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Reyes-Villatoro present:

Graduation Work

“The Learning of the English Spelling Patterns in a Deductive Way is of Great Help to Spanish Learners of English.”

The learning of English spelling patterns related to the pronunciation of single vowels and the clusters of vowels within monosyllabic words, in a deductive way in the teaching-learning process of English is of great help to adult second language learners of English, although vowels’ pronunciation problems may arise due to irregularities in each spelling pattern and the nonexistence of equivalent vowel sounds in the English learners’ mother tongue and its spelling pattern system. Linguistics shows us that the man has devised a complex set of symbols to represent the sounds of speech in a written way, and every language has its own idiosyncrasy; i.e., particular ways of combining symbols to build up words or ideas to convey human thoughts. “English employs an alphabetic system of writing (spelling) in which symbols are used to represent individual consonants and vowels rather than syllables or words. The set of conventions for representing language in a written form is called an orthography” (O’Grady, et al; 1989: 376). If both assertions are true, then this implies that English language possesses its own specific spelling patterns for representing vowel and consonant sounds within English words. 
Modern English owns twenty-six symbols, among consonant and vowel letters, which represent forty-one sounds, among consonant, vowel, and semivowel or semi consonant sounds (i.e., sounds possessing vowel and consonant properties), but not including allophonic sounds; i. e., variants of a single phoneme. When studying English, learners find themselves immersed in a big dilemma in which English words are written in one way but they are pronounced in a different way. “Second language students of English whose first language has a spelling system that is simple and regular, complain about the complexity and irregularity in English spelling” (Bowen, et al; 1985:281). Such an irregularity occurs not only in English polysyllabic words but also in monosyllabic words. Then the English spelling system is a complicated one, “…but that complication in large part matches the complexity of the English sound system” (Bowen; et al; 1985: 283). Although English spelling pattern system represents a problem for second language learners of English, most of English words, specially monosyllabic words, follow spelling patterns intimately related to their pronunciation. 
In spite of the fact that English is a language which possesses sounds represented by symbols (consonant and vowel letters) building up words, it is interesting to realize that most English monosyllabic words follow spelling patterns related to the way single and clusters of vowels, combined with consonant letters, are pronounced within such words. “Letters may represent either type of speech sound, although our English spelling system has a poor correspondence between sounds and letters. For example, only six letters in our alphabet represent vowels, but there are about fifteen distinctive vowel sounds in English” (Mackay; 1987: 64). Although such a poor correspondence (i.e., the existence of a lot of English sounds represented by just a few vowel and consonant letters or symbols), “... in the International Phonetic Alphabet (IPA), there is a better correspondence between letters and sounds, but the terms vowel and consonant still always refer to sounds, never to letters or symbols”(Mackay; 1987: 64). However, in the course of this work, the terms vowel sound and consonant sound will be used.

The IPA is a universal phonetic system for transcribing the sounds of speech with single symbols, using enclosed brackets to represent phonetic transcriptions but not the spelling system of any language, “… although it is impossible to represent all variants of human speech sounds, since no one says the same sound in exactly the same way twice” (O’Grady, et al, 1989: 14). There exist a lot of dialects of English, but in this work only the Standard American English pronunciation within monosyllabic words will be taken into account, although their variants will be included sometimes for educational purposes.

 Logically like in many other languages, not only in English, monosyllabic words possess a syllable whose nucleus is a syllabic sound; i.e., a vowel sound. “Each syllabic segment (usually a vowel) makes up a syllabic nucleus” (O’Grady, et al; 1989: 71). That is to say, the syllable is made up of a syllabic nucleus, which is usually a vowel, and its associated non syllabic segments; i.e., consonant sounds. For example, in the word cat (kæt(, the sound (æ( represented by the vowel symbol a in spelling terms, is the nucleus of such a word, and the sounds (k( and (t(  are the non syllabic segments.

Consonantal segments then can go either in syllable-initial (word-initial) position or in syllable-final position, depending on the constraints of the language, in this case, Standard American English.  “The longest sequence of consonants to the left of each nucleus that does not violate the phonotactic constraints of the language in question is called the onset of the syllable.  Phonotactic constraints are sets of restrictions of languages on how their sounds may combine. For example, native English speakers are not accustomed to pronouncing syllable-initial sequences such as pt, ps and fsl; that is why they pronounce the word psychology like [saɪkaləʤi]. On the other hand, any remaining consonant or consonants to the right of the nucleus of the syllable are called the coda of the syllable” (Adapted from O’Grady, et al; 1989:71). Then the terms onset and coda are used to represent phonetic transcriptions of single consonant sounds or clusters of consonant sounds at the right or left of the nucleus of the syllable. 

The English dialect in question has about twenty-two consonant sounds represented by consonant symbols which, in most of the cases, are the same used to phonetically transcribe consonant sounds in the IPA (International Phonetic Alphabet). This well-known phonetic alphabet contains a lot of symbols to transcribe the sounds of speech of human language. For example, the IPA uses the symbol (b( to transcribe the consonant letter in the word ball (bɔl(, which at the same time is represented by the consonant letter b in such a word.  Notice that when transcribing the pronunciation of a word, square brackets are used.


This English dialect also possesses two sounds considered as glides; i.e., either as syllabic or consonant sounds. “The two glides of American English are the y-glide (y( of yes and boy, and the w-glide of wet and now. The (y( of North American transcription corresponds to (j( in the IPA transcription” (O’Grady, et al; 1989:26).  Syllabic or vowel sounds are those that make up the nucleus of the syllable of a word.  Consonant sounds are those that can go either at the left or right of the nucleus of the syllabic sound.  For example, in the words yard (jard( and wait (weɪt], the sounds (j( and (w( are treated by most of linguists as either syllabic sounds (i.e., as part of the nucleus together with the vowel sounds (-a( and (-eɪ] (=(-ej]), respectively), or consonant sounds (i.e., as real consonant sounds at the left of the nucleus of the syllable).  Therefore, since the sounds (j(  and (w( can be either syllabic or consonant sounds, it is said that they are semivowels or semi consonants.


There are only five vowel symbols in English language; nevertheless, they represent twelve vowel sounds and seven diphthongs in the Standard American English (i.e., “sounds made by gliding from one vowel to another in one syllable, as in oil” (Webster’s New World Dictionary)), depending on the English spelling pattern in which they are present, but not including all the possible variants of such sounds in the rest of English dialects. Nevertheless, “there is still a great deal of discussion among linguists on the subject of diphthongs. English vowels that show a change in quality are considered to be diphthongs as long as the change follows the vowel nucleus. But words such as yes and yak are considered to begin with a glide that is not an integral part of the vocalic nucleus. However, in transcribing other languages (Finnish, for example), sounds such as (jε( and (wo( are considered to be diphthongs” (O’Grady, et al; 1989: 27). The same may apply to Spanish language at the moment of transcribing Spanish words.
Spanish and English share ten vowel sounds (approximations or “equivalents”) in common in which, presumably it can be said, Spanish speakers learning English will not have any pronunciation difficulty, as claimed by Dale and Poms in their book “English Pronunciation for Spanish Speakers: Vowels.”  Obviously, the remaining vowel sounds will represent some kind of pronunciation problems for Spanish Speakers learning English, due to the non-existence of such a set of sounds in their mother tongue’s sound system. Later on, the English vowel sounds not having Spanish equivalents or approximations will be studied within the course of this research.

The knowledge of English spelling patterns and the non-existence of equivalent sounds in the mother tongue of the learners of English are two reasons why he or she can face problems in the English learning-teaching process. “English language possesses an alphabetic system of writing which represents consonant and vowel segments or sounds in a superficial way, not indicating any allophonic details of pronunciation: i.e., variants of a single phoneme.  This is illustrated by the English spelling of the words pat /pæt/, tap /tæp/, and apt /æpt/ which represents three arrangements of the phonemes  /p/, /t/, and /æ/ without indicating (allophonic) aspiration of the consonants” (Adapted from O’Grady, et al; 1989: 359).


As shown in the examples above, English language possesses a spelling pattern related to the way the vowel a is pronounced in such a group of English monosyllabic words, and so does for the rest of vowel and consonant sounds.  The way in which single vowels and clusters of vowels combined with consonant symbols are spelled within monosyllabic words, is intimately related to their pronunciation in such words.  The analysis of such a phenomenon within English polysyllabic words would require us to pay attention to the words’ origin and other pronunciation affairs, such as word stress and word length.

When students learn a second language like English, they have to learn aspects that are typical of the language in question.  They are supposed to learn its writing system, words’ pronunciation, etc., inductively or deductively depending on the focus of the English program in which they are immersed.  As English instruction takes place they listen to how their teachers pronounce English words. Within the course of their studies, when they see words unheard before, they somehow or other compare the spellings of the new words with the previous ones, to then pronounce them; however,  later, they hesitate and sometimes they say such words well just by pure chance or at random, without knowing that there exist spelling patterns in the English language.


Nevertheless, the contrary may happen, but with wrong results.  For instance, the word dear is pronounced like (dɪr], but the word pear like [pɛr].  Thus, to build up our own spelling rules not always works well because there are always factors out of reach of the English learners.  When learners do so, they are reasoning inductively. In this case, “one stores a number of specific instances and induces a general law or rule or conclusion which governs or subsumes the specific instances” (Brown; 1994:92). In the words above, a Spanish learner may induce a spelling rule that says that the cluster of vowel symbols ea is always pronounced like [ɪ] wherever it is spelled in monosyllabic words, or like [i] due to the sound [ɪ] does not exist in the Spanish sound system. This is a matter discussed later in this work.


Inductive reasoning then requires the learners of English to build up their own spelling rules for knowing the pronunciation of single and clusters of vowel symbols within English monosyllabic words, memorizing the exceptions, or irregular words, or marked cases in the process.  This means that it is better to teach the English spelling patterns in a deductive way so that the learners be aware of them and their irregularities; e.i., words that do not follow a specific spelling pattern. For instance, the vowel o in the words love [lʌv] and glove [glʌv] should be pronounced like [oʊ] as in the words stove [stoʊv], ode [oʊd] and pole [poʊl], that possess the same spelling pattern distribution (C) + V + C + e, where the letter V substitutes the symbol o, and the letter C represents a single consonant symbol at the right of the symbol o, followed by a vowel symbol e. The letter C in parentheses represents a single consonant or a cluster of consonant symbols at the left of the vowel symbol o. Therefore, as English learners observe that these English words follow the spelling pattern depicted above, they can infer that the vowel symbol o is pronounced like [oʊ]. This is possible if we take into account that in most of English words following this spelling distribution, the vowel symbol o is pronounced this way. 

The purpose of teaching English spelling patterns deductively is then to facilitate English words pronunciation showing learners of English the spelling distribution of single and clusters of vowel symbols. “Deductive reasoning is a movement from a generalization to specific instances:  specific subsumed facts are inferred or deduced from a general principle” (Brown, 1994: 92). In the case of the learning of spelling patterns, this definition involves the use of general rules intimately related in large part to the pronunciation of single vowels and clusters of vowels within monosyllabic words, and the English learners are supposed to generalize the rules and apply them to any monosyllabic word. 

Nevertheless, if English learners do so, they will be over generalizing rules or laws that are not perfect at all, due to the exceptions found in each spelling pattern distribution, as “… children, at a particular stage of learning English as a native language, overgeneralize regular past-tense endings (walked, opened) as applicable to all past-tense forms (goed, flied) until they recognize a subset of verbs that belong in an “irregular” category” (Brown; 1994: 91). Thus, the deductive reasoning can prevent English learners as a second language, from overgeneralizing the English spelling patterns as children learning English do at a particular age, as long as the “irregular categories” be taught explicitly, too. 
There are many English monosyllabic words that do not follow specific spelling patterns, and they are considered as exceptions here or as sight words by American teachers. For example, the pairs of words cone [koʊn] and come [kʌm], and but [bʌt] and put [pʊt]. Let us observe that they only differ in one symbol in each pair, but the vowel symbol o is pronounce differently in the first pair of words, and the same phenomenon happens to the second pair. Besides, let us observe that the words come and but possess distinct spellings but the same vowel sound. The second members of each pair of words are sight words. Due to these few examples and many others, “modern English has a reputation as a language whose spelling is nearly chaotic” (Bowen, et al; 1985: 281). In spite of all the sight words present in English, to learn spelling patterns helps Spanish learners of English predict how English monosyllabic words should be pronounced. Nevertheless, pronunciation problems may occur due to there are many English sounds that do not exist in Spanish; this is a matter discussed later in this work.


Deductive reasoning is then of great help to learners of English, specially adult learners, for them to be able to predict how English monosyllabic words should be pronounced, as long as, if possible, all the exceptions or marked cases to each spelling pattern be taught, too.  “Adults are more readily able to handle abstract rules and concepts.  However, beware!  As you know, too much abstract generalization about usage and not enough real-live language use can be deadly for adults, too” (Brown; 1994: 94).  This implies that adult learners like to memorize abstract rules when learning a second language; however, it is not enough because the purpose of learning a language is to use it to communicate in real-life situations. 

Therefore, in order for the deductive learning of English spelling patterns not to be deadly, as claimed by Brown,  English pronunciation courses should be included in any English curriculum based on a communicative method or approach so that the English class does not turn into another traditional and tedious English grammar class. When learning the English grammar, deductive reasoning is applied to teach the grammar rules owned by this language in particular. However, in a communicative English course, inductive reasoning can work better since the purpose of this kind of English courses is to use the language in real or fictitious situations in the classroom; too much time might be devoted to explain these spelling affairs if they were taught during class instruction. “However, both inductively and deductively teaching methods can be effective, depending on the goals and contexts of a particular language teaching situation” (Brown; 1994: 92). The authors of this work are witnesses that it is possible to learn the pronunciation of  English monosyllabic words in an inductive way, but such a process can be facilitated through the teaching of English spelling patterns, and, of course, their irregularities.

The learning of English spelling patterns can help adult second language learners of English be aware of all the possible spelling distributions in which short vowels appear within English monosyllabic words; nevertheless, all the exceptions or marked cases to each spelling rule have to be taught as sight words.  When learners of English are given rules for representing short vowel sounds, they will be aware that these occur following the distribution (C) + V + C, where the letter C represents one or more consonant letters at the right of the nucleus of the monosyllabic words; the vowel letter.  The letter in parentheses means that the consonant(s) at the left of the vowel not always occur(s) in such words.  The term short or lax vowels refer to simple vowels, which are made with a less constricted tongue position, as illustrated in the chart below. “The English short vowels are typically represented in monosyllables by a simple vowel symbol followed by a single or double consonant.  The double consonant may be a geminate, two different consonants representing a single sound, a cluster of two consonants representing two sounds, or a complex single consonant representing two sounds” (Bowen, et al; 1985: 286).

Table 1

	Vowel sound ¹
	Letter
	Single C
	Geminate
	Digraph
	Cluster
	Complex

	[æ]
	a
	ad
	add
	sang
	ask
	tax

	
	
	pal
	
	
	talc
	

	
	
	star[star]
	
	
	barge[barʤ]
	

	[ɛ]
	e
	bet
	mess
	deck
	elk
	hex

	
	
	her[hɝ]
	
	germ[ʤɝm]
	
	

	[ɪ]
	i
	in
	hill
	with
	gift
	six

	
	
	stir[stɝ]
	shirr[ʃɝ]
	
	myrrh[mɝ]
	

	[a]
	o
	on
	off
	dock
	cost
	ox

	
	
	
	doll
	
	golf
	

	
	
	
	loll
	
	
	

	[ʌ]
	u
	up
	putt
	such
	bust
	flux

	
	
	spur[spɝ]
	
	judg(e)
	
	


*Modified from Bowen, et al; 1985:287. ¹ These are the IPA symbols used by Dale, et al, in the books English 

Spelling Patterns for Spanish speakers: Vowels, and Consonants. 


According to Table 1, if English learners are taught deductively, they will realize where short vowel sounds appear, and consequently they will know how to pronounce any English monosyllabic word just by looking at its spelling. Let us observe that       “… the single consonant at the right of the vowel symbol is the standard of this pattern; geminates double the same consonant. A digraph is two consonants that represent one sound. A cluster is two consonants that represent two sounds, and a complex (there is only one in English, the x) is one consonant that represents two sounds” (Bowen, et al; 1985: 287). 

This is one of the most “regular” spelling patterns for these sounds, although the sound [ɪ] also occurs in other spelling distributions.  However, as shown above, in order for the learning of English spelling patterns to be useful to English learners, they have to be taught or given, if possible, all the exceptions or marked cases to each spelling rule. Before going farther, we have to make clear that the learners of English will get “accuracy” in pronunciation, with help of their pronunciation teachers or English teachers; however, Spanish learners of English may face some pronunciation problems with the sounds [æ], [ɪ], and [ʌ], as claimed by Dale, et al, due to these three vowel sounds do not exist in their mother tongue’s sound system. 

It all aims that they may not face any difficulty uttering the sounds [ɛ] and [a] since there exist approximations or “equivalents” in their first language.  The letter a is commonly pronounced like [ɔ] before two l’s, or a single l followed by another consonant, in words such as all [ɔl], call [kɔl], mall [mɔl], and talk [tɔk], except in words such as pal [pæl], talc [tælk] (Let us observe that these two words indeed follow the spelling pattern charted above), palm [pam], calm [kam], and a few others.  Nevertheless, in some American dialects the letter a before the letter l is pronounced like [a] as in the words mall [mal] and talk [tak]. Therefore, the rest of monosyllabic words fitting in the pattern (C) + a + C, possess the short vowel sound [æ], as in at [æt], trance [træns], thatch [θæʧ], tang [tæŋ], thrash [θræʧ], and match [mæʧ], except words such as strange [streɪnʤ], change [ʧeɪnʤ], wad [wad], wan [wan], want [want] or [wɔnt], was [wʌz] or [waz], wash [waʃ] or [wɔʃ], wasp [wasp], watch [waʧ] or [wɔʧ], watt [wat], and what [wʌt] or [wat].(See page 20).

The letter a is pronounced like [a] before the letter r, except in words such as scarce [skɛrs], war [wɔr], dwarf [dwɔrf], swarm [swɔrm], thwart [θwɔrt], ward [wɔrd], warm [wɔrm], warn [wɔrn], warp [wɔrp], and wart [wɔrt].  Therefore, since the sound [a] before the letter r is very common in English, instead of being treated as an exception to the pattern in question, this could be taught as a special spelling pattern.  The same would apply for the vowels e, i(y) and u spelled before a single or double letter r, as in her [ɝ], birth [bɝθ], kirk [kɝk] or [kɪrk], myrrh [mɝ], burn [bɝn], whir or whirr [wɛr] or [ʍɝ], and whirl [wɝl] or [ʍɝl] (See page 20), because they represent the rhotic vowel sound [ɝ]; i.e., “a ... vowel ... that sounds like r” (Mackay; 1987: 70).  Besides, the cluster of vowels ea followed by the letter r plus one or more consonant(s) represents the rhotic sound [ɝ] in words like (ear)n and (ear)th, except in the words heart [hart], hearth [harθ], and beard [bɪrd].  Other less frequent spelling for the sound [ɝ] is the letter o in words like word, work, world, and a few others.


The letter i is pronounced like [ɪ] in this spelling pattern; however, in words fitting in the pattern in question it is pronounced like [aɪ], as in bind [baɪnd],  blind [blaɪnd], climb [klaɪm], child [ʧaɪld], find [faɪnd], high [haɪ], hind [haɪnd], kind [kaɪnd], mild [maɪld], pint [paɪnt], and wind [waɪnd] (a verb) that, as claimed by Bowen for other examples, are best taught as sight words.  “Simple vowel /ɪ/, for example, is most commonly spelled i as in sit. But it can also be spelled y as in gym, ea(r) as in hear ([hɪɚ]), ee(r), as in cheer ([ʧɪɚ])” (Bowen, et al; 1985: 282), except in words such as bear [bɛr], pear [pɛr], swear [swɛr], sweat [swɛt], and wear [wɛr], that are best taught as sight words.  Nevertheless, “there is always considerable disagreement concerning the exact quality of the vocalic elements in the rhotic diphthongs... having the rhotic vowel [ɚ] called schwar as the second element... (as indeed there is with all diphthongs).  For example, is “ear” [iɚ] or [ɪɚ]? ” (Modified from Mackay, 1987: 74).


In theory the letter o should be always pronounced like [a] in this spelling pattern; however, there are a few exceptions such as bong [bɔŋ], both [boʊθ], broth [broʊθ], song [sɔŋ], sloth [sloʊθ], gross [groʊs], host [hoʊst], comb [koʊm], monk [mʌŋk] , once [wʌns], son [sʌn], sponge [spʌnʤ], and tongue [tʌŋ], that are best taught as sight words.  From this pattern concerning the sound [a], a special spelling pattern can be derived, because in most of monosyllabic words containing the letter o followed by two letters l’s (a geminate), or an l plus any other consonant (a cluster of two consonants), such a vowel letter is pronounced like [oʊ], as in the words bolt, gold, ohm, stroll, except in doll [dal], loll [lal], golf [galf] (Let us notice that these words indeed follow the standard spelling pattern for the vowel sound [a]), and wolf [wʊlf]. Besides, the letter o is pronounced like [ɔ] before the letter r, as in pork or born, but as [ɝ] in words such as word, work, worm, world, worse, worst, wort, and worth.


The most common spelling for the sound [ʌ] is u as in but or null; however, in a few monosyllabic words, which are sight words, fitting in this spelling pattern though, the letter u is pronounced like [ʊ], as in bull, bush, put, full, pull, push, or [u] as in Ruth and truth.  Besides, this sound is also found in words like flood [flʌd] and blood [blʌd], which are sight words of the spelling pattern concerning the sound [u] and [ʊ].


Other short vowel sounds not included in the chart above are [ɔ] and [ʊ].  The sound [ɔ]  is commonly spelled by the cluster of letters aw or au within monosyllabic words, as in law, gaunt, and yawn, except in the words like gauge [geɪʤ], laugh [læf], and aunt [ænt] or [ant]. However, we have to point out that in some American English dialects, the cluster of symbols aw or au is pronounced like [a] (Goldman, et al; 1996: Webster’s New World: Students Dictionary). 

Finally, it is not easy to determine a spelling pattern for the sound [ʊ] since the cluster of vowels oo represents either the short vowel sound [ʊ] or the long vowel sound [u]. “Thus oo is the appropriate spelling for words with the vowel sound /u/ (=[ʊ]), like book, good, hood (hook, cook, shoot), stood, foot, wool, look, wood, etc. On another occasion the teacher can present oo with another value: /uw/ (=[u]), presenting illustrative words such as food, proof, tooth, snooze, choose, coop, cool, school, room, moon, spoon, zoo, too.  These can be presented at first separately, and in a later lesson combined with the /u/ (= [ʊ]) - words spelled oo. At some subsequent time either as a comment or as a related lesson, forms like flood [flʌd] and blood [blʌd] should be introduced, pointing out this limited spelling pattern as an overlap” (Bowen, et al; 1985: 288). Nevertheless, most of the evidence aims that the pattern oo corresponds to the long vowel sound or diphthong [u], and so the English monosyllabic words that do not follow this pattern have to be taught as sight words. Therefore, in spite this last drawback and the other sight words or irregularities mentioned above, we can claim again that the learning of spelling patterns is definitely helpful to Spanish speakers learning English, because through them they can be conscious of all the possible spelling patterns not only for short vowel sounds but also for long vowel sounds within English monosyllabic words.


Therefore, the learning of English spelling patterns can let adult second language learners of English know and familiarize with all the possible spelling patterns for long vowel sounds within monosyllabic words.  The term long or tense vowel refers to diphthongs. “A diphthong is a vowel whose quality or timbre (pronounced [tæmbɚ] or [tɪmbɚ]), changes considerably during its articulation.  For example, the vowel of the word “my” is pronounced by starting with the tongue in a low back position and then moving the tongue up to a high front position” (Mackay, 1987: 73). Webster’s dictionaries give us a more understandable definition of the term diphthong as “a sound made by gliding from one vowel to another in one syllable, as in oil.”


The standard spelling distribution for long vowels or diphthongs is represented by the formula (C) + V + C + e, where the letter C represents a single consonant letter at the right of any of the five vowel symbols represented by the capital letter V, immediately followed by a letter e, spelled though but not pronounced.  The letter C in parentheses represents an optional onset; i.e, a single or a sequence of consonants at the left of the vowel V. To represent the American English diphthongs, Bowen, et al, use the formula VCe, as charted below.

Table 2

	Vowel 

Sound ¹
	Vowel

symbols
	Spelling pattern
	Monosyllabic words
	Marked cases 

	[eɪ]
	a
	aCe
	ace
	male
	cane
	rare [rɛr]
are [ar]

	[i]
	e
	eCe
	theme
	eve
	scene
	here [hɪr]

	[aɪ]
	i
	iCe
	dice
	type
	hire [haɪr]*
	

	[oʊ]
	o
	oCe
	home
	ode
	scone
	core [kɔr]

	[u]
	u
	uCe
	fume
	use
	cute
	cure [kjʊr]


* Only the letter i matches this spelling distribution. ¹ These are the IPA symbols used by Dale, et al, in the books English 

Spelling Patterns for Spanish speakers: Vowels, and Consonants.

According to Table 2, if English learners were taught deductively, they will realize what spelling patterns apply for long vowels or diphthongs; therefore, they will know how to pronounce any English monosyllabic word just by looking at its spelling, and the task of the English pronunciation teachers will be to show learners of English how to pronounce the English vowel sounds.  Since Spanish sound system contains vowel sounds which are “equivalents” or approximations to the English counterparts charted above, they will not face any problems in pronouncing long vowel sounds such as [eɪ], [i], [aɪ], [oʊ], and [u] (or [ju] as in fume [fjum], which is not considered as a diphthong by most of linguists, but it has its Spanish counterpart), but in recognizing how such sounds are spelled within English monosyllabic words.

The diphthong [eɪ] is represented by the standard spelling pattern in question, i.e., aCe, except in the words bade [bæd] (or [beɪd] in some English dialects), are [ar] that can be best taught as sight words. Nevertheless, there exist two more spelling patterns for the diphthong [eɪ]. The clusters of symbols ai (or ay in final-word position) and ei (or ey final-word position) are almost always pronounced like [eɪ]. The cluster ai or ay is uttered like [eɪ], in words such as pray [preɪ], main [meɪn], and vain [veɪn], except in words such as says [sɛz], said [sɛd] (third person singular of the present and past tenses of the verb say, respectively), and quay [ki]. The cluster of symbols  ei or ey is pronounced like [eɪ], in words such as prey [preɪ], beige [beɪʒ], and vein [veɪn], except in height [haɪt], heist [haɪst], key [ki], seize [siz], sleight [slaɪt], and theism ['θi ɪzəm] (that looks as though it were a monosyllabic word, but it isn’t). As claimed by Bowen, we can say that all these words have to be taught as sight words or exceptions concerning to the patterns for the vowel sound in question.
These last two spelling patterns and the standard mentioned above build up a special spelling pattern for the vowel sound [ɛ]. When English monosyllabic words possess the sequence of letters are (except are [ar]), and the cluster of vowels ai followed by a letter r, they are always pronounced like [ɛ], for example, the word hair sounds like hare, and the word fair sounds like fare. The same phenomenon happens to the cluster of vowels ei followed by a letter r in words such as their [ðɛr], and heir [hɛr], except in weir [wɪr] and weird [wɪrd], although this last pattern is not very productive within English monosyllabic words.

The long vowel sound [i] is represented by the standard pattern eCe, although it is not very productive. “The ee and ea patterns for [i] are far more common than the standard eCe” (Bowen, et al, 1985: 287). In some English monosyllabic words, the cluster of vowels ea is pronounced like [ɛ], as in bread, breath, breast, dealt, dread, dead, deaf, dreamt, lead, meant, realm, wear, swear, sweat, and health; like [iə] as in real or even like [eɪ] as in the word great [greɪt], and steak [steɪk].  Definitely, these words have to be taught as sight words. The standard pattern and the clusters of vowels ee and ea build up a special spelling pattern for the short vowel sound [ɪ] when spelled before the letter r, as in dear [dɪr] and deer [dɪr], here [hɪr], and hear [hɪr], except in the words such as there [ðɛr], were [wɝ], and where [wɛr] or [ʍɛr] (“Some speakers of English also have a voiceless labiovelar glide, transcribed [ʍ], for wh in words like which (but not witch), when, where, and wheel… (since during its pronunciation) the tongue is raised near the velum and the lips are rounded at the same time… and the vocal folds (or vocal cords) are pulled apart, and air passes through the glottis”(O’Grady, et al; 1986: 26, 20 & 16). In other words, it is like saying [h] first and then [w] at once. That is why Webster’s dictionaries use the symbols [hw], referring to the initial sound of words such as what [hwat] ([ʍat]) or [hwʌt] ([ʍʌt]), when [hwen] ([ʍɛn]), and where [hwer] ([ʍɛr]). Our suggestion is that these patterns for the short vowel sound [ɪ] be taught as special spelling patterns, in a related lesson concerning the long vowel sound or diphthong [i].

The standard spelling pattern for the long vowel [aɪ] is iCe, as in the words ice, [aɪs], dime [daɪm], hire [haɪr], live [laɪv] (an adjective), except in pique [pik], and live [lɪv] (a verb), and virtually there are no more exceptions to this pattern even when the vowel i is before a letter r followed by a mute e. This vowel sound is also present in the letter sequence igh(t) in words such as nigh [naɪ], thigh [θaɪ], night, [naɪt], and tight [taɪt]. Also, this sound is normally represented by the letter y in word-final position, as in the words my [maɪ], spy [spaɪ], and shy [ʃaɪ], including words such as lye [laɪ], and dye [daɪ], sty or stye [staɪ]. These three patterns have to be taught to adult second language learners of English for them to know all the possible English patterns concerning such a vowel sound, which does not represent any pronunciation difficulty for Spanish speakers since this diphthong “… is pronounced the same way as the Spanish letters “ai” and “ay” …” (Dale, et al, 1985: 103)

The diphthong [oʊ] does not exist in Spanish but as claimed by Dale, et al, it does not represent any pronunciation difficulty for Spanish speakers, because it is like saying [ɔ] first and then [ʊ].  The standard pattern for [oʊ] is oCe. Nevertheless, words such as come [kʌm], done [dʌn], dove [dʌv]  (any of the smaller species of pigeon), lose [luz], love [lʌv], move [muv], none [nʌn], one [wʌn], prove [pruv], some [sʌm], and whose [huz] have to be taught as sight words in a related lesson concerning the vowel sound [oʊ], as claimed by Bowen, et al, in the case of the exceptions that are nearly unique as representations of the sounds of the English language. The cluster of vowels oa is also another spelling pattern concerning the sound [oʊ] in most of monosyllabic words, such as boat [boʊt], and coat [koʊt], except in the word broad [brɔd].  The diphthong [oʊ] is also spelled o as in most of English monosyllabic words, such as roll [roʊl], poll [poʊl], stroll [stroʊl], and volt [voʊlt], except in the words doll [dal], golf [galf], and loll [lal], and wolf [wʊlf]. 


Then there are three spelling patterns for the diphthong [oʊ] that adult second language learners of English have to be taught to recognize to improve their pronunciation, of course, with the help of the teacher.  The first two spelling patterns possess a big change, that is, when the vowel o and the cluster of vowels oa are spelled before the letter r, they are pronounced like [ɔ], and so pairs of words such as horse and hoarse, and oar and ore sound the same in each case; this also applies for words such as pork [pɔrk] and fork [fɔrk], except for words such as work [wɝk], worm [wɝm], and a few others. Therefore, the sound [oʊ] before the letter r is not very common in the American English sound system, except in the word pore [pɔr] or [poʊr], which admits two pronunciations.  

Another spelling pattern for the long vowel sound [oʊ] is the cluster of letters ow. Words such as blow [bloʊ], know [noʊ], own [oʊn], and a few others that possess the diphthong in question, have to be taught as sight words, because all the evidence shows that the clusters of letters ow and ou are mostly pronounced like [aʊ]. Then the long vowel [aʊ] is represented by the clusters of symbols ou and ow, as in the English monosyllabic words bow [baʊ] (Look it up in the dictionary!), now [naʊ], brown [braʊn], brow [braʊ], owl [aʊl], out [aʊt], count [kaʊnt], sound [saʊnd], hour [aʊr], and sow [saʊ] (an adult female pig), except in words such as bow [boʊ] (Look it up in the dictionary!), owe [oʊ], own [oʊn], know [noʊ],  pouffe [puf], ought [ɔt], thought [θɔt], bought [bɔt], brought [brɔt], nought [nɔt], touch [tʌʧ], dour [dʊr], pour [pɔr], and tour [tʊr], and others have to be, as Bowen, et al, may claim, taught as sight words.  

In most of English words that follow the pattern uCe, the vowel u is pronounced like [ju], except after the digraph ch, as in the word chute [ʧut], and after the letters l and r, as in the words fluke [fluk] and rule [rul]. In a few other words the vowel u is uttered like [u], as in duke [duk], dune [dun], nude [nud], and nuke [nuk]. Before the letter r the vowel u sounds like [ʊ] or [jʊ], as the words lure [lʊr] and cure [kjʊr]. This means that the vowel sound [u] before the letter r does not exist within monosyllabic words in the Standard American English. Therefore, since the sound [jʊ] and [ʊ] do not exist in the Spanish sound system, as claimed by Dale, et al, adult second language learners of English face a great pronunciation difficulty with such sounds. All these spelling patterns should be taught in an English pronunciation class, as Bowen, et al, may claim, as related lessons concerning the patterns for the glide-vowel sound sequence [ju]. 

Other spelling patterns for the sounds [u] and [ju] are the clusters of vowels ui and ue, respectively. The first one appears in words such as bruise [bruz], bruit [brut], cruise [kruz], fruit [frut], juice [ʤus], suit [sut], and sluice [slus]. The second one is present in words such as blue [blu], clue [klu], due [du] or [dju], except in fuel ['fju əl] (that looks as though it were a monosyllabic word, but it isn’t), and like [ju] in the word hue [hju], although these patterns are not very frequent within English monosyllabic words. Another spelling for these sounds is the cluster of symbols ew (or eu, less frequent, though), which is pronounced like [u] in words such as blew [blu], chew [ʧu], dew [du], Jew [ʤu], grew [gru], new [nu], knew [nu] or [nju], and rheum [rum]; and like [ju] as in ewe [ju], few [fju], (but Freud [frɔɪd] a German-origin name), hew [hju], mew [mju], mewl [mjul], mews [mjuz], pew [pju], and queue [kju]. 

Finally, the long vowel [ɔɪ] not charted above, is represented by the cluster of symbols oi or oy (in word-final position), and “there are virtually no exceptions to this rule! … Remember that the letters “oy” and “oi” sounds the same as they do in Spanish. Think of the Spanish key word SOY and you’ll ENJOY pronouncing [ɔɪ]!” (Dale, et al, 1986: 107). The French-origin word choir used in English, which still owns its original pronunciation [kwaɪr] and the word Stoic ['stoʊ ɪk] (that looks as though it were a monosyllabic words, but it isn’t), are the only exceptions to this pattern.

Once adult second language learners of English have internalized all, if possible, the English spelling patterns and the exceptions for each spelling pattern, their mother tongue’s spelling system may not interfere with their learning, although they may still face problems in pronouncing the English vowel (and consonant) sounds that do not exist in the Spanish sound system.

The spelling pattern system of the mother tongue of the adult second language learners of English does not interfere in the learning of the English spelling system for monosyllabic words, although vowel pronunciation difficulties may arise due to the differences between the two sound systems. At the very beginning of the learning of a new language like English, when learners are in a communicative English course, they face a big dilemma in which English words are written in one way but pronounced in another way.  That is to say, they depend on the teachers who are the providers of the words’ pronunciation, with no opportunity to be said why such a phenomenon happens.  Nevertheless, if they are taught English spelling patterns, they may know in advance how English words are pronounced when reading a textbook.  Therefore, this can facilitate the teachers’ task of making their students repeat once and again until they memorize the pronunciation of English words.  “The beginning reader learns to read the sight words and decode the common spelling patterns of English, in order to read simple passages both aloud with accuracy and silently with comprehension” (Bowen, et al, 1985: 229).  


In the case of Spanish learners, this process of learning English pronunciation can be facilitated by teaching them spelling patterns and making them aware that “English spelling is in part, but only in part, a phonemic system (in which each phoneme is characteristically represented by a single letter, e. g., m = /m/, i.e., each time you hear /m/ you can be pretty sure that the spelling will be m)” (Bowen, et al; 1985: 283). But in the case of English vowel sounds (and other consonant sounds), it is another story, because there are only half a dozen symbols which represent about seventeen vowel sounds.  In learning English spelling patterns, Spanish speakers learning English can be aware of such a phenomenon, and learn all, if possible, one at a time, of course, the patterns for English vowel sounds or even for consonant sounds.  For instance, when you know spelling patterns and hear [preɪ], you can be pretty sure that the spelling will be either pray or prey and the context will tell you to write one or the other. “The person who has acquired knowledge of a language has internalized rules that relate sounds and meaning in a particular way...” (Chomsky, Language and Mind, cited by Radford Andrew, 1999: 42). If second language learners of English were taught the English spelling patterns, not only would they know to write English monosyllabic words when listening, but also they would know how to read aloud English monosyllabic words within any piece of English writing.


Since Spanish is a phonemic language, beginning learners may fail to apply the almost regular spelling system of their mother tongue.  That is to say, they may utter English words saying the vowel and consonant letters present in such words.  For instance, they may pronounce the words claim [kleɪm], pay [peɪ], and air [ɛr] like [klaɪm], [paɪ] and [aɪr], respectively.  Nevertheless, with the learning of English spelling patterns, second language learners of English, specially Spanish speakers whose spelling system is very simple, may learn this spelling distribution and then apply it to any English monosyllabic word they find in the English learning process, taking into account that the clusters of symbols ai and ay (in word-final position) are always pronounced like [eɪ], except before the letter r.  Therefore, “... our recommendation is to take advantage of familiarization and association” (Bowen, et al; 1985:  288).


English possesses eleven vowel sounds that do not represent any or almost any pronunciation difficulty for Spanish speakers, because in their mother tongue there exist about the same number of vowel sounds that are “equivalents” or approximations for those of English.  Some of these “easy” vowel sounds are represented by two or three spelling patterns.  Here, the problem is not a matter of pronunciation but a spelling one.  In learning spelling patterns students of English may be noticed of all possible spellings for such a number of vowel sounds, but one at a time depending on their rate of learning of the learners.  “All the possibilities of a pattern need not be taught – only the ones that are useful and relevant to the student’s progress” (Bowen, et al; 1985: 288). 


Second language learners of English can familiarize with the words of English language such as “… the, one, two, who, some, school, gym, weird, been, many, said, their, laugh, broad, know, honor, cafe, etc., … sight words… that are nearly unique as representations of the sounds of the language... . Language teachers have a term for these:  “sight words”, and they are usually taught, a few at a time, as individual lexical items, with no attempt to extract patterns that can be expanded to spell other words” (Bowen, et al; 1985: 283). Then the learning of English spelling patterns also requires the study of sight words or irregularities in each spelling distribution for vowel sounds within monosyllabic words.

Then, just as the way teachers of English teach grammar rules one at a time, sight words or irregular words have to be taught a few at a time, too.  Within the course of practice and internalization of such words, the English learners may apply unique pronunciation of such words when speaking or reading something aloud.  Nevertheless, “... the learning will only take place when the matter to be learnt is meaningful to the learners” (Hutchinson, et al; 1993: 39).


But the matter to be learned is indeed useful to learn how to pronounce single vowels and clusters of vowels within English monosyllabic words.  English and Spanish share about ten vowel sounds or approximations that in theory do not represent any pronunciation difficulty for Spanish speakers learning English.  However, due to there are many words that do not follow a specific spelling rule, some pronunciation problems may arise. To prevent this from happening, “… since they are nearly unique representations, they are probably best taught as sight words” (Bowen, et al; 1985:  282).  For instance, in the words eat, beat, and leave, the clusters of vowels ea is pronounced like [i], but let us observe that in the following words the same cluster is pronounced differently in each case: great [greɪt], ear [ɪr], bread [brɛd], bear [bɛr], heart [hart], learn [lɝn], tear [tɛr] (a verb), and  tear [tɪr] (a noun). “With many examples like these it is easy to overreact and condemn the apparent vagaries of English spelling. It is a complicated system, but that complication in large part matches the complexity of the English sound system” (Bowen, et al; 1985:  283).

 
Therefore, with the learning of the English spelling patterns, adult Spanish learners of English may not have difficulties in reading aloud any piece of writing containing English monosyllabic words, because they can be aware of the mechanics of the language in question.  “Since the most difficult part of beginning reading is understanding the reading task itself, i.e., decoding the system of abstract symbols to discover its relation to the spoken language system, it will take longer for the person who is learning to read for the first time… . A moderately well-educated teenager or adult, even one whose first language uses a writing system graphically different from that of English, may be able to transfer the mechanics, with efficient instruction and appropriate materials, in a minimum of fifty lessons, or approximately four months of well-taught classes with primary emphasis on the mechanics of reading. The well-educated person beginning to study English may master the writing system in a matter of a few hours and, if the same alphabet is used, may be able to skip it altogether” (Bowen, et. al., 1985:  219-220).  If adult learners of English like to be aware of the rules which govern this language in question, why do we not teach them the English spelling patterns?

After all that has been said up to this moment, we conclude this work claiming that indeed the learning of English spelling patterns for single vowels and clusters of vowels (combined with consonants) within English monosyllabic words can help adult second language learners of English learn English monosyllabic words’ pronunciation.  Learners of English can learn all the spelling patterns for short and long vowels or diphthongs, and at the same time all the words that are marked cased can be learned as sight words in the process.  Then the deductive learning of spelling rules is useful for Spanish speakers learning English since this language is, but only in part, a phonemic language.  That is to say, they can be aware that English is not like Spanish, because all English words (not only monosyllabic) are written in one way but pronounced in a different way.


The interference of the Spanish spelling system is reduced to the minimum.  Since English and Spanish use the same graphical alphabet, Spanish speakers may pronounce English words as they are spelled and have a great success doing so, mostly with consonant letters, due to the vowel letters are pronounced depending on how they are arranged within English monosyllabic words.  Therefore, in making learners of English be aware of such a phenomenon, the reading skill can be facilitated since adult second language learners of English after having internalized all the English spelling patterns for the short and long vowel sounds, they can be able to read aloud any piece of writing.


The learning of the English language requires the adult learners in an English pronunciation class, to learn its spelling system and the meaning of the English words used within the course of the class instruction.  When these learners enter their courses of English they can be pretty sure that the patterns for the rhotic vowel sound (ɝ( are found in English monosyllabic words such as earn, urn, pearl, purl, berth, birth, etc.  In a study carried out in the Foreign Language Department of the University of El Salvador, in which monosyllabic words containing such patterns were included, it was found that most of the students of Bachelor of Arts in English Language of the 2002’s generation on graduation process, were able to pronounce the words they had learned in the learning process of English, but they failed in pronouncing the unknown words. For instance, most of them were able to pronounce (although not perfectly because they are not native speakers of English) words such as earth, berth, birth, earn, pearl, and burn, but words such as girth, purl, and urn were not well pronounced.


Another example included in the research is words containing the pattern for the vowel sound (eɪ(. It was discovered that most of such students well pronounced common words such as pay, brain, claiming that it was so due to the good input they had had in the course of their career. Unknown words such as waive, trait and plaice were well pronounced claiming that they had associated the spelling of these unknown words with the spelling of the words learned previously; i.e., common words such as brain (breɪn(  and mail (meɪl( that possess the pattern for the vowel sound or diphthong (eɪ( represented by the cluster of symbols ai. Nevertheless, most of them hesitated in pronouncing words such as hair and pair that sound like (hɛr( and (pɛr(, respectively, and words such as hare and pare that also sound like (hɛr( and (pɛr(, respectively, without knowing that these two spellings correspond to the special spelling pattern concerning the short vowel sound (ɛ( before the letter r in the Standard American English; and the checking list of these words went on.

From all the data gathered through the instrument administered to the students in question, it can be said that the learning of English language in an inductive way deprives adult second language learners of English of learning the spelling pattern system that governs such a language. These students were taught English in a curriculum that did not include any subjects in which the English spelling patterns were studied in a deductive way (They are the last generation of the reformed or innovated curriculum of 1996). This is why around 80% of 24 known words pronounced by each student interviewed, was uttered with great success, but the rest was not well pronounced, although the former and the latter words had been learned in the course of their career! (See charts 1-a & b). On the other hand, only around 65% of 16 unknown words pronounced by each student interviewed were uttered with great success, and the 37% of these words was well pronounced because these students associated the spellings of such words with other known words’ spellings and pronunciation (See charts 2-a & b). 

On the other hand, only 2% of the answers given by the 25 students were well pronounced, due to the knowledge, deductive or probably inductive, of English spelling patterns a few students had (only 3 students checked in the box number 3 of this instrument (See charts 3-a & b)). Also, this somehow or other explains that there was a little work on pronunciation affairs in the curriculum of 1996, what makes us understand why the 20% of the 24 known words and the 35% of the unknown words were badly pronounced by the students in question.

Therefore, if these students had been taught all the English spelling patterns within the course of their studies, they would probably not have had any trouble in pronouncing either the known words or the unknown words included in this so-called instrument. This is a gap in such a curriculum. We can not deny the native-like intuitions that these interviewees have built up in their minds, because somehow or other they analyzed the spellings of the known words and their pronunciation to then decode the new words’ pronunciation. If these students were able to build up their own spelling rules for the English language spelling system (although their own rules may not always work well, due to all the sight words or exceptions present in each spelling pattern), why not to kill two birds with one stone making them aware of the spelling system which governs the language in question, and the exceptions to each rule at the same time?

The best way to do so is to make adult second language learners of English learn all the English spelling patterns, and, if possible, all the sight words, marked cases or exceptions to each spelling rule. Thus we can finish this work claiming again that the learning of the English spelling patterns concerning the pronunciation of single vowels and clusters of vowels within monosyllabic words is of great help to adult second language learners of English, and that such a learning should be focused not only on vowels within monosyllabic words but also on polysyllabic words, and why not on the spelling patterns concerning English consonant sounds?
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CHARTS OF KNOWN AND UNKNOWN WORDS

                            RIGHT AND WRONG ANSWERS THOUROUGHLY SHOWN

Chart 3-a

	Right pronunciation
	 Answers
	   %

	1-Exposure to accurate input
	          502
	  51%

	2-Association to other words’ pronunciation
	          170
	  17%

	3-Knowledge of English spelling patterns related to words’ pronunciation
	            21
	    2%

	4-By chance
	            43
	    4%

	Wrong pronunciation
	
	

	5-Exposure to bad input
	          139
	  14%

	6-Never read or heard it before
	          112
	  11%

	7-Lack of knowledge of English spelling patterns related to words’ pronunciation
	            13
	    1%

	Total of right and wrong answers
	      *1000
	100%


*These are the total of 40 words answered by all the 25 students interviewed in the checking list (40X25).

                                           CHART SHOWING THE PERCENTAGES

Chart 3-b
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