform their tasks, they manipulate their classmates in order to have better results and have success in class discussion. Besides that, they experience and upgrade good environment and this is what permits them to participate more.  In addition, students with this kind of intelligence are good at talking and this ability helps them to reach out good pronunciation in that particular foreign language they are on.  As Felder, Soloman (2002) searched: “they use both a verbal (oral communication) and non-verbal (body language) language to communicate with others.”  Therefore, they have the quality to be good listeners, and they also use empathy.

Aside from that, it is good to know that learners with this intelligence are great at becoming counselors, social workers, advisors, etc. because they have that capacity to persuade, be social and besides those, they like to interchange knowledge in order to improve more about the language they are learning (Bellanca 1997:264).  Moreover, these types of learners develop their activities in a better way when they perform and associate the matter with the potential of their innate characteristics they have. That is why they do best in a group situation (team work) as they compare, share, relate, and interview other people.  If no group is available, do not be surprised to see them create one with their animals or toys. 

D . 7 . Intrapersonal Intelligence

I

ntrapersonal intelligence is the seventh of the eight multiple intelligences.  Learners who are associated with this category have a very high capacity to work alone.  In learning a foreign language, these students are able to learn faster and develop their abilities, as they like.  Also, the capacity to work alone allows them to apply the self-directed learning in order to improve by themselves in any particular goal that they have set on their mind.  Moreover, this special characteristic they have, permits them to have a balanced self-esteem (see gloss for definition) to believe in themselves in terms of achieving in a better way the foreign language they are studying.  However, it is essential for students to work or spend many hours in any circumstance that carries them to be successful students.  That is why they have to practice, exercise, and drill the new language in order to reach out their goals.  Furthermore, these students count on their own abilities that facilitate the solution to any situation that requires teachers’ help.  Thus, they are able to identify the areas in which they have more troubles.  Also, they are eager to find out the solution to any problem by themselves.  Hence, this capacity makes them able to reach out the solution of any problem until their determination gets the job well done.  Besides that, they evaluate the best way to approach the matter solutions and they understand better the role they play in that particular classroom or group in which they are.  “Students who can relate with this type of intelligence make good researchers, theorists, and philosophers, (Learning Styles and your Child, 2001).”  However, it is good to create a number of situations for them to socialize; yet, allow them to maintain their own space.  These students work best alone and often need to be encouraged in socializing for their full success. 

D . 8 . The Naturalist Intelligence

T

he naturalist intelligence is the last of the eight multiple intelligences.  These “nature smart” students have the ability to appreciate nature as their preference.  These students deal better with the natural approach because it explores real things.  This approach includes the facility to work with objects such as creating drawings that include animal, plants, colors, spelling, vocabulary and so forth.  Students with this kind of intelligence prefer to work in class with activities that include discussions about animal studies and their behavior, and also, their description in order to distinguish and classify them in their species.  Moreover, when classes include topics that refer to plant studies, the students feel anxious to know about their components and how they are classified.  

In the learning classrooms, these students learn better and faster when classes include nature and things.  It is just because they love to deal and treat animals and plants and so forth.  Thus, the inborn “nature smart” that these students possess, facilitates them to have different likes.  That is why the students understand easily the subject matter in a positive way, specially, when objects are real.  The learners pay more attention and they are more interested in the subject matter when these real things are brought into the classroom.  Aside from that, when these objects are presented in terms that students are expecting to learn, they feel relax and anxious of knowing more about them; and at the same time, they find the learning process more interesting.  Also, these activities create good environment in the classroom. Besides that, it motivates the students to have better success in their learning process.  Dunn, Denig, Lovelace, (2001), mention that:   “these types of learners should consider becoming hunters, farmers, biologists, and veterinarians.”

II. CONCLUSION

T

O CONCLUDE this work, we claim that we have learned that there are different learning styles and each style is different from one student to another.  In this argumentative essay, we have covered the most relevant aspects that are involved in the learning process.  The learning styles are the inborn and unique qualities that a person possesses and applies in order to learn anything.  The learners develop the styles more appropriately when the input they receive is presented in a manner that helps and promotes the students to work on their own abilities.  It is shown that students act in their own personal manner when they are exposed to situations that create interest on them, specially, if the activities are related to the styles that these students have.  Therefore, this bibliographical essay has tried to explain each learning style and those aspects that each foreign language-learning student has.  Moreover, this essay supports that there is more than the learning styles in the learning process.  We have found out that these learning styles are related to those aspects that make humans capable of achieving success in different dimensions.  These aspects are: learning patterns, personality factors and multiple intelligences.  By analyzing and arguing all of these situations that involved the learning process, we can say that people learn not only at different speeds, but also in different ways.  Discovering the type of learner that one is, allows students to understand themselves better and make the best out of our learning experience.  A student is then able to change his/her learning approach to enhance his/her study habits and absorb information in the classroom.  The most important thing a student can learn from this argumentative essay is to do what works best for him or her; that way, the learners will be on a more direct track toward achieving their goals.  Aside from that, there are neither bad learners nor good learners because each learner has the capacity to learn and get success in any activity that he/she carries out.  However, this depends on the way these students have developed the innate qualities and how they have been taught.
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ANNEX

A. GLOSSARY

Attitudes:  learned predisposition to respond in a favorable or unfavorable manner to a particular person, behavior, beliefs or objects.

Auditory learners:  understand ideas more quickly when they are heard than spoken.  Students with an auditory learning style learn most efficiently by hearing the material.

Behavior:  the visible or observable signs of a person’s psychological response to his or her internal and external environment.

Bodily/Kinesthetic intelligence:  the ability to control body movements and handle objects skillfully.

Cognition:  the higher mental process by which we understand the world, process information, make judgments and decisions, and communicate knowledge to others.

Deductive reasoning:  a reasoning process whereby inferences and implications are drawn from a set of assumptions and applied to specific cases.

Emotion:  feelings (such as happiness, despair, and sorrow) that generally have both physiological and cognitive elements and that influence behavior.

Fear:  excessive fright of consciously recognized danger.

Field dependent individual:  is a global learner who is socially oriented and extrinsically motivated.

Field independent individual:  is an analytic learner who tends to work independently.

Field:  may be perceptual or it may be more abstract in referring to a set of thoughts, ideas, or feelings from which your task is to perceive specific relevant subsets.

Foreign language learner:  an individual who learns a new language in a country where that language is not spoken.

Hemisphere:  symmetrical left and right halves of the brain.

Impulsivity:  a person tends to make either a quick or gambling guess of an answer to a problem.

Independent:  to view oneself as behaving independently, competing rather than cooperating with others.

Inductive reasoning:  a reasoning process whereby a general rule is inferred from specific cases, using observation, knowledge, experience, and beliefs.

Instrumental motivation:  refers to acquire a language as means for attaining instrumental goals: furthering a career, reading technical material, translation and so forth.

Integrative motivation:  is employed when learners wish to integrate themselves within the culture of the foreign language group, to identify themselves with and become part of that society.
Intelligence:  the capacity to understand the world, think rationally, and use resources effectively when faced with challenges.

Interpersonal intelligence:  ability to relate and understand others.  These learners try to see things from other people’s point of view in order to understand how they think and feel.

Intrapersonal intelligence:  1) individuals who fall into this category have the ability of really understanding their true self and their inner state of being.  2) the ability to see oneself, to develop a sense of self-identity.

Kinesthetic/Tactile learners:  learn best through touch and movements and manipulation, and when they are engaged in a “hands-on” activity.

Language:  the systematic, meaningful arrangement of symbols.

Learning styles:  1) are cognitive, affective, and physiological traits that are relatively stable indicators of how learners perceive, interact with, and respond to the learning environment.  2) are internally based characteristics of individuals for the intake and understanding of new information.

Learning:  1) it is an active process of translating new knowledge, insights, and skills into behavior.  2) a relatively permanent change in behavior brought about by experience.

Left-brain dominance:  the left hemisphere has the verbal, sequential and analytic ability.  Learners who prefer left-hemisphere approaches to process information excel at analytical tasks and master abstract, factual, and impersonal material easily.

Logical/Mathematical intelligence:  ability to use reason, logic and numbers.  The members think conceptually in logical and numerical patterns making connections between pieces of information. 

Motivation:  is commonly thought of as an inner drive, input, emotion, or desire that moves one to a particular action.

Musical/Rhythmic intelligence:  it is the ability to perceive and create pitch and rhythmic patterns.

Naturalist intelligence:  students who associate this type of intelligence have the ability to distinguish and categorize flowers and plants.

Perception:  it is the sorting out, interpretation, analysis, and integration of stimuli involving our senses, organs, and brain.

Personality traits:  an enduring pattern of perceiving, related to thinking about the environment and others.

Personality:  the characteristic way in, which a person behaves.  It is a deeply ingrained pattern of behavior that each person evolves, both consciously and unconsciously, as his/her style of life or way of being.

Reflective learner:  it is a person with a slower but with more calculated decisions to that specific problem or situation.  Reasoning was found to be more effective with reflective persons.

Right-brain dominance:  the right hemisphere has the global, holistic, and visual/spatial function.  Students who are right-hemisphere learners like to work collaboratively to achieve a common goal.

Risk-taking ability:  it is the ability to make intelligent guesses.

Self:  the way in which we look inward and define ourselves as individuals.

Self-esteem:  the self-judgment of worth or value based on feeling or efficacy.  A sense of interacting effectively with ones own environment.

Styles:  1) characterize the consistent and rather enduring traits, tendencies and preferences that may differentiate you from others.  2) ​are those general characteristics of intellectual functioning (and personality type as well) that specially pertain to you as an individual, that differentiate you from someone else.

Tolerance of ambiguity:  refers to the extent to which individuals are threatened by or have difficulty coping with situations that are ambiguous where changes occur rapidly or unpredictably where information is inadequate or unclear, or where complexities exist.

Traits:  enduring dimensions of personality, characteristics differentiating people from one to another.

Value:  an affective disposition or deeply held belief about a person, object or idea.

Verbal/Linguistic intelligence:  the ability to use words and language.

Visual learners:  are those who learn best by using their eyes to perceive information.

Visual/Spatial intelligence:  the ability to find your way around an environment, to form mental images of reality, and to transform them readily.
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